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A B S T R A K 

Profil pelajar Pancasila merupakan salah satu gambaran kompetensi yang wajib 
dimiliki oleh peserta didik Indonesia. Penelitian ini bertujuan untuk menganalisis 
dampak project-based assessment dengan pendekatan phenomenon-based learning 
terhadap ketercapaian profil pelajar Pancasila pada siswa sekolah dasar. Penelitian 
ini merupakan penelitian eksperimen dengan menggunakan pendekatan kuantitatif. 
Desain penelitian yang digunakan pada penelitian ini adalah nonequivalent post-
test only control group design. Populasi dalam penelitian ini adalah siswa sekolah 
dasar yang tersebar dalam berbagai wilayah, yakni pedesaan, pinggiran kota, dan 
daerah perkotaan. Penentuan jumlah sampel dalam penelitian ini dilakukan dengan 
menggunakan rumus slovin dengan batas toleransi kesalahan sebesar 3%. 
Selanjutnya, penarikan sampel dalam penelitian ini dilakukan dengan 
menggunakan teknik cluster random sampling.  Berdasarkan hasil analisis 
Independent Sample t-test dengan menggunakan bantuan program IBM SPSS 
Statistics 21.0 for Windows, diperoleh nilai signifikansi (Sig. 2-tailed) sebesar 0,000. 
Berdasarkan hasil tersebut, dapat dapat dilihat bahwa nilai Sig. < 0,05. Sehingga 
dapat disimpulkan bahwa H0 ditolak dan Ha diterima. Dengan kata lain, terdapat 
perbedaan yang signifikan ketercapaian profil pelajar Pancasila pada kelompok 
yang diberikan perlakuan berupa project-based assessment dengan pendekatan 
phenomenon-based learning dengan yang tidak diberi perlakuan berupa project-
based assessment dengan pendekatan phenomenon-based learning. Sehingga, 
penggunaan project-based assessment dengan pendekatan phenomenon-based 
learning efektif dalam meningkatkan ketercapaian indikator Profil Pelajar 

Pancasila peserta didik. 
A B S T R A C T 

The Pancasila student profile is a description of the competencies that Indonesian students must have. This study 
aims to analyze the impact of project-based assessment with a phenomenon-based learning approach on achieving 
the Pancasila student profile in elementary school students. This research is experimental research using a 
quantitative approach. The research design used in this study was a nonequivalent post-test only control group 
design. The populations in this study were elementary school students spread across various regions, namely rural, 
suburban and urban areas. Determining the number of samples in this study was carried out using the Slovin formula 
with an error tolerance limit of 3%. Furthermore, sampling in this research was carried out using cluster random 
sampling techniques. Based on the results of the Independent Sample t-test analysis using the IBM SPSS Statistics 21.0 
for Windows program, a significance value (Sig. 2-tailed) was obtained of 0.000. Based on these results, it can be seen 
that the Sig. < 0.05. So, it can be concluded that H0 is rejected and Ha is accepted. In other words, there is a significant 
difference in the achievement of the Pancasila student profile in the group that was given treatment in the form of a 
project-based assessment with a phenomenon-based learning approach and those who were not treated in the form 
of a project-based assessment with a phenomenon-based learning approach. Thus, the use of project-based 
assessment with a phenomenon-based learning approach is effective in increasing students' achievement of the 
Pancasila Student Profile indicators. 

 

 
1. INTRODUCTION 

Indonesia is a country that has a pluralistic society. This is demonstrated by the existence of 
various ethnic groups, cultures, religions, races and languages. This pluralism is one of the potential assets 
for achieving integration and federalism with moral values born from national values. On the one hand, 
pluralism will make Indonesia rich in culture and diversity. However, on the other hand, pluralism also 
has the potential to give rise to various social stratifications and fragmentation. Therefore, pluralism 
needs to be encouraged to integrate various areas of community life as part of future strategies. Various 
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efforts have been made by many parties to overcome the negative impacts of the progress and diversity of 
Indonesian society (Harahap, 2013; Sari, 2021). From an educational perspective, efforts have been made 
to instill character regarding Pancasila values at the school level to understand the values of tolerance 
towards national diversity (Murdiono et al., 2017; Sa’diyah & Dewi, 2022). At the higher education level, 
understanding the values of pluralism and diversity has also been carried out to ward off issues of 
discrimination and social violence (Maulani, 2012; Prasetiawati, 2017). Apart from that, the government 
has also started from an early age to instill the value of diversity at the elementary school level. In fact, 
various community organizations are also making efforts to instill maturity in diversity. However, the 
problem of social conflict due to pluralism and diversity still exists. 

