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Abstrak

Akibat merebaknya penyakit virus corona (COVID-19) secara global, peraturan baru mewajibkan siswa untuk belajar dari
rumah sehingga siswa harus bisa belajar secara mandiri. Penelitian ini bertujuan untuk menganalisis persepsi guru tentang
self-directed learning (SDL) dan komponen SDL yang dapat diidentifikasi dari kegiatan pembelajaran online yang
ditugaskan oleh guru selama pandemi COVID-19. Penelitian ini dirancang dalam bentuk penelitian embedded mixed-
method. Seorang guru bahasa Inggris di sebuah sekolah menengah dipilih sebagai peserta. Selanjutnya, data dikumpulkan
melalui angket, observasi, dan tabel klasifikasi. Hasil penelitian menunjukkan bahwa: 1) dengan skor 4,00, guru
mempersepsikan dirinya “berpengetahuan” tentang pengetahuan SDL, dengan skor 3,57, guru mempersepsikan dirinya
“diharapkan” atau sering melaksanakan kegiatan pembelajaran yang mendukung SDL, dengan skor dari 3,88, guru
menilai dampak SDL sebagai “berpengaruh” pada siswa, 2) komponen SDL tercermin melalui kegiatan pembelajaran
online yang ditugaskan oleh guru adalah “mengembangkan rasa memiliki siswa dalam belajar” dan “mengembangkan
self-monitoring siswa” dan manajemen diri.” Dengan demikian, guru mempersepsikan SDL secara positif, dan ada dua
komponen SDL yang dipromosikan oleh aktivitas pembelajaran online guru.

Kata kunci: Self-Directed Learning (SDL), Persepsi Guru, Kegiatan Belajar Online

Abstract

Due to the global outbreak of coronavirus disease (COVID-19), new regulations require students to study from home so that
students must be able to study independently. This study aimed to analyze teachers' perceptions of self-directed learning
(SDL) and SDL components that can be identified from online learning activities assigned by teachers during the COVID-
19 pandemic. This research was designed in the form of embedded mixed-method research. An English teacher at a high
school was selected as a participant. Furthermore, data were collected through questionnaires, observations, and
classification tables. The results showed that: 1) with a score of 4.00, teachers perceive themselves as "knowledgeable"
about SDL knowledge, with a score of 3.57, teachers perceive themselves as "expected" or often carry out learning activities
that support SDL, with a score of 3.88, teachers assessing the impact of SDL as “influential” on students, 2) components of
SDL reflected through online learning activities assigned by the teacher are “developing a sense of belonging to students in
learning” and “developing student self-monitoring” and self-management.” Thus, teachers perceive SDL positively, and
there are two components of SDL promoted by teachers' online learning activities.
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Introduction

In this 21st century era, students are seen as 21st-century learners who are
independent, self-determining (Andrian & Rusman, 2019; Hirschman & Wood, 2018; Tan &
Koh, 2014). It means that students are required to develop their independence and be more
independent in learning. Self-directed learning is a process in which students take the
initiative to identify their learning needs, formulate learning objectives, determine learning
resources, apply appropriate learning strategies and evaluate their learning outcomes, with or
without the help of others (Hill et al, 2020; Suryadewi, Wiyasa, & Sujana, 2020). In March
2020, due to the coronavirus disease (COVID-19) global outbreak, the Indonesian Ministry
of Education and Culture issued a new regulation requiring students to study from home. It is
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stated that the teaching and learning process must be carried out online during this pandemic.
This condition can be a good opportunity for students to develop SDL (Hanik, 2020). In this
condition, students need to raise their awareness to manage and monitor their learning. They
must take the initiative to catch up on learning without expecting direct help from the teacher.
This urgency is also a reason for teachers to carry out online learning activities that can
advance SDL and increase student independence. Teachers have the responsibility to
facilitate and guide the development of students' SDL abilities (Tjakradidjaja et al., 2016)

SDL is important in facing this 21st-century era. This learning allows students to
experience a sense of self-awareness to master a certain piece of knowledge and then slowly
begin to manage the learning process (\Van der Walt, 2016). This kind of experience is useful
in building lifelong learning habits (Devi et al, 2016; Hill et al., 2020). Lifelong learning
skills are very important in the 21st century because humans must learn throughout their lives
to survive in a global society. (Daggol, 2017; Timpau, 2015). Another reason is that SDL
encourages students to be responsible. When students practice SDL, they actively participate
in reading learning materials, completing assigned tasks, planning lessons, and evaluating
learning milestones (Geng, Law, & Niu, 2019). This learning helps students to recognize
their responsibilities and develop them to become responsible people. To survive in the world
of 21st-century work, an individual must take responsibility and know how to handle
accountability Brandt (2020). In addition, SDL can also affect the development of students'
21st-century learning skills, which consist of collaboration, communication, creativity, and
critical thinking (Devi et al., 2016; Geng et al., 2019; Hill et al., 2020; Van et al, 2019). This
learning provides autonomy that can encourage them to do so. Therefore, the application of
SDL is important for students to be able to face the demands of the 21st century.

