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A B S T R A K 

Munculnya Covid-19 berdampak pada banyak bidang, terutama proses belajar 

mengajar harus diubah dari proses belajar mengajar tatap muka menjadi proses 

belajar mengajar jarak jauh. Penelitian ini dilakukan untuk menganalisis 

implementasi pengajaran bahasa Inggris jarak jauh selama pandemi Covid-19, 

khususnya persiapan yang dilakukan, prosedur pengajaran yang diterapkan, dan 

penilaian siswa yang dilakukan serta untuk menggambarkan tantangan yang dihadapi 

oleh guru bahasa Inggris. Untuk melakukan penelitian, metode kualitatif deskriptif 

diterapkan dalam penelitian ini. Setting penelitian ini adalah tiga orang guru bahasa 

Inggris sebagai subjek penelitian ini. Peneliti menggunakan tiga instrumen untuk 

memperoleh data, yaitu pedoman wawancara, lembar evaluasi RPP, dan observasi. 

Hasil pertama menunjukkan bahwa para guru telah mempersiapkan persiapan 

mereka sebelum melaksanakan pembelajaran jarak jauh, meliputi RPP, 

media/platform pembelajaran, sumber belajar, dan strategi pembelajaran. Hasil 

kedua terkait dengan prosedur pengajaran selama pelaksanaan remote teaching 

terbagi menjadi tiga kegiatan; pada saat pra kegiatan guru menyapa siswa dan 

meminta mereka untuk mengisi kehadirannya, pada saat kegiatan hanya memberikan 

beberapa materi pembelajaran, dan pada saat pasca kegiatan guru mengakhiri 

pembelajaran dengan mengapresiasi siswa dan memberikan tugas. Hasil ketiga 

menunjukkan bahwa guru menilai siswanya dengan menggunakan berbagai media 

penilaian pembelajaran, seperti Google Form, Google Drive, dan Google Classroom. 

Hasil terakhir menunjukkan bahwa ada tiga tantangan yang dihadapi guru, seperti 

kurangnya diskusi, masalah internet dari siswa, dan variasi media pembelajaran. 

 

A B S T R A C T 

The appearance of Covid-19 affected many fields, especially the teaching-learning process must be changed from face-to-

face teaching-learning process into remote teaching-learning process. This research had been conducted to analyze the remote 

English teaching implementation during the pandemic of Covid-19, particularly the preparation made, teaching procedure 

implemented, and student assessment implemented as well as to describe the challenges faced by the English teachers. To 

conduct the research, a descriptive qualitative method was implemented in this research. The setting of the research were 

three English teachers in it as the subjects of this research. The researcher used three instruments to obtain the data, such as 

interview guide, lesson plan evaluation sheet, and observation. The first result shows that the teachers had already prepared 

their preparation before implementing remote teaching, including lesson plans, learning media/platforms, learning sources, 

and teaching strategies. The second result related to the teaching procedures during the implementation of remote teaching, it 

divided into three activities; during pre-activity, the teachers greeted the students and ask them to fill their presence, during 

whilst-activity they only provided some learning materials, and during post-activity, the teachers end the class by 

appreciating the students and giving a task. The third result shows that the teachers assessed their students by using various 

learning assessment media, such as Google Form, Google Drive, and Google Classroom. The last result shows that there 

were three challenges encountered by the teachers, such as lack of discussion, internet issues from the students, and varying 

the learning media. 

