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Studi terbaru telah memasukkan penilaian bias implisit guru, dengan beberapa
menyarankan bahwa bias tersebut dapat digunakan untuk memprediksi
kinerja siswa di kelas. Tujuan dari penelitian ini adalah untuk menganalisis
interaksi sehari-hari guru dengan siswa mereka untuk mengidentifikasi potensi
bias dalam praktik mereka. Penelitian inii menggunakan format penelitian
kualitatif eksploratif lapangan. Penelitian ini melibatkan dua puluh guru
sekolah dasar sebagai subjek. Metode pengumpulan data pada penelitian ini
adalah observasi. Masing-masing guru diamati selama 4 jam dalam studi
kualitatif eksploratif. Penelitian ini menerapkan teknik analisis tematik untuk

menemukan pola di seluruh data. Validitas dan reliabilitas penelitian meliputi
validitas eksternal, validitas internal, dan reliabilitas. Hasil penelitian ini
menunjukkan satu penjelasan yang mungkin untuk prasangka yang kita lihat
adalah bahwa prasangka itu dimediasi oleh berbagai cara guru berperilaku.
Namun, beberapa pendidik menunjukkan bias. Bias dapat ditunjukkan dalam
berbagai pertukaran nonverbal dan akademik. Prestasi siswa yang ada dalam
sistem sekolah dapat dipengaruhi oleh guru yang memperlakukan siswa secara
berbeda.
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ABSTRACT

Recent studies have incorporated teacher implicit assessment bias, with some suggesting that such bias could be used
to predict student performance in class. The aim of this study was to analyze teachers' daily interactions with their
students to identify potential biases in their practice. This study uses a qualitative exploratory field research format.
This study involved twenty elementary school teachers as subjects. The data collection method in this study is
observation. Each teacher was observed for 4 hours in an exploratory qualitative study. This study applies thematic
analysis techniques to find patterns across the data. The validity and reliability of the research includes external
validity, internal validity, and reliability. The results of this research suggest that one possible explanation for the
prejudice we see is that it is mediated by the different ways in which teachers behave. However, some educators show
bias. Bias can be shown in a variety of nonverbal and academic exchanges. Student achievement within the school
system can be affected by teachers treating students differently.

1. INTRODUCTION

One definition of implicit bias is the tendency for people to create snap opinions in response to
unfamiliar stimuli. As opposed to implicit bias, which occurs automatically when a person is exposed to a
stimuli, explicit bias requires conscious analysis of the evaluations made (Kurdi et al.,, 2021; Schirrmeister
et al., 2020). To apply this to a school setting, a teacher's implicit bias might stem from preconceived
notions about a certain subset of students, leading to altered instinctive reactions and perhaps altered
interactions with specific students who stand in for that group. Teachers might not want to be seen as
tacitly supporting stereotypes about students based on their type, and might therefore give serious
thought to how they evaluate students (Caneiro et al., 2021; Castronovo et al.,, 2022). When evaluations
that ought to be accomplished objectively and logically are impacted and warped in a good or negative
manner by the teacher's expectations of these pupils. As a result, one's verbal and implicit assessments of
a given individual might be polar opposites.

Understanding how prejudice is transmitted via teachers' verbal and nonverbal behaviors in the
classroom is crucial for designing strategies to counteract it. Teachers' interactions with students may
reveal their biases and lead to varied results for various pupils (Bakken et al.,, 2017; Budiarti & Sugito,
2018; Pit-ten Cate & Glock, 2018). An understanding of how teachers' biases manifest in the classroom
may be gleaned by careful observation and documentation of teachers' actions and how they seem to vary
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depending on the students and student groups being studied. To better comprehend how prejudice may
manifest itself in the actions of educators, the present research in Indonesia used a qualitative method.
Many scholars have conducted cutting-edge research on the interaction of bias indicators in the

educational field, but it is still quite challenging to locate studies on teacher behavior for the interaction of
bias indicators in primary school children. Previous study revealed both explicit and implicit biases, albeit
they only examined how prejudice is manifested in the classroom (Podsakoff et al., 85 C.E.). Another study
have shown that implicit bias may be used as a predictor of academic performance, although it is currently
unclear how this bias is conveyed in the classroom (Sukhera et al., 2018). Additionally another study in
which similar procedures offered a fresh chance to investigate teacher prejudice in the classroom
(Bonefeld & Dickhduser, 2018). Even if teachers don't realize they have prejudices, they could show up on
implicit bias testing. The fact that research suggests a connection between teacher implicit biases and
student achievement is concerning, as is the fact that research on bias indicators in primary schools is still
scarce. As a result, it is currently unclear how implicit bias manifests itself on a daily basis in classrooms.

