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Abstrak 

Aturan belajar dari rumah sudah diterapkan sejak merebaknya Virus Corona. Hal ini berdampak pada sektor pendidikan di 

Indonesia yang membuat pemerintah membuat regulasi untuk belajar dari rumah—selain itu, membuat proses belajar 

mengajar diadakan dalam konteks pembelajaran jarak jauh. Penelitian ini bertujuan untuk menganalisis proses 

pembelajaran yang menerapkan MALL selama proses pembelajaran jarak jauh dan tantangan selama pendidikan. 

Instrumen yang digunakan untuk memperoleh data adalah kuesioner self-rated, daftar periksa observasi, dan pedoman 

wawancara. Instrumen ini dikembangkan dari Alat Penilaian Kemampuan Calon Guru (APKCG) dan kerangka desain 

pembelajaran RASE. Teknik analisis data yang digunakan adalah analisis deskriptif kualitatif. Studi ini menunjukkan 

bahwa guru bahasa Inggris telah menerapkan MALL selama proses pembelajaran jarak jauh dengan menggunakan 

beberapa platform online sebagai ruang kelas dalam aktivitasnya. Beberapa tantangan muncul dari guru dan siswa dalam 

proses pembelajaran ini, antara lain kurangnya kemampuan guru dalam memanfaatkan teknologi, perangkat siswa yang 

tidak mendukung, dan koneksi siswa yang tidak stabil. 

Kata kunci: Pembelajaran Seluler, MALL, Pembelajaran Jarak Jauh 

 

Abstract 

The rules for studying from home have been implemented since the outbreak of the Corona Virus. This impacts the 

education sector in Indonesia, which makes the government make regulations to learn from home—in addition, making the 

teaching and learning process held in the context of distance learning. This study aims to analyze the learning process that 

applies MALL during the distance learning process and the challenges during education. The instruments used to obtain the 

data were self-rated questionnaires, observation checklists, and interview guidelines. This instrument was developed from 

the Prospective Teacher Ability Assessment Tool (APKCG) and the RASE learning design framework. The technique used 

to analyze the data is descriptive qualitative analysis. This study indicates that English teachers have implemented MALL 

during the distance learning process by using several online platforms as classrooms in their activities. Several challenges 

arise from teachers and students in this learning process, including the lack of teacher ability in utilizing technology, 

unsupported student devices, and unstable student connections. 
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Introduction 

The rapid development of the digital era has affected all sectors in human daily life, 

including education sector. This era makes the education field integrated with the immense 

use of mobile technology. The technology helped both teachers and student in the process of 

teaching and learning (Nursyam, 2019; Warsita, 2017).  It assists the teacher to find out 

various sources to create learning material and share it with the students. There are some kind 

of mobile technologies that are able to use in the language teaching, for instance, smartphone, 

mp3/mp4, Ipod, and electronic dictionaries (Geng, Law, & Niu, 2019; G. Z. Liu, Lu, & Lai, 

2016). Hence, the use of mobile technology in the teachin and learning process need to be 

considered in order to make the process of learning is meaningfull and effective (Noviar, 

2016; Sunismi, 2015). In the current situation, where the world has faced the virus outbreak 

there was a change in most people daily routine’s life. As announced by WHO, this condition 
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is a global health emergency that impacts all sectors in every country, including the education 

field. According to UNESCO in2020, there were 193 countries that closed their school by 23 

April 2020 that affecting 1.6 billion students all over the world (Fund, 2020).  

Since the virus outbreak, governments around the world, including Indonesia, created 

a regulation to shut down all of the schools (Fitriyani, Fauzi, & Sari, 2020; Wahyono, 

Husamah, & Budi, 2020). This regulation significantly affected school activities, teachers 

need to find out a new regulation to conduct the teaching and learning process during this 

period. The activities that are suggested by the government in order to keep the learning 

process going are to conduct a teaching process by implementing online learning for those 

who have internet access and create an innovative learning process for those who do not have 

any internet access (Ariebowo, 2021; Atmojo & Nugroho, 2020; Ayuni, Marini, Fauziddin, & 

Pahrul, 2021). According to the letter of Indonesian Ministry of Education and Culture 

(MOEC) No. 15 in 2020 about the guidelines of study from home in the emergency of the 

spread of Corona Virus Diseases (COVID-19), teachers and students are not allowed to go to 

school as an effort to stop the chains of spreading process of the corona virus (Abidah, et al., 

2020; Wulandari & Purwanta, 2021). One of the important principles of study from home is 

the flexibility of school’s activities and assignments that can be changed based on the 

situation in each region while considering the facilities available for teachers and students. 

