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Sejak pandemi Covid 19 melanda dunia, berbagai perubahan terjadi pada dunia
pendidikan. Guru dituntut untuk dapat mengembangkan pembelajaran online
agar kegiatan pembelajaran dapat berjalan lancer. Tujuan penelitian ini adalah
menganalisis efektivitas pembelajaran daring di peruruan tinggi. Subjek
penelitian adalah dosen yang berjumlah 22 orang. Objek penelitian meliputi
efektivitas program pembelajaran daring ditinjau dari segi konteks, masukan,
proses, dan produk. Pendekatan yang digunakan pada penelitian ini adalah
pendekatan evaluatif. Desain model penelitian yang digunakan adalah model
evaluasi CIPP (Context, Input, Process and Product Evaluation Model). Data
dianalisis secara statistik deskriptif dengan menghitung persentase. Selanjutnya,
data dianalisis dengan rumus T-Score. Tingkat efektivitas pembelajaran daring
dianalisis melalui kuadran model “Glickman”.Hasil analisis data menunjukkan
bahwa pembelajaran daring di PGSD ditinjau dari segi konteks, secara deskriptif
tergolong sangat baik, dengan persentase keefektifan sebesar 18,18%.
Pembelajaran daring di PGSD Undiksha ditinjau dari segi masukan, secara
deskriptif sangat baik, dengan persentase keefektifan sebesar 0%. Pembelajaran

aizd daring di PGSD Undiksha ditinjau dari segi proses, secara deskriptif tergolong

sangat baik, dengan persentase keefektifan -9,09%. Pembelajaran daring di
PGSD Undiksha ditinjau dari segi produk, secara deskriptif tergolong sangat
baik, dengan dengan persentase keefektifan sebesar 18,18%. Dapat disimpulkan
bahwa pembelajaran daring yang telah diselenggarakan sangat baik dan efektif

ABSTRACT

Since the COVID-19 pandemic hit the world, various changes have occurred in the world of education. Teachers are required
to be able to develop online learning so that learning activities can run smoothly. The purpose of this study was to analyze the
effectiveness of online learning in universities. The research subjects were lecturers totalling 22 people. The research object
includes the effectiveness of online learning programs in terms of context, input, process, and product. The approach used in
this study is evaluative. The research model design used is the CIPP evaluation model (Context, Input, Process and Product
Evaluation Model). The data were analyzed descriptively by calculating the percentage. Next, the data were analyzed by the
T-Score formula. The level of effectiveness of online learning was analyzed through the quadrant of the "Glickman™ model.
The results of data analysis showed that online learning in PGSD, in terms of context, descriptively classified as very good,
with an effectiveness percentage of 18.18%. Online learning at PGSD Undiksha in terms of input, descriptively is very good,
with an effectiveness percentage of 0%. In terms of process, online learning at PGSD Undiksha is descriptively classified as
very good, with an effectiveness percentage of -9.09%. In terms of products, online learning at PGSD Undiksha descriptively
is classified as very good, with an effectiveness percentage of 18.18%. It can be concluded that the online learning that has
been held is excellent and effective.

This is an open access article under the CC BY-SA license. @ @
Copyright © 2021 by Author. Published by Universitas Pendidikan Ganesha.

