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Abstrak

Pandemi COVID-19 telah membawa tantangan dan peluang untuk mengajar di pendidikan tinggi. Pergeseran mendadak
dari pendidikan tatap muka ke pendidikan online menimbulkan tantangan yang belum pernah terjadi sebelumnya baik bagi
guru maupun siswa. Pada saat yang sama, penangguhan cara-cara pengajaran tradisional di seluruh dunia yang tiba-tiba
membuka ruang untuk eksperimen dengan pendekatan dan teknik pedagogik yang inovatif, termasuk berbagai bentuk
pertukaran antar-universitas waktu-nyata dan kerja sama mahasiswa. Pandemi COVID-19 menyebabkan peralihan
mendadak dan mengganggu ke pembelajaran dan pengajaran jarak jauh darurat, serta penghentian simultan untuk
mobilitas internasional siswa, fakultas, dan staf. Perubahan pada mode pengajaran dan pembelajaran yang mapan di
pendidikan tinggi bersama dengan akhir de facto dari semua upaya mobilitas internasional memimpin direktur kursus
kesehatan global dari York University di Kanada dan Fulda University of Applied Sciences di Jerman untuk membangun
lingkungan belajar jaringan global yang melibatkan berbagi kuliah virtual dan proyek kelompok kolaboratif internasional.
Siswa melaporkan manfaat dari pengalaman belajar yang diperkaya melalui berbagi perspektif, pendekatan, dan debat
yang berbeda dengan profesor dan rekan internasional. Koordinasi yang berkaitan dengan perbedaan waktu dan harapan
memainkan peran kunci dalam keberhasilan dan mengatasi tantangan untuk kolaborasi di antara siswa. Pandemi COVID-
19 telah menunjukkan bahwa pengajaran dan pembelajaran lintas batas antar universitas adalah pilihan pedagogik yang
layak dan bermanfaat.

Kata kunci: Belajar-Mengajar Antar Universitas, Pendidikan Transnasional, Covid-19

Abstract

The COVID-19 pandemic has brought challenges and opportunities to teaching in higher education. The sudden pivot from
in-person to online education posed unprecedented challenges to both teachers and students. At the same time, the sudden
worldwide suspension of traditional ways of lecturing opened a space for experiments with innovative pedagogic
approaches and techniques, including various forms of real-time inter-university exchange and student cooperation. COVID-
19 pandemic caused a sudden and disruptive shift to emergency remote learning and teaching, as well as a simultaneous halt
to international mobility of students, faculty and staff. These changes to established modes of teaching and learning in
higher education along with the de facto end of all international mobility efforts led global health course directors from York
University in Canada and Fulda University of Applied Sciences in Germany to establish a globally networked learning
environment involving shared virtual lectures and international collaborative group projects. Students reported benefits of an
enriched learning experience through the sharing of different perspectives, approaches and debates with international
professors and peers. Coordination relating to time differences and expectations played a key role in success and
overcoming challenges for collaboration among students. The COVID-19 pandemic has shown that cross-border inter-
university teaching and learning is a feasible and beneficial pedagogic option.
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1. INTRODUCTION

The COVID-19 pandemic has brought challenges and opportunities to teaching in
higher education. The sudden pivot from in-person to online education posed unprecedented
challenges to both teachers and students (Dhawan, 2020; Garad et al., 2021; Simamora,
2020). At the same time, the sudden worldwide suspension of traditional ways of lecturing
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opened a space for experiments with innovative pedagogic approaches and techniques,
including various forms of real-time inter-university exchange and student cooperation
(Huang, 2020; Mulyono et al., 2021; Ro’fah et al., 2020). The near universal shift to online
learning has also had the consequence of lowering the barriers to inter-university teaching
and exchange. Previously, sharing in-person teaching by coordinating sessions taking place in
two or more classrooms with students physically present required the sessions to be
connected using to one or more remote lecture halls where groups of students were present
(Cagetti et al., 2020; Cahyadi, 2020; Hussein et al., 2020). The physical distance tended to
cause different learning conditions between students physically attending the lecture and
those who were connected via video stream, because the latter had more indirect contact to
the teachers and limited possibilities to interact with them (Karasmanaki & Tsantopoulos,
2021; Saha et al., 2022).

