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A B S T R A K 

Penilaian adalah proses yang kompleks dan dinamis serta merupakan bagian 
integral dari proses belajar mengajar. Ini adalah persoalan yang menjadi perhatian 
negara, pendidik dan ilmuwan, guru, orang tua, dan siswa. Penelitian ini bertujuan 
untuk menganalisis pandangan guru sekolah dasar. Kuesioner digunakan sebagai 
metode penelitian. Temuan penelitian mengungkapkan bahwa sebagian besar guru 
setuju dengan penilaian kinerja siswa, mengingat sebagian besar merupakan proses 
kualitas yang harus berjalan sesuai logika yang dijelaskan. Mereka umumnya 
menerapkan Penilaian Formatif sekaligus menerapkan Penilaian Diagnostik dan 
Penilaian Sumatif tergantung pada waktu proses pengajaran. Guru juga menyatakan 
bahwa penilaian terutama ditujukan untuk mengukur pencapaian tujuan 
pengajaran, umpan balik, identifikasi kesulitan belajar, dan penentuan 
kecenderungan/kemampuan khusus siswa. Mayoritas guru Aetoloakarnania yang 
mengikuti penelitian menyatakan sikap positif terhadap penilaian kinerja siswa. 
Guru percaya bahwa penilaian kinerja siswa dari sudut pandang pedagogi adalah 
proses kualitatif, di mana semua parameter yang mempengaruhinya harus 
dipertimbangkan. Mereka juga berpendapat bahwa hal ini harus ditujukan untuk 
mengendalikan kemajuan siswa sehubungan dengan kinerjanya sebelumnya, 
sekaligus merekomendasikan suatu proses untuk mengukur pencapaian tujuan 
pengajaran. 

 
A B S T R A C T 

Assessment is a complex and dynamic process and an integral part of teaching and learning. It is an issue that concerns 
the state, educators and scientists, teachers, parents, and students. This study aims to analyze the views of primary 
school teachers. A questionnaire was used as the research method.  The findings of the research revealed that most 
teachers agree with the assessment of student performance, considering it mostly a quality process that must move 
according to the described logic. They generally apply a Formative Assessment while applying a Diagnostic Assessment 
and Summa-tive Assessment depending on the time of the teaching process. The teachers also state that the assessment 
is primarily aimed at measuring the achieve-ment of the teaching objectives, feedback, identification of the learning dif-
ficulties, and determination of the special inclinations/abilities of the students. The majority of the teachers of 
Aetoloakarnania who participated in the research, expressed a positive attitude toward the assessment of the student's 
performance. Teachers believe that the assessment of student performance from a pedagogical view-point is a 
qualitative process, during which all the parameters that influence it should be considered. They also argue that it 
should be aimed at controlling the student’s progress in relation to his or her previous performance, while at the same 
time recommending a process to measure the achievement of the teaching objectives. 

 

1. INTRODUCTION 

Assessment is a complex and dynamic process and an integral part of teaching and learning. It is an 
issue that concerns the state, educators and scientists, teachers, parents, and students. Evaluation, in the 
broadest sense, is the process by which a value, a mean-ing, or a property is attributed to a person, an object, 
or a situation, based on specific, clear, and predetermined criteria (Hesti et al., 2022; Mahendra et al., 2019). 
A review of the international literature shows that the term "evaluation" is found as "assessment" or 
"evaluation." In particular, the Educational Assessment is described under the terms “Educational 
assessment,” “Educational evaluation,” and “Classroom assessment.’’ (Saptono et al., 2021; Widana, 2017). 
More specifically, most researchers use the term assessment to refer to the de-gree of student progress and 
to describe teaching-learning processes. The term evaluation is mainly used by educators who attempt to 
identify educational evaluation in the broader context of an information gathering process in the direction 
of decision-making that serves a specific purpose (e.g., modifying an educational program) or as a set of 
criteria to evaluate the education system as a whole (Güneri & Deveci, 2023; Seyihoglu & Kartal, 2010). 
Based on modern scientific and research data, the main objective of a student performance evaluation is to 
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identify students' abilities, weaknesses, and shortcomings to modify the course of teaching and take 
appropriate pedagogical measures that will contribute to their improvement (Febrista & Efrizon, 2021; 
Wijanarka et al., 2019).  