In fact, conflict can occur in line with the many conflicts over different views. For this reason, an 
attitude of mutual tolerance is needed in handling conflicts in the name of differences (Ginting & 
Aryaningrum, 2009; Muhammad & Widyanto, 2019). In terms of social problems, strands of values that 
encourage national integration began to emerge due to a lack of social skills, while teenagers at that time 
had low social skills. In this case, maintaining peace can be done by exploring the values of diversity that 
exist in various contexts, as a solution as well as a dampening effect on society's negative behavior 
regarding pluralism (Cornelisse & Duane, 2013; Pamungkas & Sudigdo, 2022). At the policy level, the 
government has issued various learning guides on instilling diversity values. This can be seen from 
various guides and manuals, one of which is about the Pancasila Student Profile. It cannot be separated 
that Pancasila is the basis of a legal source that upholds regulations based on national law. Students in 
forming the Pancasila Student Profile do not ignore the character education that has long been inherent in 
students (Rai et al., 2022; Safitri et al., 2022).  

Minister of Education and Culture (Kemendikbud) Regulation Number 22 of 2020 explains the 
Pancasila Student Profile which is defined as the embodiment of students in Indonesia as lifelong learners. 
The aim of the Pancasila Student Profile is to be able to compete in global competition and implement 
behavior in accordance with the teachings contained in Pancasila. The profile of Pancasila students in 
education in Indonesia is divided into six dimensions as follows: (1) faith and devotion to God Almighty 
and having noble morals; (2) independent; (3) cooperate; (4) global diversity; (5) critical reasoning; and 
(6) creative. The Pancasila Student Profile can be used as a guide for all stakeholders, especially teachers 
and students, in carrying out the learning process (Kurniawaty & Faiz, 2022; Susilawati et al., 2021). 

Based on these descriptions, the Pancasila student profile is a description of the competencies 
that Indonesian students must have (Kahfi, 2022; Mery et al., 2022). Therefore, to realize the achievement 
of the Pancasila Student Profile, various efforts need to be made. One effort that can be made is by using 
project-based assessment with a phenomenon-based learning approach. Project-Based Assessment with a 
Phenomenon-Based Learning Approach is an approach in education that combines project-based learning 
with a focus on phenomena (Samerkhanova & Imzharova, 2018; Uhl et al., 2021). In this method, students 
work on projects that are relevant to the particular phenomenon or topic they are studying. The goal is to 
understand and explain this phenomenon in a more in-depth way. During the learning process, students 
work in groups or individually to plan, implement, and evaluate their projects. This approach not only 
allows students to develop a solid understanding of the phenomenon, but also enhances their 
collaboration, problem-solving, and critical thinking skills (Aini et al., 2018; Mubarak & Yahdi, 2020). The 
final results of this project often become assessment material that measures student understanding and 
skills. Thus, Project-Based Assessment with a Phenomenon-Based Learning Approach is a learning 
method that focuses on understanding concepts through projects related to real-world phenomena. 

Several previous studies have shown that the use of a phenomenon-based learning approach has 
a positive impact on learning (Maisarmah, 2020). The first study stated that there was a significant 
difference between critical thinking skills and physics learning outcomes of students who were taught 
using a phenomenon-based learning model and students who were taught using conventional learning 
models (Pareken et al., 2015; Setyowati & Subali, 2011). The second research stated that there were 
differences in students' critical thinking before and after implementing this learning model (Khanasta et 
al., 2016). Other research states that PBL learning increases student scores by more than 10% which 
makes the use of this method significantly effective (Wakil et al., 2019). Further research states that the 
use of the PBL model can improve student learning outcomes (Putri et al., 2018). 

Based on this explanation, the profile of Pancasila students is one illustration of the competencies 
that Indonesian students must have. This Pancasila student profile can be achieved with an appropriate 
approach and assessment. Currently, the curriculum in elementary schools may not focus enough on 
Pancasila values, so there is a need for effective methods to help students understand and apply these 
values in everyday life. Therefore, this research tries to bridge this gap by combining two approaches, 
namely project and phenomenon-based learning. The researchers are interested in conducting research 
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which aims to analyze the impact of project-based assessment with a phenomenon-based learning 
approach on achieving the Pancasila student profile in elementary school students. 

