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ABSTRACT

Creativity is a competency that teachers need to have, especially in the learning process, to support
the formation of creative thinking processes in children. Creative teaching needs to be applied
especially in the learning of elementary school children because they are in a critical period in forming
creative thinking processes. Teachers play a role in fostering and increasing creativity in children in
elementary school. This study analyzes the correlation between teacher efficacy and teacher
perceptions of creativity on creative teaching behavior during school learning. This study uses a
guantitative approach. A sampling of data on 43 elementary school teachers from several cities in
Indonesia was conducted using a simple random technique. The measuring tools used in this
research are the Creativity Fostering Teacher Index (CFTI) and the Teaching for Creativity Scale
(TFCS). The data obtained were tested quantitatively using simple linear regression analysis. The
results showed that self-efficacy and teacher perceptions influence creativity and creative teaching
behavior. Increased teacher efficacy has been proven to help teachers to form self-confidence in
creative teaching. On the other hand, the teacher's perception of creativity will also affect teacher
efficacy in applying creativity to the teaching and learning process.

1. INTRODUCTION

In developing creativity in students, some conditions need to be developed, including teacher
creativity which includes creative teaching (Alvarez-Huerta et al., 2022; Xianhan Huang et al., 2019). The
development of creativity in the context of education aims to prepare students to be competitive and is an
effort to improve the quality of education in Indonesia (Kuswariningsih, 2016; Mulyani, 2019; Pentury,
2017). Therefore, creativity is a competency that needs to be mastered by teachers because the teacher's
position is the spearhead in the learning process and student achievement. In other words, the more
creative the teacher is in finding, finding, generating, and implementing new ideas and innovations in
teaching, the higher the chances of students achieving the expected learning outcomes following the
curriculum and the more potential to produce creative students as well (Hadisi et al., 2017; McVey, 2016;
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Octaberlina & Muslimin, 2020). Creative teaching needs to be applied especially to children from an early
age. The period of children at the basic education level (kindergarten and elementary school) is an
important phase in supporting the development and inculcation of creative thinking processes that will be
useful in their lives in adulthood (Andriani, 2012; Leggett, 2017). Creative teaching carried out by
teachers will help children in developing critical thinking processes (Antara, 2018; Ata-Akturk & Sevimli-
Celik, 2020; Lestariani et al., 2019). The ability to think critically will help children in solving a problem
and help children in developing their ideas (Adnan et al,, 2017; Widarti et al., 2020). Thus, teachers need
to have the ability to develop creative ideas that can be applied in activities carried out in the classroom.
At the same time, the learning targets set in the curriculum are still achieved (Lee & Kemple, 2014).
Therefore, preparing creative teachers needs to be done to support and increase creativity in children
from an early age (Ata-Akturk & Sevimli-Celik, 2020). Creativity is a skill needed to succeed in facing life's
challenges in the future, but its implementation in Indonesian schools has not been as expected (Setiawan,
2014; Syamsuar & Reflianto, 2019). This condition is evidenced by the measurement results of the Global
Creativity Index in 2015, showing that Indonesia is ranked 115th out of 139 countries with low student
creativity performance (Baghetto, 2010; Florida et al,, 2015). The Indonesian government in Undang-
Undang Nomor 20 Tahun 2003 has emphasized that the implementation of education in Indonesia aims to
develop creativity in students. Therefore, educators and education staff should build a learning
environment that is creative, meaningful, dynamic, fun, and dialogical so that the objectives of
implementing education can be achieved. (Delen & Kaya, 2013). The low level of creativity, especially in
the scope of education in Indonesia, occurs because of several obstacles, one of which is the low level of
confidence or self-efficacy in teachers regarding the ability to build creative learning. The number of
teachers with high and very high self-efficacy is lower than those with moderate to very low self-
confidence (Prihastyanti & Sawitri, 2020). Another factor that causes the low application of creative
teaching is the teacher's perception or assessment of the concept of creativity itself. A study shows that
teachers still think creativity can only be applied to language and cultural learning (Dewi, 2015;
Setyaningtyas, 2019). The tendency of teachers to stop developing themselves and assume students will
succeed with classical teaching patterns is also an obstacle to the formation of an educational
environment that is open to the development of creativity (Pentury, 2017). However the teacher's
perception of creativity will lead the teacher to build creative learning and can help students form the
belief that they can develop and learn to be more creative (Kampylis et al., 2009; Rubenstein et al., 2013).
If these problems are left unchecked, they will impact the quality of learning.

