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Keterlibatan belajar siswa tumbuh dari kesadaran siswa akan pentingnya
mengikuti proses pembelajaran, hal ini dibentuk oleh motivasi belajar,
pengaturan diri, dukungan dari lingkungan keluarga maupun sekolah.
Penelitian ini menganalisis hubungan antara self-regulated learning,
dukungan keluarga dan motivasi belajar terhadap learning engagement
siswa. Sebanyak 100 siswa kelas 12 SMA berpartisipasi untuk mengisi
kuesioner dalam penelitian ini. Structural Equation Modeling Partial Least
Square (SEM-PLS) digunakan sebagai alat untuk menganalisis hubungan
yang kompleks dari variabel-variabel tersebut. Analisis reflektif variabel
digunakan untuk mengeksplorasi secara statistik hubungan antar variabel.
Nilai P antar variabel secara signifikan menunjukkan adanya hubungan
antara FS ->LM (0,006), LM->LE (0,000), SRL->LE (0,006), dan SRL->LM
(0,000). Berdasarkan hasil penelitian ini, (1) dukungan orang tua dan guru
berperan penting dalam membentuk motivasi belajar siswa, (2)
kemandirian belajar siswa dibentuk oleh lingkungan belajar siswa dan
kesadaran siswa itu sendiri, dan (3 ) keterlibatan belajar dipengaruhi oleh
SRL, dukungan keluarga dan motivasi internal siswa. Diharapkan hasil
penelitian ini dapat membantu orang tua dan guru untuk menciptakan
lingkungan belajar yang kondusif bagi siswa baik di rumah maupun di
sekolah.

ABSTRACT

Students' learning engagement grows from students' awareness of the importance of participating in the learning
process, this is shaped by learning motivation, self-regulation, support from the family environment as well as the
school. This study analyze the relationship between self-regulated learning, family support and learning
motivation to students' learning engagement. A total of 100 of 12 grade students at senior high school participated
to fill out the questionnaire in this study. Structural equation modeling partial least square (SEM-PLS) is used as a
tool to analyze the complex relationships of these variables. Reflective analysis of variables is used to statistically
explore the relationships between variables. The P values between variables significantly indicate that there is a
relationship between FS ->LM (0.006), LM->LE (0.000), SRL->LE (0.006), and SRL->LM (0.000). Based on the
results of this study,: (1) parental and teacher support has an important role in shaping student learning
motivation, (2) student self-regulated learning is formed by the student's learning environment and students' own
awareness, and (3) learning engagement is influenced by SRL, family support and student internal motivation. It
is hoped that the results of this study can help parents and teachers to create a conducive learning environment
for students both at home and at school.

1. INTRODUCTION

The participation of students in the learning process shows their level of attention to
understanding and exploring their curiosity towards the subject being explained by the teacher. To
achieve optimal learning goals, integration between parents, teachers and students is needed, where
teachers as educators are required to understand the conditions and psychology of their students
(Chandra, 2015; Chauhan, 2011; Soodla et al., 2017). In some literature on educational psychology articles,
the learning activities of students in carrying out learning at school are influenced by several internal and
external factors. Internal factors include internal motivation, self-regulated learning and external factors
include family support and the learning environment of learners (Pertiwi, D & Sudarsono, A, 2015; Ramli
et al, 2018). Self-regulated learning is a core component to know the cognitive, motivational and
emotional of students. Social psychology experts as well as cognitive psychologists explain that to be a
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truly effective learner then students must have self-regulating activities. In addition, it is not only
regulating their behavior but must regulate their mental processes (Rokhman et al., 2019; Santoso et al,,
2014). In particular, self-regulated learning includes several processes that are metacognitive. Among the
metacognitive processes of self-regulated learning is about setting learning goals that regulate themselves
to realize what they want to achieve when reading books, doing assignments, doing exams or when doing
learning (Assagaf, 2016; Isnaeni et al,, 2018). In carrying out learning activities they will learn specific
things, gain a broad conceptual understanding of a topic, or only gain enough knowledge to be able to do
exam questions in class and they always relate all their learning activities to achieve their goals in the
future.