2. METHOD 

This research is experimental research using a quantitative approach (Nurmalasari & Erdiantoro, 
2020; Virgiawan, 2016; Zellatifanny & Mudjiyanto, 2018). The research design used in this study was a 
nonequivalent post-test only control group design. Based on this design, the research experimental group 
will be given learning treatment using project-based assessment using a phenomenon-based learning 
approach and the control group will be given learning without implementing project-based assessment 
using a phenomenon approach. After following the learning process, the control group and experimental 
research group were given a post-test. This research was carried out in Buleleng Regency, Bali Province. 
The population in this study was elementary school students. Determining the number of samples in this 
study was carried out using the Slovin formula with an error tolerance limit of 3%. This is because the 
research population is quite large and diverse. Furthermore, sampling in this research was carried out 
using cluster random sampling techniques. Cluster Random Sampling is a random sample selection 
procedure by selecting a subpopulation called a cluster, then each element in the group is selected as a 
member of the sample (Sukmadinata, 2015).  The effectiveness of implementing project-based learning 
assessment using a phenomenon-based learning approach is measured using the questionnaire method. 
This method is carried out by giving a post-test to determine the perception of students' achievement of 
the dimensions of the Pancasila student profile. The instruments used went through the validity and 
reliability testing stages. Testing the validity of the content of the questionnaire instrument used the CVR 
formula and reliability was tested using the Alpha-Cronbach formula. The grid of instruments used in this 
research is presented in Table 1. 
 
Table 1. Instrument Grid 

Dimension Element 
Number of 

Items 
 

Have faith, be devoted to 
God Almighty, and have 

noble character 

Religious morals 2 
Personal morals 2 
Morals towards humans 2 
Morals towards nature 2 
State morals 2 

 
Global Diversity 

 

Get to know and appreciate culture 2 
Intercultural communication skills in interacting with others 2 
Reflection and responsibility for the experience of diversity 2 

 
Worked together 

 

Collaboration 2 
Concern 2 
Share 2 

Creative Generate original ideas 2 
Produce original works and actions 2 

 
Critical Reasoning 

 

Obtain and process information and ideas 2 
Analyze and evaluate reasoning 2 
Reflecting on thoughts and thought processes 2 
Make decisions 2 

Independent Awareness  2 
Self-regulation 2 

Total 38 
 
The data analysis method used in this research is descriptive and inferential analysis. The 

analysis technique used to test the hypothesis is the uncorrelated sample t-test (Independent Sample T-
Test). Hypothesis testing uses the help of the IBM SPSS Statistics for Windows version 21.0 program. 
Testing is determined by the significance value. This value then determines the decisions taken in the 
research. Hypothesis testing is preceded by analysis prerequisite tests which include data distribution 
normality tests and variance homogeneity tests. 
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3. RESULT AND DISCUSSION 

Result 
Descriptive Analysis Results 

Descriptive analysis is a statistical method used to describe and summarize data. The main goal of 
descriptive analysis is to provide a clear picture of the data, so that people can understand the basic 
characteristics of the data without making deeper conclusions or generalizations. The results of 
descriptive analysis of posttest data in this study are presented in Table 2. 
 
Table 2. Descriptive Analysis Results 

Statistics Control Experiment 
Mean 59.93 76.96 

Median 60 77 
Varians 110.48 95.76 

Std. Deviation 10.51 9.78 
Minimum 40 57 
Maximum 80 97 

 
Base on Table 2 the average in the experimental group was 76.96, while in the control group it was 

59.93. This shows that the experimental group had a higher mean than the control group in the measured 
parameters. The variance in the experimental group had a variance of around 95.76, which was lower 
compared to the control group which had a variance of around 110.48. This shows that the data in the 
experimental group tends to be more homogeneous than the control group. Then the standard deviation is 
the square root of the variance and measures the distribution of data within groups. The standard 
deviation in the experimental group was around 9.78, while in the control group it was around 10.51. This 
shows that the data in the experimental group has lower scatter than the control group. 
 