One of the factors that influence teacher creativity is self-efficacy. Self-efficacy is a person's belief
about his competence in carrying out a task to achieve success (Siron, 2020; Suryani et al., 2020). Self-
efficacy has a very important role in life, with high self-efficacy (Holzberger & Prestele, 2021; Skaalvik &
Skaalvik, 2010). Through self-efficacy, a person can find and develop his potential optimally (Chesnut &
Burley, 2015; Evriani & Kumalasari, 2019). Everyone has different self-efficacy. Someone who has high
self-efficacy, then that person will set high targets for what he wants and use feelings, direct motivation,
and actions to be able to achieve the desired goals or targets (Chesnut & Burley, 2015; Evriani &
Kumalasari, 2019; Suryani et al., 2020). Self-efficacy, in this case, is the interest in being a teacher.
Previous findings stated that teachers with high self-efficacy would affect the quality of learning
experienced by students (Monika & Adman, 2017; Roebianto, 2020). Teachers' self-efficacy significantly
impacts student achievement and creativity (Fitriana et al., 2015; Saputra et al, 2021). The higher the
confidence or self-efficacy in the teacher, the more they will believe that the teacher can help students
achieve certain successes and achievements (Morin, 2022). The teacher's self-efficacy toward digital
technology and the level of teacher digital technology proficiency motivate student learning (Siron, 2020;
Wulandari & Sari, 2019). Given how important creativity is for teachers to support the development of
creative thinking processes in students, it shows that there is a need for further research to see the
relationship between the determinants of the formation of creativity in the scope of education through
different analytical points of view (Chen & Yuan, 2021; Dere, 2019). Based on this description, it can be
concluded that creative teaching needs to be supported by the factors mentioned above, teacher's self-
efficacy (teacher's efficacy) and teacher's perception of creativity (societal value). This study analyzes the
correlation between teacher efficacy and teacher perceptions of creativity on creative teaching behavior
during school learning.

2. METHOD

The type of research used is quantitative correlational to determine the correlation of teacher's
efficacy and teacher perception of creativity (societal value) to teacher behavior that can support the
growth of creativity in elementary school students. Participants in this study were teachers who teach at
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the elementary school level (SD) from several regions in Indonesia (Jabodetabek, Pekalongan, and Aceh).
The participants were participants who took part in a workshop with the theme of building creative
teaching for elementary school teachers organized by the Faculty of Psychology, University of Indonesia.
As many as 43 participants joined this study and participated in the workshop activities. Each
participating teacher must fill out the instrument provided through the Google Form application. The
incoming data is also stored directly in the Google Drive that has been prepared. The teacher's self-efficacy
variables (teacher's efficacy), teacher's perception of creativity (societal value), and behaviors that
support creative teaching are measured using the Creativity Fostering Teacher Index (CFTI) and Teaching
for Creativity Scales (TFCS) instruments (Rubenstein et al.,, 2013; Soh, 2000). The CFTI instrument uses
nine dimensions and 45 listed items to measure behaviors that can support students' creativity formation.
The score for each item is determined based on the respondent's choice on a Likert Scale against six
alternative responses, namely in the range 1, which means "Never," to 6, which means "Always.” The TFCS
instrument measures teachers' beliefs that affect their ability to build creative teaching. TFCS consists of 4
dimensions and 45 items. This study only used two dimensions, namely Teacher Self-Efficacy and Societal
Value, to measure the teacher's self-efficacy variable and teacher's perception of creativity. The response
choices on the Likert Scale on the instrument are in the 1-point range, which means "Strongly Disagree" to
7 "Strongly Agree.”

