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A B S T R A K 

Sebagian besar orang tua menghadapi masalah selama pandemi, 
terutama orang tua berpenghasilan rendah menghadapi tantangan yang 
lebih berat dari yang lain. Penelitian ini bertujuan untuk menganalisis 
bagaimana keterlibatan orang tua dengan status ekonomi rendah dalam 
pembelajaran anaknya di tengah pandemi dan bagaimana pandangan 
orang tua berpenghasilan rendah terhadap pembelajaran daring di 
tengah pandemi. Penelitian ini menggunakan metode penelitian survei 
untuk memperoleh data dari salah satu sekolah negeri. Kuesioner yang 
terdiri dari data kuantitatif dan kualitatif digunakan dan disebarluaskan 
melalui Google Forms kepada semua orang tua di satu sekolah dasar 
negeri. Penelitian ini melibatkan 132 orang tua. Data kemudian dianalisis 
dengan menggunakan analisis deskriptif. Hasilnya, penelitian ini 
menunjukkan bahwa orang tua yang sebagian besar berstatus ekonomi 
kurang mampu terlibat dalam pembelajaran anaknya dengan berbagai 
cara, seperti menjelaskan, melengkapi, dan memeriksa lembar kerja atau 
tugas anaknya. Temuan penelitian juga menunjukkan bahwa orang tua 
berpenghasilan rendah menghadapi kesulitan dalam mendampingi anak 
mereka selama pembelajaran daring, membuat sebagian besar orang 
tua menolak pembelajaran daring. Akhirnya, penelitian ini menyarankan 
beberapa rekomendasi kepada pembuat kebijakan dan pendidik untuk 
dipertimbangkan di masa mendatang. 

 
A B S T R A C T 

Most parents face problems during the pandemic, especially low-income parents face tougher 
challenges than others. This study aims to analyze how parents with low economic status get involved 
in their children's learning amidst the pandemic and what the low-income parents’ perspectives on 
online learning amidst the pandemic were. This research used a survey research method to obtain the 
data from one of the public schools. Questionnaire consisting of quantitative and qualitative data was 
used and disseminated via Google Forms to all the parents in one primary state school. This study is 
involving 132 parents. The data were then analyzed by using descriptive analysis. As a result, the 
study showed that the parents who were primarily categorized as economically disadvantaged status 
were involved in their children's learning in various ways, such as explaining, completing, and 
checking their child's worksheets or assignments. This study also found indication that low-income 
parents faced difficulties in assisting their children during online learning, making most parents 
resistant to online learning. Finally, this study suggested several recommendations to policymakers 
and educators for future consideration. 
 

 
1. INTRODUCTION 

 When the Covid-19 pandemic hit the world, the educational sector underwent a massive change 
that impacted teachers, students, and parents. Since most schools in Indonesia were closed and students 
were required to study from their homes, online learning became the solution to mitigate the learning 
losses (Pajarianto et al., 2020; Patrikakou, 2016; Puspitasari, 2020). During this unprecedented time, 
teachers were challenged to ensure a smooth and effective process of e-learning that benefits the students. 
They had to change how they planned the lesson, executed the plan, and evaluated the learning process 
because all of the learning processes were conducted online (Phan & Dang, 2017; Ujianti et al., 2021). This 
quick shift has generated complex issues such as a lack of school and teacher readiness and inadequate 
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infrastructure (Anam & Hanik, 2002; Yulfiana et al., 2021). Besides, teachers could not be physically 
present to accompany their students in the classroom due to the mandate of studying from home. Parents 
became the closest support to their children, especially the younger ones. Therefore, their involvement in 
their child's learning during the online learning is very crucial.  

Parental involvement can be interpreted as the role of parents to assist various types of children's 
learning activities at school and home (Delipiter Lase et al., 2021; Pajarianto et al., 2020). The involvement 
of parents in a child's education at home is ultimately salient for the development of a child's learning 
since parents can provide emotional and cognitive support to their children at home. According to 
previous study parental involvement in a child's education can be specified in several different ways, such 
as cooperation between parents and children at home (for example, parents help with housework), 
activities related to school (parents attend school events), communicate with each other between parents 
and teachers (parents ask about homework) and monitor the development of children's behaviors outside 
of school hours (Rahman, 2014). In addition previous researcher state that parental involvement can also 
be viewed from parents visiting their children at school, meeting their teachers, participating in school 
activities, helping their children to take learning courses outside, monitoring their child's academic 
progress and can pay for children's education (Schunk, D., Meece, J., & Pintrich, 2008).  

