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A B S T R A K 

Pandemi covid-19 telah membawa sejumlah kendala dan tantangan 
dalam pembelajaran. Kendala semakin besar ditemui bagi sekolah-
sekolah di rural area.  Mulai dari masalah ketersediaan sarana 
penunjang, dukungan orang tua, sampai kepada masalah kesiapan 
guru dalam melaksanakan pembelajaran dan pendidikan karakter di 
masa pandemi covid-19. Oleh karena itu penelitian ini bertujuan 
mendeskripsikan strategi guru dalam melaksanakan pembelajaran 
jarak jauh dan pendidikan karakter di rural area pada masa pandemi 
Covid-19. Penelitian ini adalah penelitian kualitatif yang melibatkan 13 
orang guru. Metode pengumpulan data berupa metode observasi, 
wawancara, dan kuesioner. Analisis data dilaksanakan secara 
deskriptif kualitatif. Pengolahan data melalui tiga tahap model alir, yaitu 
reduksi data, penyajian data, dan verifikasi data. Pemeriksaan 
keabsahan data dilakukan melalui teknik triangulasi sumber, metode, 
dan teori. Hasil penelitian ini menunjukkan strategi guru dalam 
melaksanakan pembelajaran jarak jauh meliputi: pembelajaran jarak 
jauh daring berbasis Whatsapp, pembelajaran jarak jauh luring, dan 
pembelajaran jarak jauh campuran. Ada 3 strategi yang dilakukan 
dalam pendidikan karakter di masa pandemi Covid-19, yaitu melalui 
nasihat langsung; melalui contoh-contoh atau narasi dalam teks. 
Contoh yang diberikan juga berupa gambar; dan melalui cek list 
aktivitas harian dan mingguan. Berbagai kendala terjadi dalam 
pembelajaran jarak jauh dan pendidikan karakter. Orang tua juga 
merasa stres karena bertambahnnya beban. Oleh karena itu, perlu 
kerjasama antara berbagai komponen untuk mendesain strategi 
pembelajaran yang paling efektif di rural area. 

 
A B S T R A C T 

The COVID-19 pandemic has brought a number of obstacles and challenges in learning. The bigger 
obstacle is found for schools in rural areas. Starting from the problem of the availability of supporting 
facilities, parental support, to the problem of teacher readiness in carrying out learning and character 
education during the COVID-19 pandemic. Therefore this study aims to describe the teacher's strategy 
in carrying out distance learning and character education in rural area during the Covid-19 pandemic. 
This research was a qualitative research, involving 13 teachers. The data were collected through 
observation, interview, and questionnaire. The data analysis was carried out in by using a qualitative 
descriptive analysis. The data were analyzed through three stages, namely data reduction, data 
presentation, and data verification. The data were validated through source, method, and theory 
triangulations. The results of this study indicate that the teachers’ strategies in implementing distance 
learning include: Whatsapp-based online distance learning, offline distance learning, and mixed 
distance learning. There were 3 strategies to carry out character education during the Covid-19 
pandemic, namely direct feedback through examples or narrative in the text. Examples given were also 
in the form of pictures; and through a checklist of daily and weekly activities. Various obstacles occured 
in distance learning and character education. Parents also felt stressed because of the increased burden 
during the pandemic. Therefore, collaboration between various components is needed to design the 
most effective learning strategies in rural areas. 
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1. INTRODUCTION 

In Distance Learning, teachers have an important role in helping students deal with uncertainty 
and engaging students to continue learning (Hanesty et al., 2020; Stojanović et al., 2021). Policies are 
enacted to regulate distance learning during the covid-19 pandemic, such as distance learning must be able 
to provide a meaningful learning experience for students without being burdened with the demands of 
completing all curriculum achievements of grade promotion and graduation (Lemay et al., 2021; Sari et al., 
2020; Sindiani et al., 2020).  Distance Learning is carried out by focusing on life skills education, including 
those regarding Covid-19; Distance Learning is implemented by providing a variety of learning activities 
and tasks; and Distance Learning is carried out by providing feedback on products of learning activities 
qualitatively that are useful for teachers without being required to give quantitative scores. Similar policies 
are also implemented in other countries due to the various challenges that exist  (Bokayev et al., 2020; Cha 
& So, 2021; Joaquin et al., 2020). 