The reliability coefficient generated through the Alpha Cronbach Coefficient shows the value of
the CFTI measuring instrument (0.959), Teacher Efficacy (0.958), and Societal Value (0.930). Item number
13 in the CFTI measuring instrument shows the Corrected Item Total Correlation (crIT) Technique <0.30,
so it can be concluded that the item was eliminated. According to Anastasi and Urbina (1997), the limits of
a good reliability coefficient range from 0.8 to 0.9. The coefficient value indicates that between one item
and another item on all measuring instruments is quite consistent in measuring the same construct. After
conducting the reliability test, the validity test technique was carried out using the Corrected Item Total
Correlation Technique by correlating the item scores with the total score and correcting the
overestimated coefficient values. The significance test was carried out by using r table criteria at the
significance level, using r table criteria at a significance level of 0.05 with a two-tailed test. Thus, the
measuring instrument used can be valid for predicting creative teaching, teacher efficacy, and teachers’
social perception of creativity. The data analysis technique in this study aims to measure the correlation
between the teacher perception variable (X1) and teacher self-efficacy (X2) on the teacher behavior
variable (Y). The simple linear regression analysis technique uses Macro Process for SPSS.

3. RESULT AND DISCUSSION

Result

Data to calculate how creative teaching, teacher efficacy, and teacher's social perception of
creativity relate are taken from the results of the Pre-Test conducted on 43 participants consisting of
elementary school teachers. Descriptive analysis was used to examine how creative teaching, teacher
efficacy, and teacher perceptions of creativity were associated. Therefore, the following are the results of
these statistical calculations. The processing results indicate that each item used in this study has met the
validity requirements because all of the items in each measuring instrument are above the value of 0.30.
The results of reliability testing on the three variables, namely creative teaching attitudes (CFTI), teacher
efficacy, and teacher's social perception of creativity (societal value), showed reliable results because
Cronbach's alpha was above 0.70. Data were analyzed by calculating Pearson correlation and linear
regression, in which both analyses resulted in the assumption value, normality, linearity, and
homoscedasticity. The assumption of normality using the Kolmogorov-Smirnov test is presented in Table
1.

Table 1. Normality Test

Kolmogorov-Smirnov Shapiro-Wilk
Statistic Df Sig. Statistic Df Sig.
Creative 0.126 43 0.084 0.955 43 0.090
Teaching
Teacher 0.158 43 0.008 0.876 43 0.000
Efficacy
Teacher's 0.105 43 0.200 0.970 43 0.310
Perception
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Based on Table 1, Kolmogorov-Smirnov shows that creative teaching and teacher perception are
significant (p > 0.05), so it can be said that the two variables are normally distributed. After going through
the normality test, as shown in Table 1, the next step is to analyze the correlation between the teacher
efficacy variable on creative teaching and the correlation of the teacher's perception variable on creative
teaching. After going through the normality test, as shown in Table 1, the next step is to analyze the
correlation between the teacher efficacy variable on creative teaching and the correlation of the teacher's
perception variable on creative teaching. A linearity test was conducted to see the relationship between
creative teaching and teacher efficacy. The Pearson Correlation results show a significant relationship
between creative teaching and teachers' perceptions of creativity (r (43) = 0.512, p < 0.05, representing a
large effect size, Table 2. It was carried out linearity test regarding the relationship between creative
teaching and teacher perceptions. The Pearson Correlation results show a significant relationship
between creative teaching and teachers' perceptions of creativity (r (43) = 0.773, p < 0.05, representing a
large effect size as presented in Table 2. Regarding the relationship between creative teaching and teacher
perceptions, a linearity test was conducted. The results of the Pearson Correlation show that there is a
significant relationship between creative teaching and teachers' perceptions of creativity (r (43) = 0.773, p
< 0.05, representing a large effect size, which is presented in Table 2.

Table 2. Measures of Association

Variable R R Squared Eta Eta Squared
Total Score CFTI 0.512 0.262 0.796 0.634
Teacher Efficacy

CFTI 0.773 0.597 0.904 0.817

Societal Value

Hypothesis testing in this study used regression and correlation formulas. The hypothesis was
tested using the linear regression analysis technique and simple correlation. Based on the results of
hypothesis testing, it can be concluded that creative teaching can predict 65.9% of teacher efficacy and
teacher's perception of creativity (R=0.812, R2=0.659). The adjusted R Square value is 0.642. Table 5
analyzes the statistical significance of the regression model. The result is F (2, 40) = 38,686, P<0.05. These
results indicate that teacher efficacy and perceptions of creativity influence creative teaching.