Learners who have self-regulated learning know and apply how they use the time and resources
available to carry out learning activities. Learners who regulate themselves generally have high self-
efficacy that allows them to complete a learning task successfully (Egok, 2016; Julaecha & Baist, 2019). In
addition, they have many strategies in learning to stay focused and do tasks with fun, including they
always reward themselves for the achievements they make. Self-regulating learners will seek to focus
their attention on the learning they are doing and remove from their minds about things that interfere
with their focus while learning is taking place (EI-Adl & Alkharusi, 2020; Gambo & Shakir, 2021). Students
who have self-regulation will also have flexible learning strategies to achieve their learning goals. Next is
self-monitoring, learners who manage themselves always to monitor and evaluate themselves regarding
the achievements that have been made, besides that they will make future projections regarding strategies
for correcting errors that have occurred (Balashov et al,, 2021; Panadero et al., 2016). Some learners will
also change and modify their learning strategies if needed, which is a step towards achieving their goals or
goals in the future. Students who have self-regulation cannot solve their own problems, therefore they will
look for friends to solve problems encountered in the learning process together.

In addition to self-regulated learning, family support provides enthusiasm and motivation for
learning to students. Among the forms of family support that are expected to be received by learners are
support that is emotional, instrumental, judgment or reward and informational support (Laka et al.,, 2020;
Simunovi¢ & Babarovi¢, 2020). The formation of learning motivation will directly affect the learning
activities of students. Learning activities are all forms of learning activities that can increase knowledge,
affective and function psychomotor students (Emda, 2017; Widiani & Istiqgomah, 2021). In experimental
research conducted by previous study from the College of the Holy Cross as well as from several
researchers from Harvard University and the University of Washington, they conducted a study of 84 low-
income parents in North Carolina, the results showed that parents directly provide education to their
children so that they are able to have positive reading skills, motivation and study habits (Capotosto et al,,
2017). In addition, parents actively support the progress of their children towards the development of
independent reading skills.

During the virtual teaching period, children carry out their learning activities at home without
direct supervision from their teachers. Thus, this is the biggest challenge in the field of education, students
do not yet have a strong self-regulating of their learning activities which causes them not to carry out
independent learning activities effectively (Ozer & Akcayoglu, 2021; Rahim, 2022). In addition, the reason
why students experience a decrease in learning quality/learning intensity may be influenced by their
internal and external motivations (Aya Pastrana & Sriramesh, 2014; Herbert & Bragg, 2021). Rebuilding
their learning mentality after the impact of virtual learning is very important to do to produce superior
next generations through the field of education. Some of the obstacles that are often encountered are the
lack of student participation in the learning process, this causes the transfer of knowledge from teachers
to students is not optimal. The studies that have been carried out include researchers in the field of
educational psychology such as study which examines the influence of parental parenting on self-
regulated learning (Fuentes et al, 2019). Study assessing the role of self-regulated learning, learning
motivation and task delays on the development of student learning competencies (Pelikan et al., 2021).
Study researching learning engagement, motivation and academic performance of students (Bayoumy &
Alsayed, 2021). Previous study that researching students' learning engagement during the COVID-19
Pandemic (Zhao et al,, 2021). Previous research that researching on self-learning predicting engagement
in online learning (Sun et al., 2022). Previous research that researching the mediation effect of student
online learning engagement and the moderation effect of teacher emotional support (Wang, 2022). Then
study that examines the influence of affective feedback adaptive learning systems on learning engagement
and independent learning (Liu et al., 2021).

Previous research has explored the relationship between family supports to student learning
engagement during virtual learning (Gao et al., 2021). However, among the studies that have been carried
out, there has not been an in-depth discussion, so it is necessary to develop research by including aspects
of the student's internal environment in the form of learning motivation, self-regulated learning and
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family support as the student's external environment for student participation in the learning process. By
conducting this study it will be possible to analyze three main factors that cause student participation in
the learning process to be high or low, namely SRL, student motivation and family environment.

2. METHODS

This research uses a quantitative approach with survey methods. This type of research is a
correlation study that aims to determine the relationship between the variables of self-regulated learning,
family support and learning motivation to student's learning engagement. The research gauge used a five-
point likert scale, ranging from "strongly disagree" (1) to "strongly agree" (5). The data collection
technique uses an online questionnaire questionnaire questionnaire instrument through a google form
and then the filling link is spread in the whatsapp group. To measure latent variables, use indicators
consisting of 10 indicators from each latent variable which will later be selected during the statistical
calculation process. This research was conducted in April 2022 with class XI social studies students at
SMAN 9 Tasikmalaya City, West Java. There are four social studies classes that are used as research
objects, as many as 100 students were selected by proportional random sampling to fill out the research
questionnaire online through the google form. The survey is conducted in three stages, the first stage is to
introduce the objectives of this study to students as well as ensure the confidentiality of their answers. In
the second part, students are asked to evaluate the questions in the questionnaire. In the third part,
students are asked to fill out the questions in the questionnaire honestly according to the conditions they
have or are feeling.

