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A B S T R A K 

Pelaksanaan supervisi kepala sekolah selama ini belum berjalan 
sebagaimana mestinya. Padahal hal ini merupakan hal yang penting 
dalam rangka peningkatan kompetensi guru. Penelitian ini bertujuan 
untuk meningkatkan kualitas pembelajaran melalui pelaksanaan supervisi 
klinis terhadap proses pembelajaran yang dilaksanakan oleh guru sekolah 
dasar. Jenis penelitian ini merupakan penelitian tindakan sekolah yang 
bertujuan untuk memperbaiki situasi atau melakukan inovasi sekolah 
dalam upaya meningkatkan mutu pembelajaran sehingga mampu 
menghasilkan siswa yang berpikir kritis, kreatif, inovatif, cakap dalam 
menyelesaikan masalah. Desain model supervisi klinis ini terdiri dari 
beberapa tahapan yaitu tahap pertemuan awal, tahap observasi, dan 
tahap pertemuan balikan. Subjek dalam penelitian ini sebanyak 12 orang 
guru sekolah. Pengumpulan data menggunakan teknik observasi dengan 
menggunakan lembar observasi yang dikembangkan berdasarkan model 
supervisi klinis. Dari hasil analisis data observasi supervisi klinis diperoleh 
gambaran bahwa skor pembelajaran pada siklus pertama mengalami 
peningkatan pada siklus kedua. Rerata skor pada siklus pertama yaitu 
70,00. Sementara, rerata skor pada siklus kedua meningkat sebesar 
95,00. Proses implementasi menyertakan pengujian instrumen penelitian 
supervisi klinis, observasi proses pembelajaran, dan melakukan asesmen 
pembelajaran. Analisis tahap pertemuan balikan dilakukan untuk 
mengidentifikasi keunggulan dan kelemahan guru dalam proses 
pembelajaran. Berdasarkan hasil dan temuan penelitian, dapat 
disimpulkan bahwa supervisi klinis yang dilakukan kepala sekolah dapat 
meningkatkan kualitas pembelajaran guru dalam hal pengembangan 
perangkat pembelajaran, pelaksanaan pembelajaran dan refleksi 
pembelajaran. 

A B S T R A C T 

The implementation of the supervision of the principal so far has not been running as it should, even 
though this is an essential thing to increase teacher competence. This study aims to improve the quality 
of learning by implementing clinical supervision of the learning process carried out by elementary school 
teachers. This type of research is a school action research that aims to improve the situation or make 
school innovations to improve the quality of learning to produce students who think critically, creatively, 
innovatively, proficiently in solving problems. The design of this clinical supervision model consists of 
several stages, namely the meeting stage, the observation stage, and the feedback meeting stage. The 
subjects in this study were 12 school teachers. It collects data using observation techniques using 
observation sheets developed based on the clinical supervision model. From the results of the clinical 
supervision observation data analysis, it can be seen that the learning scores in the first cycle have 
increased in the second cycle. The average score in the first cycle is 70.00. Meanwhile, the average 
score in the second cycle increased by 95.00. The process of implementing the application of clinical 
supervision research instruments, observing the learning process, and conducting learning 
assessments. The analysis of the meeting stage was carried out to identify the strengths and 
weaknesses of the teacher in the learning process. Based on the results and research findings, it can 
be said that clinical supervision carried out in schools can improve the quality of teacher learning in 
terms of developing learning tools, implementing learning, and learning reflection. 
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1. INTRODUCTION 

 One of the duties of a school principal is to act as a supervisor for teachers and school staff 
(Erdianti, 2014; Subandi, 2018). Thus, it shows that a school principal is obliged to conduct educational 
supervision to develop their professionalism as a form of service to teachers and staff (Messi et al., 2018; 
Suradi, 2018). Furthermore, the implementation of supervision activities in teacher learning aims to 
identify teachers' understanding of their weaknesses and mistakes that are often made so that they need to 
be addressed to obtain improvements for better learning improvement (Aldaihani, 2017; Magen-Nagar, N., 
Firstater, 2019). Supervision is an aid to develop mastery of teaching and learning situations towards a 
better state (Flores, 2018; Wahyu, 2020). Supervision provides direction and conducts a critical assessment 
of the teaching process (Alwis et al., 2020; Beckers et al., 2016). It can be concluded that educational 
supervision is a service and assistance effort in guidance for improving the teaching process. In the context 
of school education, the quality of learning reflects the professional abilities of teachers (Caena, 2014; 
Nasser, 2017). Therefore, educational supervision is interested in efforts to improve the professional 
abilities of teachers, which will ultimately have an impact on improving learning processes and outcomes. 

There are various kinds of supervision in education. One of them is academic supervision. Academic 
supervision is a form of supervision whose activities focus on helping teachers develop their ability to 
manage the learning process (Åkerlind & McAlpine, 2017; Honig & Rainey, 2019). The main object of 
academic supervision is academic aspects related to the learning process. Teachers, peers, or principals can 
carry out this type of supervision. Some several methods and techniques can be used in academic 
supervision. The methods used in academic supervision can be distinguished between individual and group 
(Paramudita, 2019; Wichmann-Hansen et al., 2015). Regarding the implementation of supervision by the 
principal, it has no effect on the teaching skills of teachers because this activity is only a supplement to 
administration (Kraft & Gilmour, 2016; Palavan et al., 2016).  In addition, supervision activities have not 
fully built the independence of teachers in finding things that they feel are lacking in the learning process 
so that they do not provide opportunities to make decisions and find solutions to their own shortcomings 
(Goodwin et al., 2016; Moriarty et al., 2020). Whereas the purpose of holding supervision is to foster teacher 
performance in managing the learning process in the classroom (Douglas et al., 2016; StefaniMilovanska-
Farrington, 2021). Therefore, it is necessary to provide assistance to teachers through clinical supervision 
that focuses on the actual behavior of teachers in the classroom through clinical supervision activities in the 
hope of improving learning skills, observing skills, analyzing curriculum implementation, and taking notes 
in order to improve teaching methods for the next learning process (Pront et al., 2016; Turner et al., 2016). 

