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A B S T R A K 

Kepercayaan diri membantu melihat kehidupan dari sisi positif serta membantu 
menemukan pengalaman yang baru. Kepercayaan diri ini belum tertanam dengan 
baik pada siswa slow learner. Siswa slow learner memiliki kepercayaan diri yang 
rendah. Kepercayaan diri yang rendah salah satunya dikarenakan diskriminasi dan 
bullying di sekolah. Tujuan penelitian ini adalah untuk menganalisis tingkat 
kepercayaan diri siswa slow learner. Penelitian ini menggunakan pendekatan 
penelitian kuantitatif. Metode penelitian yang digunakan adalah metode survei. 
Responden penelitian ini adalah siswa slow learner di kelas IV yang telah melalui tes 
psikologi. Jumlah siswa slow learner sebanyak lima siswa berdasarkan tes psikologi. 
Teknik pengumpulan data menggunakan observasi dan angket. Penelitian ini 
menguji keabsahan data dengan menggunakan uji kredibilitas. Pengujian 
kredibilitas data dilakukan melalui triangulasi dan menggunakan bahan referensi. 
Penelitian ini menggunakan teknik analisis data model Miles dan Huberman. 
Analisis data kualitatif dilakukan dengan reduksi data, penyajian data, dan 
penarikan kesimpulan/verifikasi.  Hasil penelitian yaitu guru masih belum 
memahami karakteristik siswa slow learner. Slow learner merasa guru tidak peduli.  
Slow learner kurang memahami materi yang diajarkan oleh guru. Siswa slow 
learner cenderung diam dan menunduk saat belajar. Analisis tingkat kepercayaan 
diri menunjukkan bahwa semua siswa lamban belajar dalam kategori tidak percaya 
diri. 

 
 A B S T R A C T 

Confidence helps to see life from the positive side and helps to find new experiences. This self-confidence has not been 
well embedded in slow learner students. Slow learner students have low self-confidence. One of the reasons for low 
self-esteem is discrimination and bullying at school. The purpose of this study was to analyze the level of self-confidence 
of slow learner students. This study uses a quantitative research approach. The research method used is a survey 
method. The respondents of this study were slow learner students in grade IV who had gone through psychological 
tests. The number of slow learner students is five students based on psychological tests. Data collection techniques 
using observation and questionnaires. This study tested the validity of the data by using the credibility test. Testing the 
credibility of the data is done through triangulation and using reference materials. This study uses data analysis 
techniques Miles and Huberman models. Qualitative data analysis was carried out by reducing data, presenting data, 
and drawing conclusions/verification. The result of the research is that the teacher still does not understand the 
characteristics of the slow learner students. Slow learners feel that the teacher does not care. Slow learners do not 
understand the material taught by the teacher. Slow learner students tend to be quiet and look down while studying. 
The self-confidence analysis shows that all students are slow learners in the category of not being confident. 

 

 
1. INTRODUCTION 

 The 2013 curriculum applied in education in Indonesia emphasizes three domains, namely 
knowledge, skills, and attitudes (Kuantum et al., 2018; Marshel & Ratnawulan, 2020; Wulandari, 2020).  
domain of attitude needs to be a concern because it impacts the behavior and character of students. 
Confidence is an aspect of attitude that is important to be developed in students (Blesia et al., 2021; F. I. P. 
Pratama et al., 2021; Yaldiz & Bailey, 2019). Self-confidence is the main requirement for someone to be 
accepted by others—confidence is essential in one's personality. Having self-confidence requires 
opportunity and support from family and the environment (Arrosagaray et al., 2019; Widiarti, 2017). A self-
confidence is a tool that can be used to improve self-quality. Self-confidence helps see life from the positive 
side and helps find new experiences (Blesia et al., 2021; Yaldiz & Bailey, 2019). Someone who has self-
confidence tends to be flexible, dare to take risks, and seek new experiences. Self-confidence is a positive 
attitude of someone accustomed and developed to obtain a positive assessment, achieve goals, take a risk, 
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engage in the abilities, and a person's well-being (Marisda, 2019; Nurmahmidah, 2017; Stone et al., 2013). 
Self-confidence consists of self-confidence, an optimistic attitude, objective attitude, responsibility, rational 
attitude, independence, daring to try new things, and feeling accepted in their environment (Liu & Hou, 
2021; Ray et al., 2021). Self-confidence is essential in balancing personal life and improving self-potential 
and academic performance (Jerald & Me, 2020; Vita, 2016). Indicators of self-confidence consist of courage 
in class, expressing opinions, trying new things, volunteering to do assignments or questions on the 
blackboard, expressing constructive criticism of other people's work, and providing solid arguments to 
defend opinions. In education, self-confidence is a character that must be instilled (Kavenuke et al., 2020; 
Vita, 2016). Because Indonesia wants to strengthen its character to compete in this digital era. 