Concerning learner autonomy, SDL is often a humanistic approach that produces
learner autonomy in learning. Learner autonomy can be defined as the capacity of students to
control their learning (Benson, 2016). SDL provides a set of skills that contribute to student
autonomy (Curry et al, 2017; Yuli Asni, 2019). Through SDL, students can be more
independent in setting learning goals, making lesson plans, determining learning resources,
identifying learning strategies, assessing learning outcomes, and so on. Other studies also
argue that SDL can be the best method to develop students' independence (Gharti, 2019).
Many kinds of literature present strategies to increase learner autonomy which are closely
related to SDL strategies. It can be concluded that students who are independent in learning
have a greater capacity to control their learning and manage their autonomy.

Several studies have been conducted to add insight into SDL. Studies conducted to
explore students' perspectives on SDL outside the classroom found that most students can be
considered to have moderate self-direction Humaira and Hurriyah (2018). However, they
experienced some difficulties in determining appropriate learning strategies, evaluating
learning, and doing self-reflection. Previous research has also shown that EFL students have
positive attitudes towards SDL Shaalan (2019). However, many of them face some problems
understanding the nature of self-learning and practicing it effectively. Similarly, another
study showed that EFL students had positive perceptions of SDL Gharti (2019). They view
SDL as a necessary learning strategy that can help them become more independent in
learning.

Other research findings show that SDL is moderately and positively correlated with
online learning Durnali (2020). It implies that SDL has an important role in creating
successful online learning and online learning can be a positive medium for SDL
development. Zhu et al. (2020) also noted that promoting SDL components such as self-
motivation, self-management, and self-monitoring in online classrooms is very important
because they can impact learning achievement and engagement. From previous studies, it can
be said that students perceive SDL positively. Especially about online learning, SDL can
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affect learning success because the two things are positively correlated. However, the study
mainly focused on students' perceptions of SDL. None of the studies described how teachers
viewed self-directed learning and how teachers could promote SDL in the teaching and
learning process. Therefore, this study aimed to analyze teachers' perceptions of self-directed
learning (SDL) and the identifiable components of SDL from online learning activities
assigned by teachers during the COVID-19 pandemic. The participant of this study was an
English teacher at the selected high school. In EFL teaching and learning, students trained to
be independent will acquire and master the language more easily because they use the
initiative to learn language independently and independently (\Vu & Shah, 2016).

Methods

This research was designed in the form of embedded-mixed method research because it
requires qualitative and quantitative data. This research took place in a public high school
located in Badung Regency. An English teacher at the school was selected to be a participant
in the study. In collecting data, three instruments were used, self-rated questionnaires,
observation sheets, and classification tables. The self-rated questionnaire was developed by
adopting the SDL theory proposed by Tan and Koh (2014), given to English teachers to
collect data on teachers' perceptions of SDL. The Blueprint of the Self-Rated instrument can
be seen in the following Table 1.

Table 1. Blueprint of Self-Rated Questionnaire

SDL Items for Items for Items
Components Indicators Knowledge Implementation for
by Tan and Aspect Aspect Impact
Koh (2014) Aspects
Developing  a. Providing learners’ 1,2 1,2,3,4,5, 1
students’ autonomy in task design 6,7
ownership of b. Involving students in 10 8,9 2
learning identifying learning gaps
c. Facilitating students’ 9,11 10, 11 3,4

investigative inquiry, goal
setting and planning

Developing  a. Providing scaffolds for 6,8 12,13,14,15 5
students’ students’ self- monitoring
self- b. Monitoring students’ 3 16,17,18, 6
management learning and provide just- 19,20,21,
and self- in-time assistance 22,23
monitoring
Provides a. Engaging the students in 7 24 7
opportunity reflection of learning
for the b. Engaging the students’ 5 25,26,27 8
students to prior knowledge
extend their c. Allowing the students to 4 28 9
learning make connections of what