1. INTRODUCTION

At the beginning of 2020, the world was shocked by the spread of a virus outbreak known as
Coronavirus Diseases 2019 (Covid 19). The coronavirus was allegedly first discovered in China, which has now
spread throughout the world. The World Health Organization (WHO) has declared Covid 19 a pandemic. It is
because of the broad impact caused by Covid 19 (Hincal & Alsaadi, 2021; Kadafi et al., 2021; Yulia, 2020).
Since the COVID-19 pandemic hit the world, various changes have occurred in various areas of life. The world
must adapt to its various activities (Dhawan, 2020; Maulana, 2021). The world of education has also not been
spared the impact of the COVID-19 pandemic (Ali, 2020; Saha et al., 2021). Early childhood education, primary
and secondary education, and higher education are expected to adapt to continue to provide good services in the
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field of education (Browning et al., 2021; Satyawan et al., 2021). Higher education has more responsibilities than
previous levels because it has the tri dharma of higher education (Ramkissoon et al., 2020; Satyawan et al.,
2021). Implementing the tri dharma of higher education faces its challenges in the midst of this new normal, both
in education and teaching, research and community service. Universities are required to be creative and
innovative to continue to carry out their tri dharma activities, especially education/learning in this pandemic
condition (Chou, 2013; Odriozola-Gonzalez et al., 2020). In this case, the Ministry of Education and Culture
government has issued a policy in education to prevent the spread of COVID-19 regarding Online Learning and
Working from Home (Permata & Bhakti, 2020; Sugiarto, 2020). It aims to prevent the spread of Covid-19
(Dewa et al., 2020; Herliandry et al., 2020). Education units are directed to continue to carry out learning
packaged online. Learning from home through online/distance learning is implemented to provide meaningful
learning for students (Hutauruk & Sidabutar, 2020; Saragih et al., 2020). All learning activities are currently
conducted by conducting distance learning and suggesting students study from their homes (Hanifah Salsabila et
al., 2020; Mustakim, 2020; Ro’fah et al., 2020).

In line with this government policy, Ganesha University of Education (Undiksha) fully supports and
follows up on various policies regarding the extension of working from home for all Undiksha BLU employees.
The odd semester and even semester of the 2020/2021 academic year is also set to carry out complete online
learning. PGSD, as part of Undiksha under the auspices of the Faculty of Education, is committed to
implementing quality online learning. 100% of learning is carried out online through Undiksha e-learning. PGSD
has developed its standardized online learning in the PGSD Study Program to ensure quality in education and
learning. All PGSD lecturers use online learning with the PEDATI model. PEDATI is an acronym for Learn,
Experience, Apply, Evaluate (Chaeruman, 2017). Online learning in the PGSD Study Program uses the Learning
Management System (LMS) or e-learning provided by Undiksha. However, the management has been set so that
it becomes the standard for every lecturer. These standards include the number of meetings 16 times, including
UTS and UAS. Each meeting contains one discussion topic, so there are 14 discussion topics. During one
semester, six assignments must be done by students in e-learning. Every two weeks, lectures are held face-to-
face (video conference). Online learning activities are currently ongoing.

The concept of online learning was developed in Indonesia before the pandemic with the term Distance
Learning (Laksana et al., 2019; Mutohhari et al., 2021). Distance learning began to appear at the end of the 20th
century. At the beginning of the 21st century, PJJ became one of the practical learning methods (Lenar et al.,
2014). Distance Learning is defined as a learning process that does not take into account space and time, has an
independent nature for developing students using methods and media in learning activities (Kor et al., 2014;
Satyawan et al., 2021). Online learning is one of the best solutions to overcome learning problems in the covid-
19 pandemic (Heng & Sol, 2020; Saha et al., 2021; Satyawan et al., 2021). Previous research findings state that
online learning will help students learn remotely (Asmuni, 2020; Lorenza & Carter, 2021). Other research
findings also state that online learning will make it easier for students to study anywhere (Alavudeen et al., 2021;
Cahyadi, 2020; Laksana, 2020). Online learning can be applied during the covid-19 pandemic to make it easier
for students to learn. It is exciting to conduct an evaluation study on the effectiveness of online learning in the
PGSD Study Program. The effectiveness of online learning can be viewed in terms of context, input, process,
and product. In addition, it is crucial to research the obstacles faced and solutions made in implementing online
learning. The purpose of this study was to analyze the effectiveness of online learning in universities. It is hoped
that this research can provide solutions to problems regarding online learning.