However, facts on the ground still often do not match the implementation of supervision in schools. 
The results of observations and interviews at one of the elementary schools in Bone regency, namely SD 
Inpres 6/75 Pacing, showed that the principal's implementation of supervision so far has not been running 
as it should. This is following several findings in the field; namely, supervision is still rarely carried out. Even 
though this is an important thing in order to increase teacher competence. The results found that 
supervision strategies that can be utilized and developmentally assessed throughout the program which 
can be used by principalin the school (Brandon et al., 2018; Springer et al., 2021). Therefore, clinical 
supervision can be developed in order to create model good teaching  (Nasution et al., 2021). Where a good 
teaching model is one of the performance of a professional teacher and contextual factor in skill transfer 
from an instructional to a work environment are presented (Zeichner, 2012). 

To create a good teaching model, it is necessary to be trained and assisted regarding the 
performance of professional teachers in order to create good quality learning. This can be done if the 
principal performs regular clinical supervisión. However, things are different in SD Negeri 48 Pacing and  
SD Inpres 6/75 Pacing. Where at the school, there is no structured and systematic schedule related to the 
implementation of supervision by the principal. Furthermore, another problem related to the 
implementation of supervision by the principal is that teachers have not received guidance to improve their 
ability to manage the learning process in the classroom, which is a form of follow-up to the implementation 
of academic supervision. A similar problema research that academic supervision by school principals has 
not provided feedback on increasing the professionalism of elementary school religion teachers in 
improving the quality of learning in the classroom (Graham & Edwards, 2018; Suradi, 2018). Based on the 
description of the problems related to the implementation of supervision in the field, this research is 
focused on selecting the clinical supervision model as the right solution in conducting academic supervision 
of principals on public elementary school teachers in Kabupaten Bone. 

Clinical supervision as supervision focused on improving teaching through a systematic cycle of 
intensive and careful planning, observation, intellectual analysis of real teaching performances in the 
interest of rational modification (Glanz, 2018; Hook et al., 2016; Hoque et al., 2020). Clinical supervision is 
not for administrative purposes but is more aimed at improving the teaching ability of teachers so that it 
gives a much better effect (Hoque et al., 2020; Motallebzadeh et al., 2017). Clinical supervision fosters 
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teacher performance in managing the learning process. The implementation procedure is more focused on 
finding the causes or weaknesses that occur in the teaching and learning process and then directly trying to 
improve these weaknesses or deficiencies. In this supervision, the emphasis is on clinical, manifested in 
face-to-face relationships between supervisors and prospective teachers who are practicing. Therefore, 
clinical supervision is a teacher's performance development in managing the teaching and learning process. 
Its implementation is designed practically and rationally. Both the design and implementation are carried 
out based on data analysis regarding classroom activities. Aspects of clinical supervision on five things, 
namely the clinical supervision process, the interaction between prospective teachers and students, the 
performance of prospective teachers in teaching, the relationship between prospective teachers and 
supervisors, and data analysis based on actual events in class (Kolman, 2018). 

Clinical supervision aims to improve teacher teaching in the classroom and improve teacher 
performance (Glanz, 2018; Watkins Jr, 2021). The purpose of clinical supervision is to improve teacher 
teaching in the classroom (Borders, 2019). This objective is further broken down into more specific 
objectives, namely: providing objective feedback to teachers regarding their teaching; diagnosing and 
helping solve teaching problems; helping teachers develop their skills using teaching strategies; evaluating 
teachers for promotion and other decisions; and helping teachers develop a positive attitude towards 
continuing professional development. The characteristics of clinical supervision are clinical supervision 
takes place in the form of a face-to-face relationship between supervisor and teacher; the purpose of clinical 
supervision is for the professional development of teachers; clinical supervision activities are emphasized 
on aspects that are of concern to teachers as well as observations of teaching activities in the classroom; 
observations must be carried out carefully and in detail (Ibara, 2013; Tavil & Güngör, 2017). Analysis of the 
results of observations must be carried out jointly between supervisors and teachers, and the relationship 
between supervisors and teachers should be collegial rather than authoritarian (Kayaoglu, 2012; Saito & 
Atencio, 2013). There are several stages or procedure that can be carried out in order to carry out clinical 
supervision (Watkins Jr, 2021). The procedure are creating a good relationship between the supervisor and 
the teacher concerned so that the meaning of this supervision becomes clear to the teacher so that 
cooperation and participation increases; planning aspects of behavior to be improved and on what sub-
topics; planning observation strategies; observe teachers teaching, may use assistive devices; analyze the 
teaching and learning process by supervisors and teachers separately; planning meetings may also be with 
third parties who want to know; conducting meetings, teachers are allowed to respond to their teaching 
methods before being discussed together, and make a new plan if the behavioral aspect cannot be improved 
and repeat the steps from beginning to end. 