The data obtained from the questionnaire is in the form of an ordinal, so it needs to be converted
to intervals to minimize statistical miscalculations. Data analysis techniques use Structural Equation
Modeling Partial Least Square (SEM-PLS) (Sarstedt et al., 2016). SEM-PLS is a variance-based SEM so that
this model is able to analyze models with reflective and formative constructs, so as to issue minimal
restrictions on measurement scale, sample size and residual distribution. Data analysis using SmartPLS
v.3.3.9 software which is an application developed by the Institute of Operations Management and
Organizations (School of Business), University of Hamburg, Germany which functions to calculate
structural equation models (SEM). Variance-based SEM is used to develop theories on exploratory
research, the focus of exploratory research is to explain the variance of non-free changers with existing
datasets, so that this method is appropriately applied to this study that has complex variables. The PLS
algorithm calculation uses a weighting scheme "path" then maximum iterations 300 and stop criterion 7.
The calculation technique uses bootstrapping using subsamples "5000" with complete bootstrapping, then
the confidence interval method uses bias-corrected and accelerated (Bca) bootstrap and test type two
tailed with a significance level value of 0.05. In this study, this idea implies that the level of SRL, Family
Support can be positively correlated to increase student learning motivation which has implications for
learning engagement. Therefore, the hypothesize is show in Figure 1.

SRL2 —
SRL4 LE2
SRLS —
SRLS —
LE6
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Figure 1. Research Model
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3. RESULT AND DISCUSSION

Results

The relationship between self-regulated learning, family support and learning motivation to
student learning activities based on the results of analysis using structural equation modeling partial least
square (SEM-PLS) shows a significant relationship (see figure 2.) the value of p values family support to
learning motivation 0.006, learning motivation to learning engagement 0.000, self-regulated learning to
learning engagement 0.006 and self-regulated learning to learning motivation 0.000. Research result
design is show in Figure 2.
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Figure 2. Research result design

Figure 2 shows the relationship between exogenous variables to endogenous and mediation to
endogenous. The type of latent variable used in this study is a latent variable with reflective indicators.
Latent SLR changers have SLR2, SLR4, SLR5 and SLR 8 indicators. The latent variable FS has indicators
FS2, FS3 and FS 6. The latent variable LM has indicators LM1, LM4, LM5, LM6 and LM7. La latent variable
have indicators LE1, LE2, LE3, LE4, LE6 and LE7. The inner model values show path coefficients and P
Values SRL to LE 0.256 (0.005), SRL to LM 0.546 (0.000), FS to LM 0.206 (0.006), and LM to LE 0.437
(0.000). The outer model values show T values SRL2 10,142, SRL4 12,644, SRL5 9,401, SRL8 10,897, FS2
values 13,812, FS3 14,886, FS6 7,050, LM1 values 11,656, LM4 11,795, LM5 8,728, LM6 11,653, LM7
22,577 and LE1 values 22,310, LE2 26,108, LE3 15,609, LE4 14,754, LE6 14,574, and LE7 24,751, and LE7
24,751.

Hypothesis Test

This study verifies the structural hypothesis of the proposed model. Test the hypothesis using
bootstrapping to include 500 subsamples. The results showed that SRL on Learning Engagement (H1) was
positively related (8 = 0.256, pV 0.005), SRL had a positive effect with learning motivation (H2) ( = 0.546,
pV 0.000), family support had a positive effect on learning motivation (H3) (8 = 0.206, pV 0.006), and
learning motivation had a positive effect on student learning engagement (H4) (B = 0.437, pV 0.000).
Furthermore, to see the results of validity and reliability of the data shown based on the values of outer
loadings, constructs reliability and validity, discriminant validity, average variance extracted (AVE) and
path coefficients presented in Table 1.

Table 1. Outer loadings

. Family Learning Learning Self-Regulated
Indicator s .
Support Engagement Motivation Learning
LE1 0.829
LE2 0.844
LE3 0.797
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Family Learning Learning Self-Regulated
Support Engagement Motivation Learning
LE4 0.775
LE6 0.722
LE7 0.834
FS2 0.826
FS3 0.832
FS6 0.724
LM1 0.724
LM4 0.730
LM5 0.664
LM6 0.732
LM7 0.805
SRL2 0.715
SRL4 0.743
SRL5 0.747
SRL8 0.745

Indicator

Base on Table 1, show in the SEM-PLS analysis there is a validity of convergence at the indicator
level called the reliability of indicators or outer loadings. The validity of convergence at the latent change
level is called internal consistency or composite reliability. Furthermore, the way to find out the validity of
convergence at the latent change rate is with the coefficient of Cronbach's Alpha. The data processing
results show that the value of the outer loadings is above 0.6 so that it meets the data validity
requirements. Construct Reliability and Validity is show in Table 2.