However, in the world of education, not all students have high self-confidence. One of the students 
who have low self-confidence is a slow learner. Slow learner students have low self-confidence and abstract 
thinking skills (Astalini et al., 2020; Suryani & Gunawan, 2018). Teachers and friends often underestimate 
slow learner students. It is what causes slow learner students to have low self-confidence. Slow learner 
students have limitations in understanding the material (Ahmad et al., 2015; Mami & Arayesh, 2010). In 
some cases, slow learner students experience obstacles or delays in thinking, responding to stimuli, and 
social adaptation, but they are still much better than those with mental retardation, slower than normal 
ones (Ardianti et al., 2021; Kaur et al., 2015). Slow learner students need several repetitions to understand 
the material. Slow learner students are physically no different from ordinary students. In addition, slow 
learners thinking skills are lower than children in general, which causes them to be less confident, look 
embarrassed, have difficulty interacting and socializing (L. D. Pratama & Setyaningrum, 2018). Slow learner 
students did not show any difference from ordinary students. In addition, slow learner students also have 
limitations in language, communication, and expressing their emotions (Ellis et al., 2021; Shokoohi-Yekta 
et al., 2011). Based on the observations of elementary schools in Kudus Regency, it was found that teachers 
still do not understand the characteristics of slow learner students, teachers tend to give the same treatment 
to their students in learning activities, in learning teachers do not use learning media, besides that teachers 
tend to focus on intelligent students. Meanwhile, based on the results of observations to students, it was 
found that slow learner students felt ignored by the teacher, slow learner students did not understand the 
material taught by the teacher, slow learner students tended to be silent and looked down on when learning. 
Slow learner students do not dare to come forward, and it is not easy to express their opinions (F. I. P. 
Pratama et al., 2021; Vita, 2016). If allowed to continue will harm his development in the future. Therefore, 
teachers need to know how to help slow learner students based on their abilities.  

Furthermore, self-confidence is essential in one's personality, prolonged learner students. Self-
confidence is necessary to be instilled in slow learner students for not lacking in their abilities, being more 
trusted for themselves among others, and improving their skills in solving problems (Otache et al., 2021; F. 
I. P. Pratama et al., 2021). Self-confidence is also essential in strengthening self-motivation, reducing the 
anxiety of self-ability, fostering a positive sense of self and others, and accepting different points of view in 
social adaptation (Cura et al., 2020; Hendriana, 2012). Slow learners students in low confidence will have 
difficulty exploration, have low performance, and the worst thing is that they do not have long-term goals 
(Franz et al., 2020; Mulyono & Saskia, 2020). Physical point of view, slow learner children do not show 
different characteristics from ordinary students. Slow learner children are limited to academic abilities and 
other abilities such as language or communication, emotional, social, or moral aspects, short attention span 
(Alvarez et al., 2021; Shokoohi-Yekta et al., 2011). One of the characteristics of this slow learner student is 
(1) it is difficult to understand the material, (2) is quieter, (3) does not dare to have an opinion, (4) is easily 
discouraged, (5) acts as he pleases, and (6) does not want to give up. Look back at his work. Teachers 
sometimes overlook this characteristic. So the teacher treats slow learner students like ordinary students. 
At the same time, slow learner students need special attention in the learning process (Hasibuan et al., 2020; 
Zakarneh et al., 2020). This study aims to analyze the level of self-confidence of slow learner students in 
grade 4 at SD 5 Bae Kudus Regency. The benefit of this research is that through this self-confidence analysis, 
the teacher can find out the characteristics of slow learner students to provide appropriate treatment 
according to their characteristics. 

  

2. METHOD 

 The research location is SD 5 Bae, Kudus in Central Java. This study used a quantitative research 
approach. The research method used is a survey method. Survey methods are used to obtain data from 
specific populations that are natural, but researchers collect data by distributing questionnaires where 
researchers do not provide treatment as in the experiment (Sugiyono, 2014). Survey research asks several 
respondents about their beliefs, opinions, characteristics, and behaviors that have been or are happening. 
The survey provides questions for research on the report beliefs/beliefs or self-behavior (Adiyanta, 2019). 
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The subject in this study were students at SD 5 Bae. The data was taken in this study by observation 
and questionnaires. The population in this study were all slow learner students at SD 5 Bae, while the 
sample was five slow learners students. Based on the results of psychological tests, five slow learner 
students became respondents in this study. Data collection techniques using observation and 
questionnaires. Observation is used to determine the characteristics of slow learners. The questionnaire in 
this study uses a rating scale model that consisted of 55 statement items to determine the level of confidence 
in 1) self-confidence, (2) optimistic attitude, (3) objective attitude, (4) responsibility, (5) rational attitude, 
(6) independence, (7) dare to try new things, and (8) feel welcome in their environment. The questionnaire 
was made according to the instrument grid containing aspects of students' slow learner’s self-confidence 
and several statements, as shown in Tabel 1. 

 
Tabel 1. The Instrument Grid 

No Aspect 
Number of 
statements 

Number 

1 Self-Confidence Students Slow Learner  13  1-13 
2 Optimistic Attitude of Slow Learners 11  14-24 
3 Objective Attitude of Slow Learners 7  25-31 
4 Slow Learner Students Responsibility 5  32-34, 37-38 
5 Rational Attitudes for Slow Learners 8  39-46 
6 Independence of Slow Learner Students 2  35-36 
7 Dare to Try New Things Slow Learner Students 2  47-48 
8 Feeling Accepted by the Environment 7  49-55 
 

The validity of the data by using a credibility test through triangulation and reference materials. 
The triangulation used is technique and source triangulation. Technical triangulation is done by checking 
the data to the same source with different techniques, namely by observation and questionnaires. Source 
triangulation is used to test the credibility of the data by checking the data that has been obtained through 
several sources. Qualitative descriptive data analysis technique by using Miles and Huberman models. Miles 
and Huberman state that activities in qualitative data analysis are carried out interactively and take place 
continuously until complete, so that the data is saturated (Sugiyono, 2014). Activities carried out in data 
analysis, namely data reduction, data display, and conclusion drawing/verification. In determining the 
percentage of respondents using the formula, the number of respondents who answered was divided by the 
total number of respondents then multiplied by 100%. Meanwhile, in determining the level of self-
confidence of slow learner students, the researcher uses the formula calculation from the modification of 
the Directorate of High School Development.  