This flexible regulation enables the teachers to have choices whether it is possible for the 

students to receive a learning process using mobile technology or not. 

In Indonesia, remote learning, also known as distance learning, has been a common 

thing for higher education since 8 years ago (Arifuddin, Suwatra, & Mahadewi, 2020; 

Pratiwi, Suartama, & Tegeh, 2016; Wulandari, Sudatha, & Simamora, 2020). It has been 

implemented since the Indonesian Ministry of Education and Culture. Since this regulation is 

only for higher education, the current situation makes the regulation needs to be adapted in 

all levels of education from the level of elementary school to senior high school. In many 

schools, the implementation of mobile learning is not a familiar thing to teachers, especially 

for those who are categorized as digital immigrants (Cecep, Mutaqin, & Pamungkas, 2019; 

Muswita, Utomo, Yelianti, & Wicaksana, 2018; Sunismi, 2015). Furthermore, elementary 

and junior high school students are also still unfamiliar with this implementation of mobile 

learning as in this stage, most of them have not yet owned mobile phones (Irni, Sumarni, & 

Saraswati, 2017; Suryanda, Ernawati, & Maulana, 2016). It gives the government as well as 

the teachers some challenges in this unexpected situation. The biggest challenge of remote 

learning is the fact most of the students in junior high school do not have the supported 

devices in order to access the learning. Due to this problem, the head of Education, Youth, 

and Sport of Buleleng regency announced that the teachers are obligated to help the students 

who do not have supported devices by giving them smartphones.  

Mobile assisted language learning (MALL) is one of the tools that support the 

teaching and learning process during the implementation of learning from home. It helps the 

teacher and their students to conduct learning activities anytime and anywhere without going 

to school and meet others (Irwanto, et al., 2019; Ngabekti, et al., 2019). The use of a mobile 

phone to support teaching and learning activities, especially in the English language context 

has been implemented in many schools across the country (C.-H. Chen & Tsai, 2021; C. Liu 

et al., 2021). There are several mobile devices that assist students’ language learning, for 

example, mobile phone, smartphone, iPods, mp3/mp4 players, and electronic dictionaries (G. 

Z. Liu et al., 2016). Mobile phones are able to assist and support the students in learning 

English language (Yudhiantara & Saehu, 2017). Mobile phone is an effective tool for 

students to help them improve their language. Moreover, the implementation of mobile 

phones in Junior high school is still considered uncommon in several junior high schools in 

Bali specifically in the Buleleng region. 
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The implementation of MALL in formal learning and classroom setting has been 

enormously studied, but the study in remote learning context is very rare to find especially, at 

the junior high school level (Y. Chen, Mayall, York, & Smith, 2019; Hou & Aryadoust, 

2021). In the context of online learning during emergency remote learning, the teachers 

employed MALL and used several applications and platforms in order to conduct learning 

activities (Atmojo & Nugroho, 2020; Soleimani, Ismail, & Mustaffa, 2014). The applications 

and platforms that widely used over online learning were Google Classroom, Zoom, 

Whatsapp, Schoology, Autodesk SketchBook, TEDED, FastStone, Capture, Google Forms, 

Quizizz, Kahoot, and Youtube (Atmojo & Nugroho, 2020; Segaran, Ali, & Hoe, 2014). 

Students, teachers, and students’ parents faced some obstacles in the remote learning 

activities (Atmojo & Nugroho, 2020). The common obstacles found by the students were lack 

of smartphone ownership, unstable internet connection due to their home location, and lack 

of awareness of online learning. Moreover, teachers also found some challenges the difficulty 

of creating materials that are appropriate for the students that have various levels of 

cognitive, the difficulty of giving feedback because of the time allotment from school policy 

was not enough, and the lack of students’ awareness to respond to the teacher’s instruction 

using English.  

The findings of previous research also stated that there were internal and external 

problems found in the implementation of MALL during the pandemic situation (Saragih & 

Jaelani, 2020). The findings of previous studies also stated that Mobile Assisted Language 

Learning (MALL) could help students in learning (Azar & Nasiri, 2014; Dashtestani, 2013; 

Yudhiantara & Saehu, 2017). There is no study on the implementation of MALL during 

distance learning. This study aims to analyze the performance of MALL during distance 

learning. It is hoped that MALL can help students in distance learning. 

