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Teacher question, purposes such as to develop students' interests and curiosity, to
student response, examine students' knowledge, and to diagnose student difficulties in the
teaching-learning learning process. Discussions and suggestions are further presented in

this paper.

1. Introduction

In the teaching and learning process, there is communication between the teacher and students as a
form of interaction. Interaction is a process of exchanging information between one individual with
another individual (Kalantari, 2009). This interaction in the context of learning takes the form of
discussions or lectures to convey learning material (Rido & Sari, 2018; Vebriyanto, 2015). In addition, the
purpose of interaction is to maintain class activity so that learning objectives can be achieved (Liskinasih,
2016; Sundari, 2017).

In the 2013 curriculum, learning interactions always involve questioning activity. Questioning is
important aspects of classroom interaction (Nurpahmi, 2017; Sari & Hasibuan, 2019). Questioning refers
to strategies of collecting and understanding information about students’ development, ability and
competency (Astrid et al,, 2019). This questioning activity in classroom is important to develop students
critical thinking, creative thinking ability, and higher level thinking skills (Shaunessy, 2005; Zulkifli &
Hashim, 2019). Padmadewi, Artini and Agustini (2017) add that the purpose of questioning is to develop
students' interests and curiosity, to get student attention, to evaluate student preparation, to review and
summarize previous lessons or subtopics, to assess student achievement, diagnose student difficulties in
the learning process, and to motivate and attract student activity. Through questioning, teachers takes a
role to be a facilitator and motivator, where communicative competence is one of the competences that
need to be achieved (Vusparatih, 2014).

There are several types of question. The types of the questions used by the teacher are important
since they determines the range opportunity of the students to use the target language which is through
answering the questions (Erlinda & Dewi, 2014; Etemadzadeh et al., 2013). Kao (2012) state that there are
two types of questions that are based on the nature of the interaction, namely referential questions and
display questions. Display questions or also called pseudo are questions that usually require short and
simple answers. This is used to check students' knowledge or to recall previous knowledge or information.
Referential questions are the opposite of display or pseudo questions. Referential questions or also called
original questions aim to obtain information unknown to the recipient. In the teaching and learning
process, the teacher asks reference questions to get student answers based on opinions, judgments, and
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real life experiences where their function is to fill the information gap. Referential question answers are
usually longer and more complex than display questions. The other type of questions are open/closed
ended question and yes/no question. Open ended questions can have more than one acceptable answer
while close ended question can accept only one answer (Yang, 2010). In yes/no questions, the answer or
response required either yes or no (Usenbo, 2017). Based on students’ response, there are convergent and
divergent questions (Dos et al, 2016). Convergent questions requires a single short-correct answer.
Divergent questions are similar with open-ended questions, which may require a multiple answer. Seeing
the definition presented above, it can be said that display questions are similar with convergent and open-
ended questions, whereas referential questions are similar with divergent and open-ended questions. In
terms of the answers or responses needed, close-ended questions correspond to yes / no questions.

Several studies have found these types of questions in interactions during the learning process.
Rachmawaty and Ariani (2019) found that English teachers frequently ask yes/no question to check
students’ understanding towards learning material. Paramartha, Ramawati, and Suputra (2018) identified
that English teacher in junior high school more frequently asked convergent, closed, and display
questions. Omari (2018) identified that in honing critical thinking skill, the English teacher dominantly
used open-ended questions during the teaching and learning process.

Looking at the importance of questioning and the benefit that it brings to the classroom, investigate
the types of questions used by English teachers during the teaching and learning process, the purpose of
the teacher in using such questions, and student responses in response to teacher questions. Result of the
present study is expected to give more contribution to the existing literature of types of questions used in
English language teaching and learning classroom.

2. Methods

The present study is a case study. A case study deals with an investigation toward particular
situation to acquire information on how and why those situation occurs (Crowe et al., 2011). The study
was conducted at SMPN 4 Singaraja. The participant of the study was seven grade English teachers and
students. A classroom observation and interview guide were conducted to collect the data. The data from
the result of observation were descriptively analysed. In this study, the three types of questions that form
the basis of analysis are yes / no, convergent and divergent. The data from interview were analysed using
interactive model analysis by Miles, Huberman, and Saldana 2014). The interactive model analysis
consists of four steps namely 1) data collection, 2) data reduction, 3) data display, and 4) conclusion
drawing.