Discussion

These results indicate that teacher efficacy and perceptions of creativity influence creative
teaching. Creativity is a part of education in Indonesia. It is stated in Undang-Undang nomor 20 Tahun
2003 pasal 4 ayat (4) concerning the National Education System that education is held to develop
creativity in students during the learning process. Creativity was part of education in the 20th century
(Roustae et al., 2015). Most schools worldwide have made the aspect creating the goal of implementing
education (Rezieka et al., 2021). Creative individuals can also find creative solutions (Basadur et al., 1982;
Dow & Mayer, 2004; Esquivel, 1995). To support the development of creativity in students, teachers need
to develop self-efficacy (Grainger et al., 2004). Elementary school teachers need high self-confidence to
integrate creativity into the curriculum and activities during teaching and learning (X. Huang, 2022;
Roebianto, 2020). The self-confidence that creativity is an important aspect that needs to be developed
will lead teachers to form creative students. The values held by teachers for creativity will indirectly be
embedded in students, so it is hoped that students will also be more creative than their teachers (Hartley
etal,, 2016; Rubenstein et al,, 2013).

A social perception must accompany teacher efficacy that creativity is important to encourage a
creative teaching process (Kim, 2011; Rubenstein et al.,, 2013). This social perception or societal value
positively correlates with creative teaching (Putri & Widyana, 2021; Satria & Kristiono, 2018). This
research was conducted using linear regression analysis to test the hypothesis of this study. There is a
relationship between creative teaching, measured using the Creativity Fostering Teacher Index (CFTI)
instrument, on teacher efficacy and teachers' social perception of creativity (Societal Value), which is
taken from the Teaching for Creativity Scales. The analysis results show a positive relationship between
creative teaching and teacher efficacy and teachers’ social perception of creativity. This positive
relationship means an increase in the creative learning process followed by an increase in teacher efficacy
and teacher perception of creativity. Teachers tend to be able to create creative teaching if they have
efficacy and a positive perception of creativity. For more details, the following will describe the
interpretation and discussion of the research results. Based on the findings above, it turns out that there is
a fairly strong relationship between teacher efficacy, teacher social perceptions, and creative teaching.
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This research can be a sign for schools and policymakers to always pay attention to the development of
teacher creativity by giving teachers the freedom to give opinions or express creative ideas in teaching.
Creativity will bring teachers to be open to new things and have a desire to continue learning and build
abilities in developing problem-solving abilities. This finding is reinforced by research stating that
creativity will make individuals have good cognitive abilities and can understand and adapt to any
conditions (Sharma & Sharma, 2018). Teachers who have confidence and want to think divergently will
help build creative teaching performance and can invite students to be creative (Rubenstein et al., 2013).
Teachers with a high level of self-efficacy will affect increasing teacher creativity so that it impacts optimal
learning for students (Budi, 2000). Thus, if a teacher has efficacy and positive perceptions of creativity, he
will achieve creative teaching and invite students to have a divergent mindset. Therefore, teachers'
efficacy and perceptions of creativity need to be developed to create a learning atmosphere that is eagerly
awaited by students and build a learning atmosphere that motivates students always to be open and have
a good perspective on creativity. It is because creativity is a dimension of human ability in developing
science and technology and a dimension that can provide advantages in growing healthy, productive, and
innovative individuals. Thus, these findings provide empirical evidence that the higher the teacher's
efficacy and perspective on creativity, the higher the creative teaching will be. In further research, it is
hoped that participant sampling can be carried out on regional representatives in Indonesia so that the
results produced are more varied and more representative of the conditions of each region. On the other
hand, research can also be carried out by taking participants who teach at a higher level so that
perspectives on creative teaching behavior can be seen and analyzed to look for diverse data. The role of
demographic data, such as education level, duration of teaching, and age of participants, can also be
explored further.

4. CONCLUSION

There is a significant effect between teacher efficacy and perceptions of creative teaching. In
achieving creative teaching, efforts need to be made to improve the creative atmosphere in the classroom.
Increased teacher efficacy has been proven to help teachers to form self-confidence in creative teaching.
On the other hand, the teacher's perception of creativity will also affect teacher efficacy in applying
creativity to the teaching and learning process. Creative teachers will certainly produce creative students
as well.