This is an open access article under the CC BY-SA license.  
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1. INTRODUCTION 

 The appearance of Covid-19 affected many fields, especially the educational field. Therefore, many 

schools had to be closed due to avoid the spread and infection of coronavirus (Lestari et al., 2021; Setiawan & 

Iasha, 2020). Thus, the teaching-learning process must be changed from face-to-face teaching-learning process 

into remote teaching-learning process where the teachers need to adapt with the new teaching style by preparing 

some platforms to help conducting remote teaching and also monitoring their students remotely (Code et al., 

2020; Mu’awanah et al., 2021; Valverde-Berrocoso et al., 2021). Furthermore, previous study explained that the 

new implementation of remote teaching made different experiences in the teaching-learning process, such as 
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using various online platforms and new regulation systems from the government that must be implemented 

(Pokhrel & Chhetri, 2021). In Indonesia, there were several new regulation systems that must be noticed and 

implemented by the teachers to conduct remote teaching. The regulations had to be implemented to reduce the 

spread of the pandemic of the Covid-19 situation by prioritizing their health and staying safe (Cahyadi et al., 

2021; Nugroho, Haghegh, et al., 2021). New regulation systems were divided into two parts, such as remote 

distance education and offline distance education. For offline distance education, the students and the teachers 

could access the learning sources from TVRI, radio, self-study modules, printed teaching materials, and learning 

media from around objects and environments. Furthermore, the regulations could be considered by the infected 

areas zone from Covid-19, including yellow, orange, and red zones. To conduct an offline teaching-learning 

process, the area must be in a green zone where they also needed and kept to do health protocol (Ashida & 

Ishizaka, 2022; Karuniasih, 2022).  

Before implementing remote teaching, the teachers need to make some preparations. Previous study 

state that there were five factors that can affect the teachers’ preparation to conduct remote teaching, including 

attitudes, technology competency, pedagogy and methodology skill, teaching training, and time management 

(Phan & Dang, 2017). It is also supported by other study in which they explain that while preparing, the teachers 

also need to design a new lesson plan to match with the remote teaching process (Putri & Sari, 2021). Teaching 

training, creating a safe and inclusive remote teaching were needed to be prepared to improve the remote 

teaching process and have a better implementation. While conducting remote teaching, there are several teaching 

procedures that need to be noticed by the teachers. Previous study mentions there are several teaching strategies 

that can be implemented during remote teaching, such as by using video conference to teach in an oral way, and 

using instant messaging to teach in a written communication (Suputra, 2021). Learning assessment also needs to 

be implemented during remote teaching to evaluate the students. Several assessments that can be used in remote 

teaching, such as formative assessment, summative assessment, illuminative assessment, integrative assessment, 

and assessment for quality assurance (Núñez et al., 2020; Quezada et al., 2020). Previous study also clarifies 

several strategies for learning assessment during remote teaching, such as the teachers can use summative or 

formative assessment where the teachers can ask several questions to check the students’ understanding or 

background knowledge (Federkeil et al., 2020; F. Ferri et al., 2020).  

There were several researches that had been conducted about remote teaching implementation. There 

were several researches that had investigated teaching preparation and procedures during remote teaching. 

Starting from study who investigated an effective teaching strategy that was used by an EFL teacher in which the 

results showed that by using video call from WhatsApp or direct call for the students who did not have 

WhatsApp in the remote teaching process was effective to be implemented (Mulyati, 2021). It is also in line with 

other study where the results were that the use of a teaching strategy by using E-Learning Madrasah Platform 

could minimize the problems while implementing remote teaching, like the students had not any obstacles while 

accessing the platform (Putri & Sari, 2021). Moreover, some researchers investigated obstacles encountered by 

the English teachers during implementing remote teaching. A study found several obstacles in SMK Nusantara 

Balikpapan, among others the teachers had lack of experiences, especially in mastering the learning platforms, 

handling the time of schedule, motivating the students, and overcoming the students to cheat (Hermansyah & 

Aridah, 2021). Supported with study that investigated several obstacles generally in Indonesia where they found 

that the students still had a lack of motivation to participate in remote learning and also there was a lack of 

preparation from the teachers where it gave an impact to the teaching procedures, especially in delivering the 

material (Nugroho, Ilmiani, et al., 2021). 

Based on those researches, they have not investigated remote teaching in Buleleng, Bali. Furthermore, 

SMAN 2 Banjar was the setting of this research. Moreover, those researches only provided the teachers’ 

preparation, teaching procedures, problems encountered by them, and their perceptions towards the 

implementation of remote learning during the pandemic of Covid-19. Thus, this research would focus to 

investigate the teachers’ perceptions, teachers’ teaching procedures, learning assessment as well as challenges 

encountered by the teachers simultaneously in one single study.  