 

3. RESULT AND DISCUSSION 

Result 
 This study was conducted to determine the level of self-confidence in slow learner students. Slow 

learner students have scores below the average in all subjects of the 14 students at SD 5 Bae, 5 students 
were found to be slow learners. The total respondents in this study were 5 slow learner students. Male as 
many as 1 slow learner student with a percentage of 20% Slow learner students. While the female students 
are 4 slow learners with a percentage of 80% of slow learners. Next is a description of the self-confidence 
of slow learners. Self-confidence can be described as a global self-regard determined by the perception of 
having the capabilities to handle various situations effectively. It is based on an internal sense of overall 
positive self-worth and self-efficacy. The confidence aspect of slow learner students consists of 8 aspects. 
The aspects of self-confidence consist of (1) self-confidence, (2) optimistic attitude, (3) objective attitude, 
(4) responsibility, (5) rational attitude, (6) independence, (7) dare to try new things, and (8) feel accepted 
in their environment. Table 3 shows the aspect of self-confidence in slow learner students (Ghufron & Rini, 
2010). 

 
Table 2. Recapitulation of Self-Confidence Aspects 

Aspect  Creteria 
Self-Confidence Students Slow Learner   Not Confident 
Optimistic Attitude of Slow Learners  Not Confident 
Objective Attitude of Slow Learners  Not Confident 
Slow Learner Students Responsibility  Not Confident 
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Aspect  Creteria 
Rational Attitudes for Slow Learners  Not Confident 
Independence of Slow Learner Students  Not Confident 
Dare to Try New Things Slow Learner Students  Not Confident 
Feeling Accepted by the Environment  Not Confident 

 
In table 2. The first aspect shows that the respondent falls into the criteria for not being confident. 

Slow learners have less confidence because slow learners' abstract thinking skills are lower than other 
children in general. Slow learner student feels not capable that make them tend to feel less confident. The 
second aspect shows that slow learners rarely want to participate in learning activities in the classroom. 
They rarely believe in their ability to change negative things. Many slow learner students always hesitate 
to determine the target to be achieved after carrying out learning. The third aspect shows that slow learner 
students rarely believe that challenging assignments given by the teacher help develop abilities that are 
owned. Slow learner students rarely feel sure the teacher does not like him, causing bad grades. The fourth 
aspect shows that slow learner students feel that often feel pressured by school rules. Slow learner 
students often feel afraid to take and convey the chosen decision to the teacher or friend. The fifth aspect, 
slow learner students, often feel it is useless to study if they get bad grades. Slow learner students never 
stay calm when facing learning difficulties. Slow learner students often feel that their friends do not like 
them because they are not smart. The sixth aspect shows that slow learner students rarely set their targets 
to be achieved after learning. While slow learners rarely make decisions without asking for help and 
consideration from friends. The seventh aspect, slow learner students were not confident when getting 
acquainted with unknown friends, fear when speaking in public for the first time, respond often, and 
always feel it. The eighth aspect is that their belief is well received by friends and the teacher of students 
who rarely feel it. Their belief that they can make friends with anyone shows that as many as 100% of slow 
learner students are on rare choices. The results of the self-confidence questionnaire recapitulation are 
presented in Table 2. 

 
Table 2. Recapitulation of Self-Confidence Questionare  

No Respondent Score Percentage of Respondents (%) Category 
1 Slow learner 1 109 49.55  Not Confident 
2 Slow learner 2 102 46.36 Not Confident 
3 Slow learner 3 106 48.18 Not Confident 
4 Slow learner 4 108 49.09 Not Confident 
5 Slow learner 5 104 47.27 Not Confident 

 
Based on the student self-confidence questionnaire results, the average student falls into the 

criteria for not confidence. Slow learner 1 shows the percentage as much as 49.55%, and slow learner 2 
shows the percentage as much as 46.36%, slow learner 3 shows the percentage as much as 48.18%, slow 
learner 4 shows the percentage as much as 49.09%, dan slow learner 5 shows the percentage as much as 
47.27%. Slow learner students who have low self-confidence tend to get low academic achievement as well. 
In addition to describing the aspect of self-confidence, the researcher also analyzed the level of self-
confidence of slow learner students. For male students, the number of respondents is 1, while for female 
students, the number of respondents is 4. The slow learner's self-confidence is not influenced by gender 
(Akbari & Sahibzada, 2020). Furthermore, table 3 shows the percentage of slow learner students based on 
their level of confidence. Based on table 3, it is found that there are four categories of self-confidence of 
slow learner students, namely confident, quite confident, and not confident. The slow learner students in 
the category of not being confident. 

 
Table 3. Percentage of Slow Learners Based on Confidence Level 

No Confidence Level Number of Respondents Percentage  (%)  
1 Self Confident 0 0  
2 Confident Enough 0 0  
3 Not Confident 5 100  
 Jumlah 5   
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Discussion 
Slow learners are not special children, but they need special instructional techniques. If the teacher 

can find the strengths and inner talents of a slow learner, it can give positive reinforcement and make them 
think about their studies for their progress. Otherwise, they may lose confidence and become a dropout, 
and finally, they are treated as illiterates (Korikana, 2020; Surya et al., 2017). Students have low self-
confidence. Slow learner students tend to be quiet and feel inferior to their friends. However, self-
confidence needs to be accustomed in order to bring up a positive attitude. Self-confidence is a positive 
attitude that can achieve the desired goals (Blesia et al., 2021; Yaldiz & Bailey, 2019). Self-confidence can 
be instilled in a person through good habits (Nuraeni et al., 2019; F. I. P. Pratama et al., 2021). This self-
confidence is one of the essential components of self and must be owned by slow learner students. They 
are considering that in this era of globalization, the younger generation is required to compete with others. 
Therefore, teachers are asked to develop students’ self-confidence, especially slow learners. 