5. REFERENCES

Adnan, F,, Prasetyo, B., & Nuriman, N. (2017). Usability testing analysis on the Bana game as education
game design references on junior high school. Jurnal Pendidikan IPA Indonesia, 6(1), 88-94.
https://doi.org/10.15294/jpii.v6i1.9597.

Alvarez-Huerta, P, Muela, A, & Larrea, 1. (2022). Disposition toward critical thinking and creative
confidence beliefs in higher education students: The mediating role of openness to diversity and
challenge. Thinking Skills and Creativity, 43(December 2021).
https://doi.org/10.1016/j.tsc.2022.101003.

Andriani, T. (2012). Permainan tradisional dalam membentuk karakter anak usia dini. Sosial Budaya, 9(1),
121-136. https://doi.org/10.24014 /sb.v9i1.376.

Antara, P. A. (2018). Stimulasi Metode Permainan Kreatif Berdesain Creative Movement Dan Budi Pekerti
Dalam Mengembangkan Kemampuan Spasial Anak. JPUD - Jurnal Pendidikan Usia Dini, 12(2), 301~
310. https://doi.org/10.21009/jpud.122.11.

Ata-Akturk, A., & Sevimli-Celik, S. (2020). Creativity in early childhood teacher education: beliefs and
practices. International Journal of Early Years Education, 1-20.
https://doi.org/10.1080/09669760.2020.1754174.

Baghetto, R. (2010). Creativity in the classroom. Cambridge University Press.

Basadur, M., Graen, G. B., & Green, S. G. (1982). Training in creative problem solving: Effects on ideation
and problem finding and solving in an industrial research organization. Organizational Behavior
and Human Performance, 30(1), 41-70. https://doi.org/10.1016/0030-5073(82)90233-1.

Budi. (2000). Ipi Pengaruh Efikasi Diri Terhadap Minat Berwirausaha Pada Siswa Kelas Xii Di Smk Negeri
1 Surabaya. Jurnal Pendidikan Tata Niaga (JPTN), 1(1), 1-2.
https://ejournal.unesa.ac.id/index.php/jptn/article/view/1902.

Chen, H. H, & Yuan, Y. H. (2021). The Study of the Relationships of Teacher’s Creative Teaching,
Imagination, and Principal’s Visionary Leadership. SAGE Open, 11(3).
https://doi.org/10.1177/21582440211029932.

JISD P-ISSN: 2579-3276 E-ISSN: 2549-6174



Jurnal llmiah Sekolah Dasar Vol. 6, No. 2, Tahun 2022, pp. 212-219 217

Chesnut, S. R,, & Burley, H. (2015). Self-Efficacy as a Predictor of Commitment to the Teaching Profession:
A Meta-Analysis. Educational Research Review, 15, 1-50.
https://doi.org/10.1016/j.edurev.2015.02.001.

Delen, E., & Kaya, F. (2013). Creativity in the primary classroom. European Journal of Teacher Education,
36(2), 233-235. https://doi.org/10.1080/02619768.2012.762506.

Dere, Z. (2019). Investigating the creativity of children in early childhood education institutions. Universal
Journal of Educational Research, 7(3), 652-658. https://doi.org/10.13189/ujer.2019.070302.

Dewi, F. (2015). Proyek buku digital: Upaya peningkatan keterampilan abad 21 calon guru sekolah dasar
melalui model pembelajaran berbasis proyek. Metodik Didaktik: Jurnal Pendidikan Ke-SD-An, 9(2).
https://doi.org/10.17509/md.v9i2.3248.

Dow, G. T, & Mayer, R. E. (2004). Teaching students to solve insight problems: Evidence for domain
specificity in creativity training. Creativity = Research Journal, 16(4), 389-398.
https://doi.org/10.1080/10400410409534550.

Esquivel, G. B. (1995). Teacher behaviors that foster creativity. Educational Psychology Review, 7(2), 185-
202. https://doi.org/10.1007 /BF02212493.