Schools with the support of the readiness of educators, students, facilities, and access to carry out 
online learning certainly do not encounter many obstacles in the implementation of Distance Learning. 
However, obstacles arise when one of the various supporting factors for the implementation of online 
learning is not met, as experienced in rural areas (Aditya, 2015; Arkiang, 2021). Various factors also 
influence each other in providing education during the pandemic for rural areas. Almost a year has passed, 
distance learning still encounters a number of problems, especially in rural areas. This situation is as shown 
from the results of observations at 2 elementary schools in the rural area of Jembarana District, namely SD 
Negeri 2 Perancak and SD Negeri 1 Yeh Kuning. These two schools are located on the outskirts of Jembrana 
District. Judging from internet access, both schools have access support. However, the economic situation 
of the students' parents is the main problem. This situation is similar to some other rural areas, but the 
economy of parents is a determining factor in the ability to use internet access. In addition, the readiness of 
teachers so far in conducting distance learning in the form of online learning is still relatively low 
(Andarwulan et al., 2021; Churiyah et al., 2020; Mansur et al., 2021). 

Another situation that is often problematic during the Covid-19 pandemic is character education. 
Research involving respondents from parents of students shows that parents during online learning were 
not able to build their child's character optimally without the help of the teacher (Aji, 2020; Tiwery et al., 
2021). Parents believed that teachers really help them in shaping and building the character of their 
children. They felt that the presence of teachers in building children's character was very much needed. This 
study shows the very important role of the teacher in character education of children. Schools (teachers) 
had a strategic role in the formation of children's character (Pradana et al., 2021; Simbolon et al., 2021). 
This opinion is increasingly relevant seeing the results which gives an important position for teachers to 
continue to provide character education for students while studying from home (Aji, 2020; Pradana et al., 
2021). Changes in the learning environment affect the psychological condition of children. This condition 
has an impact on the character education of students (Akhwani & Romdloni, 2021). The difficult situation 
in carrying out character education was also experienced in the two schools. One way that has been done 
by teachers in carrying out character education is through the insertion of feedback through WhatsApp 
groups. However, a preliminary study showed other obstacles faced in this way, such as constraints due to 
socio-economic factors that have an impact on the lack of time for mentoring by parents. This obstacle is 
increasingly felt in the lower classes. 

Looking at the situation and strategies that exist in the two schools and previous researches related 
to distance learning (Atsani, 2020; Dewi, 2020; Prabowo et al., 2020) and related to character education 
(Mustikaningrum et al., 2020; Prabowo et al., 2020; Yoga Purandina & Astra Winaya, 2020). It is necessary 
to conduct a case study to see how distance learning and character education are carried out in elementary 
schools in rural areas. The state of the art of this research lies in an in-depth search that looks at how online 
learning is implemented and character education is carried out in rural areas with all the existing 
limitations. Previous studies looked at online learning studies in terms of learning constraints, teacher 
readiness, literature review of online learning from articles and news, online learning media, and the use of 
technology (Atsani, 2020; Ayuni et al., 2021; Dewi, 2020). In-depth case studies in rural areas have never 
been conducted. Rural areas are areas that have more complex variables in the implementation of online 
learning with reference to the complexity of existing limitations. 

In the midst of various limitations, character education during the Covid-19 pandemic must also 
continue to be carried out. Therefore, the significance of this research also lies in an in-depth study of how 
character education is implemented in rural areas with various limitations. Previous studies only examined 
character education in the family environment during the pandemic (Prabowo et al., 2020; Yoga Purandina 
& Astra Winaya, 2020). The studies on the integration of character education in the curriculum that looked 
at how principals and teachers integrated it in the syllabus and lesson plans (Mustikaningrum et al., 2020). 
This study will provide an overview of the various obstacles, challenges, and learning strategies used by 
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teachers in implementing distance learning and character education in rural areas. Constraints experienced 
by students with various supporting and inhibiting factors will also be illustrated from the case studies 
conducted. So, this study aims to find teacher strategies in distance learning and character education in 
rural areas. 

