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Abstrak 

Menanamkan kemampuan literasi sejak dini mempunyai dampak yang signifikan dalam membentuk landasan tumbuh 

kembang anak dan mengarah pada kemampuan literasi yang kuat di masa depan. Penelitian ini bertujuan untuk 

menganalisis peran modal sosial dalam menumbuhkan literasi siswa di sekolah dasar. Metode yang digunakan dalam 

penelitian ini adalah penelitian kepustakaan. Tata cara penelitian literatur ini adalah (a) merumuskan masalah, (b) 

mengumpulkan data, (c) mengevaluasi kesesuaian data, (d) menganalisis dan menafsirkan data yang relevan, dan (e) 

mengorganisasikan dan menyajikan hasilnya. Pengakuan akan pentingnya peran modal sosial dalam menumbuhkan 

keterampilan literasi sejak usia dini di sekolah dasar adalah kunci untuk memastikan bahwa generasi mendatang memiliki 

landasan literasi yang kuat yang akan membantu mereka sukses dalam pendidikan dan kehidupan sehari-hari. Artikel ini 

menjelaskan pentingnya modal sosial dalam menumbuhkan kemampuan literasi sejak dini melalui peran keluarga, sekolah, 

dan masyarakat. Hasil penelitian ini mendukung bahwa investasi modal sosial untuk pendidikan literasi siswa mempunyai 

dampak jangka panjang dalam meningkatkan kemampuan literasi mereka di masa depan. 

Kata kunci: Modal Sosial, Keterampilan Literasi, Sekolah Dasar 
 

Abstract 

Instilling literacy skills from an early age has a significant impact in forming the basis of a child's development and leads to 

strong literacy skills in the future. This research aims to analyze the role of social capital in growing student literacy in 

elementary schools. The method used in this research is library research. The procedures for researching this literature are 

(a) formulating the problem, (b) collecting data, (c) evaluating the suitability of the data, (d) analyzing and interpreting 

relevant data, and (e) organizing and presenting the results. Recognition of the important role of social capital in fostering 

literacy skills from an early age in elementary school is key to ensuring that future generations have a strong literacy 

foundation that will help them succeed in their education and everyday life. This article explains the importance of social 

capital in fostering literacy skills from an early age through the role of family, school and community. The results of this 

research support that investing in social capital for students' literacy education has a long-term impact in improving their 

literacy skills in the future. 
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1. INTRODUCTION 

In the current era of information and digitalization, literacy skills have become a 

fundamental need for individuals to access, understand and manage abundant information. 

Literacy skills are no longer limited to the ability to read and write, but also include the 

ability to understand complex content, evaluate information, and think critically (Carroll M. 

et al., 2018; Jatnika, 2019). These capabilities are not only important for personal life, but 

also for active participation in an increasingly complex and globally connected society. Based 

on data from the 2019 Progress International Reading Literacy Study test results report 

regarding the reading ability of students aged 9-10 years, Indonesia is ranked 44th out of 45 

countries. Survey data conducted by the Program for International Student Assessment 

(PISA) released by the Organization for Economic Co-operation and Development (OECD) 

in 2019 is also not much different (Fathani, 2016; Yasinta & Hamsa, 2022). Based on this 

data, the literacy level Indonesia at number 62 out of 70 countries surveyed. 
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One factor known to have a significant influence on the development of literacy skills 

is social capital. Talking about social capital cannot be separated from Pierre Bourdieu who 

first used the term social capital. Bourdieu emphasized that social capital also includes 

cultural understanding, knowledge and skills possessed by individuals through education, 

experience and the environment. Social capital is a form of capital related to the ownership or 

control of cultural capital, symbolic capital and scientific capital which includes knowledge, 

information, networks and relationships (Alemdar & Anılan, 2022; Haerussaleh & Huda, 

2021). This understanding highlights the importance of education, socialization, and access to 

cultural resources in shaping opportunities and individual social mobility in society. In 

contrast to Bourdieu, Putnam places greater emphasis on the important role of participation in 

social organizations in forming society's social capital. According to Putnam, social capital 

refers to various elements in society, including social organizations and their membership 

that enable individuals to interact, collaborate, and build strong relationships. His views 

highlight how membership in a club, voluntary group, or social network can improve social 

cohesion and support the development of society as a whole.  

Social capital is not a static phenomenon but is dynamic and organic. Their approach 

also emphasizes the role and function of social capital, rather than social capital itself. Cohen 

and Prusak (2001) focus on three principles, namely (1) how social capital works in an 

organization; (2) how social capital invests, and (3) how this investment brings benefits to 

organizations and individuals. In this context, social capital is defined as active connection 

capital between communities in the form of trust, mutual understanding, and shared values 

and behavior that bind and shape members of human networks and communities (Boldureanu  

et al., 2020; Polatcan, M. & Balci, 2019). Furthermore, Coleman believes that social capital is 

not only about aspects of social relationships, but also about the system of values and norms 

that influence individual behavior in society. Nowadays, social capital has become 

increasingly popular in recent years among researchers, especially in the field of education. 

These various studies can be categorized into three groups. Firstly, the themes raised in social 

capital research are related to character education (Aeni, K., Zamroni, 2016; Jamali, 2021;  

Sumarni et al., 2015), school culture (Nurohmah et al., 2021; Parlar et al., 2020; Walidaini, 

2020) and entrepreneurship (Silviana, 2021). Second, the subject of culture-based education 

research studies focuses on the younger generation (students) (Alemdar & Anılan, 2022;  

Silviana, 2021).  