Based on the observations that have been made, several findings have been obtained. The first 
finding is related to the characteristics of slow learner students. The teacher has never heard of the term 
slow learner or slow learner, the teacher only knows the term stupid student, and the teacher also does 
not know the characteristics of slow learner students. This misunderstanding resulted in a 
misunderstanding of the characteristics of slow learner students. The second finding is that the teacher 
treats the ability of ordinary students the same as those of slow learners. Slow learner students cannot be 
seen physically, but their ability can be recognized as a characteristic of them (Amdany et al., 2018; F. I. P. 
Pratama et al., 2021). From this, it is clear that the ability of slow learner students is different from that of 
general students, so the teacher must know how to handle these students’ abilities (Ardianti et al., 2021; 
Korikana, 2020). The third finding is that teachers never use learning media. Learning media can improve 
the ability of slow learner students (Arizona et al., 2020; Fathoni & Marpanaji, 2018). This learning media 
can help increase the learning motivation of slow learner students to help increase their self-confidence. 
The fourth finding is that the teacher does not pay the slow learner students enough attention. Slow learner 
students need to be explained repeatedly so that sometimes it makes the teacher annoyed, which causes 
teachers to be lazy to pay attention to slow learner students (Amdany et al., 2018; Korikana, 2020). It is 
certainly not good news for slow learner students, considering that slow learner students need attention 
and motivation from the teacher to develop their abilities. 

The level of slow learner students is 70-90, causing slow learner students to have a different level 
of understanding from ordinary students. Slow learner students have below-average cognitive abilities but 
are not disabled (Ahmad et al., 2015; F. I. P. Pratama et al., 2021). Thus, it is natural that slow learners need 
more time to understand the material given by the teacher. The sixth finding is that slow learner students 
tend to be quiet in the classroom and bow when the teacher explains. This characteristic arises because 
slow learner students feel inferior to other students. This sense of inferiority also stems from the inability 
of slow learner students to answer questions and express their ideas. Schools should be able to facilitate 
slow learner students to achieve their goals. It can be done by providing special programs for slow learner 
students (Albert, 2018; Rovik, 2017). This unique program is designed so that slow learner students can 
develop and increase their self-confidence. Therefore, as a teacher, it is necessary to develop their abilities 
by understanding slow learner students' characteristics so that the learning process runs well. The second 
aspect of optimistic attitude shows that there is still low optimism slow learner students who rarely want 
to participate in learning activities in class there is 80%. 60% of slow learner students rarely believe in 
their ability to change negative things. As many as 60% of slow learner students always hesitate to 
determine the target after carrying out learning. Optimize an aspect that most contributes to the student’s 
self-confidence. It is the role of the teacher that is very important in learning. Teachers have an essential 
role in helping students slow learners grow an optimistic attitude (Amalia et al., 2015; Ardianti et al., 2021). 
The handling of learning for students slow learner ideal one is the guiding individually or privately aims to 
help develop an optimistic attitude towards the ability and expectations achieved realistically. 

While a third aspect is an attitude that objectively showed that 80% of students slow learners 
rarely believe that complex tasks are given by the teacher help develop their abilities. There are two 
aspects of a conducive classroom environment – good classroom organization and management and an 
attractive physical environment to promote effective learning (Anggraini et al., 2018; Dumitrescu et al., 
2014). The following attributes of human comfort (visual, thermal, acoustic), spatial planning, quality of 
furnishings and furnishings (including storage), and safety features for a well-designed layout have been 
agreed. The fourth aspect shows that the responsibility for slow learner students is that 60% of them feel 
pressured by school rules. While 60% of slow learner students often feel afraid to take and convey the 
chosen decision to the teacher or friend. The results above show that the responsibility of slow learner 
students is still low. The fifth aspect is a rational attitude which shows that 80% of slow learner students 
often feel it is useless to study if they get bad grades. 60% of slow learner students never stay calm when 
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facing learning difficulties. 80% of slow learner students often feel that their friends do not like them 
because they are not intelligent. In addition, slow learner students who have difficulty absorbing other 
subject matter delivered need teachers who have adequate self-efficacy in the learning process (F. I. P. 
Pratama et al., 2021; Putri & Fakhruddiana, 2019). Teacher self-efficacy is defined as beliefs that can 
influence how well students will learn, even for those who have difficulty or are not motivated (Sharma & 
Srivastava, 2020; Toropova et al., 2021). It is necessary to make efforts to improve student learning 
outcomes. Learning outcomes exist in students during learning activities, including three things: attitudes, 
skills, and knowledge (Eliyanti et al., 2019; Ragil & Sukiswo, 2011). 