 

2. METHOD 

This research was a qualitative research that examined the teacher's strategy in implementing 
distance learning and character education in rural areas. The subjects of this study were 13 teachers from 
SDN 2 Perancak and SDN 1 Yehkuning located in the coastal area of Jembrana District, Jembrana Regency, 
Bali.  There are six elementary schools in the rural area of Jembrana sub-district, two schools were selected 
as samples. The data in the study were collected through interview and observation for teacher strategy 
data in distance learning, while interview methods and questionnaire were used for teacher strategy data 
in carrying out character education. The grid of interview instruments and questionnaires used is as follows. 

 
Tabel 1. The Grid of Interview Instruments and Questionnaires 

No Aspect Indicator Question 

1 
Distance Learning 

Strategies 
Strategy Type 

What strategies do you use during distance 
learning? 

Obstacle What are the obstacles that you get? 

2 Character Building 
Character Education 

Strategy 
How is character education implemented in 

distance learning? 
Obstacle What are the obstacles that you get? 

 
Data analysis went through three stage, namely data reduction, data presentation, and data 

verification. The technique used to check the validity of the data and the saturation of the data in this study 
was observation and data triangulation. The observation was meant to determine the characteristics and 
elements in a situation that were very relevant to the problem or issue being discussed and then focus on 
these things in depth. With this technique, a more detailed and in-depth picture of distance learning and 
character education strategies was obtained during the Covid-19 pandemic in rural areas. Meanwhile, the 
data triangulation technique used to check the validity of the data was by utilizing sources, methods, and 
theories. 

 
 

3. RESULT AND DISCUSSION 

Result 
Data related to teacher strategies in distance learning were collected using unstructured interviews 

and observations of teachers at SDN 2 Perancak and SDN 1 Yeh Kuning. The results of interviews and 
observations show a number of obstacles faced by teachers in implementing distance learning. The 
obstacles faced by teachers were (1) feeling that they did not have sufficient ability in implementing 
distance learning; (2) limited time made teachers worried about achieving curriculum goals; (3) The 
limitations of learning facilities and infrastructure, such as cellphones owned by parents of students. 
Children in these rural areas live in areas with a supporting internet signal, and there were even cell towers 
for certain providers. However, the problem was that elementary students did not have cellphones to use 
for themselves. In-depth interviews showed that this situation was mostly not because they were 
considered unfit to have a cellphone, but rather because of the economic inability of parents. Especially 
during the pandemic, there were priority needs that must be considered by students' parents. The majority 
of the parents' occupations were fishermen and daily labourers. Other occupations were farmers, 
employees, and others. Another obstacle arose for students who had cellphones (owned by their parents) 
was the limited internet quota; (4) learning assistance for children; (5) Students found it difficult to learn 
from home, difficult to understand the material and concentrate; and (6) students' learning motivation was 
low. 

Seeing these various obstacles, teachers took various steps so that distance learning during the 
Covid-19 pandemic could take place. Several steps or methods taken by the teacher were (1) Mapping the 
learning supporting factors; (2) self-reflection; (3) Establishing communication with parents of students (3) 
Discussing with fellow teachers regarding learning achievement targets during the Covid-19 pandemic; (4) 
Preparing materials, media, and assignments; (5) Preparing alternative strategies.During the pandemic, 
teachers remained in schools for the duration of time and arrangements that had been determined and by 
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following strict health protocols. To be able to provide services to students' learning difficulties, teachers 
provided opportunities for students to ask questions to school while still paying attention to health 
protocols. Another alternative strategy was to make home visits. This strategy was often done by teachers 
at the beginning of the Covid-19 pandemic. However, when Covid-19 cases showed an increase, this strategy 
was discontinued. 