In the context of literacy skills, social capital can also act as a resource that supports 

and facilitates learning, sharing information, and developing literacy skills. Several studies 

have shown that social capital can influence literacy skills through several mechanisms. First, 

a strong network of relationships in social capital can provide better access to various sources 

of information, such as through discussions with friends, family, or the community. Such 

discussions allow individuals to develop a deeper understanding of various topics and 

broaden their horizons (Carroll M. et al., 2018; Xiao et al., 2020). Second, social norms that 

encourage literacy values, such as appreciation for reading books or producing writing, can 

shape individual motivation to improve their literacy skills. Such norms can also create an 

environment that supports sustainable learning among the community (Lundberg & Kilhamn, 

2018; Tabroni et al., 2021). Third, high trust in social capital networks can encourage 

individuals to take risks in developing literacy skills without fear of negative judgment. This 

is especially true in learning contexts that involve trial and error, where individuals feel 

comfortable sharing their views and obtaining feedback from their peers. In this case, social 

capital acts as a support network that encourages children's intellectual exploration (Mishra,  

2020; Riki et al., 2019). 

These social-based educational studies have at least several shortcomings. The first 

concerns the themes raised in the research which are still focused on character education and 
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entrepreneurship. Second, in terms of the subject studied, it has not yet reached basic 

education. Third, there has been no research that examines the role of social capital in 

developing students' literacy skills. This study tries to describe the role of social capital in 

developing elementary school students' literacy skills. This study aims to analyze richer 

insight into the factors that influence literacy development in the context of today's 

increasingly connected and complex society. It is hoped that the results of this research can 

become a basis for designing more effective and sustainable literacy learning strategies. 

 

2. METHODS  

The method used in this research is library research, which is a research model based 

on literature study using data processing methods and library collection by looking for 

references from previous research which of course relate to the focus discussed and the topic 

in the research (Mendes; et al., 2019). The procedures for researching this literature are (a) 

formulating the problem, (b) collecting data, (c) evaluating the suitability of the data, (d) 

analyzing and interpreting relevant data, and (e) organizing and presenting the results. 

Formulate the problem. The problem to be studied in this research is the importance of social 

capital in improving elementary school students' learning skills. To help solve the problem, 

the following questions guide this review: 1) how does social capital relate to students' 

literacy skills?; 2) what is the role of family social capital in improving elementary school 

students' literacy skills?; 3) what is the role of schools in improving elementary school 

students' literacy skills? 4) What is the role of the community in improving the literacy skills 

of elementary school students? 

Data collection, the purpose of data collection was to find empirical studies including: 

quantitative, qualitative, mixed methods, and literature reviews published in peer-reviewed 

journals to identify the role of social capital in improving elementary school students' literacy 

skills. The articles used in this literature review are articles obtained using Google Scholar 

and Science Direct by entering the keywords "social capital", "literacy skills". Data 

evaluation and analysis, after searching the literature using the procedures, keywords and 

databases described above. Next, researchers limited the literature search to specified 

keywords and databases. Therefore, this literature may not include sources that are not 

available through the criteria and databases searched. Based on the procedures described, 20 

articles were obtained which were used as data in this research. 

 

3. RESULTS AND DISCUSSION  

Results 

The influence of social capital on children's literacy skills is a significant phenomenon 

in the context of children's education and development. Social capital refers to the network of 

social relationships, norms, values, and beliefs that exist in society. Children's involvement in 

these networks can have a positive impact on the development of their literacy skills. Social 

capital plays an important role in forming an environment that supports learning and mastery 

of reading, writing and speaking skills. Social capital has also taken new forms with the 

advent of digital platforms and social media. Children who grow up with positive influences 

from parents, teachers, and online groups that encourage literacy are likely to develop critical 

skills in understanding, evaluating, and using information from a variety of digital sources. 

A study highlighting the importance of social capital in improving children's literacy 

skills shows that children who participate in rich and varied social interactions have a better 

chance of developing literacy skills. Social capital such as family support, interaction with 

peers, and access to quality books can provide the necessary stimulus for children's literacy 
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development. Children who see people in their environment reading and expressing an 

interest in literacy are more likely to follow that example. For example, when children see 

their parents or other family members reading regularly, they tend to be more motivated to do 

the same. Apart from that, social capital can also help overcome obstacles in literacy 

learning. Children who feel supported by their social environment tend to be more confident 

in exploring the world of literacy, overcome fears of failure, and build motivation to continue 

learning. 

Social capital in a community context also plays a role in children's literacy skills. For 

example, community library programs, reading groups, and other social activities can 

broaden children's horizons and encourage their interest in literacy. Another study 

underscores the importance of an environment rich in written materials in shaping the literacy 

of children in various social groups. When children are exposed to diverse types of texts and 

points of view through interactions with family, friends, teachers, and communities, they 

develop flexibility of thinking and the ability to adapt to various contexts. In a global context, 

children who are familiar with language, culture and stories from various parts of the world 

tend to have broader insight and tolerance for differences. In James S Coman's research, 

social capital consists of two different perspectives, namely family social capital and 

environmental social capital (community and school). He stated that social capital in the 

family and community plays an important role in creating human capital in future 

generations. 