The setting of the study was in SMAN 2 Banjar which was one kind of school that implemented remote 

teaching during Covid-19. Moreover, the preliminary research had been implemented in SMAN 2 Banjar by 

interviewing seven English teachers to find out their basic implementation of remote teaching. The result showed 

that there were three English teachers who had problems while conducting remote teaching, such as they needed 

to adapt to the new regulation system of teaching time reduction. Thus, they needed to teach and deliver the 

material in a shorter time than usual. Furthermore, the teachers only used Google Classroom to teach and deliver 

the materials. In addition, some students could not access that platform due to having inadequate gadgets and 

internet issues. The aim of this research would be focussed on the analysis of the remote English teaching 

implementation during pandemic of Covid-19. Furthermore, the researcher would observe, analyze the document 

based on the English teachers’ lesson plan, and interview the English teachers in which there were three English 

teachers who participated in this research as the subject. Moreover, the implementation of remote teaching was 

http://u.lipi.go.id/1486478977
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analyzed and investigated to become a reflection and contribution for the teachers and the English Department 

students as the English teachers’ candidate in order to make a better implementation of remote teaching, 

especially in preparing the remote teaching, conducting the teaching procedures in remote teaching, assessing the 

students in remote teaching as well as to overcome the challenges encountered by them. 

 

2. METHOD 

The method of this research was using descriptive qualitative. Descriptive qualitative is a method to 

discover a comprehensive summarization which is experienced by the individuals or a group of individuals 

(Lambert & Lambert, 2012). Therefore, the descriptive qualitative method was used to answer the research 

questions related to the teaching preparations, the teaching procedures, and learning assessment as well as the 

challenges encountered by the teachers while implementing remote teaching. Furthermore, the research was 

conducted by doing an observation to the English teachers as the subject of this research while implementing 

remote teaching (John W Creswell, 2014). Moreover, the researcher also conducted an interview guide to the 

subject of this research. The data that had been collected would be analyzed using descriptive analysis method. 

Thus, the data would be reviewed by using theory or perspective triangulation to find out the data validity.  

The research was conducted in SMAN 2 Banjar, Buleleng Regency, Bali Province which was the 

setting of this study. The setting of this research was selected because SMAN 2 Banjar was a school that 

implemented remote teaching during the pandemic of Covid-19. Moreover, there were three English teachers 

that had been selected to become a subject of this study. There were several steps to gain the data collection of 

this research. The first research question related to the teachers’ preparation where the data were obtained by 

doing an interview and document analysis. The second research question regarding the teachers’ teaching 

procedures, the data gained by doing an interview and observation. The third research question about the 

learning assessment, the data obtained from interview and observation. The last research question regarding the 

challenges encountered by the teachers, the data gained from interview and observation. 

 

3. RESULT AND DISCUSSION 

Result 

Teaching Preparation before Implementing Remote Teaching 

Interview Guide Data 

In preparing the lesson plan, teacher 1 only adjusted the lesson plan that had been made before doing 

remote teaching with the same structure format. Therefore, he only focused on changing the topics or subjects 

that he taught. The excerpt including “…making Lesson Plan is not hard to do… So, I just change the subject but 

the structure is the same....”. Then teacher 1 used problem-based learning as the teaching strategy to implement 

remote teaching. Excerpt state “…I used problem-based learning.” Teacher 1 obtained the learning sources from 

the internet and some videos on YouTube and used a laptop to implement remote teaching and it was supported 

by Wi-fi. Teacher 2 had already prepared the lesson plan by considering the syllabus, and learning sources that 

were found on YouTube, Google, etc. and it was adjusted based on the students’ level and ability. The excerpt is 