So, to a certain extent, online learning has had an equalizing effect, as lecturers and
students adjust to the new realities posed by the pandemic and attend online sessions from
their homes (Alchamdani et al., 2020; Binali et al., 2021; Ro’fah et al., 2020). This has
significantly reduced efforts and costs for lecturing or joining educational events. At the same
time, inequality remained an important issue for concern (Anggrasari, 2020; Hogan & Deuvi,
2019). Availability of adequate hardware equipment, internet connectivity, supportive social
integration and individual contacts remain critical topics that challenge equal opportunities
for students (Arizona et al., 2020; Fikri et al., 2021; Hutauruk & Sidabutar, 2020). Mobility
and internationalisation have been heavily affected by the pandemic and the measures taken
to prevent the spread of the virus. As early as in March 2020, almost two-thirds of European
universities observed a negative impact on their outgoing student mobility (EUA, 2020).
Internationalisation as an objective and strategic agenda has certainly not diminished in
importance, but its implementation has clearly transformed in the short- to medium-term (de
Wit & Altbach, 2020). These impacts have affected Fulda University of Applied Sciences in
Fulda, Germany, and York University in Toronto, Canada in different ways. The next
paragraphs describe the impacts with reference to examples from Bachelor of Public Health
programmes.

COVID-19 suddenly and unexpectedly hit Fulda University of Applied Sciences
(FUAS) in two recent development areas. On the one hand side, the first lockdown occurred
in the initial phase of the implementation of a publicly funded internationalisation project. In
October 2019, the university’s department of Nursing and Health Sciences (PG) had obtained
considerable funding from the German Academic Exchange Service (DAAD) for promoting
the internationalisation of the department and the university as a whole. The majority of
funds were planned for and assigned to the exchange of students, faculty, and other staff from
and to Fulda in order to build a network of university and practice partners in Europe and
worldwide. As traveling became widely impossible from March 2020 onwards, the project
staff had to look for other possibilities and pathways towards an enhanced international
partner network and increased international exchange opportunities and facilities. On the
other side, COVID-19 restrictions, including online teaching of all courses and wide-ranging
limitations of travel (Djalante et al., 2020; Hao et al., 2020; Li et al., 2021). The newly
established Bachelor Programs in International Health Sciences (IHS) are preparing and
starting their mandatory semester abroad, which is regularly scheduled in the third year of the
degree program. Approximately 75% of the students had to postpone their semester abroad,
leading faculty to provide the content of the subsequent semesters half a year earlier than
foreseen in the curriculum.

Although the pandemic posed less of a structural challenge for York University’s
(YU) newly established School of Global Health than those faced by Fulda University, the
opportunities for internationalization and expansion of experiential education proved to be
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powerful incentives to embracing new pedagogic approaches. Students in York University’s
Bachelor’s programme in Global Health that choose to enrol in the Specialized Honours
degree options have the possibility to participate in an international internship placement, but
most students either refrain from participating in this programme or select domestic options
for practical, financial, or academic reasons. Once all courses were transitioned to online
format as of March 2020 and subsequent restrictions on travel were put in place, students that
had hoped to participate in an international internship placement faced the possibility of
being prevented or even prohibited from doing so, and students from all degree options raised
concerns that online learning would reduce experiential learning opportunities. In fact, a
November 2020 poll conducted by the Ontario Confederation of University Faculty
Associations indicated that the quality of educational experience was the top concern of
students in Ontario, even outranking other financial, mental health, and safety concerns
(OCUFA, 2020).

The dual need to offer international education, training and internships under the
conditions of COVID-19 called for urgent action to minimize the negative consequences of
lockdowns and travel restrictions and take advantage of the potential positive opportunities
for international exchange (Cairns et al., 2022; English et al., 2022; Gartner & Kolisch,
2021). Developing, setting up and testing innovative teaching and learning methods became
an urgent need in order to allow students to finalise their study programmes within the
standard period and reduce the negative impact of the pandemic on their training and
education (Dhawan, 2020; Fu et al., 2019; Satyawan et al., 2021). This manuscript describes
the process of developing, piloting, and evaluating a globally networked learning
environment between two universities in Germany and Canada, with the participation of
some guest students from Romania. The purpose of this study is to analyze international
opportunities in higher education promoted by the covid-19 pandemic and the results of the
teaching and learning experiences of three countries.