In situations where children grow up in a multilingual environment, social capital can 

help in understanding and appreciating cultural and linguistic differences. Interactions with 

family members who speak a different language, or friends from diverse cultural 

backgrounds, can broaden a child's insight into the complexities of the linguistic and cultural 

world. This social capital can be a bridge to understanding different perspectives, helping 

children build empathy and cross-cultural understanding. Apart from that, social capital also 

plays an important role in building metacognitive and self-regulation skills that support 

literacy learning. Children who are supported by an environment that encourages reflection, 

problem solving, and achieving goals are more likely to be able to overcome literacy barriers 

and develop independence in learning. Parties who play an active role in implementing the 

literacy component is show in Table 1. 

 

Table 1. Parties Who Play an Active Role in Implementing the Literacy Component 

No Literacy Components Parties who play an active role 

1 Early childhood literacy Parents, family, teachers 

2 Basic literacy formal education 

3 Library literacy formal education 

4 Technological literacy Formal education and family 

5 Media literacy Formal education, family and community environment 

6 Visual literacy Formal education, family and community environment 

 

Discussion 

The Role of Family Social Capital in Improving Literacy Skills 

It cannot be denied that social capital in the family is the starting point that embeds 

positive habits in children. A study by Coleman (1968) entitled "equality of educational 

opportunity" found that parents and the home environment are much bigger determining 

factors in a child's future than school. According to this research, the role and background of 

parents is more important in contributing to school performance. Further research results also 

concluded that children born to highly educated parents tend to have good academic 

achievements (Anggraini et al., 2019). These families create an environment where 
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educational achievement is valued and expected. Additionally, when children are provided 

with a nurturing environment that provides behavioral guidance, the impact on their 

educational success will be powerful and positive. The family is a vehicle for educating, 

nurturing and socializing children, developing the abilities of all its members so that they can 

carry out their functions well in society (Mardliyah et al., 2020; Suryawati et al., 2020). 

Within the family, social capital can include relationships between family members that 

encourage open discussions, share stories, and provide appreciation for children's literacy 

efforts. This not only strengthens technical skills, but also creates a positive atmosphere 

towards learning. In this context, previous study observed that children's opportunities for 

learning are not limited to time at school, but involve everyday life experiences at home (Liu 

& Chung, 2022; Senechal, 2006). 

The findings of this research identify the role of social capital in the family which 

enables participating parents to grow literacy skills through three strategies, namely 

modelling, mentoring and teaching. Parents can utilize social capital abilities to develop 

children's first literacy skills through modelling. Parents have a very strong influence on their 

children's role models. Whether positive or negative, parents are the first and foremost role 

models for children. Parents become the pattern for forming a child's "Way of Life" or 

lifestyle. The way children think and act is shaped by the way their parents think and act. In 

this way, parents inherit their actions and thought patterns for their children. Research shows 

that children who have parents who read stories, encourage reading, and provide access to 

reading materials tend to have better literacy skills (Fadli, 2020; Inten, 2017). Parental 

education through various means (e.g. workshops or seminars, parents' days and school 

visits) is very important so that parents can experience playing and build a knowledge base to 

guide their children in playing at home. 

The second role of family social capital is mentoring. Social capital in the family can 

be a bridge between literacy in formal language and literacy in the child's mother tongue or 

everyday language. Children who are able to use the language they use in everyday life for 

literacy purposes tend to be more engaged and have a deeper understanding of literacy 

material. Social capital in the form of support for using the mother tongue in literacy contexts 

can help children relate learning to their personal experiences. Apart from that, the influence 

of social capital can also influence children's literacy choices, including the type of reading 

they choose. When they engage in positive interactions with family members, friends, or 

teachers who recommend certain books or reading materials, they are more likely to explore 

those materials with enthusiasm. This is consistent with previous research showing that 

various types of parental involvement are conducive to child development (Fatmawati, 2019; 

Siu & Keung, 2021). Bridging social capital can be fostered by bringing parents together to 

participate in joint activities with children (McLean et al., 2018; Tabroni et al., 2021). The 

findings of this research are also in line with the views of Bourdieu (1986), who views social 

capital not only as actual but also potential resources obtained from membership. In 

Bourdieu's view, the existence of relationships with both actual and potential resources 

provides each member with the support of collectively owned social capital (Acar, 2011; 

Bianchi & Vieta, 2020). 

Third, Teaching, parents as teachers in the family environment. Parents teach their 

children about the basic laws or principles of life. In the family environment, social capital 

not only influences daily interactions related to literacy, but also creates norms and 

expectations about the importance of reading, writing and speaking well. Parents who show 

enthusiasm for literacy tend to encourage children to value and associate literacy with fun 

and benefits. This is where parents are tested for their competence to create conscious 

abilities in children, namely that children are very aware of what they are doing and 

understand the reasons why they are doing it. This social capital not only improves technical 
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reading skills, but also builds a love and interest in literacy. These kinds of interactions also 

help children connect literacy to their personal experiences, motivating them to learn more. 