The results on character education in rural areas showed that 29.4% of teachers carried out 
character education in a very limited way, namely only using Whatsapp Group to remind students about 
character values. This result was reinforced by the results of interviews which showed that the character 
values that were usually emphasized were faith, discipline, responsibility, and independence. The value of 
faith was emphasized through the activity of praying every day. Discipline values that were often 
emphasized were related to discipline in following government recommendations and parental messages. 
Meanwhile, the value of responsibility were related to the responsibility to complete the tasks given, while 
the value of independence that was emphasized was being independent in doing daily tasks such as making 
the bed, cleaning the room, and being independent in doing tasks. There were 23.5% of teachers who 
carried out character education in a limited manner in the form of inserting in reading texts and examples 
of behavior in the form of pictures. The teacher admited that this method was carried out because it was 
the most effective way because it could be applied to offline distance learning which was certainly not 
considered burdensome in terms of the economic burden during the pandemic and overcame the difficulties 
of students who did not have supporting facilities. Most often, teachers instilled character education 
through pictures because they felt it was the easiest to implement. 

Another 23.5% of teachers carried out character education through joint activity monitoring. This 
monitoring involved parents of students. The teacher invited parents to discuss issues to provide an 
understanding of the importance of parental assistance in instilling character during the Covid-19 
pandemic. This monitoring was carried out through a check list that had been prepared by the teacher in 
the form of a print out. This method was chosen so that parents did not feel burdened with the costs that 
must be incurred for this activity. The teacher also gave an explanation regarding how to work or the steps 
to carry out activities. The following was an example of character education through a check list filled out 
by students and monitored by parents. 

 
Table 2. Student's Daily Activity Checklist 

No Pertanyaan (Question) Tanggal (Date) 

1 Bangun pagi (Up early)       

2 
Mandi sesuai jam mandi (Take a shower according 
to bath time) 

      

3 
Makan dan membersihkan tempat makananmu 
sendiri (Eat and clean your own food place) 

      

3 Berdoa/sembahyang (pray)       

4 
Membantu orang tua membersihkan rumah (Helping 
parents clean the house) 

      

5 Mengerjakan tugas sekolah (Doing homework)       
6 Bermain tidak lupa waktu (Play doesn't forget time)       
7 Tidur tidak larut malam (Sleep not late at night)       

 
Table 3. Student Weekly Activity Checklist 

No Pertanyaan (Question) Ya/Yes Tidak/No 

1 
Apakah minggu ini kamu sudah bertindak sesuai ucapanmu? (Have you 
acted on your word this week?) 

  

2 
Apakah minggu ini semua janjimu pada orang tua dan teman sudah kamu 
lakukan? (Have you done all your promises to your parents and friends 
this week?) 

  

3 

Apakah minggu ini kamu sudah mengerjakan semua tugasmu? Seperti 
membersihkan tempat tidur, menyapu, atau yang lainnya! (Have you done 
all your assignments this week? Like cleaning the bed, sweeping, or 
something else!) 

  

4 
Apakah minggu ini kamu melakukan kesalahan?  (Did you make a mistake 
this week?) 
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No Pertanyaan (Question) Ya/Yes Tidak/No 

5 
Apakah minggu ini kamu pernah menyalahkan orang lain atas kesalahan 
yang kamu lakukan? (Have you ever blamed other people for your 
mistakes this week?) 