Clinical supervision as a model in developing teacher teaching, including teachers, should be 
applied maximally. There are eight activities in clinical supervision are as follows (1) the stage of building 
and strengthening the teacher-supervisor relationship, (2) the planning stage with the teacher, (3) the 
observation strategy planning stage, (4) the teaching observation stage, (5) the analysis stage of the learning 
process, (6) the strategic planning stage of the meeting, (7) the meeting stage, and (8) the stage of exploring 
the next meeting plan (McGhee & Stark, 2018). There are three stages in the clinical supervision process, 
namely (1) the planning stage, (2) the observation stage, and (3) the evaluation and analysis stage (Asakura 
& Maurer, 2018). During the implementation of clinical supervisión, the prosedure which is considered. 
They are the pre-observation, observation, and post-observation stages (Mireles-Rios & Becchio, 2018; 
Musundire & Dreyer, 2019). Finally, the steps in the clinical supervision process in detail are preparation, 
initial meeting, implementation, and feedback meetings (Marwati et al., 2019; Villavicencio-Martínez & 
Luna-Serrano, 2018). 

This research focuses on the academic supervision process that is clinical in nature accompanying 
teachers in the context of developing and improving the learning process carried out by teachers. Clinical 
supervision techniques carried out in previous studies only focused on individual clinical activities through 
classroom visits, classroom observations, portfolio supervision and mentoring (Bulunz et al., 2014; Herbert 
et al., 2018). In this study, the clinical supervision technique carried out was not only in the form of 
individual clinical but also group clinical so that principals, teachers and researchers identified deficiencies 
and weaknesses that occurred during the learning process. Thus, from these weaknesses and shortcomings, 
principals and teachers seek solutions in order to improve the quality of learning. Therefore, teachers have 
self-supervision skills so that they can reflect on every lesson they have done. This study aims to improve 
the quality of learning through the implementation of clinical supervision of the learning process carried 
out by elementary school teachers. 
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2. METHOD 

 This research is a type of school action research characterized by efforts to improve or improve 
the quality of learning through academic supervision. The supervisory approach model used is a clinical 
supervision model with three stages, namely the initial meeting stage, the observation stage, and the 
feedback meeting stage, which is carried out in several stages cycle. The clinical supervision model in this 
study is a form of interrelated cycle, this cycle can be seen in Figure 1. 

 
 
 
 
 
 
 
 
 

 
 
 
 
 

 
 

Figure 1. Clinical supervision cycle 
 

This research was conducted at SD Negeri 48 Pacing and SD Inpres 6/75 Pacing, Awangpone, Bone 
Regency. By using simple random sampling technique, the sample in this study involving 1 principal and 12 
teachers. Data collection techniques used observation techniques. The instrument of this research is an 
observation sheet in the form of a checklist on the indicators being measured. The indicators that will be 
assessed are related to clinical supervision, namely the skills of teachers in developing learning tools, 
including lesson plans, learning media, techniques and types of learning evaluations. For more details, the 
following is a grid of instruments used in observing teacher activities during the learning process. 
 
Table 1. Grid of clinical supervision observation sheet instrument 

No Aspects and Indicators 
Description of 

Observation Results 
1. Preparation of Learning Implementation Plan 

a. Components of RPP preparation 
b. Clarity of the formulation of learning objectives 
c. Time Allocation 
d. Learning scenario 
e. Selection of teaching materials 
f.  Organizing teaching materials 

 

2. Utilization of Learning Media 
a. Compatibility with learning objectives 
b. Compatibility with teaching materials 
c. Compatibility with student characteristics 
d. The use of media improves the quality of learning 

 

3.  Use of learning models 
a.  Use of relevant and fun learning strategies, models and/or methods 
b.  The use of learning methods and resources that support the 

achievement of learning objectives 
c.  Linking learning materials to student context 
d.  Use of learning methods/strategies that involve students 

 

4. Use of various assessment techniques/methods 
a.  More than one assessment technique, e.g. written test, oral test, 

performance test, portfolio 
b. More than one aspect of learning outcomes (attitudes, knowledge, skills 
c. Assessment process and learning outcomes 

 

Initial Meeting Stage 

 Analyze lesson plans 

 Determine with the teacher the 

aspects to be observed in 

teaching 

Teaching Observation Stage  

 Recording events during 

teaching 

 Records should be objective 

and selective 

Feetback Meeting Stage 

 Analyze the results of observations with the 

teacher 

 Analyze teaching behavior 

 Together determine the aspects that must be done 

to help the development of the next teaching skills 
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The determination of the score of the observation activity is described with the provisions of (a) a 
score of 0 = if the activity is not observed during learning; (b) score 1 = if the activity is partially observed 
during learning and (c) score 2 = if the activity is observed perfectly in learning. The determination of the 
assessment criteria is described as follows. 
 
Table 2. Assessment criteria for clinical supervision observation 

Score Criteria 
91-100 Very good 
81-90 Good 
71-80 Enough 

≥70 Poor 
 

Data collection was carried out 2 times, namely in cycle 1 and cycle 2. All data were analyzed 
descriptively quantitatively by calculating the average score and percentage in each cycle. The indicator of 
the success of this research is the obtaining of a minimum score of 81 after the action of the clinical 
supervision model by the principal is obtained from the observation of the learning process during the 
implementation of supervision. 