 

The Role of School Social Capital in Improving Student Literacy Skills 

In fact, schools already have the social and cultural capital to become a tool to 

improve the quality of education in schools. Literacy is more than just reading and writing, 

but includes thinking skills using sources of knowledge in print, visual, digital and auditory 

forms. In the current digital era, this ability is called information literacy. Clay (2001) 

explains that the components of information literacy consist of early literacy, basic literacy, 

library literacy, media literacy, technology literacy and visual literacy. In the Indonesian 

context, early literacy is needed as a basis for acquiring literacy at the next stage. However, 

the social reality is that there is a tendency that in the world of education the role of social 

capital is still not assessed as the most important aspect in the process of improving the 

quality of education, especially with regard to students' literacy skills. In fact, according to 

several studies of social capital in various forms, community involvement in education has 

been accepted as a source of social capital, which greatly influences success Education 

(Fadli, 2020; Mishra, 2020). There is a tendency that schools do not realize and consider it 

important that social capital is very strategic to be developed in the patterns of social 

relationships that occur in the learning process in the family and school (Amini et al., 2023; 

Wandasari et al., 2019). Developing school social capital in growing students' literacy skills 

can be done in at least five ways, namely (1) building a network of relationships that 

encourages literacy; (2) enforcing strong literacy norms among members of the entire school; 

(3) rewarding students' literacy achievements (4) providing students with access to literacy 

resources; and (5) teachers and staff become role models for students.  

First, building a network of relationships that encourages literacy. A school 

environment that facilitates interaction between students, teachers and school staff, and 

encourages collaboration between individuals, plays an important role in improving students' 

literacy skills. Discussions, forums, and group-based activities help students broaden their 

literacy horizons. In fact, schools and peers have a significant influence in developing 

children's literacy skills (Rohandini et al., 2022; Shabrina, 2022). Children who participate in 

reading groups or literacy projects with their peers tend to have higher motivation for reading 

and public speaking. The findings of this study are in line with other research findings which 

conclude that social capital in the form of support from teachers and classmates can stimulate 

in-depth discussions and text analysis, improve content understanding and speaking skills 

(Fathurrohman, 2019; Yin et al., 2022; Yu et al., 2017). Social capital in the form of good 

relationships between teachers and students can create an environment that supports 

sustainable literacy development. On the other hand, collaboration and exchanging ideas with 

classmates also develops speaking, listening and critical thinking skills. 

Second, enforcing strong literacy norms for members of all schools. Schools with a 

strong literacy culture encourage students to read and explore a wide variety of texts. This 

norm is manifested in literacy programs launched by schools, including periodic reading 

activities, literary performances and writing competitions (McLean et al., 2018; Salma, 

2019). The results of this research are in line with other research findings which conclude 

that by providing learning opportunities for individuals and groups as a whole, by developing 

relational trust and shared norms through interaction. Some researchers have also 

investigated how norms can build relational trust in schools through their interactions, and 

how trust functions as a resource for school improvement (Fadli, 2020; Yin et al., 2022). 

Third, giving awards to students' literacy achievements. School social capital is also 

reflected in teacher concern through appreciation and recognition of student literacy 

achievements. Positive support from teachers and classmates motivates students to continue 
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developing their literacy skills. A study concluded that teachers giving positive words to 

students can arouse their interest in reading (Polatcan, M. & Balci, 2019; Safitri & Dafit, 

2021). Apart from using words, motivating students can also be in the form of giving gifts or 

rewards. The teacher gives a reward as a sign that the student has succeeded in that day's 

lesson material. Giving prizes or rewards can be done in the middle of learning or at the end 

of learning as a form of evaluating student learning. In this way, every student has the 

opportunity to receive school awards. 

Fourth, provide access to literacy resources to students. Schools with strong social 

capital have better access to various literacy resources, such as well-stocked libraries, 

interactive learning software, and access to digital literacy content. Reading material that is 

attractive to students will motivate students to read the reading text seriously. The reading 

materials given to lower classes and higher classes are different. The lower class prefers 

reading materials that contain simple information, are illustrated, are inspirational and 

imaginative, have a fantasy fable genre, and contain messages that are appropriate to the 

developmental stage of low class students. This is different from high class students who 

prefer reading with complex information, inspirational and imaginative, folklore genre, and 

containing moral messages according to the development stage of high class students. The 

findings of this study are consistent with current literature, which understands that teachers' 

professional roles influence the classroom environment and the opportunities available for 

children to engage in play lessons simultaneously (Maghfiroh & Suryana, 2021; Tabroni et 

al., 2021). In other words, teachers share their experiences in trying play activities as they 

engage in professional sharing and collaboration to increase their understanding of how to 

build social capital-based learning and how to help children build their own learning. 

The five teachers and staff become role models for students. Teachers and school staff 

who act as literacy role models inspire students to develop literacy interests and skills. 

Teachers who are actively involved in guiding students in understanding complex texts have 

a major influence on students' literacy abilities. Teacher attitudes also have a strong influence 

on children's perceptions and interest in literacy. This is supported by other research which 

reveals that by direct modelling, children are able to differentiate the sounds in the 

pronunciation of a word before it is done (Maratussholihah & Wibowo, 2022; Sukmawati, 

2021). Teachers who show dedication to teaching literacy using interesting and interactive 

methods can shape children's positive views about learning to read and write. 

However, the impact of social capital should not be considered static or uniform. 

Social capital can have different effects on children with diverse backgrounds. Children from 

families with different economic or cultural limitations may experience challenges in 

accessing the same literacy resources (Anjani et al., 2019; Hijjayati et al., 2022). In this case, 

it is important to identify and overcome these barriers through appropriate support and 

intervention. In addition, every child has different needs, interests and learning. In an 

effective educational approach, respect for diversity in children's social capital needs to be 

taken into account. An inclusive approach understands individual differences and encourages 

children to develop literacy that matches their potential and interests. In other words, teachers 

must respect diversity at school and in the classroom, while seeking to reap the benefits of 

social capital. This requires respect for student choices and the elimination of overt and 

covert pressure on students to mold them into a uniform identity and/or goals. 