Analysis Prerequisite Test Results 

The prerequisite tests carried out in this research include the normality test of data distribution 
and the homogeneity of variance test. Based on the results of the normality test analysis using the IBM 
SPSS Statistics 21.0 for Windows program, the significance value (Kolmogorov-Smirnov) of the pretest 
data was 0.200 and the posttest data was 0.200. The result is show in Table 3. 
 
Table 3. Prerequisite Test Results 

Prerequisite Test Significance (Sig.) Result 

Normality test 0.200 Sig. > 0.05, Normal Data 

Normality test 0.200 Sig. > 0.05, Normal Data 

Homogeneity of Variance Test 0.096 Sig. > 0.05, Homogeneous Variants 

 
Based on these results as show in Table 3, it can be seen that the Sig. > 0.05 for all data groups. So it 

can be concluded that the two groups of data are normally distributed. The results of the data variance 
homogeneity test in this study using the IBM SPSS Statistics 21.0 for Windows program, show that the 
significance value (Based on Mean) is 0.096. Based on these results, it can be seen that the Sig. > 0.05. So it 
can be concluded that the variance of the data is homogeneous. All analytical requirements related to 
Independent Sample t-test analysis have been fulfilled, so that Independent Sample t-test analysis can be 
used to test the hypothesis of this research. 
 
Hypothesis Test Results 

Based on the results of the Independent Sample t-test analysis/ Correlated Sample t-test using the 
help of the IBM SPSS Statistics 21.0 for Windows program, a significance value (2-tailed Sig.) was obtained 
of 0.000. The result is show in Table 4. 

 
Table 4. Hypothesis Test Results 

Analysis Results T-Test 
 Significance Value 0.000 



International Journal of Elementary Education, Vol. 7, No. 4, 2023, pp. 586-593                590 

IJEE. P-ISSN: 2579-7158 E-ISSN: 2549-6050 

Analysis Results T-Test 
 Sig. (2-tailed) < 0.05 

Based on these results show in Table 4, it can be seen that the Sig. < 0.05. So, it can be concluded 
that H0 is rejected and Ha is accepted. In other words, there is a significant difference in the achievement of 
the profile of Pancasila students in the group that was given treatment in the form of a project-based 
learning assessment with a phenomenon-based learning approach and those that were not given 
treatment in the form of a project-based learning assessment. Thus, the use of project-based learning 
assessments with a phenomenon-based learning approach is effective in increasing the achievement of 
students' Pancasila Student Profile indicators. 

 
Discussion 

This research shows that the use of project-based learning assessment with a phenomenon-based 
learning approach is effective in increasing students' achievement of Pancasila Student Profile indicators. 
Phenomenon Based Learning (PhBL) is a form of learning developed in Finland in 2016 (Hidayah et al., 
2021). This learning model is targeted to better prepare students to face real life. PhBL is learning where 
questions and problems are studied based on real world phenomena, information and skills can be used 
collaboratively between different subjects and classes who experience the same situation (Han & Ellis, 
2019; Singh. & Prasad Singh, 2021).  The PhBL model is based on subject matter that is connected to 
events or phenomena that occur or have existed in everyday life. The phenomena in the PhBL model in 
question are symptoms or events that students encounter in their daily lives, both those that occur in 
nature and in the use of laboratory equipment (Khanasta et al., 2016; Putri et al., 2018), or events that 
students encounter in their daily lives, both those that occur in nature and those that occur with 
technological tools (Khanasta et al., 2016). PhBL is not just a learning method, PhBL is revolutionary, 
where this model reorganizes learning so that learning occurs in the context of problem solving where 
students are continuously active in participating in handling information, discussing with peers, practicing 
negotiation until the conclusion stage. Apart from these descriptions, if we talk about PhBL we will be 
introduced to learning that provides opportunities for students to learn multiliteracy because students 
learn about real phenomena in student life or topics that are of special interest to students (Rasi et al., 
2019; Symeonidis & Schwarz, 2016). PhBL consists of 5 (five) dimensions, namely holistic, authenticity, 
contextuality, problem-based inquiry learning and learning process. 