 
3. RESULT AND DISCUSSION 

Result 
The implementation of clinical supervision in cycle I started from planning supervision, namely 

planning supervision activities through pre-observation. The pre-observation activity corresponds to the 
initial meeting stage in the clinical supervision model. At this stage, the supervisor, in this case, the principal, 
and the teacher, discuss the skills to be observed and want to improve. Several problems and weaknesses 
of teachers were found at the initial meeting stage; namely, weaknesses in making lesson plan or learning 
implementation plans (RPP), the lack of use of learning media, the use of learning model innovations that 
are still minimal, and some teachers have not been able to choose the right type of learning assessment. For 
the competence of student learning outcomes during the learning process. Some of these findings are taken 
into consideration for the next step that the principal will take as the supervisor in assisting the teachers 
regarding the weaknesses found. The next stage is the observation stage. At this stage, the teacher 
conducted classroom teaching following the lesson plan that has been developed. Furthermore, the 
principal as a supervisor observes the implementation of learning by the teacher in the classroom. During 
the observation process, the principal notes and fills out the observation sheet by marking the checklist on 
the observed aspects and indicators. Furthermore, all aspects observed are then analyzed. The analysis 
results in the first cycle showed that the ability of elementary school teachers had increased, both in 
designing learning as outlined in the lesson plan and in implementing learning based on learning models 
that were following student learning achievement competencies (basic competencies and core 
competencies). However, the scores assessed in the first cycle, namely the scores obtained by the teacher 
in learning in designing lesson plans, implementing learning, and choosing the appropriate type of 
assessment, only reached 70. The score in cycle I was still below the success indicator.  

The next stage in cycle I was the feedback meeting stage. At this stage, all the data from the teacher's 
learning achievement analysis was conducted by feedback (reflection). The aim is to provide 
reinforcements for weaknesses in implementing the learning carried out by the teacher. The findings of 
weaknesses that are still considered unfavorable and become material for improvement in cycle II are 1) 
there are 40% of teachers who are less than optimal in designing learning well; 2) there are still 60% of 
teachers who do not understand in choosing the use of learning media in accordance with the learning 
material, and 3) 50% of teachers were still lacking in developing assessment instruments for aspects of 
attitudes and skills. In addition, 30% of teachers have not paid attention to aspects of student character 
development and are not following the chosen learning syntax. The following is presented data related to 
the results of clinical supervision observations in cycle I and cycle II. 
 
Table 3. Results of clinical supervision observations in cycles I and II 

Statistic Cycle I Cycle II 
Highest score 85 100 
Lowest score 55 85 
Score range 30 15 

Mean 70 95 
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Statistic Cycle I Cycle II 
Median 70 95 
Mode 60 95 

Variance 141.67 20.83 
Standard deviation 11.902 4.564 

Criteria Poor Very good 
 

The results of the analysis and findings at the feedback meeting stage in cycle I were taken into 
consideration for improvement in a number of aspects of teacher competence assessed by the principal in 
cycle II. In accordance with the clinical supervision stage model, the implementation of supervision in cycle 
II is similar to cycle I, which begins with the initial meeting stage. The initial meeting stage in cycle II begins 
with submitting all findings of weaknesses that the teacher has when planning and implementing learning 
in cycle I by the principal. At this stage, an agreement was reached that the teachers were allowed to 
improve the deficiencies in the first cycle. The next activity was the guidance of the principal to the teachers. 
The principal's guidance activities mark this activity for teachers in designing lesson plans based on the 
findings of the weaknesses of the lesson plans in cycle I. The next activity is making a schedule and 
agreement regarding the process of implementing learning in cycle II. The implementation of learning in 
cycle II is carried out based on a predetermined schedule for several predetermined teachers.  

The next activity is to continue the activities at the observation stage. The activity at this stage is 
the implementation of supervision by the principal through observation activities during learning. The 
observation process is carried out by filling out an observation sheet in the form of a checklist based on the 
aspects and indicators observed during the teacher's learning process. All observational data were analyzed 
to make interpretations of the analysis results related to the development of teachers' abilities in designing 
lesson plans and implementing learning. Furthermore, the principal carried out the clinical supervision 
model at the final meeting stage by conducting discussions with teachers regarding the results of 
observational data analysis during learning activities.  

Activities at the final meeting stage (feedback) in the clinical supervision model were conducted 
using discussions between the principal and the teachers. Discussion activities were conducted with 12 
teachers in groups based on the field of science and class teachers. The study material in the discussion is 
to reflect on all learning activities that have taken place, discuss the advantages and disadvantages and the 
obstacles during learning experienced by the teacher. Next, the principal analyzes the reflection results and 
discusses with the teacher the results of the learning reflection analysis. All findings of deficiencies in cycle 
I can be minimized in cycle II. The weaknesses showed that there was still one teacher who had a little 
difficulty in selecting the appropriate type of assessment on the skill aspect. In addition, two teachers still 
do not comprehensively understand choosing and designing the type of attitude aspect assessment. 
Furthermore, in the aspect of learning implementation, one teacher still had difficulty in carrying out 
learning that was not following the lesson plan. However, overall it was found that there was a significant 
increase in the ability of teachers from cycle I to cycle II in all aspects. Learning in cycle II has increased 
from cycle I to cycle II with an average score of 95. The average score is obtained from the analysis of lesson 
plans assessment, the results of observations during the implementation of learning, and the use of learning 
assessments. It is no longer found that teachers experience difficulties in formulating each component of 
the lesson plan. This has positively impacted the teacher's ability to carry out learning, evaluate, and follow 
up on the results with various appropriate efforts. 
 