 

The Role of Community Social Capital in Improving Literacy Skills 

Community as an effort to maintain activities that can be used as the parent of the 

literacy movement is group learning of students in the community. This activity is an 

alternative to tutoring. At the same time, through self-funding with encouragement from 
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community leaders, the community is actually willing to be involved in cultivating literacy 

through study groups in each TBM in the community. 

First, build a learning community that supports student literacy development. 

Research conducted by previous study illustrates how community social capital can 

encourage the development of literacy skills through a process of social interaction that exists 

(Parvathamma & Pattar, 2013; Sukmana, 2021). The results of this research state that in 

communities that promote a culture of literacy, positive norms related to literacy become an 

inseparable part of everyday life. It inspires individuals to actively participate in literacy 

activities, such as reading, writing, and sharing information with others. The findings of this 

research are in line with the results of other research concluding that social capital can 

provide an important impetus in empowering individuals to act as leaders and drivers of 

change in efforts to increase literacy (Sukmana, 2021). Thus, the results of this research 

confirm that community social capital not only facilitates physical access to literacy 

resources, but also plays a central role in forming collective values, norms, and commitments 

that encourage the sustainable growth of literacy skills. A study conducted by also provides 

in-depth insight into the role of community social capital in developing literacy skills.  

Their research results show that communities with strong social capital tend to have 

more literacy initiatives, such as community reading groups, book clubs, and training 

programs. Social interaction in this context provides an opportunity for community members 

to support each other in efforts to improve their literacy skills. Through a network of contacts 

in the community, students can get recommendations for reading material that suits their 

interests and literacy level (Fitriyani & Nugroho, 2022; Herwina & Qomariah, 2021). Social 

capital plays a key role in facilitating the exchange of books and literacy materials between 

community members. Through these exchanges, literacy resources can be distributed more 

equitably, providing greater access to individuals who may have limited access (Hidayah et 

al., 2019; Solikha et al., 2021). Additionally, this research underscores the role of mentors 

and authority figures in society in influencing an individual's motivation and determination to 

become more literate. 

The second encourages social interaction that focuses on the exchange of information 

and ideas. The role of society in building discussion and literacy groups is an important 

foundation for developing knowledgeable and critical thinking individuals. Research has 

confirmed that participation in community literacy groups can improve reading and writing 

skills, which in turn strengthens an individual's comprehension and communication (Fahri & 

Qusyairi, 2019; Fatimah & Santiana, 2017). In this context, the community acts as a prime 

mover in the formation of groups such as book discussion groups or reading clubs, which 

create an environment that stimulates the exchange of ideas, improves communication skills, 

and develops a strong literacy culture. Through interactions in this literacy group, community 

members not only hone language skills, but also build a sense of cultural identity and 

increase their sense of ownership of the learning process. Thus, the role of the community in 

facilitating discussion and literacy groups not only impacts individual development, but also 

makes a sustainable contribution to the cultural and social richness of the community as a 

whole. 

Overall, the research findings confirm that the social capital of the family, community 

and school has an important role in creating an environment that supports students' literacy 

development. Families who are active in providing support, reading with their children, and 

providing access to reading materials tend to have children who are more skilled in literacy. 

On the other hand, communities that encourage literacy by providing easily accessible public 

libraries, community literacy programs, and social norms that promote reading habits, also 

play a role in improving students' literacy skills. Schools also have a big impact, with well-

trained teachers, effective literacy programs, and a school culture that supports literacy as 
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important factors in the formation of students' literacy skills. Collaborative efforts between 

these three elements can improve the quality of literacy education and help students become 

more competent and skilled readers. 

 

4. CONCLUSION  

Social capital in the family, school and community forms an important foundation in 

growing the literacy skills of elementary school students. Family involvements in literacy, 

support from the school environment, and collaboration with local communities have a 

significant impact on children's literacy development. Overall, social capital in the family, 

school and community are interrelated and mutually reinforcing elements in efforts to 

improve the literacy skills of elementary school students. By understanding the importance of 

social capital in literacy, we can design more effective educational strategies to improve 

students' literacy skills broadly. By understanding and utilizing this social capital, a more 

holistic educational approach is designed to broadly improve students' literacy skills, helping 

them become more competent and skilled readers in the future. 

 

5. REFERENCES  

Acar, E. (2011). Effects of social capital on academic success: A narrative synthesis. 

Educational Research and Reviews, 6(6), 456–461. 

https://www.researchgate.net/profile/Ali-Rahimi-14. 

Aeni, K., Zamroni, & Z. D. (2016). Kata kunci و. Jurnal Pembangunan Pendidikan: Fondasi 

Dan Aplikasi, 4(1), 30–42. https://doi.org/https://doi.org/10.21831/jppfa.v4i1.9819. 

Alemdar, M., & Anılan, H. (2022). Reflection of social capital in educational processes: 

emotional literacy and emotional labor context. Asia Pacific Education Review, 23(1), 

27–43. https://doi.org/10.1007/s12564-021-09701-0. 

Amini, A., Nurkhairiwa, F., Maulana, I., Satriawan, I., Sinaga, I. F., & Pandiangan, W. 

(2023). Pengaruh Ilmu Sosial terhadap Mutu Pendidikan Siswa. Journal on 

Education, 5(3), 9197–9205. https://doi.org/10.31004/joe.v5i3.1725. 