In light of the aforementioned literature, we conjectured that prejudice might be uncovered in
various educational settings. We also conjectured that bias would manifest itself through different levels
of encouragement in academic and emotional domains. This study sheds light on how to improve
applicants for primary school teaching positions' competency, particularly in terms of how to engage with
pupils. It seems possible to recognize and predict teachers' implicit biases in relation to student results. As
a result, it seems that teacher conduct is a mediating factor in these results. This exploratory study's
objective was to qualitatively record teacher-student interactions in typical classroom settings in order to
see if bias might be identified in typical classroom interactions. The primary goal of this study was to
analyses more about student instructors' thoughts on classroom management in the future.

2. METHOD

This study uses Using a qualitative exploratory field research format, we aim to biases can be
uncovered via observation of their everyday interactions with students classes. To find out the results of
teacher and student interactions, observations were made in elementary schools that had been selected
from Grades 3-6 (9-12 years). The research in this case study was conducted on elementary school
teachers and elementary school students in Madiun. Recruiting primary schools was done using a
systematic sampling strategy. In total, 20 teachers participated in this study. 7 are elementary school
teachers with high socioeconomic status, 13 are elementary school teachers with low socioeconomic
status. Most provide the age, gender, race, and number of years they've been a teacher. That's why we had
20 people, ranging in age from 22 to 60, take part in the study.

This is a qualitative field research with exploratory aims, and it is being conducted in a typical
school setting. Each participant will have around 4 hours of teaching observation time. Teacher
observations were conducted without the need for parental or student agreement, as determined
according to the standards set forth by the second author's institution's ethics committee. Additionally,
they were guaranteed that no student's identity would be divulged by the instructor at any point
throughout the observation. Data collected and reported without identifying individual pupils. Concerned
parents are invited to get in touch with the study's investigator. Validity and reliability of the study
including external validity, internal validity, and reliability (Fell et al., 2020; FitzPatrick, 2019; Korstjens &
Moser, 2018).

This study applied the thematic analysis technique to discover patterns throughout the data
(Blaikie, 2018; Schmiege et al., 2018). This technique were occurrences and exchanges in ordinary classes.
As a result, we codified instructors' overt actions with respect to specific students that seemed to
favorably affect certain students' educational prospects while negatively impacting others'. At its core,
thematic analysis is a methodical six-step procedure that begins with familiarization with the information,
while keeping the study goal and questions in mind at all times (Havik & Westergard, 2020; Rautamo et
al, 2020; Rezaii et al,, 2019). Evidence and the analytical approach were used to prove the study's
credibility and rigor. This extensive data on behavior was also analyzed in order to remain faithful to the
evidence. A thematic analysis is a clearly outlined, open, and sequential method of data analysis (Gruber et
al, 2018; Rose & Johnson, 2020). Every step of the way, from the early phase of getting to know the
material to the last phase of synthesizing the themes into a unified narrative and writing the report, we

referred back to the original data to make sure our analysis was suitable.
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3. RESULT AND DISCUSSION

Result

There were three major themes that emerged from our analysis of educators' varying approaches
to their pupils. In the classroom, instructors showed "variable verbal and nonverbal behaviors," "variable
academic exchanges," and "variable re-actions" even when put in identical situations. There was clear
evidence of instructors' varying approaches in every class, and these three overarching themes reflected
those variations. All 20 students saw examples of the first two themes, expressed via a variety of
behaviors, in their classrooms, whereas more than half of the students recognized the third theme. All of
the citations below come straight from the eavesdropper's raw data records. All of the instructors’
quotations are introduced with information on the instructor's pseudonym, grade level, teacher age,
race/ethnicity, and gender distribution. Thematical analysis result is show in Figure 1.
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Figure 1. A Thematic Analysis of the Results