Extensive research conducted before the pandemic has shown that parental involvement played 
an important role in children's academic achievement (Driessen et al., 2005; LaRocque et al., 2011). 
However, during the Covid-19 pandemic, there was little discussion how parents were involved in their 
children's education. Parental involvement became a critical issue during online learning because parents 
received new roles and responsibilities to assist their children in learning in a virtual environment. Since 
most governments in the world put efforts to mitigate the impact of Covid-19, not only learning from 
home (LFH) was mandated, but also working from home (WFH) (Alamiyah, S. et al., 2021; Delipiter Lase et 
al., 2021; Treviño et al., 2021). This means that all activities done by parents and children were carried out 
at home. Because of their presence at home during LFH, parents substitute teachers' roles with significant 
responsibilities. However, studies showed that almost all parents perceived negative feelings against their 
involvement in online learning. Various reasons were stated by parents, such as their limited pedagogical 
and technological abilities, inability to balance their work time with helping their children, and difficulties 
in managing children's characters (Dong et al., 2020a; Garbe et al., 2020). Consequently, lots of parents 
prefer the implementation of offline learning. 

The use of technology in online learning was a necessity to support children's learning at home. 
Particularly with younger children, parents need to be by their side to operate the gadgets/devices to 
ensure a smooth learning process. To help their children, parents must have the good technological 
knowledge to benefit their children during the learning process (Alamiyah, S. et al., 2021; Atiqoh, 2020; 
Harahap et al., 2021). This technological knowledge will be supported if parents have the technology 
needed during learning. Besides, the capability of technology must be accompanied by the ownership of 
technology at home (Blackwell et al., 2016; Treviño et al., 2021). However, not all households have 
computers or cell phones to facilitate online learning. Some studies report that all children do not own the 
availability of cellphones at home. They even have to share the devices with their parents or siblings. The 
lack of technological devices, such as mobile phones, computers, and laptops, often occurs in low-income 
families (Aisyah & Muhammad Alif Kurniawan, 2021; Lubis & Lubis, 2020). As a consequence, teachers 
use WhatsApp since the application is used pervasively among parents due to its low cost of use and its 
ease of accessibility (Djamdjuri & Kamilah, 2020; Hasiru et al., 2021). 

Another form of parental involvement in LFH is the role of parents in explaining learning 
materials. Parents need to provide additional assistance during online learning when children experience 
difficulties. Regarding providing materials, studies report parents help children provide additional 
explanations when children do not understand the learning materials (Sari & Maningtyas, 2020; Solekhah, 
2020). The learning given by the teacher can be too fast for children to understand, so children do not 
readily comprehend the learning materials. In addition, parents report that they ensure their children 
focus in class and check the assignments given or help their children do homework in complex subjects 
such as English and mathematics (Baharun & Finori, 2019; Misirli & Ergulec, 2021). Even though their 
roles are critical, many parents complain about their new roles because they lack knowledge and teaching 
capacity. 

In addition, online learning necessitates children to become independent learners. However, for 
younger children, parental assistance in online learning is a must (Marchlik et al., 2021; Ribeiro et al., 
2021). Younger children have a short period, so they will quickly get bored and withdraw from learning if 
the materials delivered by their teachers are not attractive. Therefore, the role of parents for younger 
children is to help them monitor their learning schedules, explain learning materials, and encourage them 
to study (Dong et al., 2020b; Lubis & Lubis, 2020). In addition, previous study state younger children tend 
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to lack self-regulation that requires parents' time commitment to get involved in online learning (D. Lase 
et al., 2022). In addition, children trust their teachers more than their parents which causes arguments 
between parents and children. As a result, parents believe offline learning is more effective. 

Previous research studies found a relationship between parents' economic status and 
involvement in their children's online learning. Regardless of their background, previous studies reveal 
that most parents face problems during a pandemic regardless of their background, but those with lower 
income face more severe challenges than their affluent counterparts (Camacho-Thompson et al., 2016; 
Wang et al., 2016). Low-income parents face challenges in the form of risks of losing their jobs, limited 
time, their incapability of subject materials, lack of facilities such as cellphones or laptops, and uncertainty 
about the future (Alonzo et al., 2022; Treviño et al., 2021). Therefore, children from low-income families 
tend to receive inadequate academic support from their parents, resulting in low academic achievement. 
Meanwhile, more fortunate parents tend to be more involved in their child's learning activities in various 
ways. They assist their children by doing homework and having more discussions related to school 
activities. Previous study state that if high-income child experiences academic difficulties, higher-income 
parents will be able to provide needed resources to help their children achieve academic success 
(Vellymalay, 2012). 