Anggraini, A., Aspari, A., Anggarini, D. T., & Rakhmanita, A. (2019). Pengaruh Latar 

Belakang Pendidikan Orang Tua Terhadap Hasil Belajar Bahasa Inggris Di Kelas X 

Smk Swasta Tangerang Selatan. Wanastra: Jurnal Bahasa Dan Sastra, 11(1), 47–52. 

https://doi.org/10.31294/w.v11i1.5053. 

Anjani, S., Dantes, N., & Artawan, G. (2019). Pengaruh Implementasi Gerakan Literasi 

Sekolah Terhadap Minat Baca dan Kemampuan Membaca Pemahaman Siswa Kelas 

V SD Gugus II Kuta Utara. Pendasi: Jurnal Pendidikan Dasar Indonesia, 3(2), 74–

83. https://doi.org/10.23887/jpdi.v3i2.2869. 

Bianchi, M., & Vieta, M. (2020). Co-operatives, territories and social capital: reconsidering a 

theoretical framework. International Journal of Social Economics, 47(12), 1599–

1617. https://doi.org/10.1108/IJSE-03-2020-0135. 

Boldureanu, G., Ionescu, A. M., Bercu, A.-M., Bedrule-Grigoruță, M. V., & Boldureanu, D. 

(2020). Entrepreneurship Education through Successful Entrepreneurial Models in 

Higher Education Institutions. Sustainability, 12(3), 1267. 

https://doi.org/10.3390/su12031267. 

Carroll M., J., Holliman, A. J., Weir, F., & Baroody, A. E. (2018). Literacy interest, home 

literacy environment and emergent literacy skills in preschoolers. Journal of Research 

in Reading, 42(1), 150–161. https://doi.org/10.1111/1467-9817.12255. 

Fadli, M. R. (2020). Peran Modal Sosial dalam Pendidikan Sekolah. Equilibrium: Jurnal 

Pendidikan, 8(2), 152–161. https://doi.org/10.26618/equilibrium.v8i2.3363. 



Wibowo et al. 

  125 

Fahri, L. M., & Qusyairi, L. A. H. (2019). Interaksi Sosial dalam Proses Pembelajaran. 

Palapa, 7(1), 149–166. https://doi.org/10.36088/palapa.v7i1.194. 

Fathani, A. H. (2016). Domain Soal PISA untuk Literasi matematikaa. Jurnal EduSains, 4(2), 

136–150. https://jurnal.usk.ac.id/peluang/article/view/1296. 

Fathurrohman, F. (2019). Pemanfaatan Modal Sosial Dalam Peningkatan Kualitas Sekolah Di 

SDIT Bina Insan Kamil Turi. Jurnal Spektrum Analisis Kebijakan Pendidikan, 8(3), 

238–244. https://doi.org/10.21831/sakp.v8i3.15865. 

Fatimah, A. S., & Santiana, S. (2017). Teaching in 21St Century: Students-Teachers’ 

Perceptions of Technology Use in the Classroom. Script Journal: Journal of 

Linguistic and English Teaching, 2(2), 125. https://doi.org/10.24903/sj.v2i2.132. 

Fatmawati, N. I. (2019). Literasi Digital, Mendidik Anak di Era Digital Bagi Orang Tua 

milenial. Madani Jurnal Politik Dan Sosial Kemasyarakatan, 11(2), 119–138. 

https://doi.org/10.52166/madani.v11i2.3267. 

Fitriyani, & Nugroho, A. T. (2022). Literasi Digital Di Era Pembelajaran Abad 21. Jurnal 

Pengabdian Pada Masyarakat, 2(1), 307–314. https://doi.org/10.24127/jpf.v7i1.1923. 

Haerussaleh, H., & Huda, N. (2021). Modal Sosial, Kultural, Dan Simbolik Sebagai 

Representasi Pelanggengan Kekuasaan Dalam Novel the President Karya Mohammad 

Sobary (Kajian Pierre Bourdiue). Jurnal Pendidikan Bahasa Dan Sastra Indonesia 

Metalingua, 6(1), 19–28. https://doi.org/10.21107/metalingua.v6i1.10032. 

Herwina, W., & Qomariah, D. N. (2021). Peningkatan Minat Baca Masyarakat Melalui 

Kampung Literasi di PKBM Al-Hidayah Tasikmalaya. VISI : Jurnal Ilmiah PTK 

PNF, 16(2), 84–95. https://doi.org/doi.org/10.21009/JIV.1602.1. 

Hidayah, L., Widodo, G. S., & Sueb. (2019). Revitalisasi Partisipasi Masyarakat Dalam 

Gerakan Literasi Nasional: Studi Pada Program Kampung Literasi. Jurnal Bidang 

Pendidikan Dasar (JBPD), 3(1), 87–98. https://doi.org/10.21067/jbpd.v3i1.2819. 

Hijjayati, Z., Makki, M., & Oktaviyanti, I. (2022). Analisis Faktor Penyebab Rendahnya 

Kemampuan Literasi Baca-Tulis Siswa Kelas 3 di SDN Sapit. Jurnal Ilmiah Profesi 

Pendidikan, 7(3b), 1435–1443. https://doi.org/10.29303/jipp.v7i3b.774. 

Inten, D. N. (2017). Peran Keluarga dalam Menanamkan Literasi Dini pada Anak. Golden 

Age: Jurnal Pendidikan Anak Usia Dini, 1(1), 23–32. 

https://doi.org/10.29313/ga.v1i1.2689. 