 

Methods  

The overall arrangement of this current study was conducted based on the 

implementation of a case study research design. The case study research design is a frame 

within qualitative research approach which is focused on individual teachers, a classroom, or 

a school (Gay, Mills, & Airasian, 2012). It is also often used when the researcher is trying to 

find out the characteristics, frequencies, trends, and categories in the research setting. This 

research design was employed in this current study as it was aimed to obtain the data in SMP 

Negeri 1 Gerokgak such as the implementation of MALL during remote learning context, the 

application used by the teacher in implementing MALL in remote learning context, the 

challenges faced during teaching and learning process in remote learning context, and the 

possible solutions by the English teacher in SMP Negeri 1 Gerokgak that can be done to 

prevent those challenges. Furthermore, the obtained data were analyzed qualitatively by 

preparing and organizing the obtained documents, pictures, and transcripts as the first step of 

the data analysis process. This current study also employed the concept of data triangulation 

by Miles et al., (2014) in which several related theories and previous studies about the 

implementation of MALL and remote learning were used to support the trustworthiness of 

this research. 

The instruments of this current study were in form of a self-rated questionnaire, 

observation checklist, and interview guide. These three instruments were developed from 

Alat Penilaian Kemampuan Calon Guru (APKCG) Undiksha and RASE Learning Design 

Framework by Churchill et al.,(2016). APKCG is a benchmark for a pre-service teacher to 

prepare a teaching process. It helps the pre-service teacher or teacher to make effective, 

efficient, and meaningful learning for students. Preparing all materials needed is a step to 

improve the quality of the teaching process. According to APKCG Undiksha (IG, G, & TL, 

2019), there are three points that are needed to take into account before a pre-service teacher 
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or teacher teaches the students. These three points are assessment instrument for a lesson 

plan, assessment instrument for teaching process, and assessment instrument for personality 

and social competence. In addition, RASE learning design framework merges the technology 

with the conventional teaching process (Churchill, King, & Fox, 2013). 

In this study, the self-rated questionnaire was used to gain the infromation about how 

the English teacher implementing the MALL in remote learning context in teachers’ point of 

view and the application used by the English teachers. Meanwhile, the observation checklist 

was used to obtain the data from the researcher’s point of view. Furthermore, the interview 

guide was used to gain data about the challenges faced by the English teacher and their 

solutions. The subject of this research were the English teachers in SMP Negeri 1 Gerokgak. 

  

Results and Discussion  

Based on the result of observation, MALL was used from the beginning until the end 

of the lesson. In terms of the beginning of the lesson, the teachers started opening the class by 

greeting the students and giving instruction to the students in WhatsApp Group. The teacher 

starts the class by greeting the students by saying good morning and check students’ 

condition by asking how are you today and then reminded the students to fill the absence and 

study the material. The teacher shared the attendance link on Google Classroom. Figure 2 

showed the list of attendance recapitulated by the teachers. The purpose of doing a 

recapitulation and sharing it on WhatsApp Group was to remind the students to fill the 

absence on the absence link and to check whether there were some students who were 

missing or not. After filling the absence, the students were asked to conduct a learning 

process based on the instruction given by the teacher on WhatsApp group and google 

classroom.  

The material was put below the absence list to make students able to see the material 

and started studying the material. The teacher also gave instructions in the Google form to 

remind the students to study the material carefully. The material given by the teacher was in 

the form of the PPT. The content of the PPT was the generic structure of recount text and the 

example of the text as a guideline for the students if they need to make the assignment 

instructed by the teachers. The PPT was in two languages which are Bahasa Indonesia and 

English to make it easier for students to understand the material. The detail of the PPT was 

shown in Figure 1. 

Based on the result of the self-rated questionnaire on the lesson plan. It was indicated 

that the teacher used problem-solving strategy in the teaching process. This result was 

supported by the lesson plan made by the teacher. In the whilst activity, the teacher 

implemented problem-solving strategy for the students. It can be seen in Figure 2. Next, the 

online platform was used by the students to submit their work and the teacher assessed the 

students’ work and gave them grades. The grade and the students’ assignment in the online 

platform. In Google Classroom, the teacher can monitor students’ work such as checking who 

has not submitted the assignment by looking at the feature of student work in Google 

Classroom in which each student has a grade from 0-100 which was filled by the teacher after 

assessing students’ work. The way how the teacher assesses the assignment can be seen in 