The literature shows that parents' negative feelings towards online learning have been due to the 
challenges they faced in implementing online learning. However, although several studies found what 
challenges low-income parents dealt with in online learning, there has been little study about how 
Indonesian low-income parents were involved in their children's online learning and their perspectives of 
online learning were. Therefore, this study aims to analyses how parents with low economic status get 
involved in their children's learning amidst the pandemic and what the low-income parents’ perspectives 
on online learning amidst the pandemic. 

 
2. METHOD 

 This study used a survey research methodology to gather information from the participants' 
responses regarding their involvement in their child's education. A mixed-method survey combining 
quantitative and qualitative strategies was applied (Braun et al., 2021; Glasow, 2005). The quantitative 
data were used to obtain information about the identity of the participants filling out the closed-ended 
questionnaire section provided with answer choices. The qualitative data were gathered from an open-
ended questionnaire containing the perspectives of parents and the assistance needed from the school 
during the e-learning. The population of this study was all the parents who sent their children to a public 
primary school in an Industrial city of West Java Province, Indonesia. The homeroom teachers contacted 
the parents and requested to fill out this questionnaire. As a result, 132 parents out of 205 students filled 
out the online survey voluntarily. The parents whose children aged 10-12 contributed the most to this 
study.  

The type of questionnaire used in this research is a mixed questionnaire, using an open and 
closed questionnaire. The items in the questionnaire were developed and modified based on the 
researchers' experience and a literature review collection (Garbe et al., 2020; Misirli & Ergulec, 2021; Sari 
& Maningtyas, 2020; Ticheloven et al., 2021). In this study, the research team modified the questions that 
eventually appeared in the questions section and in the open-ended questions. The questionnaire consists 
of three types: (1) participants' background information consisting of twelve questions, (2) participants' 
access to technology, information, and communication consisting of five questions. (3) the participants' 
involvement in their child's online learning which consists of eight questions, two questions of which are 
open-ended to gain parents' perspectives using their own words in order to improve online learning and 
about what things are needed from the school to help them during learning online. The questionnaire was 
distributed using a google form to parents from grade 1 to grade 6 via WhatsApp Group. In the beginning, 
the researcher contacted the teacher of each class which was then continued by being put into a class 
group. Then, the researcher distributed the questionnaires to the parents in the group. The data analysis 
used in this research is descriptive analysis. Descriptive analysis is used to interpret the distribution of 
answers to the questionnaire by using diagrams and tables for easier understanding. This descriptive 
analysis method is used to obtain in-depth data, with data that contains meaning and can significantly 
affect the substance of the research (Creswell & Creswell, 2018; Sugiyono, 2018). To answer the second 
research question, several procedures were carried out to find the themes that emerged from the data and 
eventually turned into patterns to interpret the themes' meaning. 
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3. RESULT AND DISCUSSION 

Result 
This section explored how parents were involved in their child's learning during online learning. 

For example, parents were asked whether they accompanied their children, the frequency of their 
company, and what types of activities they carried out to implement online learning.  The result is show in 
percentage as show in Figure 1. 

 

 
Figure 1. Parents Accompany Their Children During Learning 

 
Base on Figure 1 show three-quarters of the participants reported accompanying their children 

while studying online. Meanwhile, around 20% of the parents mentioned that they occasionally kept their 
children company during online learning and around 3% said they never did that. This study also inquired 
the parents how long they spent their time involved in their children's learning during the e-learning. The 
result is show in percentage as show in Figure 2. 
 