According to the prevailing view in educational research, this central pedagogi-cal goal is carried 
out mainly by implementing a Formative Assessment, which includes the design and implementation of 
actions seeking to improve students’ learning, and not in their ranking and grading. It is also observed in 
the international literature under the term assessment for learning, which contrasts with the final as-
sessment (Arnold & Reed, 2016; Irhandayaningsih, 2020; Srirahayu & Arty, 2018). Final assessment is 
conducted mainly for reasons of selection, promotion, and classification of students (Maryani & 
Martaningsih, 2017; Sipatu & Silitonga, 2022). For this purpose, students are awarded points based on the 
overall assessment of the level of achievement of the learning objectives. Precisely because the Final 
assessment focuses on the outcome of the evaluation process, it is also found in the international literature 
under the term “Assessment of Learning” (Hendrizal & Chandra, 2018). 

Education researchers also recognize that the practices that teachers use to assess student 
performance are significantly influenced by their perceptions of what constitutes an appropriate 
assessment in the classroom. Therefore, any attempt to change the procedures to assess student 
performance should be based on an attempt to understand the belief system inherent to how teachers 
assess their pupils’ learning. Based on the above reasoning and considering the debate on the development 
of a new framework to evaluate student performance in Greece (introduction of descriptive evaluation), it 
is necessary to update teachers' perceptions to assess the performance of the student. This research aims 
to analyze the views of primary school teachers of the Prefecture of Aetoloakarnania on the evaluation of 
student performance.  

This research aims to analyze the perspectives of primary school teachers in Aeto-loakarnania on 
the purpose and forms of assessment of student performance. It emerges that most teachers who serve in 
Primary Education believe that the assessment process should be mainly pedagogical in nature.  The 
modern Greek school, however, does not function with this orientation. Instead of a student-centered 
structure, the schools have assumed an examina-tion-centric organizational and operational approach with 
the goal of preparing students for admission to Higher Education Institutions. This is particularly evident 
in secondary education, which has essentially morphed into an examination body, where the emphasis is 
mostly on achieving high performance as reflected in good grades rather than serving the pedagogical 
purposes of schooling and education in a broader sense. Adopting this perspective, we believe that a similar 
study concerning secondary school teachers would positively contribute to the discussion on student 
performance assessment. 
 

2. METHOD 

The main purpose of the survey was to investigate the views of primary school teachers on the 
concept and pur-pose of assessing student performance. A questionnaire including four closed-ended 
multiple-choice questions was used as the main research tool (Nemoto & Beglar, 2014). Three hundred 
questionnaires were sent electronically to public schools in Aeto-loakarnania. A total of 225 (75%) 
questionnaires were answered,  which is a highly reli-able sample. At the time of data collection, a total of 
1770 teachers were serving in Ae-toloakarnania. The survey data (frequency-relevant frequency tables) 
were processed using Microsoft Excel 2007 software. A total of 74.6% of the participant educators were 
female, and 27.7% were male. Most participants were teachers (78.9%), being 7.5% foreign language 
teachers, 6.1% comput-er teachers, 5.2% teachers of aesthetic education, and 2.3% were physical education 
teachers. About half (46.5%) of the participants stated that they had 11 to 20 years of service experience, 
30.5% had worked for 1 to 10 years, 11.7% for 21 to 30 years, and 11.3% had completed more than 30 
years in education. A total of 45.1% of the teachers held a bachelor’s degree as the highest academic degree, 
followed by 44.6% who held a master's degree. In addition, 7.9% of the teachers were graduates of 
Pedagogical Acad-emies, while only four (1.9%) of them had a Ph.D. degree. 