they learn in and out of

school

Total Items 11 28 9
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As shown in Table 1, perception consists of three aspects, knowledge (how teachers
perceive their knowledge of SDL), implementation (to what extent do teachers apply SDL in
their opinion), and impact (how teachers see the impact of SDL on students). Five choices
with a score of 1 to 5 are provided for each statement. At the same time, the observation sheet
was used to collect data about online learning activities assigned by teachers during the
COVID-19 pandemic. Observations were made by attending online learning meetings
conducted by the teacher until the data obtained were saturated. The Learning Management
System (LMS) used by the teacher is Google Classroom. Meanwhile, the classification table
was used to identify the SDL components promoted by the online learning activities assigned
by the teacher. The results of the self-rated questionnaire were categorized as quantitative
data to analyze the results. For each aspect, the scores of all statements were added up and
then entered into the score formula (perception aspect). Then, the final score calculation was
used to categorize teachers' perceptions of these aspects. In interpreting the final score, the
Likert scale proposed by Sugiyono (2015) was adapted. Likert scale adaptations are presented
in the following Table 2.

Table 2. Likert Scales Used to Interpret Teacher’s Perception

Criteria of

Perception on Criteria of Percepj[ion on Critgria of
the Implementation of Perception on the Score
Knowledge of SDL Impact of SDL
SDL

Unlikely Unlikely Anticipated Unlikely 1.00<x<1.50
Knowledgeable Influential
Slightly Slightly Anticipated Slightly 150 <x<2.50
Knowledgeable Influential
Moderately Moderately Anticipated Moderately 2.50<x<3.50
Knowledgeable Influential
Knowledgeable Anticipated Influential 3.50<x<4.50
Very Very Anticipated Very Influential 450<x<5.00

Knowledgeable

As shown in Table 1, there are five criteria for each aspect of perception. Each
criterion has its score range. By looking at the score obtained by the teacher and the range of
scores in table, teacher's perception of each aspect is interpreted. The results of the
observation sheet are classified as qualitative data and analyzed descriptively. In each
meeting or observation, the activities carried out by the teacher are regulated, whether
including pre, temporary, or post activities. Then it is described and interpreted to see if there
are general indications of SDL in these activities. The results of the classification table are
also analyzed descriptively because they can be said to be qualitative data. The data in this
classification table is closely related to the data from the observations. The activities that
have been observed are analyzed and described, whether they support or reflect certain SDL
components and indicators in the theory of Tan and Koh (2014).

Results and Discussion

In this study, teachers' perceptions were divided into three parts, perceptions of SDL
content knowledge, perceptions of SDL implementation, and perceptions of the impact of
SDL on students. The following table presents the final scores obtained by teachers after
responding to self-rated questionnaires.

83



Self-Directed Learning in Efl During Covid-19 Pandemic: Teacher’s Perception and Students’ Learning Autonomy

Table 3. The Classification of Teacher’s Perception

No Aspect of Perception Score Obtained by the Teacher Criteria

1 Knowledge of SDL 4.00 Knowledgeable
2 Implementation of SDL 3.57 Anticipated

3 Impact of SDL 3.88 Influential

As shown in Table 3, the final score of teachers' perceptions of SDL knowledge is
4.00 Adaptation of the Likert scale of Sugiyono (2015). This score indicates that the teacher
assesses himself as knowledgeable and aware of the importance of SDL. In the questionnaire,
teachers generally agree that SDL is important for students, especially in this 21st century.
He agrees that SDL can give autonomy to students in learning and increase students' initiative
in monitoring their learning. Moreover, he strongly agrees that SDL can be done anytime and
anywhere. For the implementation aspect, the final score obtained by the teacher is 3.57. This
score indicates that teachers perceive themselves to be anticipated in implementing SDL
strategies based on Tan and Koh (2014). The strategy includes three components such as
developing student ownership in learning, developing student self-management and self-
monitoring, and providing opportunities for students to expand their learning. In other words,
the teacher assumes that they have implemented most of the SDL strategies, although not
continuously.

In the third aspect, the impact of SDL, the final score obtained by the teacher is 3.88.
This score indicates that teachers perceive the impact of SDL on students. In the
questionnaire for statements related to developing students' sense of belonging in learning,
teachers felt that SDL strategies could significantly motivate students in learning, stimulate
them to recognize their learning goals, and assist them in determining appropriate sources
and ways of learning. However, the teacher saw a moderately significant impact on students'
activeness when he involved them in task design. For statements related to the development
of self-management and self-monitoring of students, the teacher considered the strategy to
increase students' initiative in monitoring their learning. In addition, teachers feel that the use
of LMS helps them in monitoring student learning flexibly. Statements that have to provide
opportunities for students to expand their learning, teachers feel that strategies can help
students identify and overcome their weaknesses in learning. Connect their previous
knowledge with their new knowledge, and connect their knowledge with real-life situations.
After giving the questionnaire, observations were made to see online learning activities
provided by the teacher during the COVID-19 pandemic. The results of the observations can
be seen in the following Table 4.