In line with the research results that have been mentioned related to PhBL, there are several 
studies that show that the use of project-based learning assessments has a positive impact on learning. 
The first study found that project-based learning improved psychomotor skills (Rahmawati & Haryani, 
2015). In addition, other research has developed project assessments in science subjects in elementary 
schools (Widiana, 2016). Furthermore, similar research found that STEM-PjBL had a positive effect on 
students' problem solving abilities in impulse and momentum material (Purwaningsih et al., 2020). 

Project-Based Assessment is the development of assessment that originates from project-based 
learning. Project-based assessments are carried out on tasks that must be completed within a certain time 
period. Consequently, project tasks begin with planning, data collection, organizing, processing, and 
presenting data (Damyanov & Tsankov, 2018; Safaruddin et al., 2020). Project-based assessment includes 
assignment assessments that contain investigative activities and must be completed within a certain time 
for students in groups. Project-based assessments require students to solve various problems (Amri & 
Tharihk, 2018). Apart from that, this assessment can guide students in carrying out inquiry activities to 
gain new insights and solve problems with the knowledge they build themselves. The use of project-based 
assessment is suitable for science learning because it increases student self-efficacy, namely students' 
confidence in carrying out assignments (Lestari et al., 2020; Sukmasari & Rosana, 2017). In project-based 
assessment, students are actively involved in learning activities, and teachers can observe their activities 
during the learning process. During the project, the student's psychomotor skills can be optimally 
assessed. Students can improve their science process skills and scientific attitudes. The projects given to 
students must include scientific process skills and scientific attitudes. 

The implications of this research have the potential to develop student profiles who are able to 
understand and implement Pancasila values in everyday life, which is the goal of education in Indonesia. 
Apart from that, the results of this research can support the use of a project-based learning approach as an 
effective strategy in achieving the Pancasila profile. This research can make a valuable contribution to the 
field of education and provide guidance for teachers and educational policy makers. However, this 
research also has limitations, this research requires quite a lot of time and resources. Resource limitations 
can affect the scope and depth of research. The implications of this research need to be understood in the 
Indonesian cultural and social context, which may not be applicable to other cultures. 
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4. CONCLUSION 

This study aims to analyze the impact of project-based assessment with a phenomenon-based 
learning approach on achieving the Pancasila student profile in elementary school students. This study 
concluded that there is a significant difference in the achievement of the profile of Pancasila students in 
the group that was given treatment in the form of a project-based learning assessment with a 
phenomenon-based learning approach and those that were not given treatment in the form of a project-
based learning assessment. Thus, the use of project-based learning assessments with a phenomenon-
based learning approach is effective in increasing the achievement of students' Pancasila Student Profile 
indicators. 
 

5. ACKNOWLEDGEMENT 

We acknowledge the funding and support received from the Ganesha University of Education 
Number: SP DIPA-023.17.2.677530/2022 Revision II dated 14 April 2023. In accordance with Research 
Contract Number: 1100/UN48.16/LT/2023. 

 

6. REFERENCES 

Aini, Z., Ramdani, A., & Raksun, A. (2018). Perbedaan Penguasaan Konsep Konsep Biologi dan kemampuan 
Berpikir Kritis Siswa kelas X Pada Penerapan Model Pembelajaran Kooperatif Tipe Group 
Investigation dan Guided inquiry di MAN 1 Praya. Jurnal Pijar MIPA, 13(1), 19–2. 
https://doi.org/10.29303/jpm.v13i1.466. 

Amri, A., & Tharihk, A. J. (2018). Pengembangan perangkat asesmen pembelajaran proyek pada materi 
pencemaran dan kerusakan lingkungan. DIDAKTIKA BIOLOGI: Jurnal Penelitian Pendidikan Biologi, 
2(2), 103–112. https://doi.org/10.32502/dikbio.v2i2.1283. 

Cornelisse, T. M., & Duane, T. P. (2013). Effects of Knowledge of an Endangered Species on Recreationists’ 
Attitudes and Stated Behaviors and the Significance of Management Compliance for Ohlone Tiger 
Beetle Conservation. Conservation Biology, 27(6), 1449–1457. 
https://doi.org/10.1111/cobi.12117. 

Damyanov, I., & Tsankov, N. (2018). The role of infographics for the development of skills for cognitive 
modeling in education. International Journal of Emerging Technologies in Learning, 13(1), 82–92. 
https://doi.org/10.3991/ijet.v13i01.7541. 