“…The first preparation in making Lesson Plan is from the syllabus because several basic competencies should 

be taught…we have to find some learning resources, as we can find on YouTube, Google, and so on…, to adjust 

the students’ ability level.” Teacher 2 applied a Question-and-answer strategy to know his students’ background 

knowledge and a problem-based learning strategy was used to train the students to be criticizing in solving their 

problems. The excerpt is “…Firstly, I used a question-and-answer to know the students’ ability level, then I used 

problem-based learning …to make the students criticize in analyzing those problems, and be able to get the 

answers.” Teacher 2 got the learning sources from several websites on the internet. The teacher also used books 

or magazines as the learning sources to implement remote teaching if there are no materials found on the 

internet. Teacher 2 used the personal computer as the teaching tool to implement remote teaching. 

Teacher 3 had prepared the lesson plan by considering the syllabus, followed by preparing some 

learning materials based on basic competencies and learning objectives. The excerpt is “…prepare the lesson 

plan by seeing the syllabus. Then, I prepare the material that will be taught based on basic competencies and 

learning objectives …” Teacher 3 used two kinds of teaching strategies to implement remote teaching, such as 

problem-based learning and sometimes he used communicative teaching. The excerpt is “…problem-based 

learning, or sometimes I usually use communicative teaching.” To choose learning sources, teacher 3 used a 

package book, several websites on the internet, and some videos on YouTube. Teacher 3 had prepared a laptop 

and smartphone to implement remote teaching. But the teacher mostly used smartphone because he could bring it 

everywhere easily and most of the students also had smartphones to access the materials. 
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Lesson Plan Evaluation Data 

The result showed that teacher 1 had already prepared some preparations before implementing remote 

teaching. He already prepared lesson plan, learning materials about Offers and Suggestions, laptop as the 

learning device, Google Classroom as the learning platform,and problem-based learning as the teaching strategy. 

The result showed that teacher 2 had also prepared lesson plan, learning material about Filling Out Forms, 

Personal Computer as the learning device, question-and-answer session and problem-based learning as the 

teaching strategy, and Google Classroom as the learning platform. The result showed that teacher 3 had already 

prepared lesson plan, Expressions of Suggestion for the learning material, 2 devices including laptop and 

smartphone, problem-based learning as the teaching strategy, and Google Classroom and Google Form as the 

learning platform. In conclusion, the preparation before implementing remote teaching by the three English 

teachers had already prepared well. They had prepared their own lesson plan to plan their teaching style during 

remote teaching process. Moreover, they also had already prepared some teaching materials based on the grade 

of the class. Furthermore, They also had already prepared their own teaching devices, teaching strategies, and 

also learning platform. 

 

Teaching Procedures while Implementing Remote Teaching 

Interview Guide Data 

Based on the results of the interview guide, teacher 1 greeted the students and also gave motivation to 

them or gave an overview of the lesson that would be discussed at the beginning of the remote class. The excerpt 

is “I greet my students…share an absent link, and give motivation or overview of the lesson”. Teacher 1 checked 

the students’ background knowledge before proceeding with the whilst-activity by giving some quizzes to his 

students and asking about the material given. The excerpt is “…I have given some quizzes to students to check 

their English skills and asked about materials…”. Teacher 1 was still confused about how to make the students 

more active during the remote learning process. Teacher 1 closed the process of remote teaching by providing an 

exit point where the teacher could give a chance for the students to ask several questions, retell, or discuss 

related to the material given at the end of the meeting. 

To open the remote class, teacher 2 greeted the students and asked a few questions related to the 

previous lesson given to dig into their prior knowledge about the lesson that they had understood. The excerpt is 

“… I was seeing and asking the students’ situation, like “were they happy, healthy?” After that, I asked little 

questions to them related to the previous material given before to find out their prior knowledge…” Teacher 2 

did a pre-test for his students to check the students’ background knowledge about the material during remote 

teaching. The excerpt is “…I can use a pre-test. If I cannot do that, I can make them practice by giving some 

commands or asking several simple questions orally… From those questions, we can find out the students’ 

background knowledge and how deep they understand the material.” Teacher 2 closed the remote teaching by 

giving a chance for his students to ask or answer related to the material that had been given at that meeting 

during remote teaching.  