 

3. RESULT AND DISCUSSION 

Result 
The first question (Question B1) of Section B of the questionnaire asked teachers if they agreed 

with the assessment of the student’s performance. Most teachers who responded to this question agreed 
with the assessment. More specifically, 95.1% of the teachers answered YES to this specific question, and 
4.9% answered NO, disagreeing with the evaluation of the student’s performance. In the second question 
(Question B2) of Section B of the questionnaire, the teachers were asked to express their views through five 
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specific statements regarding the assessment of the student’s performance. More specifically, they were 
asked what the assessment of a student’s performance means to them from a pedagogical perspective. Table 
1 presents the frequencies of teachers’ responses to each perspective proposed.  

 

Table 1. Frequency Distribution of Teachers’ Answers Responses to Each Perspective Proposed 

Question:  
Pedagogical  
Perspective of 
Student  
Assessment. 

1=Strongly 

Disagree 

2=disagree 3=Agree 4=Strongly 

Agree 

Total Cumulative 

percentage 

N % Ν % Ν % Ν %  % 

1. Achievement Of 
Teaching 
Objectives 

4 1.8 19 8.4 153 68.0 49 21.8 225 100 

2. Achievement   
of curriculum 
objectives 

9 4.0 75 33.3 119 52.9 22 9.8 225 100 

3. Factors 
influencing 
student 
performance 
(preexisting 
cognitive level, 
family 
environment, 
individual 
learning rate) 

3 1.3 34 15.1 101 44.9 87 38.7 225 100 

4. Students’ 
progress in 
relation 
previous 
performance 

6 2.7 28 12.4 104 46.2 87 38.7 225 100 

5. Student 
participation in 
class 

4 1.8 45 20.0 125 55.5 51 22.7 225 100 

 
Base on Table 1, most teachers agreed either strongly or very strongly with three of the perspec-

tives proposed, namely the perspective (i) “Determining the degree of achievement of the teaching 
objectives of the course” with the most positive answers (89.8%), (ii) “Assessment of the student’s progress 
concerning his/her past performance” (84.9% positive answers), and (iii) “Qualitative judgment of the 
student’s performance considering family environment influence parameters, preexisting cognitive level, 
indi-vidual learning rate, and classroom level” (83.6% positive answers). The perspectives proposed that 
gather lower but still significant percentages are “Determination of the degree of student participation in 
the lesson,” (78.7%), and “Determination of the de-gree of achievement of the aims and objectives of the 
curriculum” (62.7%). In the third question of Section B (Question B3), the teachers were asked to ex-press 
their opinion through nine proposed perspectives on the purpose of the students’ assessment from a 
practical viewpoint. The proposed perspective “to determine the level of achievement of the teaching 
objectives” had the highest agreement (82.7%), where 22.7% of the educators stated that they strongly 
agreed, and 60% agreed very strongly. A total of  82.3% of the teach-ers agreed with the proposed 
perspective  “as a feedback of teaching”  where 27.6% of the educators very strongly agreed with this view 
and 54.7% agreed strongly. The sec-ond highest rate was recorded for the perspective “in identifying 
learning difficulties” (79.1%), where 28.9% of the educators agreed very strongly, and 50.2% agreed 
strongly. The proposed perspective “to control the effectiveness of the teaching method” follows with 76.4% 
agreement, where 21.3% agreed very strongly and 55.1% agreed strongly. A total of 75.5% of the teachers 
agreed with the proposal “in informing the student about the level of learning achieved” (57.3% strongly 
and 18.2% very strongly). The proposal “in informing the parents” attracted 75.1% of the responses, with 
which a considerable percentage of educators agreed (20% very strongly and 55.1% strongly). Frequency 
distribution of teachers' answers on the evaluation of   student performance Table 2. 
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Table 2. Frequency Distribution of Teachers' Answers on the Evaluation of   Student Performance 

Question:  
Practical  
Perspective 
Of Student  
Assessment. 

