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ABSTRACT

Learning activities do not have to be done for a long time. Good learning intensity is carried out regularly will make
learning activities a habit. The learning process also needs to be supported by a learning style that suits the
characteristics of students. This study aimed to analyze the intensity of learning-on-learning outcomes, visual
learning styles on learning outcomes, and learning intensity and visual learning styles on learning outcomes. This
type of research is quantitative with a descriptive quantitative approach. The sample used was 65 students with
purposive sampling. Data collection method using questionnaire and documentation. The instrument used is a
questionnaire. Data analysis techniques are qualitative descriptive analysis, quantitative, and inferential statistics.
The results showed a significant effect of learning intensity on learning outcomes in macroeconomic theory courses.
There is a significant effect of visual learning style on learning outcomes in macroeconomic theory courses. There
is a significant influence between visual learning styles on learning outcomes of macroeconomic theory courses.
There are significant effects of visual learning style on learning outcomes of macroeconomic theory courses. It is
concluded that there is a simultaneous influence between learning intensity and visual learning style on learning
outcomes in macroeconomic theory courses.

1. INTRODUCTION

Education is a very important process for the development and progress of a nation and state.
Education is very important in human life and cannot be separated from life itself (Masus &
Fadhilaturrahmi, 2020 ; Wulandari et al., 2020) . Education is a conscious and planned effort to create a
learning atmosphere and learning process for students to actively develop the potential of students (Astalini
etal, 2018; Fatonah et al., 2020) . Effective education is education that is able to make students learn easily,
fun and achieve the expected (Aldila etal., 2021; Asyhari & Silvia, 2016). Quality education is education that
involves students actively learning and directs the formation of values that students need in life (Asyhari,
2015; Ware & Rohaeti, 2018).

Education that produces is able to produce an intellectual generation supported by a quality
learning system, because education implies learning and teaching activities, where those who teach are
educators and those who learn are students, which are oriented to the development of knowledge, attitudes,
and skills of students. Learning is a process of modifying a person through experience, a process of
interaction and not direct absorption (Suhendri, 2011; Muslim etal., 2021). Learning is a change in behavior
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caused by a process that occurs repeatedly. The existence of a stimulus that is given in the learning process
so that it will produce a response in the form of learning outcomes. Learning outcomes are changes in
students that can be observed, proven, and measured in abilities. Learning outcomes can describe the
abilities that students get after the learning process that they know and learn (Fricticarani & Maksum, 2020;
Sumyadi et al., 2020; Suryani & Maksum, 2020).

Learning outcomes are changes in behavior that occur continuously and are not static. Learning
outcomes are abilities obtained by individuals after the learning process takes place, which can provide
changes in behavior both in knowledge, understanding, attitudes and skills of students so that they become
better than before (Ambarsari et al., 2017; Kurniawati et al,, 2020; Yundarini et al., 2020). Economic
learning outcomes are abilities obtained after going through learning activities. Learning is the process of a
person trying to obtain a relatively persistent change in behavior (Hasmidyani, 2016; Pardede, 2021;
Rahayu, 2018). In economic learning activities or learning activities, lecturers usually set learning
objectives, students who are successful in learning are those who have succeeded in achieving learning or
learning objectives. Learning outcomes as changes in student behavior are seen in terms of cognitive,
affective and psychomotor after students carry out the learning process (Maison et al., 2018; Yulfianti &
Dewi, 2021). Learning outcomes have an important role in the learning process. Learning outcomes can also
provide information to teachers about student progress in achieving their learning goals through learning
activities. Many factors affect learning outcomes in the classroom, so it is the task of educators to improve
student learning outcomes by knowing students' learning styles.