Figure 3. The assignment must be submitted in the form of a picture to make teachers easy to 

access the assignment because the teachers can zoom in and zoom out the picture to check 

the mistakes created by the students which are later commented on by the teachers in the 

discussion section. Because of that, the picture must be clear and in a high pixel in order to 

make the teachers able to see the assignment. 
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Figure 1. Detail of the PPT Figure 2. Teaching Strategy Used by The English 

Teacher 

 

 

Figure 3. Assessing Assignment 

 

During the activities in the online class, the teachers must keep the learning on track 

to make students focus on the lesson. The teachers led the students by giving instruction to 

the students and they must obey the instruction. The sample of the instruction can be seen in 

the quoted text below.  “Om Swastiastu, anak-anak yang ibu sayangi, tugas ibu kirim lebih 

awal dari jadwal, mohon dikerjakan sesuai jawal, ikuti dulu pelajaran sesuai jadwal, 

jawaban dikirim di grup ini!” (“Om swastiastu, Dear children, I have sent the assignment 

earlier from the schedule. Please do it according to the schedule, follow the lesson according 

to the schedule, the answer will be sent in this group!”). Based on the quoted text, the 

teachers gave the instruction in the form of an imperative sentence along with exclamation 

mark (!) to make it serious in order to make students obey the instruction from the teacher. 

The teacher also gave the screenshot of the assignment to make students believe if the 

assignment existed in the class and the students then checked the assignment and start 

making it. To conclude, an online platform as MALL was used to open the class, to give 

assignments and conduct discussions as core activities in the class, and to assess students’ 

work. 

Based on the result of the interview session, there were two challenges faced by the 

English teacher. First, how to improve students’ motivation on joining the online class. The 

students had some reasons why they did not join the online learning, and preferred to receive 

the material that was given by the teacher to their home as well as submit the assignment 

given by the teacher directly to the school. For instance, one of the reasons was because they 

had unstable and no internet connection. The second challenge was the teachers’ lack of 
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ability in operating online learning because of their unfamiliarity with using technology in the 

teaching process. The interview result can be seen below.  

Teacher 1: (“The challenge that I faced coming from the students. The students only 

have internet packages for chatting in WhatsApp group, while I provide the material for 

students in Google Classroom and another LMS. For students who did not have internet 

packages and supported devices, we need to deliver the material to them once a week to their 

house and the students submit the task to the school if they had homework. But, the sources 

that I give were different from the sources in online learning. For example, in online learning, 

I provided the students with a video, but for the students who cannot join the online class, I 

only sent them a text.”). Teacher 2: (“I faced a challenge in operating device on online 

learning. Because I am old, I cannot keep up with the technology. So I only share the material 

that I have made to WhatsApp group.”).  

Teacher 3: (“First of all, the most challenges that I face are coming from the students. 

In the first, the students were actually given internet packages to access online learning, but 

the students still found obstacles because they have unsupported devices. It might be because 

the lack of students’ motivation in joining the online class, so they had so many reasons to 

not join the class. Besides, there were several students that could not join the online class 

because they helped their parents to work. But from 100% of students, there were only 25% 

of students that cannot join the online classes. So, when we as a teacher had a schedule in 

teaching and sharing the material in online learning platform and asked the students to fill the 

class attendance for example at 1 p.m they have to finish reading the material and fill the 

class attendance, the  teacher cannot force the students to study and fill the attendance at that 

time because some of the students only have an access to open the learning system 

management in the evening. So, we need to be flexible.”). In addition, there was a challenge 

of the MALL faced by the student when she tried to log in to the system. There was a bug in 

the system that made the student unable to log in. The student informed the teacher about the 

bug and the teacher gave suggestions to help the students log in. 

 

Discussion  

Referred from the finding section, it can be implied that the English teachers in SMP 

Negeri 1 Gerokgak implemented MALL in accordance with the implementation of RASE 

learning design framework which has four important components as Resource, Activity, 

Support, and Evaluation. The theory stated that those four elements are very essential in 

conducting remote learning with the integration of MALL in which the English teachers in 

SMP Negeri 1 Gerokgak follow the pattern by integrating those elements in their remote 

learning process.  