To avoid irregularities in the results of this study, researchers used Triangulation to make the
research results valid and reliable. In this study, researchers used the methodological triangulation.
Methodological triangulation refers to use different of method in acquiring information in a study
(Merriam & Tisdell, 2016). The two-method used in this study were observation and interview.

3. Result and Discussion

In the study, it was found that the number of questions given by teachers to students either
individually or in groups were 181 questions. The detail of the data is presented in table 1.

Table 1. The number of Questions Identified

Observation Number of Questions Occur Type of Questions :

Yes/no Convergent Divergent
1st 72 9 40 23
2nd 47 11 33 3
3rd 62 12 43 7
Total 181 32 116 33
Percentage 17,68% 64,08% 18,22%

From table 1, it can be seen that the most frequent questions used by English teacher was
convergent questions. From the total of 181 questions, 116 (64,08%) questions belong to convergent
question. This is followed with 33 (18,22%) divergent questions and 32 (17,68%) yes/no question.

In the present study, the convergent questions were the most frequent questions asked by teacher.
It was identified that the convergent questions were asked 116 (64,08%) times. Convergent questions
used to check student knowledge for example; "what is smooth?" "What is the meaning of small?" students
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will response it with short answers. The other example of convergent questions used by teacher “what did
you read today?” or “what do have in your bag?” This was similar with the study conducted by
Paramartha et al., (2018) who identified that the teachers more often raise convergent questions to the
students. Erlinda and Dewi (2014) also found that convergent questions were preferred by English
teacher. From the result of interview, the teacher said that using convergent questions was to develop
students interest and curiosity in teaching and learning process. They also said that the use of convergent
questions were merely to brainstorm the students and to check their preparation in learning. Besides that,
the use of convergent questions are to encourage students’ thinking and focus on the content of the
learning (Aqil, 2017). Padmadewi et al., (2017) supports that convergent questions can interact students’
interest and keep the students focus with the content of teaching and learning.

The second most used question identified in this study was divergent questions. The divergent
questions were asked 33 (18,22%) times during observation of teaching and process. The example of
divergent questions were “what do you understand about announcement”, and “What do you think about
the online learning?”. The use of divergent question This was in line with a study that was conducted by
Qashoa (2013) who found that teacher and students’ interaction dominantly involves divergent questions.
The teacher said that, they tried to develop students’ critical thinking by raising an analytic question. They
also expressed that, even though the questions were difficult, this would motivate students to think in
order to give appropriate answers. Omari (2018) the use of divergent type questions which is similar with
open-ended questions were frequently used by teacher in developing the students’ critical thinking. Using
divergent questions can be seen as an effective way of developing students’ critical thinking, which is very
necessary in this 21st century learning (Yu et al., 2019). The use of divergent questions can also build an
active classroom compared to yes/no questions (Prasetianto, 2019).

The most least questions used by English teacher was yes/no question. Yes/no questions was used
32 (17,68%) times during three observations of the teaching and learning process. The example of yes/no
question asked by teacher are "are you ready”, “do you understand?”, and "have you done your
homework?". According to the teacher, those questions are used to clarify and check students’
understanding. This type of questions are categorized to a low level questions. Farahian and Rezaee
(2012) state that a low level of questions were not effective in raising students’ awareness, curiosity,
motivation and critical thinking. This was also supported by Omari (2018) who state that yes/no
questions was the most ineffective questioning strategy in developing students’ critical thinking and
problem solving skill.

4. Conclusion

This study concludes that there are three types of questions used by English teacher in teaching
English as a foreign language namely yes/no, convergent, and divergent questions. The most frequent
question used was convergent questions. It was also identified that the teachers expressed a number of
reasons for using questions such as to check students’ understanding, clarifying, raising students’ curiosity
and developing students’ critical thinking. This study suggests that the English teachers should use
different of questioning skills in order to keep the classroom to be active. The use of divergent questions
are encouraged more in order to develop students’ critical thinking skill which is very important in this
21st century. Further study is encouraged to analyse the difficulties encountered by English teacher in
using types of questions and how to deal with the students’ answer.
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