Learning style is a process of behavior, appreciation, and a person's tendency to learn or acquire
knowledge in a separate way (Asrul et al., 2018 ; Anggrawan, 2019) . Learning style is also a combination of
how a person absorbs and then organizes and processes information. By knowing the students' learning
styles, it is expected that teachers can design learning that refers to optimizing student learning styles.
There are three kinds of learning style characteristics, namely visual, auditory, and kinesthetic learning
styles (Esia-Donkoh, 2020; Ozdemir et al., 2018). Visual learning style is a learning style in which ideas,
concepts, data and other information are packaged in the form of images (Agung Rinaldy Malik et al., 2020;
Liberna, 2018). Visual learning style is learning through seeing things by seeing so that the eyes play an
important role. Visual learning style is done by someone to obtain information such as looking at pictures,
diagrams, maps, posters, and graphics. Learning styles of students cannot be formed with just one
habituation, habituation of learning styles must be done repeatedly in order to produce habituation in
learning styles. Behavior that is repeated over time will get used to it so that it finally happens
spontaneously is also known as intensity.

Intensity is a behavior that is repeated all the time and it will get used to it so that it is finally carried
out spontaneously without the need for conscious thought as an automatic response to learning situations.
It is in line with previous research that state learning intensity is the frequency or amount of student
learning in a certain time level to gain maximum experience (Chandrasekera & Yoon, 2018; Dashtaki et al.,
2020). In addition to a good learning intensity, the learning process also needs to be supported by a learning
style that is in accordance with the characteristics of students (Andrietti, 2015; Kirichenko & Van Zanten,
2015). It is also reinforced by previous researches that studying about relation of learning intensity and
learning objective. The result of study state that learning intensity of students will determine the level of
achievement of learning objectives, namely the level of learning outcomes (Leite et al,, 2020; Lu & Wu,
2020). In addition the intensity of students' learning will greatly determine the level of achievement of their
learning objectives, namely increasing their achievements.

Based on these problems, it is known that learning activities do not have to be carried out for along
time, good learning intensity is carried out regularly and will make learning activities a habit. In addition to
a good learning intensity, the learning process also needs to be supported by a learning style that is in
accordance with the characteristics of students. The purpose of this study is to analyze whether there is an
influence between learning intensity on learning outcomes, visual learning styles on learning outcomes, and
learning intensity and visual learning styles on learning outcomes.

2. METHODS

The method used in this study is a quantitative method. With a descriptive quantitative approach,
the aim is to provide a description or description of the phenomena or social phenomena studied by
describing the variables used. In addition, the researcher also uses a regression approach whose purpose is
to determine whether there is an influence between the independent and related variables. The research
was conducted at Jambi University. The populations of this study were all students of economic education
at Jambi University, the sample used in this study was selected using purposive sampling using moderate
conditions or having contracted economic theory courses. So that in this study the sample used was 65
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students. The data used in this study are the learning outcomes obtained by the 2018 class of economic
education students who contracted macroeconomic theory courses. In addition, researchers also
distributed questionnaires to measure the intensity of learning and students' visual learning styles. The grid
of questionnaires and questionnaires in this study can be seen in Table 1. From each number of indicators
used in this study, by using a Liker scale, the range for each research variable is show in Table 2.

Table 1. Lattice of Questionnaires and Research Questionnaires

Variable Indicator No items
Learning Intensity Duration Activity 1,2,3
Activity Frequency 4,5,6,7
Presentation 8,9,10,11
Direction Attitude 12, 13,14
Amount 14
Style Study Visual Study with Method Visual 1,2,3
Understand Good Regarding Position, Shape,
4,5,6
Number and Color
Neat and Regular 7,8,9
Not Disturbed with Commotion 10,11,12
Hard To Accept Instructions Verbal 13
Amount 13

Student Learning Outcomes

Mark student education economy force 2018 which hascontract

theory course macro economics

Table 2. Range of Categories of Learning Intensity, Visual Learning Style, and Student Learning Outcomes

Variable Range Category
Learning Intensity 14.00-24.50 Very good
24.51-35.00 Good
35.01-45.50 Not good
45.51-56.00 Not very good
Visual Learning Style 13.00-22.75 Very good
22.76-32.50 Good
32.51-42.25 Not good
42.26-52.00 Not very good
Student Learning Outcomes 10.00-17.50 Very good
17.51-25.00 Good
25.01-32.50 Not good
32.51-40.00 Not very good