Evriani, T., & Kumalasari, D. (2019). The Role of Teachers’ Attitudes Toward Teacher’s Efficacy in
Education Inclusion in Jakarta Public Elementary School. Indonesian jJournal Of Learning
Education and Counseling, 2(1), 62 - 69. https://doi.org/10.31960/ijolec.v2i1.177.

Fitriana, S, Thsan, H., & Annas, S. (2015). Pengaruh efikasi diri, aktivitas, kemandirian belajar dan
kemampuan berpikir logis terhadap hasil belajar matematika pada siswa kelas VIII SMP. Journal
of Educational Science and Technology (EST), 1(2), 86-101.
https://doi.org/10.26858/est.v1i2.1517.

Florida, R,, Mellander, C., & King, K. (2015). The global creativity index 2015. Martin Prosperity Institute.

Grainger, T., Barnes, ], & Scoffham, S. (2004). A creative cocktail: Creative teaching in initial teacher
education. Journal of Education for Teaching, 30(3), 243-253.
https://doi.org/10.1080/0260747042000309475.

Hadisi, L., Astina, W. 0., & Wampika, W. (2017). Pengaruh Kreativitas Mengajar Guru Terhadap daya Serap
Siswa Di SMK Negeri 3 Kendari. AI-TA'DIB: Jurnal Kajian Ilmu Kependidikan, 10(2).
https://doi.org/10.31332/atdb.v10i2.629.

Hartley, K. A, Plucker, J. A, & Long, H. (2016). Creative self-efficacy and teacher ratings of student
creativity in Chinese elementary classrooms. Thinking Skills and Creativity, 22, 142-151.
https://doi.org/10.1016/j.tsc.2016.10.001.

Holzberger, D., & Prestele, E. (2021). Teacher self-efficacy and self-reported cognitive activation and
classroom management: A multilevel perspective on the role of school characteristics. Learning
and Instruction, 76, 101513. https://doi.org/10.1016/j.learninstruc.2021.101513.

Huang, X. (2022). Constructing the associations between creative role identity, creative self-efficacy, and
teaching for creativity for primary and secondary teachers. Psychology of Aesthetics, Creativity,
and the Arts. https://doi.org/10.1037 /aca0000453.

Huang, Xianhan, Lee, ]. C.-K,, & Dong, X. (2019). Mapping the factors influencing creative teaching in
mainland China: An exploratory study. Thinking Skills and Creativity, 31, 79-90.
https://doi.org/10.1016/j.tsc.2018.11.002.

Kampylis, P., Berki, E.,, & Saariluoma, P. (2009). In-service and prospective teachers’ conceptions of
creativity. Thinking Skills and Creativity, 4(1), 15-29. https://doi.org/10.1016/j.tsc.2008.10.001.

Kim, K. H. (2011). The APA 2009 Division 10 debate: Are the Torrance Tests of Creative Thinking still
relevant in the 21st century. Psychology of Aesthetics, Creativity, and the Arts, 5(4), 302.
https://doi.org/10.1037/a0021917.

Kuswariningsih, S. (2016). Korelasi Kebiasaan Belajar, Kreatifitas Belajar dan Prestasi Belajar IPS. Jurnal
Penelitian Dan Pendidikan IPS, 10(3), 389-395. http://ejournal.unikama.ac.id/index.php/JPPI.

Lee, I. R, & Kemple, K. (2014). Preservice teachers’ personality traits and engagement in creative activities
as predictors of their support for children’s creativity. Creativity Research Journal, 26(1), 82-94.
https://doi.org/10.1080/10400419.2014.873668.

Leggett, N. (2017). Early childhood creativity: Challenging educators in their role to intentionally develop
creative thinking in children. Early Childhood Education Journal, 45(6), 845-853.
https://doi.org/10.1007/s10643-016-0836-4.

Lestariani, L. P., Mahadewi, L. P. P., & Antara, P. A. (2019). Pengaruh Model Pembelajaran Tari Kreatif
terhadap Kemampuan Motorik Kasar Kelompok B Gugus I Kecamatan Banjar. Jurnal Pendidikan
Anak Usia Dini Undiksha, 7(3), 236-245. https://doi.org/10.23887 /paud.v7i2.19010.

McVey, M. (2016). Preservice Teachers’ Perception of Assessment Strategies in Online Teaching. Journal of
Digital Learning in Teacher Education, 32(4), 119-127.