Ginting, R., & Aryaningrum, K. (2009). Toleransi dalam masyarakat plural. Majalah Lontar, 23(4). 
https://doi.org/10.26877/ltr.v23i4.665. 

Han, F., & Ellis. (2019). RA Identifying consistent patterns of quality learning discussions in blended 
learning. The Internet and Higher Education, 40, 12–19,. 
https://doi.org/10.1016/j.iheduc.2018.09.002. 

Harahap, F. R. (2013). Dampak urbanisasi bagi perkembangan kota di Indonesia. Society, 1(1), 35–45. 
https://doi.org/10.33019/society.v1i1.40. 

Hidayah, N., Taufek, M., & Islamic, I. (2021). Development of phenomenon-based learning components 
through community services learning (SULAM) course addressing substance use disorders: 
experiences before and during COVID-19 pandemic. 1st NATIONAL CONFERENCE ON SULAM 2021, 
October. http://irep.iium.edu.my/93308/1/PhenoBL SULAM_nht2021.pdf. 

Kahfi, A. (2022). Implementasi profil pelajar Pancasila dan Implikasinya terhadap karakter siswa di 
sekolah. DIRASAH: Jurnal Pemikiran Dan Pendidikan Dasar Islam, 5(2), 138–151. 
https://doi.org/10.51476/dirasah.v5i2.402. 

Khanasta, I., Sinon, I. L. S., & Widyaningsih, S. W. (2016). Penerapan Model Pembelajaran Berbasis 
Fenomena Menggunakan Metode Demonstrasi Terhadap Berpikir Kritis Peserta Didik Kelas XI 
IPA SMA Yapis Manokwari. Wahana Didaktika, 14(September), 1–161. 
https://doi.org/10.31851/wahanadidaktika.v14i3.1081. 

Kurniawaty, I., & Faiz, A. (2022). Strategi Penguatan Profil Pelajar Pancasila di Sekolah Dasar. Jurnal Ilmu 
Pendidikan, 4(4), 5170–5175. https://doi.org/10.31004/edukatif.v4i4.3139. 

Lestari, D. I., Effendi-Hasibuan, M. H., & Muhammad, D. (2020). The effect of the flipped classroom 
approach and self-efficacy on a guided inquiry on students’ creative thinking skills. Jurnal 
Pendidikan Kimia, 12(2), 95–105. https://doi.org/10.24114/jpkim.v12i2.19435. 



International Journal of Elementary Education, Vol. 7, No. 4, 2023, pp. 586-593                592 

IJEE. P-ISSN: 2579-7158 E-ISSN: 2549-6050 

Maisarmah, S. (2020). Pngembangan E-Modul Pembelajaran Kimia Berbasis Phenomenon Based Learning 
Untuk Mengarahkan Keterampilan Berpikir Kritis Siswa. Jurnal Pendidikan Kimia Universitas Riau, 
7(1). https://doi.org/10.33578/jpk-unri.v7i1.7816. 

Maulani, A. (2012). Tranformasi Learning dalam Pendidikan Multikultural Keberagaman. Jurnal 
Pembangunan Pendidikan: Fondasi Dan Aplikasi, 1(1). https://doi.org/10.21831/jppfa.v1i1.1049. 

Mery, M., Martono, M., Halidjah, S., & Hartoyo, A. (2022). Sinergi Peserta Didik dalam Proyek Penguatan 
Profil Pelajar Pancasila. Jurnal Basicedu, 6(5), 7840–7849. 
https://doi.org/10.31004/basicedu.v6i5.3617. 

Mubarak, S., & Yahdi, Y. (2020). Identifying undergraduate students’ misconceptions in understanding 
acid base materials. Jurnal Pendidikan IPA Indonesia, 9(2), 276–286. 
https://doi.org/10.15294/jpii.v9i2.23193. 

Muhammad, U., & Widyanto, A. (2019). Internalisasi Nilai-Nilai Toleransi dalam Pembelajaran Pendidikan 
Agama Islam di SMA Negeri 1 Lhokseumawe. DAYAH: Journal of Islamic Education, 2(1), 36–52. 
https://doi.org/http://dx.doi.org/10.22373/jie.v2i1.2939. 

Murdiono, M., Miftahuddin, & Kuncorowati, P. W. (2017). The Education of the National Character of 
Pancasila in Secondary School Based on Pesantren. Journal Cakrawala Pendidikan, 36(3), 423–
434. https://doi.org/http://dx.doi.org/10.21831/cp.v36i3.15399. 