Nonverbal communication with pupils was a common thread across the data set. This study found
that teachers' nonverbal behaviors, including their facial expressions, vocal inflections, and eye contact,
varied depending on the audience. These kids' actions hinted to the frequency and nature of the nonverbal
signals they received, with some students receiving Positive reinforcement is rare, if ever, whereas
negative reinforcement is common frequently. The data set developed a substantial subtheme centered on
teachers' eye contact. During instruction or classroom management, every teacher looks at their pupils,
yet the great majority of them don't get the same amount of attention. Making direct eye contact with
pupils served as a visual behavior that either prompted more conversation or signaled the teacher's
continued interest in a select few of the class's members.

According to research on the effects of eye contact in social interactions, the recipient has a
favorable emotional response when they are the center of another person's gaze (NiedZwiecka, 2020;
Rosati-Peterson et al.,, 2021). Nonetheless, in several teachers, teachers did not make sufficient, if any, eye
contact with a few of the audience members. Therefore, the teacher may have produced unequal response
possibilities in her classroom by glancing at certain pupils more than others during teaching. Teachers'
nonverbal immediacy behaviors include things like Communication using nonverbal cues. All of students
looked to be on the same page in terms of their nonverbal signs and behaviors. Teacher responses
appeared to convey to various students varied urgency cues about how the teacher felt about them and
their colleagues. The observer had the general impression that these biased actions were routine for
teachers. There was always a wide range of responses from pupils to teachers' use of nonverbal cues
including body language, vocal inflection, and eye contact. We discovered implicit bias in i teachers'
nonverbal cues, which gave the impression of favoritism.

According to this theme, teachers' implicit prejudices against certain students were made
manifest by their conduct during academic exchanges. No one was able to avoid showing favoritism
toward certain pupils over others while working on schoolwork. Some students were favored by having
more one-on-one time with teachers, having their needs and progress closely monitored (e.g., asking them
multiple times if they were ready to move on to the next topic, letting them answer questions first), and
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receiving more positive reinforcement in the form of compliments and affirmations. Teachers were
keeping an eye on pupils' development in every class. Nevertheless, they did not provide the same level of
attention to each pupil.

In all classes, student monitoring was conducted in full view of the class. The first was to show the
kid being singled out that their instructor had recognized them. Furthermore, it served as an open
declaration of the school's priorities. So, most educators would probably manufacture attention for certain
pupils academically even if those students weren't actively seeking it (Bonefeld & Dickhéduser, 2018;
Sukhera et al., 2018). Their urgent educational requirements were sometimes identified by their teachers.
In a similar vein, some teachers may have paid closer attention to the development of particular students
than to that of others in the same class. A teacher's public announcement of a student's progress is more
likely to include criticism or praise if the student is one for whom the teacher seems favourably disposed.

Since the teacher in the above case did reply instantly to both pupils, the signs of unequal
treatment were typically rather subtle. However, the instructor started the conversation by
complimenting students’ performance, which may have helped to hold the student up as an example for
the rest of the class. Perhaps as a result of the teacher's approving remark (Starck et al., 2020; Ukrop et al,,
2019). The teacher's divergent response in a forceful vocal inflection indicating mild displeasure of
attempt to get the teacher's attention seems to be the crucial signal that operates as bias in this situation.
In addition, it was clear that instructors were giving preferential treatment to certain pupils in other
classes. Moreover students was showing favoritism toward two mediocre performers. Overall, teachers'
varying instructional behaviors toward students related to varying degrees of Academic progress and
requirements are being closely watched. Interactions were varied in terms of how often they occurred,
how long students had to respond, how often students were praised, and how often they were interrupted
while they were working.

This third and final central issue is closely related to the previous two, and it sheds light on the
prompt judgments made by educators in response to pupils who were either favored or disfavored. More
over half of the educators were found to be guilty of this behavior. In other words, these educators'
responses varied depending on the identity of the performer, even while the situation remained same.
This incident prompted the hypothesis that some educators' decision-making may be governed by
unconscious biases that have persisted over time. Teachers' implicit biases may be strengthened by the
actions they do on autopilot in response to the presence of certain pupils (Gershenson & Papageorge,
2018; Hobbiss et al., 2021). Students' impressions of their professors' expectations for them and their own
confidence in their own academic abilities are shaped in part by these seemingly insignificant
occurrences. Furthermore, these signals of unequal treatment may have a far-reaching impact on the
whole classroom environment as opposed to simply individual student-teacher relationships (Chory &
Offstein, 2018; W. Hong et al,, 2020). The third overarching issue was the manner in which teachers'
biases manifested themselves in the same circumstance but with different pupils. The recurring idea here
was that some educators seemed to tailor their methods to the specific children they were working with,
rather than treating everyone the same.