The data analysis technique used in this study is descriptive statistics. Descriptive statistics are
used to describe or provide information on conditions or problems using data (Nasution, 2017). In the
descriptive analysis, the mean, median, mode, and standard deviation values are presented (George &
Mallery, 2019; Goos & Maintrup, 2015). The mean is the total score of the frequency distribution divided by
the number of data (Budiwanto, 2017). The median is a number that lies in the middle of a frequency
distribution (Mendenhall & Sincich, 2016). The mode can be used to analyze the phenomenon that occurs
the most or is used the most. The basis for calculating the standard deviation is the desire to know the
diversity of a data group (Mendenhall & Sincich, 2016) . Hypothesis testing in this study uses t-test for
hypotheses 1 and 2. While the F test for hypothesis 3. The coefficient of determination test is used to see the
amount of influence of the independent variable affecting the dependent variable in the form of percent
(%). The data collection procedure in this study began with the initial activity, namely providing
questionnaires and questionnaires to determine the intensity of learning, learning styles, and to obtain data
on student learning outcomes obtained from the value of micro-economic learning outcomes. After filling
out the questionnaire, the researchers analyzed the data using SPSS 26.

3. RESULT AND DISCUSSION
Results

Multicultural education is in accordance with the goals and principles of national education. The
purpose of national education is to develop the potential of students to become human beings who believe
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and fear God Almighty, noble, healthy, knowledgeable, capable, creative, independent, and become a
democratic and responsible citizen. Through multicultural education, children will get used to the plurality
that exists, so that later when they enter the community they can become agents of change to create a
harmonious and peaceful social life. The paradigms of multicultural education, namely providing full
education for everyone (education for all) without dividing the background of students, whether gender,
ethnicity, religion, culture, and ethnicity (Arifin, 2013). To realize multicultural education in learning,
teachers in schools must have an understanding of multicultural education.

From the results of interviews with Teacher F and teacher D, it shows that both of them have
knowledge about the concept of multicultural education. Multicultural education according to Teacher F is
a concept that learns about the diversity possessed by every human being which should exist in every
subject and should have been applied from the start. It's just that sometimes the teacher applies it without
realizing that it is a multicultural concept. Furthermore, Teacher F said that currently the concept of
multicultural education has been included in the learning plan. Teacher F's statement is in line with
previous study that state about multicultural education is the interaction between those who study with
elements and realities of foreign cultures, in other words, as a reflection of the ideals of cultural pluralism
in education (Najmina, 2018; Sultanova, 2016). Regarding the concept of the value of multicultural
education, teacher D has its own concept, which is something broad and diverse but must be in the shade of
diversity among togetherness. Teacher D's understanding of the value of the concept of multicultural
education is in accordance with the dimensions of the concept of multicultural education. Teacher H is able
to explain what value concepts are contained in multicultural education so that it can be implemented in
everyday life, while teacher D refers to what events inspire multiculturalism in society. In other words,
Teacher D uses the problems that occur to raise the value of multicultural education. In addition to teacher
understanding, students' understanding of the concept of multicultural education also deserves attention
so that interviews conducted with students initially find out how far students understand multiculturalism.
The results of the interviews conducted showed that the students interviewed had understood the basic
concept of multiculturalism, namely students' perceptions of the value of multicultural education not only
about differences in religion, language, ethnicity and race but also related to tolerance and mutual respect
for fellow human beings.