Nurmalasari, Y., & Erdiantoro, R. (2020). Perencanaan Dan Keputusan Karier: Konsep Krusial Dalam 
Layanan BK Karier. Quanta, 4(1), 44–51. https://doi.org/10.22460/q.v1i1p1-10.497. 

Pamungkas, O. Y., & Sudigdo, A. (2022). Profile of Pancasila Students: Implementation of Diversity in 
MBKM Student’s Stories in UST Yogyakarta. Daengku: Journal of Humanities and Social Sciences 
Innovation, 2(2), 156–164. https://doi.org/10.35877/454ri.daengku870. 

Pareken, M., Patandean, A. J., & Palloan, P. (2015). Penerapan Model Pembelajaran Berbasis Fenomena 
terhadap Keterampilan Berpikir Kritis dan Hasil Belajar Fisika Peserta Didik Kelas X SMA Negeri 2 
Rantepao Kabupaten Toraja Utara. Jurnal Sains Dan Pendidikan Fisika (JSPF), 11(3), 214–221. 
http://eprints.unm.ac.id/31465/. 

Prasetiawati, E. (2017). Urgensi Pendidikan Multikultur untuk Menumbuhkan Nilai Toleransi Agama di 
Indonesia. Tapis: Jurnal Penelitian Ilmiah, 1(2), 272–303. 
https://doi.org/10.32332/tapis.v1i02.876. 

Purwaningsih, E., Sari, S. P., Sari, A. M., & Suryadi, A. (2020). The Effect Of Stem-Pjbl And Discovery 
Learning On Improving Students ’ Problem-Solving Skills Of The Impulse And Momentum Topic. 
Jurnal Pendidikan IPA Indonesia, 9(4), 465–476. https://doi.org/10.15294/jpii.v9i4.26432. 

Putri, T. L., Azizahwati, A., & Islami, N. (2018). Effectiveness of Phenomenon Based Learning (Phenobl) 
Model Application for Improving Student Learning Results in Optical Materials. Jurnal Geliga 
Sains: Jurnal Pendidikan Fisika, 6(1), 53. https://doi.org/10.31258/jgs.6.1.53-59. 

Rahmawati, Y., & Haryani, S. (2015). Penerapan model pembelajaran berbasis proyek untuk meningkatkan 
keterampilan metakognitif’. Jurnal Inovasi Pendidikan Kimia, 9(2), 1596–1606. 
https://doi.org/10.15294/jipk.v9i2.4827. 

Rai, I. B., Sila, I. M., Brata, I. B., & Sutika, I. M. (2022). Membangun Karakter Profil Pelajar Pancasila 
Berlandaskan Tri Hita Karana dalam Perspektif Kehidupan Global. Mimbar Ilmu, 27(3), 417–425. 
https://doi.org/10.23887/mi.v27i3.54307. 

Rasi, P., Kangas, M., & Ruokamo, H. (2019). Promoting Multiliteracy in The Finnish Educational System. 
Introduction to the Finnish Educational System, 96–157. 
https://doi.org/10.1163/9789004394278. 

Sa’diyah, M. K., & Dewi, D. A. (2022). Penanaman Nilai-Nilai Pancasila di Sekolah Dasar. Jurnal Pendidikan 
Tambusai, 6(2), 9940–9945. https://jptam.org/index.php/jptam/article/download/3994/3329. 

Safaruddin, S., Ibrahim, N., Juhaeni, J., Harmilawati, H., & Qadrianti, L. (2020). The Effect of Project-Based 
Learning Assisted by Electronic Media on Learning Motivation and Science Process Skills. Journal 
of Innovation in Educational and Cultural Research, 1(1), 22–29. 
https://doi.org/10.46843/jiecr.v1i1.5. 

Safitri, A., Wulandari, D., & Herlambang, Y. T. (2022). Proyek Penguatan Profil Pelajar Pancasila: Sebuah 
Orientasi Baru Pendidikan dalam Meningkatkan Karakter Siswa Indonesia. Jurnal Basicedu, 6(4), 
7076– 7086. https://doi.org/10.31004/basicedu.v6i4.3274. 