Jamali, A. J. (2021). the Influence of Leadership and Organizational Social Capital on 

Professional Learning Community Practices in Schools. International Journal of 

Modern Trends in Social Sciences, 4(18), 44–57. 

https://doi.org/10.35631/ijmtss.418005. 

Jatnika, S. A. (2019). Budaya Literasi untuk Menumbuhkan Minat Membaca dan Menulis. 

Indonesian Journal of Primary Education, 3(2), 1–6. 

https://doi.org/10.17509/ijpe.v3i2.18112. 

Liu, C., & Chung, K. K. H. (2022). Effects of fathers’ and mothers’ expectations and home 

literacy involvement on their children’s cognitive–linguistic skills, vocabulary, and 

word reading. Early Childhood Research Quarterly, 60(3), 1–12. 

https://doi.org/10.1016/j.ecresq.2021.12.009. 

Lundberg, A. L. V., & Kilhamn, C. (2018). Transposition of knowledge: Encountering 

proportionality in an algebra task. International Journal of Science and Mathematics 

Education, 16(3), 559–579. https://doi.org/10.1007/s10763-016-9781-3. 

Maghfiroh, S., & Suryana, D. (2021). Media Pembelajaran di Pendidikan Anak Usia Dini. 

Jurnal Pendidikan Tambusai, 05(01), 1561. 

https://jptam.org/index.php/jptam/article/view/1086. 

Maratussholihah, A., & Wibowo, A. (2022). Character Education Strategy Through Example 

and Habitation. Profesi Pendidikan Dasar, 9(2), 206–217. 



The Importance of Social Capital in Developing Students' Literacy Skills in Elementary Schools 

126 

 

https://doi.org/10.23917/ppd.v9i2.19510. 

Mardliyah, S., Siahaan, H., & Budirahayu, T. (2020). Pengembangan Literasi Dini melalui 

Kerjasama Keluarga dan Sekolah di Taman Anak Sanggar Anak Alam Yogyakarta. 

Jurnal Obsesi : Jurnal Pendidikan Anak Usia Dini, 4(2), 892. 

https://doi.org/10.31004/obsesi.v4i2.476. 

McLean, K., Edwards, S., Evangelou, M., & Lambert, P. (2018). Supported playgroups in 

schools: bonding and bridging family knowledge about transition to formal schooling. 

Cambridge Journal of Education, 48(2), 157–175. 

https://doi.org/10.1080/0305764X.2016.1268569. 

Mendes;, E., Felizardo;, K., Wohlin;, C., & Kalinowski, M. (2019). Search Strategy to 

Update Systematic Literature Reviews in Software Engineering. In J2019 45th 

Euromicro Conference on Software Engineering and Advanced Applications (SEAA) 

(pp. 355–362). https://doi.org/doi: 10.1109/SEAA.2019.00061. 

Mishra, S. (2020). Social networks, social capital, social support and academic success in 

higher education: A systematic review with a special focus on ‘underrepresented’ 

students. Educational Research Review, 29, 100307. 

https://doi.org/10.1016/j.edurev.2019.100307. 

Nurohmah, M., Subiyantoro, H., & Suja’i, I. S. (2021). Peran Modal Sosial dalam Pendidikan 

Pesantren di Era Society 5.0. EQUILIBRIUM : Jurnal Ilmiah Ekonomi Dan 

Pembelajarannya, 9(2), 133. https://doi.org/10.25273/equilibrium.v9i2.10010. 

Parlar, H., Mahmut, P., & Cansoy, P. R. (2020). he relationship between social capital and 

innovativeness climate in schools: The intermediary role of professional learning 

communities. International Journal of Educational Management, 34(2), 232–244. 

https://doi.org/10.1108/IJEM-10-2018-0322. 

Parvathamma, N., & Pattar, D. (2013). Digital literacy among student community in 

management institutes in Davanagere District, Karnataka State, India. Annals of 

Library and Information Studies (ALIS), 60(3), 159–166. 

https://doi.org/10.56042/alis.v60i3.863. 

Polatcan, M. & Balci, A. (2019). Social Capital Wealth as a Predictor of Innovative Climate 

in Schools. International Journal of Contemporary Educational Research, 6(1), 183–

194. https://doi.org/10.33200/ijcer.554728. 

Riki, P., Riwa, Y., Jumadi, J., & Dadan, R. (2019). Assessing Students’ Digital Literacy Skill 

in Senior High School Yogyakarta. Jurnal Pendidikan Indonesia, 8(2), 169–177. 

https://doi.org/10.23887/jpi-undiksha.v8i2.1716. 

Rohandini, F., Utaminingsih, S., & Kironoratri, L. (2022). Analisis Strategi Guru Dalam 

Menumbuhkan Kemampuan Literasi Siswa Kelas V di SDN Gajah 02. Didaktik : 

Jurnal Ilmiah PGSD FKIP Universitas Mandiri, 8(1), 158–670. 

https://doi.org/10.31004/basicedu.v6i1.2041. 

Safitri, V., & Dafit, F. (2021). Peran Guru Dalam Pembelajaran Membaca Dan Menulis 

Melalui Gerakan Literasi Di Sekolah Dasar. Jurnal Basicedu, 5(3), 1356–1364. 

http://jbasic.org/index.php/basicedu/article/view/938. 