2. METHOD

This research was conducted at the Elementary School Teacher Education Study Program, Ganesha
University of Education. The subjects in this study were PGSD lecturers who taught the even semester courses
for the 2020/2021 academic year, totalling 22 people. The research approach used in this study is evaluative
because the researcher wants to evaluate an online learning program/activity. By using this evaluative research,
researchers can collect, analyze and use the information to assess the work performance of online learning
programs. In addition, researchers can provide recommendations for improvement/improvement of the evaluated
learning program with evaluative research (Lukum, 2015). The research model design used is the CIPP
evaluation model (Context, Input, Process and Product Evaluation Model). The CIPP model consists of four
types of evaluation, namely context evaluation, input evaluation, process evaluation and product evaluation
(Junanto & Kusna, 2018). Using the CIPP model in this study is because the CIPP model is very appropriate and
suitable for evaluating learning programs. The methods used to collect data are observation and questionnaires.
The instrument used to collect data is a questionnaire. The data collected in this study include: 1) the
implementation of online learning in terms of context, 2) the implementation of online learning in terms of input,
3) the implementation of online learning in terms of the process, and 4) the implementation of online learning in
terms of products. Data were collected using a questionnaire that had been given to lecturers at PGSD. Data were
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analyzed using descriptive statistical analysis techniques by calculating the percentage of guidelines used to
provide meaning and decision making on the quality of online learning are presented in Table 1.

Table 1. Guidelines for Conversion of Five-Scale Online Learning Programs

No. Score Range (%) Qualification
1 90,00 - 100,00 Very good
2 75,00 — 89,00 Well
3 65,00 — 74,00 Enough
4 55,00 — 64,00 Not good
5 0,00 — 54,00 Not very good

Data analysis on each context variable, input, process, and product is directed to applying the standard
curve. Data above or to the right of the reception area is marked with a positive (+) sign, whereas data on the left
or below the reception area is marked with a negative sign (-). To determine the score for each variable, it is
calculated using the T-Score. If T>50, the direction is positive or high (+), and if T is 50, the direction is
negative or low (-). Meanwhile, the final results of each context variable, input, process, and product are
calculated by adding up the positive (+) and negative (-) scores. If the number of positive scores is more, the
result is positive (+), and vice versa. If the number of positive scores is less than or equal to the number of
negative scores, the result is negative (-). In answering the problem of the effectiveness of the implementation of
online learning programs in PGSD, the T-Score is used. The classification is converted according to the
Glickman type. To determine the effectiveness of the implementation of online learning programs using a
communicative-integrative approach, an analysis of the context, input, process, and product variables was carried
out through quadrant analysis of the "Glickman" model (1981), which was divided into four quadrants.

3. RESULT AND DISCUSSION

Result

In terms of context, online context learning in PGSD includes several aspects: the availability of a legal
basis, curriculum, stakeholder support, lecturer competence, and lecturer attitudes. Overall, in terms of context,
online learning in PGSD reached an average score of 114.18, which was in the very good category. A total of 21
people (95.45%) were in the very good category, and 1 person (4.55%) was in the good category. Next, we
continue to calculate the T-Scor to see the effectiveness of the program. Online learning in PGSD in terms of
input includes several aspects, namely students, management, and infrastructure. In general, online learning at
PGSD regarding inputs reached an average score of 87.14, which was in the very good category. A total of 19
people (86.36%) said it was very good, and as many as three people (13.64%) said it was good. Next, it is
continued to calculate the T-Scor to see the effectiveness of the program. Online learning in PGSD is viewed in
terms of processes related to the preparation and implementation of online learning. The quality of online
learning in PGSD in terms of the process reached an average score of 54.41 in the very good category. A total of
21 people (95.45%) said it was very good, and as many as one person (4.45%) said it was good. Next, we
continue to calculate the T-Scor to see the effectiveness of the program. Online learning in PGSD is viewed in
terms of products related to learning outcomes after online learning is carried out. The results of online learning
at PGSD regarding products reached an average score of 41.86 in the very good category. A total of 18 people
(86.36%) said it was very good, and as many as four people (13.64%) said it was good. Next, we continue to
calculate the T-Scor to see the effectiveness of the program. The recapitulation of the calculation results of
context variables, inputs, processes, and products is presented in Table 2.

Table 2. Recapitulation of Context, Input, Process, and Output Variavel Calculation Results with T-score

Variable = Frequency = Results Information
Konteks 13 9 + Positive
Input 11 11 + Positive
Proses 10 12 - Negative
Output 13 9 + Positive
Results o Positive, Positive, Negative, Positive

Based on table 2, the recapitulation of the calculation results of context variables, input, process, and
output with a t-score, obtained for the context component in the positive (+) category, for the input component in
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the positive (+) category, for the process component in the harmful category (-), and the output component is
categorized as positive (+). After being consulted with the Glikman quadrant, implementing the bold learning
program at PGSD was qualified to be quite effective. The findings of this study revealed that the learning
program in PGSD was implemented quite effectively. It shows that the courageous learning carried out by the
PGSD study program during covid, especially in the even semester of the 2020/2021 academic year, was carried
out well..