  

6 
Sudahkah kamu berpikir sebelum malakukan sesuatu? (Have you thought 
before doing something?) 

  

 
The research data shows that teachers made efforts to ensure that learning could still be carried 

out during the Covid-19 pandemic even though it was felt that it would not take place optimally. The feeling 
of unpreparedness in implementing distance learning was felt by teachers at the beginning of the pandemic. 
This situation was similar to the research findings which showed elementary school teachers at SDN Bluto 
1 Sumenep were not ready to carry out distance learning, which in the end the learning was not optimal 
(Mamluah & Maulidi, 2021). The results of this study were also similar to the results of research at SDN 16 
Pagi Cengkareng Barat which showed teachers were less prepared and learning was less effective (Fitriya 
et al., 2021). However, this was not the case with the results of research on the readiness of 35 elementary 
school teachers in the Main Jakarta area which states that teachers in the North Jakarta area were ready to 
carry out online learning and learning took place effectively (Simatupang et al., 2020). Looking at these two 
situations, it appears that the teacher readiness factor will determine the effectiveness of distance learning. 
This is in line with the opinion that the readiness factor of teachers and the parties involved would 
determine the smoothness of distance learning (Azhari & Fajri, 2021; Novianto et al., 2021). The results of 
the study also showed that teachers in rural areas were more likely to face technical and preparedness 
problems during the Covid-19 pandemic. 

Various steps had been taken by the teacher to prepare learning in accordance with the goals and 
obstacles that have been mapped. The learning objectives to be achieved will determine what strategy will 
be used (Barnard et al., 2021; Rasmitadila et al., 2020; Wesolowski, 2015). A teacher must really understand 
the learning objectives before choosing a learning strategy. This step had been taken by the teachers of SDN 
1 Yehkuning and SDN 2 Perancak by previously discussing with colleagues regarding the objectives or 
targets of learning outcomes. Teachers realized that choosing an appropriate learning strategy would 
enable the achievement of predetermined learning objectives. The selection of strategies carried out by 
teachers had taken into account various factors such as learning factors and the learning environment 
(learning environment). The results showed that the distance learning strategies implemented during the 
pandemic were divided into 2 main stages and 3 forms of distance learning strategies. Two distance learning 
strategies seen from the learning flow are distance learning strategies in the preparation stage of learning 
and distance learning strategies in the implementation stage of learning. The distance learning strategy in 
the learning preparation phase is carried out by analyzing the strengths and weaknesses of the supporting 
and inhibiting factors of learning, while the distance learning strategy in the implementation phase involves 
preparing alternative distance learning strategies according to the situation at hand. These alternative 
strategies are then called 3 forms of distance learning strategies in rural areas, namely online distance 
learning strategies, offline distance learning, and mixed distance learning. The following describes the 
distance learning strategies for the teachers of SDN 1 Yehkuning and SDN 2 Perancak. 

The online distance learning strategy in rural areas was carried out using only Whatshap Groups 
(WAG). WAG was used to greet students and send assignments. If it was observed that WAG was the channel 
that was mostly chosen by teachers in distance learning, as seen in the results of other studies (Jalal, 2020; 
Septina et al., 2020; Setyaningsih, 2020). Apart from being considered the most popular and well-known, 
WhatsApp was also seen by teachers as an online channel that could be used to overcome the problem of 
teacher unpreparedness in implementing distance learning. Although there were teachers who understand 
the use of other apps such as google meet, schoology, or zoom, these apps were also not possible to be 
implemented due to existing limitations (Mpungose, 2021; Putra, 2021; Zhang et al., 2020) . It can be said 
that the distance learning strategy applied in rural areas was an online distance learning strategy based on 
whatsapp. Online distance learning could only take place in a very minimal amount of learning and could 
only be followed by a very limited number of students in one study group. Seeing the various obstacles 
faced, both from the teacher's side and from the student's side as well as the availability of facilities, offline 
distance learning strategies were considered the most appropriate. Offline distance learning was an 
alternative learning strategy in rural areas given the digital divide. The digital divide is the inability of 
individuals to feel the benefits of information technology due to lack of access and ability to use it (Churiyah 
et al., 2020). This digital gap in rural areas occurs because of the high operational costs felt by parents due 
to differences in socioeconomic levels in accessing opportunities to access information and communication 
technology and internet use (Goudeau et al., 2021; Indrawati et al., 2020). The digital divide is also felt by 
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many teachers in rural areas. This digital gap is in the form of a gap in the ability to use information and 
communication technology. 