1=Strongly 
Disagree 

2=Disagree 3=Agree 4=Strongly 
Agree 

Total Cumulative 
Percentage 

N % Ν % Ν % Ν %  % 

1. Teaching 
Objectives 

4 1.8 35 15.6 135 60 51 22.7 225 100 

2. Identification 
of Learning 
Difficulties 

7 3.1 40 17.8 113 50.2 65 28.9 225 100 

3. Identifying 
Students’ 
Abilities 

15 6.7 63 28 92 40.9 55 24.4 225 100 

4. Developing 
Learning 
Motivation 

10 4.4 68 30.2 104 46.2 43 19.1 225 100 

5. Informing 
TheStudent 
About 
Learning Level 

9 4 46 20.4 129 57.3 41 18.2 225 100 

6. Teaching 
Feedback 

4 1.8 36 16 123 54.7 62 27.6 225 100 

7. Informing 
Parents 

8 3.6 48 21.3 124 55.1 45 20 225 100 

8. Effectiveness 
of the Teaching 
Method 

8 3.6 45 20 124 55.1 48 21.3 225 100 

9. Identifying 
Weaknesses in 
Textbooks and 
Curriculum 

19 8.4 84 37.3 101 44.9 21 9.3 225 100 

 
Base on Table 2, the proposed perspective “to identify special inclinations and abilities of stu-dents” 

was evaluated by the teachers with a lower agreement. According to the fre-quency distribution a 
cumulatively high percentage (65.3%) approved this statement either very strongly or strongly. A total of 
24.4% of educators stated that they agree very strongly, and 40.9% that they agree strongly. The proposal 
“in the development of learning motivation” was agreed upon by 65.3% of the teachers, where 19.1% agreed 
very strongly and 46.2% agreed strongly with this proposal. The smallest agreement proportion (54.2%) 
was recorded for the proposal “to identify possible weaknesses of textbooks and the curriculum” (very 
strongly 9.3%, strongly 44.9%). The first question of Section C asked teachers for information on whether 
they used the Diagnostic assessment, the Formative assessment, or the Summative assessment to assess 
their pupils' performance. The respondents were allowed to provide more than one from a set of possible 
answers. Distribution of teachers' answers according to the forms of assessment the performance of their 
students is show in Table 3. 

 
Table 3. Distribution of Teachers' Answers According to the Forms of Assessment the Performance of Their 

Students 

Forms of Student Assessment 
Answers 

Percentage Of Cases 
Frequency Rate 

a. Diagnostic assessment 108 23.9% 48.0% 
b. Formative assessment 185 40.9% 82.2% 
c. Summative assessment 156 34.5% 69.3% 
d. All forms of assessment 3 0.7% 1.3% 

Total 452 100.0% 200.8% 
 
The first column of Table 3 concerns the frequency of responses, the second the percentages of the 

relevant frequencies on the responses given, and the third the percentages of the relevant fre-quencies on 
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the participants in this survey. The percentage in the third column is greater than 100 because each teacher 
chose each answer more than once (i.e., the Diagnostic, Formative and Summative assessment). A total of 
82.2% of the teachers apply the Formative assessment more often to their pupils' assessment, 69.3% apply 
the Summa-tive assessment, and 48.0% the Diagnostic assessment. A very small percent-age (1.3%) stated 
that they apply all three forms of student performance assessment. Distribution of teachers' answers 
according to each course is show in Table 4. 

Table 4. Distribution of Teachers' Answers According to Each Course 

Each course 
Answers 

Percentage of Cases 
Frequency Rate 

Diagnostic assessment 51 24.1% 22.7% 
Formative assessment 85 40.1% 37.7% 
Summative assessment 76 35.8% 33.7% 

Total 212 100.0% 94.1% 
 

Base on Table 4, teachers were then asked at what point in the teaching process they apply the 
three aforementioned forms of assessment of the student's performance. The following three tables present 
the teachers’ responses. According to A total of 37.7% of teachers apply the Formative assessment, 33.7% 
of teachers apply the Summative, and 22.7% of teachers apply the Diagnostic assessment. Distribution of 
teachers' answers according to performance of their students in each unit is show in Table 5. 
 