The results of the research conducted also show the practice of multicultural education carried out
by teachers and students. The teacher tries to introduce diverse Indonesian culture in every history lesson
as well as in his assignments. Through the practice of multicultural education, it is hoped that the younger
generation will be able to be tolerant, respectful, respectful, fair, non-discriminatory, and humanist (Awaru,
2017).Itcanalso be interpreted that multicultural education must be able to develop awareness in students,
teachers and also the community to respect each other's cultures that develop in society and eliminate
efforts to carry out cultural uniformity in various fields so that the ideals of a tolerant life will be achieved
(Cherng & Davis, 2019). Therefore, the main goal of multicultural education is to provide equal and equal
rights in education to all students from various racial groups, social classes, ethnic groups and cultural
groups. Through multicultural education, students are expected to be able to work together, build
harmonious interactions and cooperate with people who are different from themselves so that people who
are aware of diversity will be created (Gay, 2013).

This initial goal is very important because it is hoped that multicultural education will not only
become a discourse but can be applied in the world of Indonesian education. When people who are directly
involved in educational practice already have multicultural awareness, they hope to become agents of
change, they not only equip students with subject matter, but can also instill pluralism, humanism, and
democracy. the values that exist in students (Janakiraman & Watson, 2019). Meanwhile, the ultimate goal
of multicultural education is so that students are not only able to understand and master the subject matter
but are also expected to have strong characters to always prepare themselves for a democratic, pluralist
and humanist society. (Yaqin, 2005). From the explanation above, the common thread shows that the
purpose of multicultural education is to provide equal opportunities to students with different backgrounds
to get an education. In addition, the purpose of multicultural education is so that students not only get
lessons from teachers but also character values that are humanist, pluralist, motivated so that later they can
become agents of change to create a harmonious social life.

Based on the scores obtained from students who contracted macroeconomic theory courses, it can
be analyzed that for the Learning Outcome variable (Y) the minimum and maximum scores are obtained.
The value of the learning outcomes variable can be seen in Table 3.

Based on the Table 3, it can be seen that in the Learning Outcome variable data (Y) the average
value (mean) from a set of data is 74.0847. The median quantity is 74.3750 which means the middle value
in the data set that has been obtained. While sum of the data above are 4593.25. It can also be seen that 15
students have excellent learning outcomes and 22 students are in good category. The variance of the data
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above is 21.002, with a skewness value of -0.213 meaning that the shape of the data distribution curve is
skewed/sloping to the left, while the kurtosis value of - 0.369 means that the height of the data distribution
curve is slightly flattened/even. The histogram of Learning Outcomes is show in Figure 1.

Table 3. Description of Student Learning Outcomes

Category F % Mean Median Min Max
Very good 15 242
Well 22 355
Not good 19 30.6 74.0847 74.3750 63,00 83,00
Not very good 6 9.7
7 MMean
Stal. Den
_ 52,
10—
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Figure 1. Histogram of Learning Outcomes

Base on Figure 1 the Learning Outcomes variable shows that the histogram has a slightly skewed
distribution to the left of the normal distribution because the skewness value is negative, and the shape is
horizontal because the kurtosis value is negative. Based on the results of respondents' answers, it can be
analyzed that for the learning intensity variable (X1), the results of descriptive statistical calculations using
the SPSS release 22.0 program, as presented in Table 4.

Table 4. Description of Learning Intensity

Category F % Mean Median Min Max
Very Good 24 16.1
Well 10 38.7

Not Good 21 33.9 41.6935 42.0000 31,00 52,00
Not Very Good 7 11.3

Base on Table 4 it can be analyzed that for the learning intensity variable (X1), the minimum and
maximum scores are obtained. The minimum score is 31 while the maximum score is 52. With an average
value (mean) from a data set of 41.6935. The median quantity is 42, which means the middle value in the
data set that has been obtained. The data also explains that the intensity of student learning is included in
the good category, because as many as 24 students in the very good category and 10 students in the good
category. The skewness value of -0.020 means that the shape of the data distribution curve is skewed to the
left, while for the kurtosis value of -0.132 it means that the height of the data distribution curve is slightly
flattened/even. As for the kurtosis value in the data distribution curve, the peak shape is rather flat/even.
For histogram Learning intensity is show in Figure 2.
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Figure 2. Histogram Learning intensity

Base on Figure 2 the learning intensity variable shows that the histogram has a slightly skewed
distribution to the left of the normal distribution because the skewness value is negative, and the shape is
horizontal because the kurtosis value is negative. Based on the results of the respondents' answers, it can
be analyzed that for the Visual Learning Style variable (X2), the minimum and maximum scores are
obtained. as presented in Table 5.