Salma, A. (2019). Analisis Gerakan Literasi Sekolah Terhadap Minat Baca Siswa Siswa 

Sekolah Dasar. Mimbar PGSD Undiksha, 7(2), 1–10. 

https://doi.org/10.23887/jjpgsd.v7i2.17555. 

Senechal, M. (2006). Testing the Home Literacy Model: Parent Involvement in Kindergarten 

Is Differentially Related to Grade 4 Reading Comprehension, Fluency, Spelling, and 

Reading for Pleasure. Scientific Studies of Reading, 10, 59–87. 

https://doi.org/10.1207/s1532799xssr1001_4. 

Shabrina, L. M. (2022). Kegiatan Kampus Mengajar dalam Meningkatkan Keterampilan 

Literasi dan Numerasi Siswa Sekolah Dasa. JURNALBASICEDU, 6(1), 916–924. 



Wibowo et al. 

  127 

https://doi.org/10.31004/basicedu.v6i1.2041. 

Silviana, I. (2021). Religiusitas Sebagai Modal Sosial Mahasiswa E-Preneur Prodi Sosiologi 

Agama Iain Kediri. Jurnal Sosiologi Reflektif, 15(2), 380. 

https://doi.org/10.14421/jsr.v15i2.2130. 

Siu, A., & Keung, C. (2021). Developing a culturally based play inventory from the 

perspectives of Hong Kong parents and children: a content analysis method. 

International Journal of Primary, Elementary and Early Years Education, 50(7), 

868–879. https://doi.org/10.1080/03004279.2021.1915356. 

Solikha, W. K. S., Imro’atus, A. S., Rahmawati, A. A. ., & Shafira, N. (2021). Gerakan 

Literasi Sains melalui Pengenalan STEAM pa. Jurnal Pemberdayaan Masyarakat, 

6(2), 702–709. https://doi.org/10.21067/jpm.v6i2.5835. 

Sukmana, O. (2021). Literasi Dan Peran Aktor Pemberdaya Dalam Proses Pemberdayaan 

Lingkungan Sosial Berbasis Komunitas (Studi Pada Komunitas Kampung Wolulas, 

Kelurahan Turen, Kecamatan Turen, Kabupaten Malang). Sosio Konsepsia, 11(1), 

291–305. https://doi.org/10.33007/ska.v11i1.2390. 

Sukmawati, M. (2021). Peran Orang Tua Dalam Pengembangan Literasi Dini Di Kelompok 

B Gugus Paud 2 Kecamatan Sewon the Role of Parents in Early Literation 

Development in Group B District Sewon. Jurnal Pendidikan Anak Usia, 1(10),38–46. 

Sumarni, S., Dardiri, A., & Zuchdi, D. (2015). Pengembangan Model Pendidikan Karakter 

Berbasis Penguatan Modal Sosial Bagi Mahasiswa Uin Sunan Kalijaga. Jurnal 

Pembangunan Pendidikan: Fondasi Dan Aplikasi, 3(1), 44–57. 

https://doi.org/10.21831/jppfa.v3i1.7811. 

Suryawati, E., Suzanti, F., Zulfarina, Putriana, A. R., & Febrianti, L. (2020). The 

implementation of local environmental problem-based learning student worksheets to 

strengthen environmental literacy. Jurnal Pendidikan IPA Indonesia, 9(2), 169–178. 

https://doi.org/10.15294/jpii.v9i2.22892. 

Tabroni, I., Irpani, A., Ahmadiah, D., R., A. A., Sulaiman, G., & Ichsan. (2021). 

Implementation and Strengthening of The Schools Pasca The Covid-19 Pancemic. 

Multicultural Education, 8(1), 16–31. 

https://doi.org/https://www.mccaddogap.com/ojs/index.php/me/article/view/15. 

Walidaini, B. (2020). Modal Budaya Dalam Pemetaan Kualitas Pendidikan. Jurnal Penelitian 

Humaniora, 25(1), 45–49. https://doi.org/10.21831/hum.v25i1.33283. 

Wandasari, Y., Kristiawan, M., & Arafat, Y. (2019). Policy evaluation of school’s literacy 

movement on improving discipline of state high school students. International 

Journal of Scientific & Technology Research, 8(4), 190–198. 

https://www.researchgate.net/profile/Muhammad-Kristiawan/publication/333379483. 

Xiao, Y., Surasin, J., & Prabjandee, D. (2020). Development of a Training Module to 

Improve Initial ELT Proficiency Among Student-Teachers in Multi-Ethnic 

Community Schools. Journal of Language and Linguistic Studies, 16(1), 366–389. 

https://doi.org/10.17263/JLLS.712849. 

Yasinta, I. N., & Hamsa, A. (2022). the Ninth Graders’ Pisa-Based Reading Literacy 

Competence. Curricula : Journal of Teaching and Learning, 7(1), 12–29. 

https://doi.org/10.22216/curricula.v7i1.919. 

Yin, H., Keung, C. P. C., & Tam, W. W. Y. (2022). What Facilitates Kindergarten Teachers’ 

Intentions to Implement Play-Based Learning? Early Childhood Education Journal, 

50, 555–566. https://doi.org/10.1007/s10643-021-01176-3. 

Yu, T. K., Lin, M. L., & Liao, Y. K. (2017). Understanding factors inluencing information 

communication technology adoption behavior: The moderators of information literacy 

and digital skills. Computers in Human Behavior, 71, 196–208. 

https://doi.org/10.1016/j.chb.2017.02.005. 