Table 5. Distribution of Teachers' Answers According to Performance of Their Students in Each Unit 

Each unit 
Answer 

Percentage of Cases 
Frequency Rate 

Diagnostic assessment 49 23.8% 21.8% 
Formative assessment 86 41.7% 38.2% 
Summative assessment 71 34.5% 31.6% 

Total 206 100.0% 91.6% 
 
Base on Table 5, in each unit, 38.2% of teachers apply the Formative assessment, 31.6% apply the 

Summative assessment, and 21.8% of teachers apply the Diagnostic assessment. Distribution of teachers' 
answers according to performance of their students in each trimester is show in Table 6. 
 
Table 6. Distribution of Teachers' Answers According to Performance of Their Students in Each Trimester 

Each trimester 
Answers 

Percentage of Cases 
Frequency Rate 

Diagnostic assessment 27 21.3% 12.0% 
Formative assessment 58 45.6% 25.7% 
Summative assessment 42 33.1% 18.7% 

Total 127 100.0% 56.4% 
 
Base on Table 6, The same order of assessment forms is observed in Table 6 in terms of their use in 

each trimester. More specifically, 25.7% of teachers apply the Formative assessment, 18.7% of teachers 
apply the Summative, and 12% of teachers apply the Diagnostic as-sessment in each trimester.  

 

Figure 1. The Results of The Analysis of Their Responses 
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The teachers who did not use the Diagnostic, Formative and Summative assess-ment were asked to 
state the reasons for not using them. The results of the analysis of their responses are presented in Figure 
1. A total of 4.9% of teachers do not use the three specific forms of assessment because they “do not think 
they are necessary" and 2.2% of them because they "do not have the time." In addition, 1.8% do not use 
these forms of assessment because they "are not obliged to apply them," 1.8% because they “do not know 
how to use them" despite stating to know the forms of assessment, and 1.3% of teachers do not apply the 
Diagnostic, Formative and Summative assessments because they “have no knowledge of the forms of 
assessment.”  

 
Discussion 

The assessment of the student’s performance was studied in the first research question and is an 
issue for which a rich bibliography has been developed in Greece and interna-tionally. Studying modern 
pedagogical bibliography, we observe that educators who favor assessing student performance are the vast 
majority. In fact, assessment is consid-ered a very important aspect of the learning process, which aims to 
facilitate students' learning and smoothen their integration into the social system (Okoye, 2014; Szopiński 
& Bachnik, 2022). This position is also confirmed by the findings of this study, according to which most 
teach-ers (95.1%) favor assessing student performance.  

Most teachers express a positive attitude toward the assessment of the student's perfor-mance, 
considering it a key part of the learning processes in schools as supported by these findings (De Schepper 
et al., 2021; Suryanti et al., 2018). Moreover, concerning the second question, most teachers consider that 
the assessment of a student from a pedagogical perspective means measuring the achievement of the 
teaching objectives of the course (89.8%), as well as checking the student’s progress in relation to previous 
performance (84.9%). At a significantly higher rate (83.6%), the teachers also argued that all factors that 
influence student performance should be considered upon an assess-ment (family environment, preexisting 
cognitive level, individual learning rate, school level), this being an essentially qualitative process 
(Gilmanova, 2018; Karim, 2015). 

The findings presented in this paper are in line with the views of modern re-searchers in 
educational evaluation (Al Mamun et al., 2022; Aristin & Purnomo, 2022). Similarly, previous study argue 
that the assessment of the student’s performance from a pedagogical perspective should aim at taking 
appropriate pedagogical measures, which will contribute to reaching pedagogical and didactic goals, 
encourage and strengthen the student, and upgrade the overall learning processes (Amri & Alasmari, 2021; 
Nelson et al., 2021). In this type of as-sessment, the central point of reference is the learning pace of the 
student as an individ-ual and the control of his progress in relation to his previous performance. In addition, 
most teachers (62.7%) perceived assessment as a process of controlling the degree of achievement of the 
curriculum objectives on the one hand and the student's participation in the class on the other (78.7%). 