Table. 2 Construct Reliability and Validity

Matri Rho A Composite 3 ve'rage
atrix Cronbach’s Alpha 0- Reliability Extraacl;:ea(;l(CXVE)
Family Support 0.717 0.747 0.838 0.633
Learning Engagement 0.889 0.896 0.915 0.642
Learning Motivation 0.786 0.802 0.852 0.536
Self-Regulated 0.721 0.722 0.827 0.544
Learning

Base on Table 2, the validity of convergence at the latent change level can be known from its
internal consistency value. As a comparison of internal consistency, it can be seen the value of Cronbach's
Alpha. Cronbach's Alpha value at family support is 0.717, learning engagement is 0.889, learning
motivation is 0.786, and self-regulated learning is 0.721. Data reliability has been met, where the value of
Cronbach's Alpha exceeds the limit of 0.7, as well as AVE values above 0.50 so that it satisfies convergent
validity, while for discriminant validity, it can be seen in Table 3.

Table. 3 Discriminant Validity

. . Self-
Variable Familly Support [:(;:itl;:::yg N:‘::i:lallltrilogn Regula_ted
Learning
Familly Support 0.796
Learning Engagement 0.208 0.801
Learning Motivation 0.417 0.597 0.732
Self Regulated Learning 0.386 0.529 0.626 0.738

The validity of discriminants needs to be tested at the level of indicators and the degree of change.
At the indicator level, the validity of discriminants can be seen from the cross loading of each indicator
against the changer which should be measured against other changes. The validity of the changer level
was tested by looking at the Fornell-Larcker criterion, which is a way of comparing the AVE value root of a
changer with the multiplier's correlation with all other changers, that is, the value of the AVE root has the
largest value compared to the correlation value to other changers. Table 3 shows that the value of the
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discriminant validity of each variable has a greater value compared to other values in the same row, this
shows that the discriminant validity at the indicator level is met. Avarage variance extracted is show in
Table 4. Then specific indirect effect is show in Table 5. Then path coefficients are show in Table 6.

Table. 4 Avarage Variance Extracted (AVE)

Variable Original sample Sample Mean Stezi/ril::il(.)(ril T Statistic P

(0) (M) (STDEV) (|JO/STDEV|) Values
Family Support 0.633 0.628 0.049 12.992 0.000
Learning Engagement 0.642 0.641 0.033 19.346 0.000
Learning Motivation 0.536 0.536 0.043 12.518 0.000
i‘égﬁfng;ated 0.544 0.544 0.048 11.349 0.000

Table. 5 Construct Reliability and Validity
Standard 5 o oric
Variable Original sample (0O) Sample Mean (M) Deviation P Values
(STDEV) (|/0/STDEV|)
SRL->LM->LC 0.239 0.244 0.055 4.305 0.000
FS->LM->LC 0.090 0.093 0.036 2.469 0.014
Table. 6Path Coefficients
Variable Original Sample Sf:::;:;‘:l T Statistic P
sample (0) Mean (M) (STDEV) (|JO/STDEV|) Values

Family Support -> Learning 0.206 0.214 0.075 2.742 0.006
Motivation
Learning ~ Motivation - 0.437 0.437 0.089 4.900 0.000
Learning Engagement
Self-Regulated  Learning - 0.256 0.264 0.093 2.748 0.005
Learning Engagement
Self-Regulated  Learning - 0.546 0.556 0.065 8.428 0.000

Learning Motivation

Base on Table 6, family support has a significant relationship with learning motivation with an
original sample value (O) of 0.206 and a P value of 0.006, learning motivation to learning engagement of
the original sample value (0) of 0.437 and P values of 0.000, self-regulated learning of learning
engagement of the original sample value (O) of 0.256 and P values of 0.006 and self-regulated learning of
the learning motivation of the original sample value (0) of 0.546 and P values of 0.000.