The sixth aspect of independence is intended so that students have learning independence. As 
many as 60% of slow learner students rarely set their targets to be achieved after learning. The target to 
be achieved after learning is a vital thing that must have students. Students who have targets will further 
increase their learning motivation (Boyadzhieva, 2016; Warti, 2018). Efforts to grow learning 
independence can be made by continuing to motivate slow learner students. While 60% of slow learners 
rarely make decisions without asking for help and consideration from friends. Peer groups can help a 
child's independence by providing the emotional satisfaction of friendship with peers. Peers are an 
important place for the development of slow learner students. With the help of peers, slow learner students 
can optimize their intellectual abilities and learn various kinds of between regular and slow learner 
students. In addition, in the learning process, the teacher also skills needed in their social life (Subali et al., 
2019; Sudarmiani, 2013). The seventh aspect, daring to try new things, shows that slow learner students 
are still not brave and not confident when doing something new. 40% of slow learner students are still 
afraid when they first speak in public. Slow learner students will tend to be passive in class (Hasibuan et 
al., 2020; Zakarneh et al., 2020).  Slow learner students show a passive attitude, one of which is when the 
teacher throws questions or asks students to work on questions; slow learner students are confused and 
find it difficult, so they do not know the answer. So the importance of the teacher's role in fostering the 
courage of slow learner students (Schyns & Sczesny, 2010). In the implementation of learning, the teacher 
can involve average students and slow learners to be active in every learning activity by providing work-
and-answer questions that make students dare to speak to answer. The teacher facilitates the interaction 
between normal and slow learner students, between students and teachers in each lesson by not 
distinguishing constantly monitors and guiding slow learner students (Albert, 2018; F. I. P. Pratama et al., 
2021).  

The eighth aspect has the meaning of belief that it is well received by friends and teachers, showing 
the percentage of 80% of students who feel they rarely feel it. The belief that they can make friends with 
anyone shows that as many as 100% of slow learner students are on rare choices. The slow learner is 
closed to his friends and family (Rovik, 2017; Utami, 2018). In addition, slow learner children are also 
challenging to get along with and are less familiar with their friends and family. Usually, slow learner 
children are passive and shy children. Slow learner children are less able to adapt and interact with their 
environment. In the form of student responses, the limitations in this study are slow during the learning 
process and psychological tests. From these findings, although slow learner students have no self-
confidence, the teacher has an essential role in fostering self-confidence (Korikana, 2020). Things that can 
be done include finding out specific problems in students assisted by special counselors, giving 
assignments according to abilities and talents, strengthening individuals and motivation, and increasing 
responsibility. This research can assist teachers in understanding the character of slow learner students in 
terms of the self-confidence aspect, improve the academic abilities of slow learner students, and reduce 
bullying levels of slow learner students. 

 

4. CONCLUSION 

Based on the research results, teachers still do not understand the characteristics of slow learner 
students, and teachers tend to give the same treatment as students in general. Teachers do not use learning 
media, and teachers focus on intelligent students. In addition, based on research, slow learner students feel 
that the teacher does not care, slow learner students do not understand the material taught by the teacher, 
slow learner students tend to be silent and look down when learning. The self-confidence analysis shows 
that all students are slow learners in the category of not being confident. 

 

5. REFERENCES 

 Adiyanta, F. C. S. (2019). Hukum dan Studi Penelitian Empiris: Penggunaan Metode Survey sebagai 
Instrumen Penelitian Hukum Empiris. Administrative Law and Governance Journal, 2(4), 697–709. 
https://doi.org/10.14710/alj.v2i4.697-709. 



International Journal of Elementary Education, Vol. 5, No. 4, 2021, pp. 584-592                590 
 

IJEE. P-ISSN: 2579-7158 E-ISSN: 2549-6050 

Ahmad, S. S., Shaari, M. F., Hashim, R., & Kariminia, S. (2015). Conducive Attributes of Physical Learning 
Environment at Preschool Level for Slow Learners. Procedia - Social and Behavioral Sciences, 201. 
https://doi.org/10.1016/j.sbspro.2015.08.138. 

Akbari, O., & Sahibzada, J. (2020). Students’ Self-Confidence and Its Impacts on Their Learning Process. 
American International Journal of Social Science Research, 5(1), 1–15. 
https://doi.org/10.46281/aijssr.v5i1.462. 

Albert, P. (2018). Digital Games - a Magical Learning Tool for Slow Learners. International Journal of 
Research -Granthaalayah, 6(5), 407–412. 
https://doi.org/10.29121/granthaalayah.v6.i5.2018.1468. 

Alvarez, A., Teeters, L. P., Hamm-Rodríguez, M., & Dimidjian, S. (2021). Understanding children’s funds of 
identity as learners through multimodal self-expressions in Mexico City. Learning, Culture and 
Social Interaction, 29. https://doi.org/10.1016/j.lcsi.2021.100513. 

Amalia, Y., Duskri, M., & Ahmad, A. (2015). Penerapan Model Eliciting Activities untuk Meningkatkan 
Kemampuan Berpikir Kreatif Matematis dan Self Confidence Siswa SMA. Jurnal Didaktik 
Matematika, 2(2), 38–48. https://doi.org/10.24815/jdm.v2i2.2813. 

Amdany, P., Sularmi, S., & Sriyanto, M. I. (2018). Learning Motivation of Slow Learner in Elementary School. 
Social, Humanities, and Educational Studies (SHEs): Conference Series, 1(1), 613–618. 
https://doi.org/10.20961/shes.v1i1.23506. 

Anggraini, D., Relmasira, S., & Tyas Asri Hardini, A. (2018). Penerapan Model Pembelajaran Student Teams 
Achievement Division (Stad) Melalui Media Pembelajaran Ular Tangga Untuk Meningkatkan 
Kemampuan Berpikir Kritis Dan Hasil Belajar Ips Pada Peserta Didik Kelas 2 Sd. Pendekar : Jurnal 
Pendidikan Berkarakter, 1(1), 324. https://doi.org/10.31764/pendekar.v1i1.379. 