Table 5. Description of Visual Learning Style

Category F % Mean Median Min Max
Very Good 2 8.1
Well 28 45.2

Not Good 24 38.7 41.6290 42.0000 32,00 51,00
Not Very Good 5 8.1

Based on the Table 5, it can be seen that in the Visual Learning Style variable data (X2), the average
value (mean) from a data set is 41.6290. The median quantity is 42, which means the middle value in the
data set that has been obtained. minimum and maximum scores are obtained. The minimum score is 32
while the maximum score is 51. Students' learning styles are obtained by 2 students in the very good
category and 28 students in the good category. the skewness value of -0.051 means that the shape of the
data distribution curve is skewed to the left, while the kurtosis value of 0.152 means that it is a positive
value, so the data distribution is tapered. Then the shape of the data distribution curve is skewed to the left
like the curve as show in Figure 3.
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Figure 3. Histogram Visual learning style

Base on Figure 3 the Visual Learning Style variable shows that the histogram has a slightly skewed
distribution to the left of the normal distribution because the skewness value is negative, and the shape is
tapered because the kurtosis value is positive. After describing the three variables in this study, further
tests were carried out, namely the simple regression analysis test. In order to be able to test through
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multiple regression analysis, the data is tested first with several analysis prerequisite tests, namely:
Normality Test, and Linearity Test. As for the normality test result is show in Table 6.

Table 6. Normality Test

Kolmogorov-Smirnov2

Sig.
Learning Outcomes 0.966
Learning Intensity 0.803
Visual Learning Style 0.419

Based on the Table 6, it can be seen that the resulting significance value (Asymp.sig.= 0.803) is
greater than the alpha value (a = 0.05). Thus, it can be concluded that the data from the learning intensity
variable is normally distributed. it can be seen that the resulting significance value (Asymp.sig. = 0.419) is
greater than the alpha value (a = 0.05). So, it can be concluded that the data from the Visual Learning Style
variable is normally distributed. It can be seen that the resulting significance value (Asymp.sig. = 0.966) is
greater than the alpha value (a = 0.05). Thus, it can be concluded that the data from the learning outcomes
variables are normally distributed. After all the variables studied are normally distributed, then proceed
with conducting the next prerequisite test, namely the linearity test. The result of linearity test is show in
Table 7.

Table 7. Linearity Test Learning Outcomes-Learning Intensity

Sum of Df Mean F

Sig.
Squares Square
Learning (Combined) 559.629 17 32919  2.008  0.032
Outcomes Between Linearity 340.084 1 340.084 20.740  0.000
Iﬁijrf?il;,g Groups De‘i‘iﬁf;?jg"m 219.545 16 13722 0837  0.639
Within Groups 721.489 44 16.397
Total 1281.118 61

Based on the Table 7, it is known that the significance value for Deviation from linearity is 0.639.
This means that the probability is greater than 0.05, namely 0.639 > 0.05. So it can be concluded that the
relationship between the variables of Learning Intensity (X1) and Learning Outcomes (Y) has a linear
relationship.

Table 8. Linearity Test of Learning Outcomes-Visual Learning Style

Sum of Df Mean F Sig.

Squares Square
Learning (Combined) 822.731 17 48.396 4.645 .000

Outcomes Between
* Visual Groups Linearity 572.187 1 572.187 54.924 .000
Learning Style
Deviation from 55 544 16 15659 1503  .142
Linearity
Within Groups 458.387 44 10.418
Total 1281.118 61

Based on Table 8, it is known that the significance value for Deviation from linearity is 0.142. This
means that the probability is greater than 0.05, namely 0.142 > 0.05. So it can be concluded that the
relationship between Visual Learning Style (X2) and Learning Outcomes (Y) has a linear relationship.