2. METHODS

This type of research is qualitative research. The research subjects were lecturers,
129 students, and staff at each university. The research locations are Fulda and Yor
University. The methods used to collect data are observation, interviews, and questionnaire
sheets. Observations and interviews were conducted to find out the views of students and
lecturers regarding higher education promoted by the covid-19 pandemic and lecturers'
opinions regarding the results of teaching and learning experiences from three countries. The
instrument used in collecting data is a questionnaire. The technique used to analyze the
information is descriptive qualitative and quantitative analysis. The interview grid instrument
is presented in Table 1.

Table 1. List of potential topics for collaborative student group projects

Social protection ~ Has social protection proven to be able to mitigate the medical, social
and/or economic impact of the pandemic?

Regulation of What measures have been put in place to monitor and restrict
mobility international and domestic travel?

Employment How severe have changes in employment been? What existing, new,
opportunities / and expanded programs have been implemented to reduce
unemployment unemployment?

Impact on What policies have schools implemented to protect students, teachers,

education and staff at the primary, secondary, and university levels?
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Public
information /
media
Protective
measures

Acceptance (and
denial) of
COVID-19
measures
Decentralisation
and the COVID-
19 response
Social impact and

Who is responsible for communicating government public health and
policy information to the public, and what is the role of media in
disseminating this information?

What measures have been implemented to protect public health or
public’s health, and how have these measures been relaxed or
strengthened throughout the pandemic?

To what degree has the public accepted government’s and scientists’
response to the pandemic, and how has this evolved since the start of
the outbreak?

What level of government has taken the lead in the response to the
pandemic? Have there Dbeen conflicts between local,
state/provincial/regional, and federal governments?

What social, economic, racial, ethnic, or gender inequities have

inequality emerged or widened?

Socioeconomic When, by whom and to which extent have inequities/inequalities been
inequalities addressed during the COVID-19 crisis?

Global health Effects of the pandemic outbreak on global health and global health

politics. How has the corona crisis influenced the prevailing global-
health debate?

If you are passionate about a global health topic not listed above, you
can propose your own (must be approved by course director)

Choose your own
topic

3. RESULTS AND DISCUSSION

Results

In the overall view of lecturers involved, inter-university and cross-country teaching
offers an excellent opportunity to broaden the scope of content, reach a more diverse student
audience, and learn from inter-cultural differences. Particularly in the field of health policy,
and even more in international and global (health) policy, exchange between different
country perspectives turned out to be enlightening and provided the courses with
extraordinary added value for all participants.

I have learned how to collaborate with a larger number of people and how to keep

group work organized. | have also learned more about their healthcare system in

depth, which was a breath of fresh air because we tend to focus on North American
healthcare systems.

It was interesting to see how other governments tackled the COVID-19 issues from

the perspective of those who lived there. The first hand experience perspective was

enriching.

Regarding didactic requirements, staff experiences gathered during the relatively short
phase of inter-university teaching underpinned the need to provide students with timely
feedback, including online video tutoring and email guidance after and between classes and
to adopt measures to improve the degree and depth of students' class participation described
elsewhere (Bao, 2020). Another critical determinant of student engagement appeared to be
whether participation and contribution to the collaborative group project was required and
marked for course credit. Students indicated a greater willingness to attend guest lecture
exchange and actively contribute to group work if they knew the work would be formally
evaluated. Fulda and York University found ways of how to integrate the respective course
elements into their grading systems. For Fulda students, the incentive was twofold: Faculty
informed the students before the inter-university sessions that about 25% of the term paper to
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be submitted at the end of the semester were dedicated to a brief description as well as a
critical analysis and evaluation of the joint group work; in addition, the active and proven
participation in the joint group work was rewarded with a 0.3 bonus of the final grade (based
on the German grading systems between 1 (best) and 5 (failed) with one-third steps. York
University students were first required to prepare a group project plan worth 5% of the final
mark, anticipating and planning to overcome barriers to effective collaboration prior to the
start of the exchange. The international collaborative project was evaluated on a group-by-
group basis out of a total of 21% of the final mark, with adjustments based on individual
contributions reported in a group progress report. Finally, a writing activity completed at the
end of term prompted students to reflect on challenges and areas of growth spurred by the
exchange, and the final exam contained questions based on lectures delivered in all three
weeks of shared teaching. The ranking of students from various aspects of the Global
Networked Learning Environment divided by respondent universities is presented in Figure
1.

How would you rate...

the globally networked learning experience?

very satisfied I .
Somewha ied I .