Discussion
The Relationship Between Family Support and Learning Motivation

This study analyze the relationship between self-regulated learning, family support and learning
motivation to student learning activities. First, the findings in this study are that there is a relationship
between family support and learning motivation. One of the motivations for students' learning is in arises
because they have parents who care and pay attention to them in the educational aspect. Although not all
factors come from parents, the parental support factor in shaping and making their children have high
learning motivation occurs a lot because of the support of their parents (Garcia-Reid et al,, 2015; Kelly &
Zhang, 2016; Mazurenko & Hearld, 2015). Family support includes environmental support, emotional
support and ability support (Gao et al., 2021). Students strive to develop their potential through social and
family environment education is a sign that they have the comfort of living with their families. In addition,
family support can be in the form of parents' efforts in meeting children's needs which is supported by
stable family economic conditions, this can affect the development of children's learning competencies
and learning motivation. The relationship between family support and student learning motivation was
analyzed using SEM-PLS analysis which presented the results of the analysis of the original sample (0)
0.206, sample mean (M) 0.214, standard deviation (STDEV) 0.075, T statistic 2.742 and p values 0.006.
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Based on statistical analysis, it shows that family support has an influence on the formation of children's
learning motivation, but its relationship with student learning activities, the variable of learning
motivation becomes a mediating variable, meaning that not only family support as a variable that forms
learning motivation but also learning motivation can be formed by itself because it has self-regulated
learning as the basis for the implementation of metacognitive learning theory (Aurah, 2013; Ganda &
Boruchovitch, 2018; Sen, 2016). External factors that shape learning motivation come from student
environmental factors, teacher support at school, and family support. In addition, to maximize the
potential of students, the relationship with the social environment must be considered only a positive
social environment (Garcia-Reid et al., 2015; Mudrak et al., 2020).

Consistent with previous studies that have shown there is a link between family support and
learning motivation, there was research on the relationship of teacher and parent support to student
learning participation at the university level (Descals-Tomas et al., 2021). In previous studies, it used the
mediating variable of student learning intentions towards their participation in the learning process.
However, in this study, parental support can increase student learning motivation and then the learning
motivation affects all forms of student participation activities in the learning process at school. The
comparison of these two studies generally states that family environmental support plays an important
role in fostering students' motivation and learning intentions so that they can actively participate in
carrying out their learning at school.

As a reinforcement of learning motivation that affects student participation in the learning
process in the classroom, a quality study shows that intrinsic motivation and student epistemic beliefs
have a positive effect on student learning achievement (Chai et al., 2021; Gao et al,, 2021). Previous
studies have also found that students who have strong intrinsic motivation tend to invest their time and
energy in seeking a broader and deeper understanding (Burns et al, 2019). The application of this
intrinsic learning motivation, for example, in the form of constructive learning strategies.

The Relationship Between Learning Motivation and Student Learning Engagement

Second, there is a relationship between learning motivation and student learning engagement.
The variable of learning motivation becomes a mediating variable between family support and student
learning activities. Thus students' learning motivation can grow consciously because they have a strong
internal self-drive towards the achievements they will achieve, for example, ideals. The results of
statistical analysis showed a relationship between learning motivation and student learning activities with
the original statistical value of the sample (0) 0.437, sample mean (M) 0.437, standard deviation (STDEV)
0.089, T statistic 4.900 and p values 0.000. Meanwhile, research conducted by previous study found that
one of the factors that make students active in learning is the school curriculum (Bayoumy & Alsayed,
2021), it emphasizes that the subjects students study offer a diversity of learning opportunities that can
increase student learning activities.

Some studies have different views on this subject, for example the research conducted by
previous study explaining that the classroom environment is at the heart of how a student is actively
involved in his learning activities (Reinke, 2019). Moreover, other studies adds that the school
environment that determines creativity, collaboration, active learning, and integrative thinking is related
to higher student engagement in the school (Hudson & Carrasco, 2015; Konold, T., Cornell, D,, Jia, Y., &
Malone, 2018). The involvement of students in the learning process becomes an important factor that can
influence the learning effect. Previous study state student involvement consists of absorption, dedication
and student spirit in learning activities (Ouweneel et al,, 2011). The absorption dimension can interpret
the student's emotional state, for example, the feeling of pleasure.

The most relevant and supportive research results of this study is the research conducted in
previous studies found that student learning participation is mediated by the use of learning technology
used by teachers during delivering material in class, through this, student learning motivation can grow
(An, F, Yu & Xi, 2022). In addition, teacher support in schools is proven to enable student learning
engagement in the classroom. Thus, previous studies provide empirical evidence that learning motivation
is one of the main elements that cause students to want to participate in the learning process, as well as
the results of this study which show a direct relationship between learning motivation and learning
engagement (Yang etal,, 2021).