Yaumil Fadhilah / Teacher Efficacy and Teacher Social Perception in Creative Teaching for Elementary School Teachers



Jurnal llmiah Sekolah Dasar Vol. 6, No. 2, Tahun 2022, pp. 212-219 218

https://doi.org/10.1080/21532974.2016.1205460.

Monika, M., & Adman, A. (2017). Peran Efikasi Diri Dan Motivasi Belajar Dalam Meningkatkan Hasil Belajar
Siswa Sekolah Menengah Kejuruan. Jurnal Pendidikan Manajemen Perkantoran, 2(2), 219-226.
https://doi.org/10.17509/jpm.v2i2.8111.

Morin, S. (2022). Systematic Literature Review: Self-Eficacy Matematis Siswa pada Tipe Kepribadian
Extrovert dan Introvert dalam Pembelajaran Matematika. ANARGYA: Jurnal IImiah Pendidikan
Matematika, 5(1). https://doi.org/10.24176/anargya.v5i1.7192.

Mulyani, N. (2019). Pengembangan Kreativitas Anak Usia Dini Melalui Bermain Gerak Dan Lagu Di TK
Negeri Pembina Kabupaten Purbalingga. As-Sibyan : Jurnal Pendidikan Anak Usia Dini, 4(1), 13-24.
https://doi.org/10.32678/as-sibyan.v4i1.1961.

Octaberlina, L. R., & Muslimin, A. I. (2020). Efl Students Perspective Towards Online Learning Barriers And
Alternatives Using Moodle/Google Classroom During Covid-19 Pandemic. International Journal of
Higher Education, 9(6), 1-9. https://doi.org/10.5430/ijhe.v9n6p1.

Pentury, H. ]. (2017). Pengembangan kreativitas guru dalam pembelajaran kreatif pelajaran Bahasa
Inggris. Faktor: Jurnal IImiah Kependidikan, 4(3), 265-272.
https://doi.org/10.30998/fjik.v4i3.1923.

Prihastyanti, 1., & Sawitri, D. R. (2020). Dukungan guru dan efikasi diri akademik pada siswa SMA Semesta
Semarang. Jurnal Empati, 7(3), 867-880. https://doi.org/10.14710/empati.2018.21740.

Putri, D. A. W. M,, & Widyana, R. (2021). Peran persepsi keterlibatan orangtua dan peran sosial guru
dengan efikasi diri akademis siswa dalam pembelajaran online di masa pandemi. Jjurnal Konseling
Dan Pendidikan, 9(2), 139-146. https://doi.org/10.29210/155500.

Rezieka, D. G., Wibowo, D. V., & Fatmawati, F. (2021). Rejuvinasi Strategi Pengembangan Kreativitas Anak
di PAUD. Al-Athfaal: Jurnal Ilmiah Pendidikan Anak Usia Dini, 4(1), 31-46.
https://doi.org/10.24042 /ajipaud.v4i1.8186.

Roebianto, A. (2020). The Effects of Student’s Attitudes and Self-Efficacy on Science Achievement. Jurnal
Pengukuran Psikologi Dan Pendidikan Indonesia (JP31), 9I(1), 1-10.
https://doi.org/10.15408/jp3i.v9i1.14490.

Roustae, R, Pourrajab, M., Kasmaienezhadfard, S., & Talebloo, B. (2015). Students’ Learning Through
Teaching Creativity: Teachers’ Perception. Journal of Educational, Health and Community
Psychology, 4(1), 1-13.

Rubenstein, L. D., McCoach, D. B., & Siegle, D. (2013). Teaching for creativity scales: An instrument to
examine teachers’ perceptions of factors that allow for the teaching of creativity. Creativity
Research Journal, 25(3), 324-334. https://doi.org/10.1080/10400419.2013.813807.

Saputra, R. M. A, Hariyadi, A., & Sarjono, S. (2021). Pengaruh Motivasi Dan Efikasi Diri Terhadap
Kemandirian Belajar Sistem Daring Pada Siswa Kelas XII IPS SMA Negeri Kedungadem
Bojonegoro. Jurnal Educatio FKIP UNMA, 7(3), 840-847.
https://doi.org/10.31949/educatio.v7i3.1268.