The offline distance learning strategy occurs by means of the teacher preparing teaching 
materials/media and assignments for students/parents to take at school and bringing them home to study 
and do the assigned tasks. The weakness of this strategy is that there is no verbal explanation from the 
teacher at the beginning of the division of tasks. Students who do not understand can ask the school in turns 
so as not to cause a crowd. The tasks are then reassembled within the specified time duration. This offline 
distance learning strategy is a strategy that is also used in other rural areas, such as in several areas in West 
Sumatra (Abuhassna et al., 2020; Kurnia & Lena, 2021). The results of the research provide an explanation 
that offline distance learning was chosen because of limited internet access and reasons for the economic 
level of students' parents (Kalyuga, 2012; Kurnia & Lena, 2021). These findings have similarities and 
differences with the findings in this study. The similarity lies in the reasons for the economic conditions of 
the students' parents, while the difference lies in the reasons for the availability of internet access. Rural 
areas in this study have been reached by the internet, only because they did not have the gadgets used for 
learning. 

The offline distance learning strategy demands more parental activity in the learning process. This 
is because it is in the hands of parents that mentoring and supervision occurs (Sonnenschein et al., 2021; 
Tamboto et al., 2021). Offline distance learning does not allow teachers to provide explanations or 
facilitation when students experience problems. This transfer of facilitation roles from teachers to parents 
is what happens in offline distance learning. The results of the research also emphasized the importance of 
parental activity in providing learning assistance for elementary students (Kurnia & Lena, 2021; Slovaček 
& Čosić, 2020). The activeness of parents in providing assistance is needed for low grade students. The 
results showed that there were many obstacles faced by offline distance learning in lower grade students. 
The lack of time for parental assistance and the inability of parents to provide assistance were the two main 
factors that hindered the occurrence. The same thing happened in Croatia in distance learning during the 
Covid-19 pandemic (Slovaček & Čosić, 2020). Independent learning cannot be demanded for low-grade 
students who cannot read and write well. Therefore, the offline distance learning media that plays a very 
important role in rural areas is the parents of students. Many parents in rural areas feel they are under a 
greater burden during the COVID-19 pandemic. In fact, they often feel stressed (Sonnenschein et al., 2021; 
Susilowati & Azzasyofia, 2020). Due to various obstacles, distance learning is also considered ineffective by 
parents and wants more interactive learning (Lau & Lee, 2021).  

The mixed distance learning strategy that occurs in rural areas is a combination of WAG-based 
online distance learning and offline distance learning by taking materials or assignments to school. This is 
done by the teacher seeing the various limitations that exist. Teachers use WAG to provide motivation and 
brief directions in providing direction related to learning activities. Some supporting materials and 
assignments are also distributed through WAG. Students who at that time could not access the group came 
to the school to pick up materials and assignments. the lesson. This mixed strategy was also implemented 
in an alternating pattern between online distance learning and offline distance learning with the reason that 
it did not burden parents with internet quota fees (Vernadakis et al., 2012; Yusoff et al., 2017; Yustina et al., 
2020). The gap between individuals in terms of access to information and communication technology 
opportunities due to socio-economic differences really must be considered. The implementation of distance 
learning in rural areas is faced with various problems. However, the teachers tried to keep the learning 
going. The principles in designing distance learning could be fully implemented, several principles that 
could be implemented such as setting clear objectives. During the pandemic, teachers always discussed with 
other teachers in setting learning goals. Teachers prioritized essential goals according to the direction of 
the Ministry of Education and Culture; Material in small units; Giving stimulation by giving examples with 
pictures; and Providing feedback (Dietrich et al., 2020; Gul & Khilji, 2021). The teacher trid to provide 
feedback even though not all assignments got them. 