Based on the opening session, it shows that the teacher in SMP Negeri 1 Gerokgak 

had implemented MALL to open the learning process by greeting the students, reminding the 

students to fill the students’ attendance, and asking them to study the resource that had been 

given in the Google classroom. During the remote learning situation, the teachers have to 

prepare the material and upload it to the platform that has been concurred. Preparation of 

material before this lesson will help students learn first (Gafur, 2012; Pratama, Firman, & 

Neviyarni, 2019; Puspita, 2019). By doing such things, it means that the teacher gave support 

in the form of a platform used in delivering material and greeting the students. It indicates 

that the teacher has taken the rule as the leader of the remote learning process by creating a 

room in form of an online platform as a virtual classroom where the whole remote learning 

process took place. As the result, it will be easier for the students to join the learning process 

as they have already have given instructions to use the asked online platform. It also means 

that the teacher already provides support in form of a “place” for students to conduct the 

learning process. It can be said that the teacher implemented MALL in accordance with the 
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implementation of RASE learning Design Framework especially the support element. 

Support is related to the platform that can facilitate the students to ask about the lesson and 

have a chat with the other students and teacher in order to discuss the assignment or obstacles 

that the students might find during the lesson (Churchill et al., 2013; Kurtz, Tsimerman, & 

Steiner, 2014; Solehana, Asrori, & Usman, 2019).  

In addition, the teacher gave resources in the form of slide PPT to the students during 

the learning process. The teacher tended to share a power point as the course material with 

the students than share a video because a power point was less in spending the internet quota 

of the students (Bhuana & Apriliyanti, 2020; Masyithah, Muchtar, & Mahmud, 2015; 

Yulisari, 2013). It also in coherence with the theory of RASE about resources which are 

associated with content, material, and lecture by the teacher in the teaching process. The use 

of media in learning can help students understand learning materials (Gunarta, 2018; Putri & 

Desyandari, 2019; Tafonao, 2018). The teacher put the material below the students’ 

attendance and asked the students to learn carefully. The material that was put on the online 

platform was in the form of PPT. The detail of the PPT can be seen in Figure 2. In this PPT, 

the teacher explained the generic structure of the Recount text. The explanation was in 

Bahasa Indonesia and English. The teacher used two languages in order to make the students 

understand the content easily. Moreover, by providing those materials in the form of PPT 

contained with appropriate content needed by the students and place it visibly in the virtual 

classroom that already known by the students as it is used in the greeting and checking 

attendance process, it can be said that the teacher had already integrated MALL in a remote 

learning process by considering the RASE learning Design Framework especially the 

resource elements that can support the students to fully understand the lesson.  

Some teachers had implemented MALL during remote learning in a great way. Even 

so, there was still a teacher who could not implement MALL well. The challenges that found 

by the researcher during the implementation of MALL in remote learning were coming from 

both the teacher and students. It is in line with the RASE theory which mentioned that the 

four elements are important in implementing MALL during remote learning. Thus, if one of 

those elements was not completed, it will become a problem or challenge for both teacher 

and students. From the teacher itself the implementation of MALL was a new activity. The 

teacher could not catch up with the technology used even though, the teacher had experienced 

this situation for more than a year and it led the teacher to made material offline and sent it to 

WhatsApp. It was because the teachers were not familiar with the digital technology and they 

felt it was complicated to learn how to operate technology while they do not have ability to 

create a learning environment using MALL.  

EFL teachers faced a challenge that they did not familiar with the use of online 

platform to conduct an online learning in remote learning context (Nugroho, Ilmiani, & 

Rekha, 2021). This is also by previous research, which states that one of the challenges of 

English in implementing mobile learning is the competence of teachers in operating 

technology (Rosalina, Nasrullah, & Elyani, 2020). There was a pedagogical challenge in 

which the teacher faced that they were lack of digital skill during the process remote learning 

(Ferri et al., 2020). It also was related to the previous study in Iranian EFL teachers context 

that the teacher had no required skill to develop or use MALL (Dashtestani, 2013). 

Meanwhile, the challenges that were coming from the students were the lack of internet 

connection and they have unsupported devices to use during remote learning process. It was 

one of the big challenges faced during the implementation of MALL since the uppermost tool 

to conduct MALL is supported devices. From the challenges above, one of the solutions 

given by the English teacher to the students who had no internet connection and supported 

devices were delivered the material to the students’ house once a week. But, before that, the 

students were asked to fill the form of offline learning where the students informed the 
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teacher about the reasons why they did not join the online class. Even though the material 

given to the students who committed to do offline learning was different from online 

learning, this is the best solution in order to make the students had an opportunity to learn 

during the remote learning context. 

 

Conclusion  

Based on the result of the study, it can be concluded that the English teachers in SMP 

Negeri 1 Gerokgak had implemented MALL in their teaching and learning process during 

remote learning context, yet there were still some challenges that the teachers found during 

the teaching process. Furthermore, the challenges were coming from both English teachers 

and students.  
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