Satria, A. V., & Kristiono, M. ]. (2018). Pengaruh Persepsi Konstruksi Sosial Kawasan Asia Timur Terhadap
Kebijakan Nuklir Korea Utara : Analisis Terhadap Perubahan Sikap Korea Utara Menuju Deklarasi
Panmunjom. Insignia:  Journal of  International Relations, 5(2), 109-126.
https://doi.org/10.20884/1.ins.2018.5.2.1300.

Setiawan, D. (2014). Pendidikan Kewarganegaraan Berbasis Karakter melalui Penerapan Pendekatan
Pembelajaran Aktif, Kreatif, Efektif dan Menyenangkan. JUPIIS: Jurnal Pendidikan Ilmu-IImu Sosial,
6(2), 61-72. https://doi.org/10.24114 /jupiis.v6i2.2285.

Setyaningtyas, E. W. (2019). Potensi metode 1: 4: P: C: R untuk mengembangkan keterampilan berpikir
kritis dan kreatif. Scholaria: Jurnal Pendidikan Dan Kebudayaan, 9(2), 111-121.
https://doi.org/10.24246/j.js.2019.v9.i2.p111-121.

Sharma, E., & Sharma, S. (2018). Creativity nurturing behaviour scale for teachers. International Journal of
Educational Management, 32(6), 1016-1028. https://doi.org/10.1108/I]JEM-10-2017-0294.

Siron, Y. (2020). PAUD Inklusif: Efikasi Diri dan Tingkat Literasi Guru Memengaruhi Kemampuan
Merancang Individualized Education Program (IEP)? Al-Athfal : Jurnal Pendidikan Anak, 6(1), 1 -
14. https://doi.org/10.14421/al-athfal.2020.61-01.

Skaalvik, E. M., & Skaalvik, S. (2010). Teacher self-efficacy and teacher burnout: A study of relations.
Teaching and Teacher Education, 26(4), 1059-1069. https://doi.org/10.1016/j.tate.2009.11.001.

Soh, K. C. (2000). Indexing creativity fostering teacher behavior: A preliminary validation study. The
Journal  of  Creative  Behavior, 34(2), 118-134.  https://doi.org/10.1002/j.2162-
6057.2000.tb01205.x.

Suryani, L., Pendi, A., & B. Seto, S. (2020). Pengaruh Efikasi Diri Dan Kemandirian Belajar Terhadap Hasil
Belajar Mata Kuliah Geometri Dasar Pada Mahasiswa Program Studi Pendidikan Matematika

JISD P-ISSN: 2579-3276 E-ISSN: 2549-6174



Jurnal llmiah Sekolah Dasar Vol. 6, No. 2, Tahun 2022, pp. 212-219 219

Universitas Flores. AKSIOMA: Jurnal Matematika Dan Pendidikan Matematika, 11(1), 17-26.
https://doi.org/10.26877/aks.v11i1.6010.

Syamsuar, S., & Reflianto, R. (2019). Pendidikan dan tantangan pembelajaran berbasis teknologi informasi
di era revolusi industri 4.0. E-Tech: Jurnal Ilmiah Teknologi Pendidikan, 6(2).
https://doi.org/10.24036/et.v2i2.101343.

Widarti, H. R,, Rokhim, D. A, & Syafruddin, A. B. (2020). The Development Of Electrolysis Cell Teaching
Material Based On Stem-Pjbl Approach Assisted By Learning Video: A Need Analysis. Jurnal
Pendidikan IPA Indonesia, 9(3), 309-318. https://doi.org/10.15294 /jpii.v9i3.25199.

Wulandari, D., & Sari, N. I. (2019). Pengaruh Efikasi Diri dan Kemandirian Belajar terhadap Prestasi
Belajar Matematika Siswa Kelas X Akutansi di SMK Paskita Global Jakarta. Diskusi Panel Nasional
Pendidikan Matematika 2019, 503), 435-446.
http://proceeding.unindra.ac.id/index.php/DPNPMunindra/article /view/612.

Yaumil Fadhilah / Teacher Efficacy and Teacher Social Perception in Creative Teaching for Elementary School Teachers