The dimension of dedication interprets their sense of pride, enthusiasm, enthusiasm and courage
in facing challenges when following the learning process. Furthermore, the vigor dimension describes the
physical condition of students during the learning process, for example, students have persistence in
learning and are not easily discouraged in facing problems (Aurah, 2013; Jong Jek Siang, & Santoso, 2016).
A higher level of student engagement can be a benchmark that students have high self-regulation, master
effective learning strategies and have good mental and physical health.
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The Relationship Between Self-regulated Learning and Student Learning Engagement

Third, there is a relationship between self-regulated learning and learning engagement. Research
conducted by previous study shows that students who have self-regulated learning are able to provide
the best results in their learning activities (Jaramillo et al., 2022). In an era of very rapid technological
development, it becomes an opportunity and makes it easier for students to dig up information and
deepen their academic knowledge. Several studies have proven that the use of smartphones, tablets or
computer applications is a means for students to explore the world's libraries (Anshari et al., 2017;
Hartley et al.,, 2020), so that those who use smartphones wisely for the learning process are proven to be
able to improve their academic achievemen (Ariel & Elishar-Malka, 2019; Dalvi-Esfahani et al., 2020).
However, students who use smartphones unwisely so that they interfere with their learning activities can
result in a decrease in students' cognitive power such as not paying attention to the teacher when
explaining in class, less concerned about schoolwork this has an impact on low academic performance
(Chen & Yan, 2016; Lepp, A., Barkley, J. E., & Karpinski, 2015).

Previous research that supports the results of this study is the research conducted that found
empirical evidence that self-regulated learning can affect students' learning participation as well as their
satisfaction in carrying out learning together with their teachers (Yoo & Jung, 2022). Self-regulated
learning will lead students to make the best efforts in all forms of the learning process, the goal is to be
able to achieve their personal goals in both academic and non-academic aspects. Recent research has
subsequently found that self-regulated learning can improve student performance in learning (Adam et
al., 2017). So based on the results of previous studies, the results of this study support and strengthen
previous research which states that self-regulated learning can increase student learning engagement in
the learning process.

The Relationship Between Self-regulated learning and Student Learning Motivation

Fourth, there is a relationship between self-regulated learning and learning motivation. Based on
statistical analysis of the values of the original sample (0) 0.546, sample mean (M) 0.556, standard
deviation (STDEV) 0.065, statistical T 8.428 and p values 0.000, thus showing that significantly through
exploratory analysis SRL has a relationship with increasing students' intrinsic learning motivation.
Consistent with the results of research that finds that distance learning allows students to improve their
self-regulated learning, but there are challenges because students must be able to place high demands in
organizing their learning and motivation (Pelikan et al., 2021). Self-regulated learning has an important
role in student success in learning. Among the factors that cause students who have SRL to be able to carry
out learning well is because they are able to actively control the learning process by setting goals that they
will achieve, managing learning time, evaluating their performance, always motivating themselves and
establishing social interactions to carry out collaborative learning (Adam et al, 2017; Dent, A. L, &
Koenka, 2016). Self-regulated learning leads students to perform learning activities consciously and know
the direction of the goal for what they are learning. In achieving this goal, motivation arises as the basis for
the reason they learn. Meanwhile, other studies provide a different view, where students' learning
motivation is not only influenced by SRL or extrinsic factors, but also influenced by technological factors
as a medium for teachers to deliver their teaching materials (Shieh & Hsieh, 2021). The findings in this
study show that it is important to maintain student self-regulated learning, at least parental support, a
positive peer environment and student awareness to carry out learning activities consciously.

4. CONCLUSION

The conclusion of the findings of this study is that to make students play a role in the learning
process, it is necessary to pay attention to various aspects in the internal and external environment of
students. In a family environment, the family must be able to provide optimal and comprehensive support,
students must maintain the quality of self-regulated learning, learning motivation as well as its
metacognitive aspects. Student self-regulated learning is formed in a complex way from the student's
learning environment. Parents who have closer supervision with students are expected to regularly be
able to control the learning development of students, besides that comfortable and calm family
environment conditions will make it easier for students to carry out learning. Family support makes a
great contribution in the social and cognitive development of students so that they can develop their
potential more broadly and have an attitude of independence. The role of teachers in schools is to create
an interactive learning atmosphere and be able to provide attention to students. So that the integration
between the family and school environment is conducive to forming and strengthening student learning
motivation and in line with increasing student engagement and academic performance.
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