Ardianti, S. D., Wanabuliandari, S., & Wijayanti, E. (2021). Need Analysis of “Si Eco” Ethno-Confidence Game 
for Slow Learner Students. Jurnal Ilmiah Sekolah Dasar, 5(3). 
https://doi.org/10.23887/jisd.v5i3.39534. 

Arizona, K., Abidin, Z., & Rumansyah, R. (2020). Pembelajaran Online Berbasis Proyek Salah Satu Solusi 
Kegiatan Belajar Mengajar Di Tengah Pandemi Covid-19. Jurnal Ilmiah Profesi Pendidikan, 5(1). 
https://doi.org/10.29303/jipp.v5i1.111. 

Arrosagaray, M., González-Peiteado, M., Pino-Juste, M., & Rodríguez-López, B. (2019). A comparative study 
of Spanish adult students’ attitudes to ICT in classroom, blended and distance language learning 
modes. Computers and Education, 134(October 2018), 31–40. 
https://doi.org/10.1016/j.compedu.2019.01.016. 

Astalini, Agus Kurniawan, D., Ikhlas, M., Perdana, R., Anggraini, L., & Putra, I. (2020). Attitude and Self-
confidence Students in Learning Natural Sciences: Rural and Urban Junior High School. Universal 
Journal of Educational Research, 8(6), 2569–2577. https://doi.org/10.13189/ujer.2020.080640. 

Blesia, J. U., Iek, M., Ratang, W., & Hutajulu, H. (2021). Developing an Entrepreneurship Model to Increase 
Students’ Entrepreneurial Skills: an Action Research Project in a Higher Education Institution in 
Indonesia. Systemic Practice and Action Research, 34(1), 53–70. https://doi.org/10.1007/s11213-
019-09506-8. 

Boyadzhieva, E. (2016). Learner-centered Teaching and Learner Autonomy. Procedia - Social and Behavioral 
Sciences, 232, 35–40. https://doi.org/10.1016/j.sbspro.2016.10.008. 

Cura, Ş. Ü., Kocatepe, V., Yıldırım, D., Küçükakgün, H., Atay, S., & Ünver, V. (2020). Examining Knowledge, 
Skill, Stress, Satisfaction, and Self-Confidence Levels of Nursing Students in Three Different 
Simulation Modalities. Asian Nursing Research, 14(3). https://doi.org/10.1016/j.anr.2020.07.001. 

Dumitrescu, C., Olteanu, R. L., Gorghiu, L. M., & Gorghiu, G. (2014). Learning Chemistry in the Frame of 
Integrated Science Modules – Romanian Student’s Perception. Procedia - Social and Behavioral 
Sciences, 116(September 2015), 2516–2520. https://doi.org/10.1016/j.sbspro.2014.01.603. 

Eliyanti, Hasanuddin, & Mudatsir. (2019). Penerapan Handout Berbasis Pendekatan Sets (Science, 
Environment, Technology, And Society) pada Materi Bioteknologi Terhadap Hasil Belajar Siswa 
MAS Darul Ihsan Aceh Besar. Jurnal Ilmiah Biologi Teknologi Dan Kependidikan, 6(2), 105–109. 
https://doi.org/10.22373/biotik.v6i2.5615. 

Ellis, R., Zhu, Y., Shintani, N., & Roever, C. (2021). A study of Chinese learners’ ability to comprehend irony. 
Journal of Pragmatics, 172. https://doi.org/10.1016/j.pragma.2020.11.003. 

Fathoni, M. I., & Marpanaji, E. (2018). Pengembangan e-book interaktif mata pelajaran teknologi informasi 
dan komunikasi (TIK) untuk SMK kelas X. Jurnal Inovasi Teknologi Pendidikan, 5(1), 70–81. 
https://doi.org/10.21831/jitp.v5i1.17149. 

Franz, T., Cailor, S., Chen, A. M. H., Thornton, P., & Norfolk, M. (2020). Improvement of student confidence 
and competence through a self-care skills multi-course integration. Currents in Pharmacy Teaching 
and Learning, 12(4). https://doi.org/10.1016/j.cptl.2019.12.022. 



International Journal of Elementary Education, Vol. 5, No. 4, 2021, pp. 584-592               591

  
 

Savitri Wanabuliandari / Study Analysis of Confidence Level on Slow Learner Students 

Ghufron, M. N., & Rini, R. S. (2010). Teori- Teori Psikologi. Yogyakarta: Ar- Ruzz Media. 
Hasibuan, H. Y., Syamsuri, S., Santosa, C. A. H. F., & Pamungkas, A. S. (2020). Profil Pembelajaran Matematika 

pada Anak Berkebutuhan Khusus Ragam Slow Learner di Kelas Inklusif SMP Garuda Cendekia 
Jakarta. Journal Of Medives: Journal Of Mathematics Education Ikip Veteran Semarang., 4(1). 
https://doi.org/10.31331/medivesveteran.v4i1.993. 

Hendriana, H. (2012). Pembelajaran Matematika Humanis Dengan Metaphorical Thinking untuk 
Meningkatkan Kepercayaan Diri Siswa. Infinity Journal, 1(1), 90–103. 
https://doi.org/10.22460/infinity.v1i1.9. 