The following analysis is the result of the analysis to test the first hypothesis proposed earlier. The
hypothesis proposed in this study is that there is a significant effect of learning intensity on learning
outcomes in macroeconomic theory courses and there is no significant effect of learning intensity on
learning outcomes in macroeconomic theory courses. The results of the analysis can be seen in the Table 9.
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Table 9. Learning Intensity Regression Test - Learning Outcomes

Unstandardized Standardized ]
Model Coefficients Coefficients T Sig.
B Std.Error Beta
1 (Constant) 51.384 4901 0.515 10.484 0.000
Learning Intensity 0.544 0.117 ) 4.657 0.000

Based on Table 9, it can be seen that the value of the learning intensity variable regression
coefficient (X1) is 0.515, which is positive at 0.000 sig, which is smaller than 0.05, which is 0.000 <0.05. So
it can be interpreted that the intensity of learning has a positive effect on learning outcomes. This shows
that with every increase in Learning Intensity, there will be an increase in Student Learning Outcomes in
macroeconomic theory courses of 0.515. The following analysis is the result of the analysis to test the second
hypothesis proposed earlier. The hypothesis proposed in this study is that there is a significant effect of
Visual Learning Style on learning outcomes in macroeconomic theory courses and there is no significant
effect of Visual Learning Styles on learning outcomes in macroeconomic theory courses. The results of the
analysis can be seen in Table 10.

Table 10. Learning Style Regression Test - Learning Outcomes

Unstandardized Standardized .
Model Coefficients Coefficients T Sig.
B Std.Error Beta
1 (Constant) 40.639 4.826 0.668 8.421 0.000
Visual Learning Style 0.803 0.115 6.959 0.000

Based on Table 10, it can be seen that the value of the Regression Coefficient of the Visual Learning
Style variable (X2) is 0.668, which is positive at sig 0.000, which is smaller than 0.05, which is 0.000 <0.05.
So it can be interpreted that Visual Learning Style has a positive effect on Learning Outcomes. This shows
that with each addition of the Visual Learning Style, there will be an increase in Student Learning Outcomes
in macroeconomic theory courses of 0.668. The percentage of influence of all independent variables on the
dependent variable is indicated by the magnitude of the Coefficient of Determination (R2). The coefficient
of determination (R2) shows how much influence the independent variable has on the dependent or
dependent variable expressed in percent (%). When viewed from the R-Square (R2) value of 0.510, means
51%. This shows that the model's ability to predict the effect of learning intensity and visual learning style
on student learning outcomes for the 2018 economic education study program in macroeconomic theory
courses is 51%. So that the remaining 49% is influenced by other variables that are not explained in this
study.

Discussion

Descriptive analysis provides an overview or description of the data collected in the study. The
results obtained by this study regarding the description of student learning outcomes in microeconomics
courses are said to be good because it can be seen through the percentage that 15 students get marks in the
very good category and 22 students get scores in the good category. Based on the results of the data
description of the Learning Intensity variable, it can be seen that the Learning Intensity of the 2018
Economics Education students who contracted the Macroeconomic Theory course was included in the High
category. This shows that the influence of Learning Intensity plays an important role in the Learning
Outcomes obtained by the 2018 class of economic education students who contracted the Macroeconomic
Theory course. Intensity is behavior that is repeated all the time will get used to it so that it is finally carried
out spontaneously without the need for conscious thought as an automatic response to learning situations.
In the act of learning, these changes always increase and are aimed at getting something better than before
(Djamarah & Zain, 2006). Thus, if learning activities are carried out frequently, the more and the better the
changes obtained. The results of the data description of the Visual Learning Style variable, it can be seen
that the Visual Learning Style of 2018 Economics Education students who contracted the Macroeconomic
Theory course is included in the High category. Learning style is a combination of the way students absorb,
organize, and process information (Wulandari et al., 2021).