Table 4. Online Learning Activities Assigned by the Teacher

Observation
Date

Observation 1; Pre-activity 1. The students filled the attendance list
October 2,2020  Whilst- activity 2. The students watched video about

biographical recount text

3. The students made a biographical recount text

Post-activity 4, -

1

2

Lesson Segment Activities Assigned by Teacher

Observation 2; Pre-activity
October 16, 2020  Whilst-activity

. The students watched video about “modal:

should”
3. The students did a discussion regarding the
material by asking and answering each other
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Observation

Date Lesson Segment Activities Assigned by Teacher
questions
Post-activity 4. The students were asked to feel free to ask
more questions outside of the class hours
Observation 3; Pre-activity 1. —
November 6, Whilst-activity 2. The students did an assignment about
2020 advertisement text
Post-activity 3. —
Observation 4; Pre-activity 1. The students filled the attendance list
November 13,
2020 Whilst-activity 2. The students found the generic structure of a
song lyric
Post-activity 3. -
Observation 5; Pre-activity 1. The students filled the presence list
November 20, Whilst-activity 2. The students read the material provided about
2020 song lyric
Post-activity 3. —

Based on Table 4, in each meeting, the online learning activities provided by the
teacher were classified into pre-activities and post-activities. As an initial activity, the teacher
usually asks students to fill out the attendance list. At the same time, the temporary activities
provided by the teacher are watching videos related to learning topics, discussing, doing
assignments, and reading the learning materials provided. For post activities, the teacher
gives instructions to students to have discussions or ask questions even after class hours.
However, from the five observations made, post-activity was only found in observation 2. In
other observations, the teacher rarely did post-activity. Teachers rarely provide overall
feedback to students or stimulate students to conclude learning. By using a classification
table, the online learning activities assigned by the teacher are analyzed whether they support
the SDL component or not. SDL components and indicators used to classify activities are
derived from the theory (Tan & Koh, 2014). The following table shows the classification.

Table 4 shows 2 SDL components with 4 SDL indicators that can be identified from
the five activities assigned by the teacher during the online teaching and learning process.
The first activity is asking students to do assignments. This activity puts forward the
component of “developing a sense of belonging in students in learning” and fulfills the
indicator of “providing students autonomy in designing assignments.” In carrying out this
activity, the teacher provides opportunities for students to manage resources for their
assignments. Once, the teacher also invites students to determine the form of their
assignments. It suggests that teachers assist students in developing SDL by setting less
prescriptive ground rules about task design (Alonderiené & Suchotina, 2017; Tan & Koh,
2014; Yuli Asni, 2019).

Table 5. Online Learning Activities Assigned by the Teacher that Promote SDL

SDL Components Activities Assigned by
by Tan and Koh Indicators Teacher that Reflect Occurrence
(2014) SDL Components
a. Providing learners’ Doing an assignment 3
Developing autonomy in  task

students’ ownership design
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SDL Components Activities Assigned by
by Tan and Koh Indicators Teacher that Reflect Occurrence
(2014) SDL Components
of learning d. Involving students in - -
identifying learning
gaps
e. Facilitating students’  Watching video related 2

investigative inquiry,  to the learning topic
goal setting, and

planning Reading learning 1
material provided by the
teacher
Developing c. Providing scaffolds Doing a  discussion 1
students’ self- for students’ self- regarding the learning
management and monitoring material
self-monitoring d. Monitoring students’  Asking questions even 1
learning and outside the lesson hour
providing just-in-time
assistance
Providing d. Engaging the students - -
opportunity for the in reflection of
students to extent learning
their learning e. Engaging the - -
students’ prior
knowledge

f. Allowing the students - -
to make connections
of what they learn in
and out of school

The second activity is watching videos related to learning materials. This activity
presents a component of “developing a sense of belonging to students in learning.”
Meanwhile, the relevant indicators of this activity are “facilitating student investigation
inquiry, goal setting, and planning. Teachers are considered to facilitate students'
investigative inquiry because the learning materials provided by the teacher act as the main
learning resource that can guide students in finding other resources they need on their own
(Agustuna, Herlina, & Faridah, 2019; Darmadi, 2015; Tan & Koh, 2014). The same thing
also happened in the third activity, asking students to read the learning material provided. In
the fourth activity, the components that can be identified are "developing student self-
monitoring and self-management” with the indicator "providing scaffolds for student self-
monitoring.” It has to do with feedback and clarification given by the teacher and also
questions and answers generated by students. Through discussion activities, students can
assess their understanding and decide what next learning steps they should take, which means
students can monitor their learning (Edriati, Anggraini, & Siska, 2015; Lailiyah & Wulansari,
2017).