Jerald, M., & Me, V. H. (2020). Number of Friends in School and the Level of Self-Confidence of the Students. 
International Journal of Research -Granthaalayah, 8(1), 277–286. 
https://doi.org/10.29121/granthaalayah.v8.i1.2020.282. 

Kaur, P., Singh, M., & Josan, G. S. (2015). Classification and Prediction Based Data Mining Algorithms to 
Predict Slow Learners in Education Sector. Procedia Computer Science, 57. 
https://doi.org/10.1016/j.procs.2015.07.372. 

Kavenuke, P. S., Kinyota, M., & Kayombo, J. J. (2020). The critical thinking skills of prospective teachers: 
Investigating their systematicity, self-confidence and scepticism. Thinking Skills and Creativity, 37, 
100677. https://doi.org/10.1016/j.tsc.2020.100677. 

Korikana, A. (2020). Slow Learners- a Universal Problem and Providing Educational Opportunities To Them 
To Be a Successful Learner. PEOPLE: International Journal of Social Sciences, 6(1), 29–42. 
https://doi.org/10.20319/pijss.2020.61.2942. 

Kuantum, Cilacap, K., Ramadhan, G., Dwijananti, P., & Wahyuni, S. (2018). Analisis Kemampuan Berpikir 
Tingkat Tinggi (High Order Thinking Skills) Menggunakan Instrumen Two Tier Multiple Choice 
Materi Konsep Dan Fenomena Kuantum Siswa Sma Di Kabupaten Cilacap. UPEJ Unnes Physics 
Education Journal, 7(3), 85–90. https://doi.org/10.15294/upej.v7i3.27682. 

Liu, Y.-M., & Hou, Y.-C. (2021). Effect of multi-disciplinary teaching on learning satisfaction, self-confidence 
level and learning performance in the nursing students. Nurse Education in Practice, 55. 
https://doi.org/10.1016/j.nepr.2021.103128. 

Mami, S., & Arayesh, B. (2010). Comparative study of educational status and behavioral disorder between 
slow-learner and normal students of Ilam province (2007–2008). Procedia - Social and Behavioral 
Sciences, 5. https://doi.org/10.1016/j.sbspro.2010.07.076. 

Marisda, D. H. (2019). The Effect of Task-Based Collaborative Learning on Students’ Mathematical Physics 
Learning Outcomes at Universitas Muhammadiyah Makassar. Jurnal Pendidikan Fisika, 7(2), 140–
150. https://doi.org/10.26618/jpf.v7i2.2038. 

Marshel, J., & Ratnawulan. (2020). Analysis of Students Worksheet (LKPD) integrated science with the 
theme of the motion in life using integrated connected type 21st century learning. Journal of Physics: 
Conference Series, 1481(1). https://doi.org/10.22219/jppg.v1i1.12462. 

Mulyono, H., & Saskia, R. (2020). Dataset on the effects of self-confidence, motivation and anxiety on 
Indonesian students’ willingness to communicate in face-to-face and digital settings. Data in Brief, 
31. https://doi.org/10.1016/j.dib.2020.105774. 

Nuraeni, S., Maesaroh, A., & Sumitra, A. (2019). Optimalisasi Keterampilan Berbicara Untuk Meningkatkan 
Keyakinan Diri Anak Usia Dini Di Tk Baiturrahman Kabupaten Bandung. CERIA (Cerdas Energik 
Responsif Inovatif Adaptif), 2(4). https://doi.org/10.22460/ceria.v2i4.p166-172. 

Nurmahmidah. (2017). Penerapan Model Pembelajaran Kooperatif Tipe Teams Games Tournament (Tgt) 
Pada Pokok Bahasan Peluang Sebagai Upaya Meningkatkan Prestasi Dan Motivasi Belajar 
Matematika Siswa Kelas X Mia 2 Sma Negeri 1 Sedayu. Jurnal Mercumatika, 1(2), 65–72. 
https://doi.org/10.26486/mercumatika.v1i2.252. 

Otache, I., Edopkolor, J. E., & Okolie, U. C. (2021). Entrepreneurial self-confidence, perceived desirability and 
feasibility of hospitality business and entrepreneurial intentions of hospitality management 
technology students. The International Journal of Management Education, 19(2). 
https://doi.org/10.1016/j.ijme.2021.100507. 

Pratama, F. I. P., Kristiyanto, A., & Widyastono, H. (2021). Character Values of Third Grade Slow Learner in 
Character Education at the Inclusive Elementary School. JPI, 10(2), 345–352. 
https://doi.org/10.23887/jpi-undiksha.v10i2.28838. 

Pratama, L. D., & Setyaningrum, W. (2018). Game-Based Learning: The effects on student cognitive and 
affective aspects. Journal of Physics: Conference Series, 1097(1–7). https://doi.org/10.1088/1742-
6596/1097/1/012123. 

Putri, F. A. R., & Fakhruddiana, F. (2019). Self-efficacy Guru Kelas dalam Membimbing Siswa Slow Learner. 
JPK (Jurnal Pendidikan Khusus), 14(1), 1–8. https://doi.org/10.21831/jpk.v14i1.25161. 

Ragil, Z., & Sukiswo, S. E. (2011). Penerapan Pembelajaran Sains dengan Pendekatan Sets pada Materi 



International Journal of Elementary Education, Vol. 5, No. 4, 2021, pp. 584-592                592 
 

IJEE. P-ISSN: 2579-7158 E-ISSN: 2549-6050 

Cahaya untuk Meningkatkan Hasil Belajar Siswa Kelas V SD. Jurnal Pendidikan Fisika Indonesia, 
7(1), 69–73. https://doi.org/10.15294/jpfi.v7i1.1073. 