Importantly, teachers also favor the perspective that the assessment aims to de-termine students’ 
particular inclinations and abilities (65.3%) and develop learning moti-vation (65.3%). These positions are 
compatible with the views of modern researchers of Educational Evaluation and with the findings of similar 
research, according to which most teachers consider that the objec-tives of an assessment are feedback, the 
promotion of learning,  identification of learn-ing difficulties, determination of the degree of achievement 
of teaching objectives, in-forming the teacher about the effectiveness of the teaching methods used, and 
inform-ing the parents (Bhattacharjee & Deb, 2016; Hau et al., 2020). In contrast, teachers’ diverge on the 
idea that the assessment process helps identify potential weaknesses in school textbooks and curriculum 
(54.2% agree and 45,7% disagree). Finally, in relation to the fourth research question, 1.3% of teachers 
state that they apply all three forms of student performance assessment (Diagnostic, Formative, Final), 
while most (82,2%) apply only the Formative assessment. Preference in imple-menting the Diagnostic and 
the Summative assessments follow with the still considera-ble percentages of 48.0% and 69.3%, 
respectively. Therefore, it can be concluded that most teachers generally express a positive attitude toward 
the use of Formative assess-ment (Arnold & Reed, 2016; Uhl et al., 2021). 

Formative assessment is mostly applied by teachers when assessing their students in each subject 
(37.7%). The preference for applying the Summative assessment is rela-tively higher (33.7%), than the 
Diagnostic assessment (22.7%). At the end of each quar-ter, most teachers apply the Formative assessment 
(25.7%) to assess the performance of their students. The Summative and Diagnostic assessments show 
lower rates in this case (18.7% and 12%, respectively). The Formative assessment is also preferred by 
teachers when assessing their students in each unit (38.2%), followed by the Summative (31.6%) and 
Diagnostic assessment (21.8%). These findings are in line with the prevailing view in educational research 
that Formative assessment serves in the best possible way one of the main goals of modern pedagogy, which 
is to improve students and not their hierarchical ranking based on per-formance (Baran-Łucarz, 2019; 
Madadizadeh, 2022). In fact, according to previous study formative assessment provides ongo-ing feedback 
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to teachers and students, and has a significant and positive effect on stu-dent learning (Granberg et al., 
2021).  

A total of 15 answers to the last and open-ended question was received. Most teachers (40%) argue 
that the assessment process should be primarily qualitative, adopt-ing a descriptive assessment to capture 
the outcome of student performance assessment. At a rate of 20%, they believed that the main function of 
assessment should be the feedback to teaching and the identification of possible weaknesses and 
shortcomings of the students for improvement. According previous study have reported that most teachers 
consider that a descriptive assessment is necessary in primary school (Anikarnisia & Wilujeng, 2020; 
Nuraeni et al., 2020). In fact, according to previous study descriptive assessment is the most appropriate 
method for assessing student per-formance, precisely because it is closer to the pedagogical content of 
assessment that includes both the student's work and social behavior (Abdurrahmansyah et al., 2022; 
Hartman et al., 2019). 
 

4. CONCLUSION 

The majority of the teachers of Aetoloakarnania who participated in the research, expressed a 
positive attitude toward the assessment of the student's performance. Teachers believe that the assessment 
of student performance from a pedagogical view-point is a qualitative process, during which all the 
parameters that influence it should be considered. They also argue that it should be aimed at controlling the 
student’s progress in relation to his or her previous performance, while at the same time recommending a 
process to measure the achievement of the teaching objectives. Most teachers in the sample stated that the 
assessment of student performance from a practical perspective is mainly aimed at informing the teacher 
about the degree of achievement of the teaching objectives, the feedback of the teaching, and the identifica-
tion of learning difficulties. At the same time, they believe that a key function of the assessment process is 
to inform them about the effectiveness of teaching methods. 
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