The results of the hypothesis testing carried out obtained the Fcount value of 30,732. and at df1 =
k-1=3-1=2,df2=n-k=62-2 =60 itis known that Ftable is 3.15 so it can be seen that Fcount > Ftable
or 30,732 > 3.015 then Ho is rejected and Ha is accepted. So it can be concluded that there is a positive and
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significant influence between learning intensity (X1) and visual learning style (X2) on learning outcomes
(Y) of 2018 students who contract macroeconomic theory courses. While the results of testing the
coefficient of determination simultaneously show that the coefficient of determination (R2) is 0.510, which
means 51%. So it can be concluded that 51% of the 2018 Economic Education Student Learning Outcomes
who contracted Macroeconomic Theory courses are influenced by Learning Intensity and Visual Learning
Styles. While the remaining 49% is the contribution of other variables not examined by researchers.

In line with previous study that found the influence of learning intensity and learning style on
student achievement can be seen from the R Square value in table 4.20, the R Square value is 0.187, meaning
18.7% (Jannah et al.,, 2019). The meaning of this figure is that the intensity of learning and learning styles
on student achievement is 18.7% and 81.3% is influenced by other variables. The results of this study are
also in line with, which explains that the factors that influence learning outcomes include factors that come
from within students or internal factors and factors that come from outside or external factors. Internal
factors include physical factors and psychological factors. And external factors. So that the intensity of
learning and visual learning styles are included in internal factors in the form of psychic and external
factors, namely how students receive and absorb learning.

Other researcher conduct study which aims to determine whether or not there is a direct or indirect
influence between the intensity of smartphone use and the use of the internet as a learning resource on
learning motivation and learning outcomes in economic subjects (Andrietti, 2015). In this study it is clear
to see the influence of learning intensity and Visual Learning Style on Learning Outcomes. It was found that
there was a relationship between the intensity of student learning and student learning outcomes. So that
in this study the researchers added one research variable, namely the intensity of student learning.

The implications of this research for educators, especially lecturers. variable learning outcomes,
learning intensity, and learning style itself can help lecturers in preparing designs in the classroom.
Including lesson plan which contains instructions and stages in teaching from the beginning to the end of
learning (Saidi & Siew, 2019) . For teachers themselves, research on the influence of learning outcomes,
learning intensity, and learning styles like this is very useful in improving the quality of a teacher in
mastering the material and sharing knowledge with the students he teaches so that they can become
professional teachers in their fields (Lewis & Holloway, 2019; Nafi'ah et al., 2019).

This study has several limitations, namely the variables used are only three, namely learning
outcomes, learning intensity, and learning styles. This variable can be changed and added if there are further
researchers who wish to conduct similar research. In addition, in terms of population, only one university
was used, so the data did not vary too much. The data used for further research can be added to several
more universities so that not only can the effect be seen but also can see the difference. Further researchers
can also develop this research not only to determine the effect but can be developed to be able to find out
other things such as the relationship between the variables used.

4. CONCLUSION

Based on the results of the research and discussion that have been described previously, it can be
concluded that there is an effect of learning intensity on learning outcomes in macroeconomic theory
courses. This means that learning outcomes in macroeconomic theory courses are caused by the high
intensity of learning. So that it can be interpreted that the higher the intensity of learning, the higher the
learning outcomes in macroeconomic theory courses. Then, there is an influence of visual learning style on
learning outcomes in macroeconomic theory courses. This means thatlearning outcomes in macroeconomic
theory courses are caused by the use of visual learning styles. Thus, the more often students use visual
learning styles, it will result in an increase in learning outcomes. And last one there is a simultaneous
influence between learning intensity and visual learning style on learning outcomes in macroeconomic
theory courses. The effect of learning intensity and visual learning style on learning outcomes in
macroeconomic theory courses is 51% and the remaining 49% is influenced by other variables not
explained in this study.
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