 
Figure 2. The Time Parents Spent Accompanying Their Children To Study Every Day 

 
Figure 2 shows that just over half of the parents accompanied their children to study for less than 

60 minutes and just under two-fifths (38.6%) of the parents accompanied their children for 61-120 
minutes. There were only a small number (5.3%) of the parents who reported that they watched their 
children study for more than 180 minutes and 3% of the parents for 121-180 minutes. Then Figure 3 
illustrates what types of activities parents were involved during online learning.  
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Figure 3. The Types of Activity of Parent Involvement During The E-Learning  
 
The first activity that the parents mostly did was helping explain and complete their children's 

worksheets and/or assignments, with 66,7% of the parents reporting this. In line with the first activity, 
the second most activity that parents reported was checking their children's worksheets/assignments. In 
terms of technological support, the following were activities that the parents did during the online 
learning such as providing internet packages (44.7%), providing technology tools (34.8%), and waiting in 
front of the Zoom/Google Meet screen (31.1%) to ensure the smooth learning process. The most minor 
activity parents (17.4%) were involved in was providing additional learning support to their children, 
such as hiring tutors. The second question that this study attempts to explore is the low-income parents' 
perceptions of online learning amidst the pandemic. Based on the parents' statements in the open-ended 
questions, there were four major themes emerged from 12 coded responses. The four themes were 
parents' challenges in online learning, parents' suggestions towards the learning process, limited internet 
access, and parents' expectations in online learning. Figure 4 illustrates the details of the thematic 
analysis.   

 

 
Figure 4. Themes Emerged from The Analysis of Parents’ Perceptions in The Online Learning 

 
The first emerging theme identified from the parent's responses to the open-ended question was 

the challenges faced by the parents the online learning. One parent mentioned her struggles to manage 
her responsibilities in caring for her children at home. Another challenge is the conflict schedule between 
the implementation of online classes during office hours, so the parent requested the school to adjust the 
schedule with the parent's schedule. The last challenge was the parents' limited competence in explaining 
the materials to their children, so that face-to-face learning was considered to be more effective than 
online learning. One learning parent state it would be better if offline classes are conducted so that 
children can understand the materials faster than being taught with their parents. Furthermore, the 
internet connection quality was the next emerging theme from the open-ended question. Since most 
parents were categorized as low-income families, they were limited to internet access since they could not 
afford it. Yet, they realized that Internet access was crucial to ensure a smooth learning process. However, 
one parent said that it became more difficult during the pandemic to make ends meet, so they hoped the 
government would not stop the internet subsidy, mainly when the learning was conducted online.   
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The parents mentioned three items, including the school-parent partnership, training for parents, 
and teachers' home visit program. During online learning, students learn from home without their 
teachers' supervision. In line with the previous parents' concerns and parents' limited knowledge, 
teachers had to build cooperation and communication with the parents regarding the student's learning 
hurdles or progress at home. In addition, some parents expected the school and the government to 
provide them with training to help parents teach and deal with their children. One of them mentioned that 
she was impatient when elaborating on materials to her child, so trainings for parents about online 
learning were very necessary. Finally, a number of parents suggested that the teachers ought to do home-
visit to understand their children's situations during the study from home, particularly for students who 
did not have Internet access. The last one identified theme was parents' suggestions regarding the 
teaching delivery, learning methods, and the assignment given. In terms of teaching delivery, parents 
suggested that teachers use more interesting methods and easy-to-understand learning concepts to avoid 
students' boredom during the lesson. Moreover, parents also viewed that teachers were supposed to 
create their teaching videos instead of merely using YouTube videos in their lessons. One parent stated 
even though online learning, teachers should not rely on YouTube for the tutorials. Instead, teachers 
should be the one who creates it through WhatsApp video. In addition, several parents thought that giving 
large assignments at once put pressure on the students and their parents owing to their limited 
knowledge of the materials. Therefore, most parents agreed that implementing offline learning was better 
conducted.  
 
Discussion 

The first objective of this study is to explore how parents with low incomes are involved in their 
children's learning amid the Covid-19 pandemic. Low-income parents are involved in various strategies to 
help their children during online learning, mainly in providing pedagogical knowledge and assisting their 
children to complete the assignments. Even though the parents can accompany their children in less than 
one hour, they take part in helping their children during online learning. The activity that parents usually 
do is to explain the tasks given to their children and check these assignments. These findings seem to 
corroborate with previous studies demonstrating that parents, regardless their economic status, are 
involved in their children's online education (Dong et al., 2020a; Garbe et al., 2020; Lubis & Lubis, 2020). 
Parents in this study mainly help their children with assignments because of the abundant assignments 
given by the teachers to keep the children learning at home. The fact that children are assigned excessive 
homework makes it difficult for parent to balance their roles and responsibilities. During online learning, 
parents have to ensure that their children should obtain an education regardless of the situation. 
However, parents strive to teach or explain the materials effectively to their children. Most of the parents 
in this study are high-school graduates that explain their struggle with teaching materials that they do not 
have the capability of (Cheung et al., 2020; Yulianti et al., 2018). They have inadequate knowledge capacity 
to elaborate the lesson materials to their children, making them impatient. Thus, they expect the teachers 
to be more active in giving detailed explanations and creating videos instead of taking videos from 
YouTube. However, this seems to be more difficult in disadvantaged families since online meetings cannot 
occur due to the limited availability of technological devices and internet resources. The lack of our data is 
that we need input from teachers who teach at this school to understand teachers’ teaching practices 
during the pandemic.  