Neither satisfie

Some

Mot at all satisfied

Somewha

Meither satisfied no
Somewhat dissatisfie

the lectures from teachers of other universities?

Some: fied I

Neither satisfied nor d fied I
Somewhat dissatisfied | INEGEGTGTGNGNGNGGE
0 2 4 6 8 10 12 14 16 i8 20 22 24 26
M York University Fulda University Ml Babes-Bolyai University

Figure 1. Student ratings of various aspects of the Globally Networked Learning
Environment divided by university of respondent

After finalising the inter-university lectures and the mixed working groups, students
were invited to participate in an anonymous survey conducted by a third party (York
International) to explore the impact of the innovative learning experience. Approximately
50% of the students participated in the survey, with 20 out of 36 from FUAS and 36 out of 93
from YU participating, for a total of 60 out of 129 students who attended the sessions.
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Students were asked about overall impressions of the course, challenges to overcome, and
ways their learning was enriched. All in all, 55 out of the 60 students indicated that they
would be interested to participate in a similar experience in the future. Student satisfaction
was consistently high, ranging from a low of 73% for lectures of teachers from other
universities and a high of 88% for inter-university lectures and the inter-university working
groups. Students were asked to comment on areas they felt the learning format and
experience worked well. Recurring comments revealed student appreciation for the online
lecture format provided by different professors, the opportunity to hear different perspectives
on topic areas, and the process of collaboration with international students. Personalized
feedback and assignments reportedly allowed for enjoyable and creative opportunities to
develop teamwork and organizational skills in a virtual international context.

I really liked the chance to meet with the professors and discuss our progress. It was

a really important session and gave us a lot of personalized feedback. | also really

enjoyed the project itself and the combination of the policy brief and a more creative

output.

Some notable limitations included overcoming the time difference of 6-7 hours
between Toronto and Germany / Romania, respectively. Time differences challenged
students to find mutually agreeable times to coordinate international groupwork on
assignments. Students were additionally critical of the size of each working group indicating
groups were too large, further compounding coordination challenges, and reportedly
permitted variability in participation among its members.

Lecture duration and delivery times were felt to be too long, inconvenient, and too
late in the evening for some students. In the future challenges related to time and time
differences could be overcome by recording asynchronous sessions; however, this would
reduce the interactivity and liveness of lectures that were highly valued by students. Issues
related to coordinating over several platforms for video conferencing (Webex, Zoom) and
communication and file sharing (email, WhatsApp, Slack, Google) were relatively minor,
with lectures being held over Webex and leaving other communications and file sharing
decisions to each student group. Even though students were unable to meet physically with
their international peers, several expressed that the online experience helped with providing a
"real-life" simulation of what it may feel like to collaborate with international colleagues. The
process simulated the very real challenges related to coordinating between different time
zones, technologies, languages, and cultures that is inherent to working in the field of global
health. This intercultural exchange was also highlighted as one of the most rewarding aspects
of the experience, with different approaches to teaching, learning, collaborating, and policy
analysis ultimately enriching the collaborative experience.

[I enjoyed the] overall experience of working with students around the same age

group as us, and understanding how life after COVID-19 has changed for them. To

learn the differences and similarities between our experiences in school and life in
general. During lockdowns and quarantines, we tend to fall under the same routine
and daily life, which is why it was a pleasant experience when that changed, for we
got to meet new people and communicate with them. Overall, they were genuinely
kind people, easy to talk to and were very open about their perspective about how
COVID-19 was affecting their lives.

Discussion

COVID-19 has been a huge challenge for higher education, and universities were
forced to develop strategies for safeguarding adequate learning and teaching (El-Sayad et al.,
2021; Noori, 2021; Simamora, 2020). Inter-university and cross-border had already been
implemented earlier in various settings and generated a majorly positive echo among
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lecturers and faculty (Poulovd & Simonova, 2015). Former research has shown both
opportunities and barriers of inter-university cooperation arising from the heterogeneity of
the participants and different perspectives on the topics covered beyond group dynamics
issues, trust, and technical as well as facilitation challenges (Cincera et al., 2019). Recent
evidence suggests that under COVID-19 restrictions, online and remote teaching-learning
helps students follow the lessons outside the classroom and create an alternative to in-class
teaching for completing the syllabus (Basith et al., 2020; Jiang et al., 2021; Mishra et al.,
2020).