Discussion

It has been established via studies that teachers' self-reported classroom behaviors and students'
learning results are connected to teachers' implicit and explicit biases (Lauermann & Berger, 2021;
Puspaningtyas & Ulfa, 2020). This research attempted to carefully analyze how teacher prejudice was
portrayed in ordinary classes. Differential nonverbal behaviors, academic interactions, and responses to
identical stimuli were the three overarching patterns found. Next, in detail the findings associated with
each subject, and then discuss the implications for theory and practice in teacher training and
development in light of these results on bias in the classroom. We also address the study's limitations and
provide recommendations for further research.

This research showed that in ordinary classroom settings, teachers' communication via tone of
voice, smiles, and eye contact noticeable nonverbal signs indicating bias. That is, all the educators in our
research exhibited prejudice via nonverbal actions, regardless of their propensity to show bias in the
classroom. Therefore, it is reasonable to assume that students’ student participation, achievement, and
emotional health in the classroom, were influenced by the different the nonverbal exchanges seen in our
data, which mediated the students' access to chances to respond. Teachers' emotions toward their pupils
may be conveyed via nonverbal signals that can be readily picked up on, even by someone from a different
cultural (Sutiyatno, 2018; van Prooijen & Van Vugt, 2018).

Social and emotional settings in the classroom may be different for kids who are more and less
advantaged. In other words, students may infer whether their professors see them favorably or
unfavorably based on the teachers' nonverbal treatment of them in the classroom. The favored students
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seemed to get both intellectual and emotional help, whereas the less favored students received less
emotional support than their more privileged peers. Positive nonverbal cues (such as eye contact) are
more likely to elicit a positive emotional response because they are interpreted as a sign of emotional
support, which in turn immediately stimulates the affective systems (Hajal & Paley, 2020; Yang &
Treadway, 2018). People have reported feeling more alone when they have less chances for direct eye
contact. Whether the effects of social exclusion are brief or long lasting, they are detrimental to the mental
and physical health of the people who experience them (J. Hong et al., 2020; Williams & Nida, 2022). As a
result, they are primed to look for re-affiliating signals and pick up on happy expressions in others. But
previous study have shown that making eye contact when smiling is more effective than avoiding eye
contact while smiling (Pi et al., 2022). It follows that throughout the observation period, pupils who had
more chances to make eye contact with their teachers also experienced a warmer environment in the
classroom than those who were not given such opportunities. The second group may have been coping
with unpleasant emotions in addition to the academic assignment, while the first group may have been set
up to concentrate just on the subject at hand.

The second major topic showed that prejudice on the part of teachers was shown not just in overt
behaviors but also in the form of unequal academic exchanges. Certain students were more likely to have
extended, in-depth scholastic conversations with their teachers, during which they could better assess
those kids' needs and progress, give them more opportunity to respond, and provide more praise.
Teachers were more likely to focus on a small group of students, often using the same individuals as
"anchors" to slow down the speed of teaching and interrupting their interactions with other students.
According to previous study students learn more when they are actively involved in class discussions and
activities rather than just sitting on the sidelines and taking notes (Chin et al., 2020; Yashima et al., 2018).
We found evidence supporting the idea that instructors are not providing their students with an equal
number of learning opportunities and reaction times. In response to what they perceive to be an
inequitable instructional and social environment in the classroom, students adjust their own academic
behaviors and beliefs (Uscianowski et al,, 2020; Yerdelen & Sungur, 2019). Other research has shown that
students' motivation is significantly impacted if they believe their professors are prejudiced (Gentrup &
Rjosk, 2018; Wang et al.,, 2020). If they don't feel like they're doing well in school, they may lose interest in
and place less value on that part of the curriculum.