Ray, S. R., Taylor, E., Sherrill, K. J., Steinheiser, M. M., & Berndt, D. L. (2021). Effect of infusion therapy 
interactive modules on nursing student’s knowledge and self-confidence. Teaching and Learning in 
Nursing. https://doi.org/10.1016/j.teln.2021.10.006. 

Rovik, R. (2017). Individualized Education Program (IEP) Mata Pelajaran Kimia untuk Siswa Slow Learner. 
Inklusi, 4(1), 91–118. https://doi.org/10.14421/ijds.040105. 

Schyns, B., & Sczesny, S. (2010). Leadership attributes valence in self-concept and occupational self-efficacy. 
Career Development International, 15(1), 78–92. https://doi.org/10.1108/13620431011020907. 

Sharma, L., & Srivastava, M. (2020). Teachers’ motivation to adopt technology in higher education. Journal 
of Applied Research in Higher Education, 12(4), 673–692. https://doi.org/10.1108/JARHE-07-
2018-0156. 

Shokoohi-Yekta, M., Zamani, N., & Ahmadi, A. (2011). Anger management training for mothers of mildly 
mentally retarded and slow learner children: effects on mother-child relationship. Procedia - Social 
and Behavioral Sciences, 15. https://doi.org/10.1016/j.sbspro.2011.03.172. 

Stone, R., Cooper, S., & Cant, R. (2013). The Value of Peer Learning in Undergraduate Nursing Education: A 
Systematic Review. ISRN Nursing, 2013(i), 1–10. https://doi.org/10.1155/2013/930901. 

Subali, B., Kumaidiac, Aminah, N. S., & Sumintono, B. (2019). Student achievement based on the use of 
scientific method in the natural science subject in elementary school. Jurnal Pendidikan IPA 
Indonesia, 8(1), 39–51. https://doi.org/10.15294/jpii.v8i1.16010. 

Sudarmiani, S. (2013). Membangun Karakter Anak Dengan Budaya Kearifan Lokal Dalam Proses 
Pembelajaran Di Sekolah. EQUILIBRIUM : Jurnal Ilmiah Ekonomi Dan Pembelajarannya, 1(1), 54–72. 
https://doi.org/10.25273/equilibrium.v1i1.556. 

Sugiyono. (2014). Metode penelitian Kombinasi (Mix Methods). Bandung: Alfabeta. 
Surya, E., Putri, F. A., & Mukhtar. (2017). Improving Mathematical Problem-solving Ability and Self-

confidence of High School Students Through Contextual Learning Model. Journal on Mathematics 
Education, 8(1), 85–94. https://doi.org/10.22342/jme.8.1.3324.85-94. 

Suryani, O. I., & Gunawan, I. M. (2018). Hubungan Pemahaman Diri dengan Sikap Percaya Diri Pada Siswa 
Kelas VIII SMPN 7 Woja. Jurnal Kependidikan, 4(2). https://doi.org/10.33394/jk.v4i2.1128. 

Toropova, A., Myrberg, E., & Johansson, S. (2021). Teacher job satisfaction: the importance of school working 
conditions and teacher characteristics. Educational Review, 73(1), 71–97. 
https://doi.org/10.1080/00131911.2019.1705247. 

Utami, N. E. B. (2018). Layanan Guru Kelas Bagi Siswa Slow Learner Di Sekolah Inklusi (SD N Bangunrejo 2 
Yogyakarta). Al-Bidayah: Jurnal Pendidikan Dasar Islam, 10(2), 271–290. 
https://doi.org/10.14421/al-bidayah.v10i2.164. 

Vita, Y. (2016). Penguatan Sikap Percaya Diri melalui Dreams Book bagi Siswa Kelas I SDN Tegalombo I 
Kalijambe Sragen. At-Tarbawi: Jurnal Kajian Kependidikan Islam, 1(2), 123–136. 
https://doi.org/10.22515/attarbawi.v1i2.169. 

Warti, E. (2018). Pengaruh Motivasi Belajar Siswa terhadap Hasil Belajar Matematika Siswa di SD Angkasa 
10 Halim Perdana Kusuma Jakarta Timur. Mosharafa: Jurnal Pendidikan Matematika, 5(2), 177–
185. https://doi.org/10.31980/mosharafa.v5i2.273. 

Widiarti, P. W. (2017). Konsep Diri (Self Concept) Dan Komunikasi Interpersonal Dalam Pendampingan 
Pada Siswa Smp Se Kota Yogyakarta. Informasi, 47(1), 135. 
https://doi.org/10.21831/informasi.v47i1.15035. 

Wulandari, A. (2020). Implementation of the 2013 Curriculum Based on a Scientific Approach (Case Study 
at SD Cluster II Kintamani). International Journal of Elementary Education, 4(3), 422. 
https://doi.org/10.23887/ijee.v4i3.28172. 

Yaldiz, N., & Bailey, M. (2019). The Effect of Critical Thinking on Making the Right Decisions in the New 
Venture Process. Procedia Computer Science, 158, 281–286. 
https://doi.org/10.1016/j.procs.2019.09.053. 

Zakarneh, B., Al-Ramahi, N., & Mahmoud, M. (2020). Challenges of teaching English language classes of slow 
and fast learners in the United Arab Emirates universities. International Journal of Higher 
Education, 9(1), 256–269. https://doi.org/10.5430/ijhe.v9n1p256. 

 
 
 
 