At the beginning of the lesson, teacher 3 greeted the students by giving several expressions, followed by 

checking the students’ attendance during remote teaching. The excerpt is “I start by greeting the students, then 

asking “how are you today?” and filling the attendance at that time.” To check the students’ background 

knowledge, teacher 3 gave several questions related to the material. If the students could answer the question that 

had been given, they had a reflection on the material. The excerpt is “…To find out the students’ background 

knowledge, by asking about the material that will be discussed. I ask several questions to lead the students to the 

material. If the students can answer my questions, I have a clue what they ever learned about the material.” 

Teacher 3 gave reinforcement to the student who was active in remote class to increase the students’ 

participation to join in the lesson. Teacher 3 closed the remote teaching by concluding the lesson that had been 

taught with the students and doing a post-test related to the material given during remote teaching. 

Observation Data 

English Teacher 1 

First meeting was held on July 28th  2021. The teacher greeted the students firstly, followed by 

instructing the students to fill their presence on Google Form in Google Classroom during pre-activity. During 

whilst-activity, the teacher gave a quiz related to the common vocabularies in English to find out the background 

knowledge of the students. During post-activity, the teacher appreciated the students because they had already 

attended the remote class and said goodbye.  

Second meeting was conducted on August 4th 2021. The teacher started the meeting by asking the 

students to fill the presence form. During whilst-activity, the teacher provided several material from YouTube, 

and some books in form of PDF which was about Offers and Suggestions. At the end of the remote class, the 

teacher gave thanks to the students. 

http://u.lipi.go.id/1486478977
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Third meeting was conducted on August, 18th 2021. The teacher started the meeting by asking the 

students to fill the presence form. In whilst-activity, the teacher provided a material about Opinions and 

Thoughts. During whilst-activity, the teacher asked the students to answer a listening task related to the material. 

During post-activity, the teacher thanked the students and closed the class by saying goodbye. 

English Teacher 2 

First meeting was conducted on August, 2nd 2021. The teacher started the meeting by greeting the 

students, introducing each other, and asking the students to fill the presence form. In this meeting, the teacher 

only focused on introducing each other. At the end of the class, the teacher did not end. Second meeting was held 

on August 9th 2021. During pre-activity, the teacher greeted the students firstly, and followed by asking the 

students to fill the presence form. During whilst-activity, the teacher gave a video material about Filling Out 

Forms where the students asked to watch and comprehend the material given. In this meeting, the teacher also 

forgot to end the class. 

Third meeting was conducted on August 16th 2021. During pre-activity, the teacher greeted the students, 

and asked them to fill the presence form as usual. The next step, the teacher asked the students what material 

would be taught. During whilst-activity, the teacher instructed the students to read a small dialogue on their own 

package book. The teacher ended the remote class by saying thank you and closing the lesson by saying “thank 

you for your attention, stay healthy and have a nice day, goodbye.” 

English Teacher 3 

First meeting was conducted on August, 1st 2021. The teacher started the meeting by asking the students 

to fill the presence form. During whilst-activity, the teacher gave some materials of Expressing Suggestions in 

form of video and students’ worksheets. However, the teacher did not end the class. Second meeting was 

conducted on August, 9th 2021. During pre-activity, the teacher greeted the students, asked the students to fill the 

presence form, and asked about the previous material. During whilst-activity, the teacher explained a little bit 

about the material about Expressing Suggestion. The teacher also forgot to end the class. Third meeting was 

conducted on August 16th 2021. The teacher started the meeting by asking the students to fill the presence form. 

During whilst-activity, the teacher did not provide any materials and did not conduct any teaching process. 

During post-activity, the teacher also forgot to close the class.  