Discussion 

Findings from preliminary observations related to the professional competence of elementary 
school teachers indicate that the implementation of supervision by the principal as a form of service to 
increase teacher capacity in preparing and implementing learning has not been carried out optimally. In 
addition, the preliminary study findings also show that teachers' ability to prepare and implement 
classroom learning is still weak. Furthermore, teacher weaknesses were also found in implementing 
assessment and evaluation of learning processes and outcomes. In this case, the results of the preliminary 
study can be concluded that the implementation of supervision by the principal that is less than optimal has 
an impact on the low ability of teachers and in designing and implementing learning and learning evaluation 
techniques in elementary schools, which leads to the low level of completeness of student learning 
outcomes in one of the elementary schools at Bone Regency. A similar study show that the implementation 
of supervision that is not optimal results in the low quality of the teacher's ability to prepare and implement 
learning in elementary schools (Dwikurnaningsih, 2018; Okkinga et al., 2018). Based on the preliminary 
study results, it is deemed necessary to carry out maximum supervision to increase teacher competence 
and performance. On the other hand, choosing the right supervision model will give optimal results  (Alwis 



Jurnal Ilmiah Sekolah Dasar Vol. 6, No. 1, Tahun 2022, pp. 85-94   91 
 

 

Rosleny Babo / Clinical Supervision Model to Improve the Quality of Learning in Elementary School 

et al., 2020; Kabilan & Khan, 2012). The description above emphasizes the need to consider establishing a 
supervision model that supports teachers' capacity and competence in preparing and implementing 
learning. Therefore, based on the consideration of the teacher's weaknesses in the preliminary study, a 
clinical supervision model was established to improve teacher performance in preparing and implementing 
learning and the assessment process in the classroom. The selection of the clinical supervision model as a 
form of principal's service has succeeded in improving the quality of the capacity of elementary school 
teachers in designing and implementing learning and assessment techniques and learning evaluations 
(Flores & Derrington, 2017; Marwati et al., 2019; Musundire & Dreyer, 2019). 

This research was conducted in 2 cycles with the stages of the clinical supervision model consisting 
of the initial meeting stage, the observation stage, and the final meeting/feedback stage. The observations 
in the first cycle related to the teacher's ability to plan and implement learning obtained an average score 
of 70 with a 50% completeness percentage. Meanwhile, the average score in cycle 2 managed to reach 95 
with a 100% completeness percentage. This finding is in line with several previous relevant research 
results, which show an increase in the quality of teacher capacity in the preparation and implementation of 
learning from cycle I to cycle II (Kustiyah, 2017; Rukayah, 2018).  The implementation of supervision in this 
study emphasizes the provision of services and assistance by the principal to teachers. Supervision is an 
effort to provide services and assistance to teachers individually and in groups to improve teaching (Phuong 
et al., 2018; Quezada et al., 2020). Thus, supervision is one part of personal education management. The 
term supervision in schools is also often referred to as teacher service and coaching (Douglas et al., 2016). 
Supervision activities in this study emphasize improvements to the weaknesses or shortcomings of teachers 
in designing and implementing learning and learning evaluations so that they can improve the 
professionalism of teachers in the learning process and evaluation of learning in the classroom. This is in 
line with the principle of clinical supervision, which focuses on observing academic problems, which are 
directly within the scope of learning activities carried out by teachers to help students when they are 
learning or learning something (Li, S. A., Acai et al., 2021; Weitzel et al., 2012).   

A discussion process carries out this supervision implementation model with the teacher regarding 
the problems they face and overcome. Supervision is carried out according to the agreement of the 
supervisor and teacher (Ozdemir & Yirci, 2015; Range et al., 2013). This clinical supervision model provides 
an opportunity for school principals to do the planning. The steps of this clinical supervision model include: 
first, the initial meeting (observation) stage, namely conducting initial discussions with teachers regarding 
the problems faced by teachers, formulating supervision objectives, supervision schedules, and developing 
instruments needed in the implementation of supervision. At this stage, the principal guides teachers in 
designing lesson plans that follow learning outcomes, selecting and using appropriate learning media, and 
selecting and using types of assessment and evaluation that are following learning objectives. Second, 
implementation after socialization and agreement with teachers, implementation of supervision includes 
checking the completeness of learning tools. All learning tools developed by the teacher are validated and 
given an assessment using a validation instrument, observing the learning process carried out by the 
teacher and filling out the learning implementation instrument as well as observing how the teacher 
conducts learning assessments. Third, analysis of the results of supervision by identifying the strengths and 
weaknesses of teachers. All data findings are analyzed and discussed with the teacher, then draw 
conclusions. 

 
4. CONCLUSION 

This study provides insight into one way to develop the teacher’s competence to improve the 
quality of learning both through the development of learning tools and the development of learning 
strategies and approaches carried out in the classroom so that it has an impact on increasing students' skills 
in critical thinking, creative thinking, innovative, proficient in solving problems. Therefore, the principal as 
the person in charge of academic implementation in schools needs to supervise the quality and skills of 
teachers in terms of developing learning tools, implementing learning and learning reflection through 
clinical supervision. Thus, through clinical supervision techniques that are individual and group in nature 
can help teachers identify deficiencies and weaknesses that occur during the learning process. From these 
weaknesses and shortcomings, the principal and the teacher are looking for solutions in order to improve 
the quality of learning. Therefore, teachers have initial supervision skills to be able to reflect on each lesson. 

 

 

 



Jurnal Ilmiah Sekolah Dasar Vol. 6, No. 1, Tahun 2022, pp. 85-94  92 

 

JISD P-ISSN: 2579-3276 E-ISSN: 2549-6174  

5. REFERENCES 

Åkerlind, G., & McAlpine, L. (2017). Supervising doctoral students: Variation in purpose and pedagogy. 
Studies in Higher Education, 42(9), 1686–1698. 
https://doi.org/10.1080/03075079.2015.1118031. 

Aldaihani, S. G. (2017). Effect of prevalent supervisory styles on teaching performance in Kuwaiti high 
schools. Asian Social Science, 13(4), 25–36. https://doi.org/10.5539/ass.v13n4p25. 