The fifth activity noted as promoting the SDL component is asking questions even
outside of class hours. Its component is “developing student self-monitoring and self-
management.” Furthermore, the indicators that are met are "monitoring student learning and
providing just-in-time assistance.” Although students are encouraged to be independent,
teachers need to monitor learning so that difficulties faced by students can be identified and
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solved (Kristiantari, 2015; Tan & Koh, 2014; Wahyono, Husamah, & Budi, 2020). Solutions
or feedback provided by the teacher through this activity can improve self-management and
self-monitoring. In addition, no activity reflects the third SDL component. This component is
referred to as providing opportunities for students to expand their learning. As shown in
Table 4, this component indicator is related to learning reflection, which generally lies in the
last segment of learning. From the findings of this study, it can be concluded that teachers
perceive SDL positively. Teachers are aware of the importance of SDL and feel that they
often carry out learning activities that promote SDL. Furthermore, he assessed the impact of
SDL on students. It is in line with previous research showing that EFL teachers in Indonesia
have a positive principle of independent learning closely related to SDL. (Hawkins, 2018;
Khotimah et al, 2019; Yuzulia, 2020). Teachers recognize that self-directed learning
emphasizes the active role of students in managing their learning and demonstrates that
independent learning benefits student learning (Bharathi, 2014; Boyadzhieva, 2016). In
addition, teachers feel that they have had some attempts to expose students to independent
learning.

The observations revealed that teachers rarely do pre and post-activities that are very
important for student learning in the online teaching and learning process. Teachers mostly
only provide learning materials and ask students to do assignments as temporary activities. In
addition, overall feedback on learning and individual feedback on student work is rarely
provided by teachers. Teachers must be creative and innovative in providing activities to
students in an online learning environment (Atmojo & Nugroho, 2020; Wulandari, Sudatha,
& Simamora, 2020). Because creative and innovative activities can significantly increase
student participation in the learning process. Furthermore, teachers need to provide constant
feedback and communication in online learning because it can motivate students to follow the
learning (Amiti, 2020; Khayati et al, 2020). It can be said that teachers must improve the
implementation of online learning so that the learning process runs better and students can
get meaningful learning.

The application of SDL has not been maximized. It is in line with previous research,
which showed that EFL teachers who were learning participants did not apply adequate
strategies to support students' independence in learning (Munaweroh, 2020; Yuzulia, 2020).
Teachers tend to use classical strategies that do not focus on student-centered learning. It
means that improvements in facilitating SDL, especially in online learning, must be made by
teachers aware of the importance of SDL in the 21st century. In addition, there is an implied
inconsistency between the teacher's perception and the real situation in the classroom. In the
questionnaire, most teachers stated that they often carry out learning activities that reflect
SDL and agree that SDL is very important. EFL teachers are hesitant to involve students in
methodological decisions related to learning content or assignments, although they state that
student autonomy is an important aspect of language learning. However, Ariebowo (2021)
states that in this 21st-century era, teachers must stop doubting and belittling students' ability
to manage their autonomy. As a result, teachers and school authorities need to develop the
most appropriate curriculum and assignments to encourage students to be more independent
and independent in learning.

Regarding students' autonomy, from observations, it was found that students can
follow the teacher's instructions in studying the material, doing assignments, and carrying out
discussions. In doing the assignment, students managed to find their resources. They can also
determine the form of their assignments based on the choices given by the teacher.
Meanwhile, in carrying out the discussion, students seemed eager to produce questions and
answers related to the learning material that had been studied previously. It can be said that
several learning activities carried out by teachers identified as having SDL components
contribute to the development of student learning independence. The application of the SDL
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strategy can foster student independence in learning (Curry et al., 2017; Gharti, 2019). The
development of the independence of students can be shown by the capacity of students to
make the right choices and decisions and to interact with students (Benson,2016).

Conclusion

From the study results, it can be concluded that English teachers consider themselves
“knowledgeable” about SDL content knowledge and “anticipate” in applying SDL. In
addition, teachers feel the impact of SDL "influence” on students. In the online teaching and
learning process, the activities provided by the teacher include studying the material
provided, doing assignments, and conducting discussions. This activity is categorized as a
temporary activity. Teachers rarely do pre-activities and post-activities. From the online
learning activities provided by the teacher, there are two components of SDL that can be
identified.
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