Learning Assessment during Remote Teaching 

This part contains the results of data from the three English teachers after doing an interview with each 

teacher related to the learning assessment that were implemented by them during remote teaching. Teacher 1 

used Google Form to assess their students during remote teaching. The excerpt is “To assess my students, I used 

Google Form.” Teacher 1 utilized a feature of assignment in Google Classroom to assess the students’ 

performance where the students can upload video, audio, etc. in it. The excerpt is “I'm using the Assignments 

feature in Google Classroom. So, students can upload all types of files, both audio and video that is assigned to 

them.” Google Form was also used by teacher 2 to conduct a student assessment during remote teaching. The 

excerpt is “I use Google Form for daily exams and WA or Google Classroom group for daily tasks.” Teacher 2 

used Google Classroom as the learning assessment platform because it could help him to make many questions, 

set the score and time, and make the test could be answered once only. The excerpt is “… it was easy to make 

many kinds of questions, I could set the score and time, and I could also set the students to answer the questions 

once only.” Teacher 3 also used Google Form during remote teaching to conduct students’ assessments. The 

excerpt is “I have been using Google Form to assess my students and I haven’t tried the other platform yet.” 

Teacher 3 used Google form as the learning assessment platform because it was easy to be used for him and his 

students. The excerpt is “From the Google Form, it is easy to be learned by the teacher and to be used by the 

students…” 

Challenges Encountered by the Teachers 

Teacher 1 had no problem with his internet connection or data. Whereas, he found some of his students 

had internet issues, such as low internet connection and lack of internet data during remote teaching. The excerpt 

is “…I have no problem, but some of my students have these problems.” Teacher 2 had no problems with 

internet issues. However, he found some of his students had problems with an internet connection or internet 

data. The excerpt is “For the teacher, there are no problems with connection and internet data. But, the 

students, I found many of them faced these problems” Teacher 3 had no problems with internet issues himself. 

However, the problems came from his students who live in remote areas. He had obstacles in internet signals and 

limitations of gadgets to join in remote classes. The excerpt is “For the teacher, I think each teacher has no 

problem with the connection or internet data because we already have a wi-fi connection at home and school. 

But for students, especially live in remote areas, they exactly have a lack signal. Furthermore, some students 
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have to use their parent’s phones which can be a problem too.” The teacher did not have any problems with the 

internet connection while implementing remote teaching. However, some of his students had internet issues, 

such as lack of internet data and signals. Moreover, the researcher found that the teacher had a challenge to 

motivate the students to become active because most of the students lacked participation during the lesson. The 

researcher also found that only the students had problems with internet issues on the remote teaching 

implementation from the teacher 2. Furthermore, the teacher also had a problem in motivating the students 

during the remote teaching process. The teacher also had not a problem with internet issues but some students 

had a problem in internet issues, including lack of internet data and connection. On the other hand, the teacher 

had a challenge to motivate the students to become active in the learning process. 

 

Discussion 

Remote Teaching Implementation 

While implementing remote teaching, preparing some learning sources is needed by the teachers. 

Previous study explains that learning materials should be prepared to improve their self-confidence and 

encourage independent learning (Noviarani et al., 2021). In addition, the material that would be taken should 

make the students easy to access anywhere and anytime. There are four categories to choose the learning 

material, including simple to use, relevant, interesting, not including crime, phornography, and also viruses (Ibna 

Seraj & Habil, 2019; Lusiyani & Dara Anindya, 2021). The result of this research finding showed that the three 

English teachers in SMAN 2 Banjar had already prepared the learning materials and sources, such as YouTube, 

student’s worksheet, and student’ package book. 

On the other hand, lesson plans also need to be prepared before the teaching process. Previous study 

explains that it is important because the teachers can imagine the teaching plan that has been designed in it which 

is also to improve the teaching process to become better implementation (Wulandari et al., 2021). Other study 

had a finding regarding the preparation of lesson plan by the teachers during the remote teaching process where 

they found that the preparation of lesson plan was ineffective because the teachers had a lack of stating and 

identifying the indicator of learning, selecting appropriate learning materials, learning methods, and learning 

platforms (Kusuma et al., 2021). The result found that in SMAN 2 Banjar, the teachers had already prepared 

their own lesson plan. However, the implementation of problem-based learning that had been provided in the 

lesson plan was not implemented as well in the learning process which made the teaching-learning process not 

active. Learning Media also must be considered to choose while implementing remote teaching by the teachers. 