Samerkhanova, E. K., & Imzharova, Z. U. (2018). Organizational and pedagogical conditions for forming the 
readiness of future teachers for project activities in the context of Digitalization of education. 
Vestnik of Minin University, 6(2). https://doi.org/10.26795/2307-1281-2018-6-2-2. 

Sari, N. Y. (2021). Pancasila Sebagai Dasar dan Ideologi Bangsa (Pentingnya Rumusan Butir-Butir 
Pancasila Sebagai Dasar Pendidikan Moral dan Pemersatu Keberagaman Bangsa Indonesia). 
Tarbawi Ngabar: Jurnal of Education, 2(1), 01–21. https://doi.org/10.55380/tarbawi.v2i1.93. 



International Journal of Elementary Education, Vol. 7, No. 4, 2023, pp. 586-593               593 

I Wayan Widiana / Project Based Assessment with a Phenomenon-Based Learning Approach on Achieving the Pancasila Student 
Profile in Elementary School 

Setyowati, A., & Subali, B. (2011). Implementasi pendekatan konflik kognitif dalam pembelajaran fisika 
untuk menumbuhkan kemampuan berpikir kritis siswa SMP kelas VIII. Jurnal Pendidikan Fisika 
Indonesia, 7(2). https://doi.org/10.15294/jpfi.v7i2.1078. 

Singh., P., & Prasad Singh, M. (2021). The Role of Teachers in Motivating Students to Learn. LEARN An 
International Journal of Educational Technology Techno, 11(1), 2021. 
https://doi.org/10.30954/2231-4105.01.2021.6. 

Sukmadinata. (2015). Metode Penelitian Pendidikan. Rosdakarya. 
Sukmasari, V. P., & Rosana, D. (2017). Pengembangan penilaian proyek pembelajaran IPA berbasis 

discovery learning untuk mengukur keterampilan pemecahan masalah. Jurnal Inovasi Pendidikan 
IPA, 3(1), 101–110. https://doi.org/10.21831/jipi.v3i1.10468. 

Susilawati, E., Sarifudin, S., & Muslim, S. (2021). Internalisasi Nilai Pancasila Dalam Pembelajaran Melalui 
Penerapan Profil Pelajar Pancasila Berbantuan Platform Merdeka Mengajar. Jurnal Teknodik, 
25(2), 155–167. https://doi.org/10.32550/teknodik.v25i2.897. 

Symeonidis, V., & Schwarz, J. F. (2016). Phenomenon-Based Teaching and Learning through the 
Pedagogical Lenses of Phenomenology: The Recent Curriculum Reform in Finland. Forum 
Oświatowe, 28(December), 31–47. 
https://www.forumoswiatowe.pl/index.php/czasopismo/article/view/458. 

Uhl, J. D., Sripathi, K. N., Meir, E., Merrill, J., Urban-Lurain, M., & Haudek, K. C. (2021). Automated writing 
assessments measure undergraduate learning after completion of a computer-based cellular 
respiration tutorial. CBE—Life Sciences Education, 20(3), 1–13. https://doi.org/10.1187/cbe.20-
06-0122. 

Virgiawan, C. (2016). Studi Keanekaragaman Capung (Odonata) Sebagai Bioindikator Kualitas Air Sungai 
Brantas Batu-Malang Dan Sumber Belajar Biologi. JPBI (Jurnal Pendidikan Biologi Indonesia), 1(2), 
188–196. https://doi.org/10.22219/jpbi.v1i2.3330. 

Wakil, K., Rahman, R., Hasan, D., Mahmood, P., & Jalal, T. (2019). Phenomenon-Based Learning for 
Teaching ICT Subject through other Subjects in Primary Schools. Journal of Computer and 
Education Research, 7(13), 205–212. https://doi.org/10.18009/jcer.553507. 

Widiana, I. W. (2016). Pengembangan Asesmen Proyek Dalam Pembelajaran IPA di Sekolah Dasar. Jurnal 
Pendidikan Indonesia, 5(2), 147–157. https://doi.org/10.23887/jpi-undiksha.v5i2.8154. 

Zellatifanny, C. M., & Mudjiyanto, B. (2018). Tipe Penelitian Deskripsi Dalam Ilmu Komunikasi The Type Of 
Descriptive Research In Communication Study. Jurnal Diakom, 1(2), 83–90. 

 