Alwis, A., Z., S. M., Effendi, M., & Jama, J. (2020). Developing Academic Supervision Model To Improve Islamic 
Education (PAI) Teachers’ Performance At Madrasah Aliyah (Islamic Senior High Schools). Digital 
Press Social Sciences and Humanities, 6, 00014. https://doi.org/10.29037/digitalpress.46379. 

Beckers, J., Dolmans, D., & Van Merriënboer, J. (2016). e-Portfolios enhancing students’ self-directed 
learning: A systematic review of influencing factors. Australasian Journal of Educational Technology, 
32(2). https://doi.org/10.14742/ajet.2528. 

Borders, L. D. (2019). Science of learning: Evidence‐based teaching in the clinical supervision classroom. 
Counselor Education and Supervision, 58(1), 64–79. https://doi.org/10.1002/ceas.12124. 

Brandon, J., Hollweck, T., Donlevy, J. K., & Whalen, C. (2018). Teacher supervision and evaluation challenges: 
Canadian perspectives on overall instructional leadership. Teachers and Teaching, 24(3), 263–280. 
https://doi.org/10.1080/13540602.2018.1425678. 

Bulunz, N., Gursoy, E., Kesner, J., Baltaci Goktalay, S., & Salihoglu, U. M. (2014). The Implementation and 
Evaluation of a Clinical Supervision Model in Teacher Education in Turkey: Is It an Effective 
Method? Educational Sciences: Theory and Practice, 14(5), 1823–1833. 
https://doi.org/10.12738/estp.2014.5.2085. 

Caena, F. (2014). Teacher Competence Frameworks in Europe: policy‐as‐discourse and policy‐as‐practice. 
European Journal of Education, 49(3), 311–331. https://doi.org/10.1111/ejed.12088. 

Douglas, S. N., Chapin, S. E., & Nolan, J. F. (2016). Special education teachers’ experiences supporting and 
supervising paraeducators: Implications for special and general education settings. Teacher 
Education and Special Education, 39(1), 60–74. https://doi.org/10.1177/0888406415616443. 

Dwikurnaningsih, Y. (2018). Supervisi Akademik Melalui Pendekatan Kolaboratif Oleh Kepala Sekolah 
Dalam Meningkatkan Kualitas Pembelajaran Guru Di SD Kabupaten Grobogan. Satya Widya, 34(2), 
101–111. https://doi.org/10.24246/j.sw.2018.v34.i2.p101-111. 

Erdianti, E. (2014). Strategi Kepala Sekolah sebagai Supervisor dalam Mengembangkan Kompetensi 
Profesional Guru. Al-TA’DIB: Jurnal Kajian Ilmu Kependidikan, 7(1), 37–53. 
https://doi.org/10.31332/atdb.v7i1.242. 

Flores, M. A. (2018). Linking teaching and research in initial teacher education: Knowledge mobilisation and 
research-informed practice. Journal of Education for Teaching, 44(5), 621–636. 
https://doi.org/10.1080/02607476.2018.1516351. 

Flores, M. A., & Derrington, M. L. (2017). School principals’ views of teacher evaluation policy: Lessons 
learned from two empirical studies. International Journal of Leadership in Education, 20(4), 416–
431. https://doi.org/10.1080/13603124.2015.1094144. 

Glanz, J. (2018). Chronicling perspectives about the state of instructional supervision by eight prominent 
scholars of supervision. Journal of Educational Supervision, 1(1), 1. 
https://doi.org/10.31045/jes.1.1.1. 

Goodwin, A. L., Roegman, R., & Reagan, E. M. (2016). Is experience the best teacher? Extensive clinical 
practice and mentor teachers’ perspectives on effective teaching. Urban Education, 51(10), 1198–
1225. https://doi.org/10.1177/0042085915618720. 

Graham, C. M., & Edwards, M. C. (2018). Supervision of school-based, agricultural education: A historical 
review. Journal of Research in Technical Careers, 2(1), 42. https://doi.org/10.9741/2578-
2118.1030. 

Herbert, J. T., Schultz, J. C., Lei, P., & Aydemir-Döke, D. (2018). Effectiveness of a training program to enhance 
clinical supervision of state vocational rehabilitation personnel. Rehabilitation Counseling Bulletin, 
62(1), 3–17. https://doi.org/10.1177/0034355217725721. 

Honig, M. I., & Rainey, L. R. (2019). Supporting principal supervisors: what really matters? Journal of 
Educational Administration. https://doi.org/10.1108/JEA-05-2019-0089. 

Hook, J. N., Watkins Jr, C. E., Davis, D. E., Owen, J., Van Tongeren, D. R., & Ramos, M. J. (2016). Cultural humility 
in psychotherapy supervision. American Journal of Psychotherapy, 70(2), 149–166. 
https://doi.org/10.1176/appi.psychotherapy.2016.70.2.149. 

Hoque, K. E., Bt Kenayathulla, H. B., Subramaniam, M. V., & Islam, R. (2020). Relationships Between 
Supervision and Teachers’ Performance and Attitude in Secondary Schools in Malaysia. SAGE Open, 
10(2). https://doi.org/10.1177/2158244020925501. 



Jurnal Ilmiah Sekolah Dasar Vol. 6, No. 1, Tahun 2022, pp. 85-94   93 
 

 

Rosleny Babo / Clinical Supervision Model to Improve the Quality of Learning in Elementary School 

Ibara, E. C. (2013). Exploring clinical supervision as instrument for effective teacher supervision. Africa 
Education Review, 10(2), 238–252. https://doi.org/10.1080/18146627.2013.812283. 