Appropriate learning media is very important to choose because it can help the teachers and the students to 

communicate as well as to instruct the students during the remote teaching process (Ashiq et al., 2022; Hermino 

& Arifin, 2020; Kumalawati et al., 2021). Previous study clarify that the learning media has an important role 

during the remote teaching process because it can help the teachers and students to communicate with each other 

(Puspita & Ganefri., 2020). Thus, the results of this research showed that the teachers mostly used and utilized 

Google Classroom, Google Form, and YouTube as the learning media during remote teaching where some of the 

students still could not access the learning media because of limitation of gadget and internet issues.  

While conducting remote teaching, teaching strategy is also needed to be implemented. Teaching 

strategy is important to be implemented in the remote class in order to maximize the teaching process. The 

teacher must select an appropriate teaching strategy which depends on the remote teaching situation in order to 

improve the students’ activeness in the learning process (Abel Jr, 2020; Núñez et al., 2020). The results of this 

research showed that based on the interview and document analysis, the teacher provided problem-based 

learning as the teaching strategy that would be implemented during the remote teaching. However, based on the 

observation, the researcher found that the implementation of problem-based learning was not conducted by the 

teacher which made the remote teaching not maximize and the students had a lack of participation. Learning 

assessment is also needed to be conducted to check the students’ understanding related to the material given. 

Learning assessment should be considered by how easy it is to be used. Learning assessment can be more 

interactive if it provides game-based learning (Hakiki et al., 2022; Nyoman Sukajaya et al., 2015). The results of 

this research showed that the three English teachers in SMAN 2 Banjar used Google form and an assignment 

feature in Google Classroom where only a few students could not access those platforms. Thus, they asked to 

submit their works to the school. 

 

Challenges Encountered during Remote Teaching 

The researcher found a lack of motivation from the students to participate in the remote class where 

after the teacher shared the materials in Google Classroom, they only provided the materials without doing any 

discussion. This is in line with previous study found that the remote class was not active (Maryono & 

Lengkanawati, 2022). Some of the students felt bored and submitted their assignments lately while using Google 

Classroom. It is also in line with other study also discovered the students became lack of motivation during 

http://u.lipi.go.id/1486478977
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remote learning because of some factors, including the teachers’ teaching style and competence (Fernando Ferri 

et al., 2020). The other challenge was the implementation of using the other learning media. The researcher 

found that the teachers only utilized Google Classroom as the learning media which made the teaching-learning 

process monotonous. According to Efriana (2021), the teacher needs to be able to choose and vary the learning 

media in order to avoid the monotonous learning process (Baloran, 2020; Putra, 2021). The result of this 

research is in line with other study where they found that the teachers did not master in using some learning 

media and they preferred to use only one learning medium (Efriana, 2021; Khatoony & Nezhadmehr, 2020; 

Rahayu & Wirza, 2020). 

 

4. CONCLUSION 

In summary, the preparation of remote teaching conducted by the three English teachers was already 

prepared well to conduct remote teaching. Moreover, they also had implemented the remote teaching process 

which was divided into three activities, such as pre-activity, whilst-activity, and post-activity. In addition, they 

were also encountered several challenges. Firstly, in pre-activity, the teachers greeted the students and filled the 

students attendance which was provided in Google Form. During whilst-activity, the teachers provided the 

learning materials without doing any discussion. During post-activity, the teachers ended the class by thanking 

the students and saying goodbye. There were three challenges found from the three English Teachers during 

implementing remote teaching. First challenge was to make the remote classroom more active where the 

researcher found that there was no discussion session in the learning process. Furthermore, the teachers were 

challenged to master several learning media in order to avoid a monotonous learning process. The other 

challenge was to teach the students who had a problem with their internet. 
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