The results of the study on character education in rural areas indicated that teachers in rural areas 
strived for character education to continue to be implemented. There were 3 strategies to carry out 
character education during the Covid-19 pandemic, namely (1) through direct feedback (via whatsapp 
groups or directly when students took materials/tasks to school; (2) through examples or narratives in the 
text. The examples given were also in the form of pictures; and (3) through a check list of daily and weekly 
activities. Character values that were emphasized during the pandemic are faith, independence, discipline, 
and responsibility. Character values were instilled through giving examples in the form of narration and 
drawings in the material/tasks and habituation of students' daily activities. These two steps were in line 
with the the way of character education in the national character education strategy. The results of this 
study were also in line with the results of research conducted on one way of planting character through 
habituation activities (Asih & Sunarso, 2020; Permatasari et al., 2021; Puspitasari et al., 2021; Wiyani, 
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2020). While there were two other ways, namely exemplary and punishment were not found in a study in 
a rural area as was the case in other studies (Astuti et al., 2020; Permatasari et al., 2021). The feedback given 
by the teacher was not punishing, but rather to raise awareness of good behavior and emphasize honesty. 
From this, it can be seen that in addition to the values of faith, independence, discipline, and responsibility, 
the value of honesty in character learning in rural areas was also emphasized. 

The teacher in the rural area invited students who have not been able to carry out the activities in 
the check list that was distributed. The teacher also gave appreciation so that the good habits that were 
strengthened and could be carried out continuously. This step was in line with three important 
domains/components in character education, namely moral knowing, moral feeling  and moral action  (Pike 
et al., 2021). Giving examples or models of character education through narration and pictures is a form of 
stages of civilizing the minds of students on character values. This step is a step in the cognitive domain 
(moral knowing) in character education carried out in rural areas. Meanwhile, giving advice or discussion 
between teachers and students and giving appreciation is a form of step in the affective domain (moral 
feeling), while habituation through a check list of activities that is monitored with cooperation from 
students' parents is a form of psychomotor activity (moral action). An overview of character education 
strategies in rural areas can be seen in Figure 1 below.    

 

 
 

Figure 1. Character Education Strategy in Rural Area 
 
Figure 1. shows the focus of character education values that can be pursued during the Covid-19 

pandemic and the strategies carried out by teachers. Teachers instill character education with a focus on 
the values of faith, discipline, responsibility, independence, and honesty through various support channels, 
such as whatsapp groups, giving examples in the form of narratives and pictures in the material/tasks, 
discussions, advice, and appreciation of behavior. The teachers also provided a check list of daily activities 
to students. The teachers coordinated with parents regarding monitoring strategies through a check list of 
students' daily and or weekly activities (Saha et al., 2021; Slovaček & Čosić, 2020). Parents then provided 
support in the form of sending the results of the monitoring check list that had been filled in by the parents 
to the teacher. From the check list from parents, the teachers compared it with the check list made by the 
students themselves. The teacher then invited students to discuss the discrepancy of the check list and on 
the other hand gave appreciation for students who carried out activities according to the existing list of 
activities. The process of character education was influenced by the environment, in the form of supporting 
and inhibiting factors in the form of facilities and economic constraints of parents of students. To create a 
supportive environment, teachers conditioned peers with similar check lists and provide understanding to 
parents regarding the importance of the role of family and community in children's character education 
(Mali & Lim, 2021; Muradi et al., 2021; Yigzaw et al., 2019). This was done considering the knowledge and 
awareness of parents regarding the role of parents in character education was still low. This was similar to 
the research findings that parents' understanding was still low regarding character education (Sabrina et 
al., 2021; Setiawan et al., 2020). In addition, parents were busy at work every day (Fortuna et al., 2020; Lase 
et al., 2021; Wang, 2020). The success of character education really requires the synergy and collaboration 
of various parties to realize effective learning and character education. 
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4. CONCLUSION 

The limitations that exist in rural areas in implementing distance learning and character education 
during the COVID-19 pandemic have made teachers seek various strategies. In rural areas with the support 
of facilities that are not the same among students, online learning is not fully implemented. Character 
education also runs in the offline proportion which is mostly done. Despite its limitations, cooperation 
between teachers and parents plays an important role in the implementation of character education. 
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