Kabilan, M. K., & Khan, M. A. (2012). Assessing pre-service English language teachers’ learning using e-
portfolios: Benefits, challenges and competencies gained. Computers & Education, 58(4), 1007–
1020. https://doi.org/10.1016/j.compedu.2011.11.011. 

Kayaoglu, N. (2012). Dictating or facilitating: The supervisory process for language teachers. Australian 
Journal of Teacher Education (Online), 37(10), 103–117. 
https://doi.org/10.14221/ajte.2012v37n10.4. 

Kolman, J. S. (2018). Clinical supervision in teacher preparation: Exploring the practices of university-
affiliated supervisors. Action in Teacher Education, 40(3), 272–287. 
https://doi.org/10.1080/01626620.2018.1486748. 

Kraft, M. A., & Gilmour, A. F. (2016). Can principals promote teacher development as evaluators? A case 
study of principals’ views and experiences. Educational Administration Quarterly, 52(5), 711–753. 
https://doi.org/10.1177/0013161X16653445. 

Kustiyah. (2017). Meningkatkan Kinerja Guru Melalui Supervisi Akademik Kepala Sekolah dengan 
Pendekatan Individual di SD Candi 01 Kecamatan Candisari Kota Semarang. MALIHPEDDAS: 
Majalah IlmiahPendidikan Dasar, 7(1), 11–20. https://doi.org/10.26877/malihpeddas.v7i1.1359. 

Li, S. A., Acai, A., Sherbino, J., & Chan, T. M. (2021). ). The teacher, the assessor, and the patient protector: a 
conceptual model describing how context interfaces with the supervisory roles of academic 
emergency physicians. AEM Education and Training, 5(1), 52–62. 
https://doi.org/doi.org/10.1002/aet2.10431. 

Magen-Nagar, N., Firstater, E. (2019). The obstacles to ICT implementation in the kindergarten 
environment: Kindergarten teachers’ beliefs. Journal of Research in Childhood Education, 33(2), 
165–179. https://doi.org/10.1080/02568543.2019.1577769. 

Marwati, B., Wldan, W., & Baehaqi, B. (2019). Implementation of Supervisor Clinical Supervision in 
Increasing the Teachers Pedagogic Competence of Madrasah Tsanawiyah (MTs) in Masbagik 
District. International Journal of Multicultural and Multireligious Understanding, 6(4), 374–388. 
https://doi.org/10.18415/ijmmu.v6i4.1009. 

McGhee, M., & Stark, M. (2018). Promoting collegial teacher supervision: applying solution-focused 
strategies in a clinical supervision cycle. International Journal of Leadership in Education, 21(6), 
726–740. https://doi.org/10.1080/13603124.2018.1463458. 

Messi, M., Sari, W. A., & Murniyati, M. (2018). Pelaksanaan supervisi akademik pengawas sekolah sebagai 
upaya peningkatan profesionalisme guru. JMKSP (Jurnal Manajemen, Kepemimpinan, Dan Supervisi 
Pendidikan), 3(1), 114–125. https://doi.org/10.31851/jmksp.v3i1.1583. 

Mireles-Rios, R., & Becchio, J. A. (2018). The evaluation process, administrator feedback, and teacher self-
efficacy. Journal of School Leadership, 28(4), 462–487. 
https://doi.org/10.1177/105268461802800402. 

Moriarty, J. A., Vellanki, S., Trope, L. A., Hilgenberg, S. L., & Blankenburg, R. L. (2020). Righting the Autonomy-
Supervision Pendulum: Understanding the Impact of Independent Rounds on Medical Students, 
Residents, and Faculty. Academic Medicine, 95(11), 28–36. 
https://doi.org/10.1097/ACM.0000000000003645. 

Motallebzadeh, K., Hosseinnia, M., & Domskey, J. G. (2017). Peer observation: A key factor to improve Iranian 
EFL teachers’ professional development. Cogent Education, 4(1). 
https://doi.org/10.1080/2331186X.2016.1277456. 

Musundire, A., & Dreyer, J. M. (2019). Effectiveness of the clinical supervision strategy as a tool for 
improving teaching quality: perceptions of South African school-based managers and educators. 
Africa Education Review, 16(2), 109–125. https://doi.org/10.1080/18146627.2018.1454841. 

Nasser, R. (2017). Qatar’s educational reform past and future: Challenges in teacher development. Open 
Review of Educational Research, 4(1), 1–19. https://doi.org/10.1080/23265507.2016.1266693. 

Nasution, L., Situmorang, B., & Rahman, A. (2021). Influence of School Supervisor of Academic Supervision 
to the Professionalism of Teachers in States of Elementary Schools District of Medan Amplas. In 6th 
Annual International Seminar on Transformative Education and Educational Leadership (AISTEEL 
2021). Atlantis Press, 435–439. https://doi.org/10.2991/assehr.k.211110.120. 

Okkinga, M., van Steensel, R., van Gelderen, A. J., & Sleegers, P. J. (2018). Effects of reciprocal teaching on 
reading comprehension of low‐achieving adolescents. The importance of specific teacher skills. 
Journal of Research in Reading, 41(1), 20–41. https://doi.org/10.1111/1467-9817.12082. 

Ozdemir, T. Y., & Yirci, R. (2015). A situational analysis of educational supervision in the Turkish educational 
system. Educational Process: International Journal, 4(1), 5. 
https://doi.org/10.12973/edupij.2015.412.5. 