The MODE model is a theory regarding the possibility of automated processes occurring under
high cognitive load. Teachers in high-pressure situations, such deciding how to evaluate students' work,
may be less inclined to engage in the kind of deliberate deliberation that might benefit their students and
their own learning. Thus, we may assume that the educators in question were blissfully unaware of the
racial bias in their classrooms. We found that certain students were less likely to be requested to
participate, get feedback, or be praised, even when they were in the "activity zone," a region of increased
participation and frequent academic engagement in classrooms (Kaufmann, 2018; Ritchie, 2018). Even
while teachers appeared oblivious to the fact that they were treating them differently, they were less
likely to begin academic dialogue with them, and when they did, it was typically delayed, shorter, and
vulnerable to interruption. Differential choices in the classroom have been justified by teachers in
previous research as necessary to address the academic or social-emotional requirements of individual
students (Castafio-Mufioz et al., 2018; Leacock, 2019). This research suggests, however, that automated
judgments based on implicit bias may overcome teachers' conscious goals given the hectic nature of the
classroom environment, where instructors are liable to less opportunity to react thoughtfully in every
case (Harrison & Lakin, 2018; Yerdelen & Sungur, 2019).

Finally, this study uncovered examples of instructors' varying responses to identically situated
pupils. This topic demonstrated how educators seemed to modify their replies depending on whether the
student was more or less privileged. As opposed to responding to the behavior, teachers were responding
to the individual exhibiting it. In contrast to our findings, other research (Huang, 2018; Yerdelen & Sungur,
2019) has found that teachers use the same behavioral intervention strategies for all students, regardless
of their ethnicity, or that the vast majority of educators do not use a distinct grading scale for pupils of
various races when evaluating their performance on the same assignment. It has been shown, however,
that instructors' negative implicit prejudice is visible when judging the identical work of students from
ethnic minorities (Copur-Gencturk et al., 2020; Watchravesringkan, 2011). By comparing the two, it seems
that our claim that the theme of "differential reactions under the same situations" represents the diverse
and dynamic nature of typical classrooms provides much potential for the development of unconscious
prejudice. The case study by previous study showed similar evidence of a teacher's bias in track
suggestions and disciplinary choices, recorded as the teacher's differing responses depending on who the
student (Copur-Gencturk et al., 2020; Domen et al.,, 2020). As a consequence, we may deduce that this
issue needs greater study and may be examined as a good signal for unconscious bias in classrooms given
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that these two qualitative studies have produced convergent results, research done in educational
settings.

Implication of this study results lent credence to the MODE model and offered evidence for the
ubiquitous presence of automatic processing in teachers' interactions with students. A lot of the routine
actions of teachers might be read in their nonverbal cues. Additionally, our data revealed that the MODE
model's proposed deliberate thinking and automatic route were being used collaboratively by teachers in
the classroom setting (Bevacqua & Colasante, 2019). Insightful for the field of teacher education and
development is provided by the results as well. Enhancing teachers' reflexive thinking and self-regulation
abilities, as well as increasing their awareness of possible bias in the classroom. Because of its exploratory
character, this research only looked at teachers' actions in typical classrooms, when a wide variety of
unpredictable factors are at play all at once. This meant that the quality of the anecdotal field notes
depended on how well the observer paid attention (Kozol, 2018; Stoet & Geary, 2018). Even while we
received data from certain secondary school instructors across classes, there wasn't enough information
to draw any firm conclusions. We recognize that filling out a questionnaire about It's possible that
teachers' pre-observation thoughts and actions toward students were impacted by the students' qualities.
However, if the approach did have an effect on teachers' behavior in the classroom, it may have reduced
the prevalence of biased behavior in the classroom.

4. CONCLUSION

Every classroom had teachers that were biased toward certain kids over others. How teachers'
actions affect their students. Some pupils' already low socioeconomic status worsens when they have less
chances to learn from and connect with their teachers. It's possible that these students come from poor
backgrounds. The existing disparities in students' educational outcomes may be exacerbated by teachers'
decision to treat students differently. Because bias was found among teachers in every classroom in this
study, it is imperative that future studies thoroughly examine potential solutions It might perhaps
motivate educators to provide equal treatment to their kids with kindness, fairness, and positivity.
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