Online learning requires higher than usual commitment from students, and both
students and lecturers are required to develop and implement innovative approaches for
making higher education successful (Maulana, 2021; Tang et al., 2021). At the same time,
online teaching opens unprecedented opportunities for students to co-design activities and
assessments, creating improved opportunities to making them co-producers of their learning
(Scherer et al., 2021; Xiong et al., 2020). The fact that it is easier to shape the format of live
sessions according to students’ needs and regular feedback can help universities make
students participate more proactively in directing the course of their learning. While the
potential to make students act increasingly as partners in their education looks tempting, it
should not be overstretched. Even in online teaching via video chat, the commitment and
active enrolment in the education depends more on individual conditions than in face-to-face
teaching. It is easier and less risky for students to (partly) pull out of the sessions and hide
behind the anonymity of online teaching. This applies mainly to larger cohorts which do not
allow a direct supervision of all participants at the time.

Moreover, concurrent experience shows that the ability of students to follow lectures,
to actively work on the material and, above all, to actively participate in the lessons, shows
even greater differences in online teaching than in face-to-face teaching. Inter-university
online teaching does not only have to take into account this general condition but be aware of
greater differences within and between the different cohorts (Cahyadi, 2020; Mishra et al.,
2020). In the teaching experience of York and Fulda Universities, the attitude, commitment
and participation did not show discernible differences between students enrolled in Canadian
and German higher education; however Rumanian students were less visible what might be
attributable to their low number and the role of guest students. Nonetheless it has to be
stressed that the more different teaching-learning habits and cultures are, to more challenging
it will be to assure equal possibilities and opportunities for all participants. For preparing
joint inter-university sessions and working groups, the faculty of the academic institutions
involved are strongly recommended to exchange about teaching-learning strategies, didactic
approaches and practical experiences in order to be prepared and capable to adequately
respond to the needs and habits of the different student cohorts (Alam & Asimiran, 2021;
Karasmanaki & Tsantopoulos, 2021; Sukendro et al., 2020).

Online teaching-learning relies heavily on internet connectivity and the technical
equipment available to teachers and especially students (Simamora, 2020; Yulia,
2020)(Balta-Salvador et al., 2021; Basith et al., 2020). Although coverage of reliable internet
connections varies in Germany and offer room for improvement particularly in rural areas,
technical problems on students’ side were negligeable. In the Toronto region internet
connectivity is very good overall and allowed students to follow the joint sessions and
perform in the joint group work. For Rumanian students, the technical conditions were also
sufficient and did not cause major problems. However, one has to be aware that online inter-
university teaching learning is likely to be more challenging with academic partners located
in low-income or other countries where internet connectivity is unstable; additional
challenges might arise if power supply is unreliable. Beyond the general framework
conditions, differences in technical equipment is also very likely to play a role. If students
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depend on smart hones instead of computer or laptops, knowledge transfer via presentations
is seriously hampered, and participation severely limited. Hence, reliable power and internet
supply as well as adequate technical equipment are indispensable for making inter-university
higher education effective, enjoyable and successful (Hogan & Devi, 2019; Jamaludin et al.,
2020; Kimkong Heng & Koemhong Sol, 2020).

One of the highly relevant challenges for students is how to include inter-university
learning-teaching into the regular schedule and especially the given grading and assignment
conditions, which used to differ from one university to another. It is worth mentioning that
most students were motivated to attend the inter-university lectures and committed to
contributing to the mixed working groups, although the impact of the joint sessions and
working groups as part of the course assignment and grading was limited. It suggests that the
primary motivation can be sufficiently strong for students at the different universities to
broaden their perspectives and get to know other faculty and students. Moreover, compared
to traditional examinations with a focus on recalling information rather than exploring a
topic, putting together policy briefing papers, and recording podcasts, videos, narrated
Powerpoint presentations or other multimedia products require and reward curiosity and
academic inquiry.

4. CONCLUSION

The COVID-19 pandemic has demonstrated that cross-border teaching and learning
between universities is a viable and rewarding pedagogical option. The online inter-
university teaching-learning mode adopted by York and Fulda University, with the partial
involvement of Babes-Bolyai University during the COVID-19 hardship, has proven very
promising for both intellectually enriched opportunities, especially in the field of global
health and for further academic cooperation in the future. They hold great promise for
helping to overcome the lingering restrictions on real-life internationality and globality due to
the ongoing and protracted pandemic.
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