Jurnal Ilmiah Sekolah Dasar Vol. 6, No. 1, Tahun 2022, pp. 85-94  94 

 

JISD P-ISSN: 2579-3276 E-ISSN: 2549-6174  

Palavan, O., Cicek, V., & Atabay, M. (2016). Perspectives of Elementary School Teachers on Outdoor 
Education. Universal Journal of Educational Research, 4(8), 1885–1893. 
https://doi.org/10.13189/ujer.2016.040819. 

Paramudita, A. (2019). Teknik Supervisi Akademik di Sekolah Islam. Madrasa, 2(1), 1–6. 
https://doi.org/10.32940/mjiem.v2i1.91. 

Phuong, T. T., Cole, S. C., & Zarestky, J. (2018). A systematic literature review of faculty development for 
teacher educators. Higher Education Research & Development, 37(2), 373–389. 
https://doi.org/10.1080/07294360.2017.1351423. 

Pront, L., Gillham, D., & Schuwirth, L. W. (2016). Competencies to enable learning‐focused clinical 
supervision: a thematic analysis of the literature. Medical Education, 50(4), 485–495. 
https://doi.org/10.1111/medu.12854. 

Quezada, R. L., Talbot, C., & Quezada-Parker, K. B. (2020). From bricks and mortar to remote teaching: A 
teacher education program’s response to COVID-19. Journal of Education for Teaching, 46(4), 472–
483. https://doi.org/10.1080/02607476.2020.1801330. 

Range, B. G., Young, S., & Hvidston, D. (2013). Teacher perceptions about observation conferences: what do 
teachers think about their formative supervision in one US school district? School Leadership & 
Management, 33(1), 61–77. https://doi.org/10.1080/13632434.2012.724670. 

Rukayah, R. (2018). Peningkatan Kompetensi Guru Dalam Perencanaan Pembelajaran Tematik Melalui 
Supervisi Kelompok Pendekatan Kolaboratif. Kelola: Jurnal Manajemen Pendidikan, 5(1), 37–46. 
https://doi.org/10.24246/j.jk.2018.v5.i1.p37-46. 

Saito, E., & Atencio, M. (2013). A conceptual discussion of lesson study from a micro-political perspective: 
Implications for teacher development and pupil learning. Teaching and Teacher Education, 3(1), 
87–95. https://doi.org/10.1016/j.tate.2013.01.001. 

Springer, P. R., Bischoff, R. J., Taylor, N. C., Neuhaus, V., & Leow, C. (2021). Competency‐based training in the 
supervision of relational telemental supervision. Journal of Marital and Family Therapy, 47(2), 375–
391. https://doi.org/10.1111/jmft.12513. 

StefaniMilovanska-Farrington. (2021). The Effect of Parental and Grandparental Supervision Time 
Investment on Children’s Early-Age Development. Research in Economics, 75(3). 
https://doi.org/10.1016/j.rie.2021.06.006. 

Subandi, S. (2018). Kontribusi Kepemimpinan Kepala Sekolah, Motivasi Kerja,dan Iklim Sekolah terhadap 
Kinerja Guru. Jurnal Penelitian Dan Pengembangan Sains Dan Humaniora, 1(2), 57–63. 
https://doi.org/10.23887/jppsh.v1i2.12934. 

Suradi, A. (2018). Supervisi Akademik Kepala Sekolah Terhadap Kinerja Guru Pendidikan Agama Islam Di 
Sekolah Dasar Negeri 79 Kota Bengkulu. Jurnal Pendidikan Dasar Islam, 5(1), 13–29. 
https://doi.org/10.24252/auladuna.v5i1a2.2018. 

Tavil, Z. M., & Güngör, M. N. (2017). A sociocultural perspective on the development of Turkish pre-service 
teachers’ competences and qualifications. Pedagogy, Culture & Society, 25(2), 263–277. 
https://doi.org/10.1080/14681366.2016.1252788. 

Turner, L. B., Fischer, A. J., & Luiselli, J. K. (2016). Towards a competency-based, ethical, and socially valid 
approach to the supervision of applied behavior analytic trainees. Behavior Analysis in Practice, 
9(4), 287–298. https://doi.org/10.1007/s40617-016-0121-4. 

Villavicencio-Martínez, R. A., & Luna-Serrano, E. (2018). Design and validation of an evaluation 
questionnaire of clinical supervision. RELIEVE-Revista Electrónica de Investigación y Evaluación 
Educativa, 24(1). https://doi.org/10.7203/relieve.24.1.9672. 

Wahyu, W. (2020). Concept of Supervision of Learning Process in Increasing the Quality of Education 
Results in Madrasah. International Journal of Nusantara Islam, 8(1), 67–77. 
https://doi.org/10.15575/ijni.v8i1.8913. 

Watkins Jr, C. E. (2021). Rupture and rupture repair in clinical supervision: some thoughts and steps along 
the way. The Clinical Supervisor, 1–24. https://doi.org/10.1080/07325223.2021.1890657. 

Weitzel, K. W., Walters, E. A., & Taylor, J. (2012). Teaching clinical problem solving: a preceptor’s guide. 
American Journal of Health-System Pharmacy, 69(18), 1588–1599. 
https://doi.org/10.2146/ajhp110521. 

Wichmann-Hansen, G., Thomsen, R., & Nordentoft, H. M. (2015). Challenges in collective academic 
supervision: Supervisors’ experiences from a Master Programme in Guidance and Counselling. 
Higher Education, 70(1), 19–33. https://doi.org/10.1007/s10734-014-9821-2. 

Zeichner, K. (2012). The turn once again toward practice-based teacher education. Journal of Teacher 
Education, 63(5), 376–382. https://doi.org/10.11s77/0022487112445789. 

 