Discussion

Of the four components of CIPP as an approach in conducting evaluation studies, three components,
namely context, input, and product, are positive (+). Meanwhile, the process component is still negative (-). It
means that the availability of legal foundations, curriculum, stakeholder support, lecturer competence, and
lecturer attitudes in online learning is very good regarding aspects of students, management, and adequate
infrastructure. The results of student learning outcomes as aspects of the product in this study have been
achieved well. Good learning is shown through the learning outcomes obtained by students (Alhefnawi, 2021,
Satyawan et al., 2021). However, the online learning process seems to need improvement. As it is known, online
learning is carried out using internet facilities (Alhefnawi, 2021; Hogan & Devi, 2019; Satyawan et al., 2021).
Educators and students do not meet conventionally face-to-face (Kumari et al., 2020; Roling et al., 2020). This
condition demands the independence of student learning. Students must have a high awareness of learning and
actively discuss both at LMS and during video conferences (Bervell & Arkorful, 2020; Hussin et al., 2018;
Mutohhari et al., 2021). It is a challenge to motivate students to stay disciplined and study hard. Lecturer activity
facilitating learning is essential in providing feedback at LMS and during video conferences (Bervell et al., 2020;
Sakova & Chevereva, 2021; Zabolotniaia et al., 2020). The results of this study are in line with research
conducted by previous researchers. The implementation of learning which includes the requirements for
implementing learning and learning activities, after being analyzed with the CIPP model, is declared quite
effective (Bhakti, 2017; Magdalena et al., 2020). The online learning system program in the PMIPA FKIP Unila
environment as a whole is quite good so that it can be continued (Riyanda et al., 2020). Since the outbreak, the
implementation of online learning in Higher Education has been going well (Mahnun, 2018; Sugiarto, 2020).
University managers in the Covid-19 era take the policies to carry out online learning where deemed appropriate,
according to the needs and situations (Chou, 2013; Satyawan et al., 2021).

In terms of input, both in terms of the quality of lecturers and students, they are quite competent in
managing online learning. The substance of the material delivered is not reduced in the slightest when compared
to face-to-face classes. However, the problems that arise are from the non-technical side. Where network issues
and data packet costs are a concern for students (Arizona et al., 2020; Yudiawan, 2020). Online learning in
elementary schools during the COVID-19 pandemic was able to increase knowledge, skills, mastery of
technology, autonomy, creativity, independence of students and show the readiness of school institutions, both
teachers and facilities to carry out distance learning (Hanifah Salsabila et al., 2020; Huang, 2020; Sujarwo et al.,
2020). Online learning is less than optimal in increasing students' ability, especially non-academic ones such as
character building, interaction effectiveness in learning, complete learning, personality enhancement, giving
motivation oriented to exemplary life and the accuracy of evaluation of increasing student abilities (Waruwu,
2020). The findings of this study imply that online learning should be well prepared in terms of context, input,
and process to produce sound output. In the online learning process, it should be packaged so that students can
still learn optimally. Design online learning to be packaged differently from offline learning. In offline learning,
learning design can consider interactions between students and lecturers carried out and observed directly
(Hogan & Devi, 2019; Satyawan et al., 2021). Meanwhile, online learning is challenging to do. Therefore, giving
structured assignments to be a concern so that it can help students learn. Furthermore, these tasks should be
cross-checked and given feedback. The model that can be chosen in online learning is the flipped classroom.
Tasks are given first before virtual face-to-face learning is carried out. During virtual face-to-face, these tasks are
discussed intensively.

4. CONCLUSION

The online learning program in PGSD, in terms of context, descriptively is classified as very good. The
online learning program at PGSD in terms of input descriptively is very good. The online learning
implementation program at PGSD is viewed in terms of process; descriptively, it is classified as very good. The
online learning program at PGSD, in terms of product descriptively, is classified as very good. During online
learning, it is recommended for students to increase awareness of independent learning, actively discuss both at
LMS and during video conferences.
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