Another finding from the study that should be highlighted is the challenges that the parents have 
dealt with during online learning. Previous studies report that parents' economic backgrounds correlate 
with parents' engagement in their children's learning (D. Lase et al., 2022; Wardani & Ayriza, 2020). In 
this study, the parents' economically disadvantaged status makes them have less flexible time in 
accompanying their children. Previous study report that the pandemic has significantly affected most 
parents, particularly those who earn less (Anam & Hanik, 2002). They have to find jobs outside to make 
ends meet. The parents who stay at home, primarily mothers, must be able to share multiple 
responsibilities such as accompanying the children, taking care of younger children, and doing house 
chores. This makes them unable to accompany their children during online learning. However, the case 
would be different with the parents having better educational attainment and high earnings. Parents with 
higher educational levels and better income would be highly likely to give their children additional 
support and encouragement for their children's success, such as hiring tutors (Sadaf & Johnson, 2017; 
Zedan, 2011). 

The second objective of this study is to explore the perspective of low-income parents when 
learning online in the Covid-19 pandemic situation. In general, parents perceive that the enactment of 
online learning is ineffective due to several challenges they deal with. Similar to previous studies, most 
parents believe that teachers must improve the delivery of the learning materials and build 
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communication between parents and teachers (Rasmitadila et al., 2020). Regarding learning materials in 
online learning, the parents viewed providing students with exciting learning materials and teaching 
methods as very important. To prevent the children from boredom, the parents believe that the teachers 
should create their own engaging and explicit instruction as well as videos so that students will feel that 
they are still connected with their teachers (Arianti., 2019; Jama’ah, 2021). In addition, teachers should 
minimize sending materials and assignments or YouTube videos because this method is considered 
impractical for parents and children.  The parents feel that with their limited background in delivering 
learning materials their children learn ineffectively at home. Therefore, to improve the quality of online 
learning during the pandemic, the provision of learning materials should be adjusted to the students’ 
needs and the teaching methods should be more varied (Sari & Maningtyas, 2020; Sutarto et al., 2020). 

The implication of this study is to provide a better understanding of the involvement of parents 
with low economic status and their perspective on this online learning. The results of this study might add 
knowledge to parental involvement in their child's education. This study suggests that policymakers must 
consider emergency learning that can occur at any time. In this case, it can be seen that children from 
lower middle-class families are more vulnerable during disasters or other unfortunate events that their 
future must be considered. Schools and policymakers must be able to establish a plan and provide 
recommendations when a similar natural disaster happens in the future. The state must be able to provide 
various ways to ensure that children receive education regardless of their economic status. In this study, 
for example, if students lack educational facilities at home, home visits or teachers visiting students' 
homes can be used as an alternative during the pandemic to optimize the teaching and learning process 
and cater to students' needs. 

 
4. CONCLUSION 

In general, parents perceive online learning as ineffective and, therefore, prefer offline learning to 
be implemented. However, the current research highlights the need for further research to examine more 
deeply economically disadvantaged parents' perspectives using interview research methods to gain more 
in-depth answers. In addition, interviews with teachers and children need to be conducted to obtain more 
perspectives about online learning. Moreover, there needs to be a serious consideration, and careful 
preparation must be taken into account for future learning, particularly for economically disadvantaged 
children, if a similar occurrence, such as a pandemic, happens again. Policymakers should identify and 
think about how equitable learning will be in the future for children regardless of their economic and 
social backgrounds. 

 
5. REFERENCES 

 Aisyah, S., & Muhammad Alif Kurniawan. (2021). Penggunaan Media Pembelajaran Daring pada Masa 
Pandemi COVID-19. Jurnal Riset Madrasah Ibtidaiyah (JURMIA), 1(1), 48–56. 
https://doi.org/10.32665/jurmia.v1i1.195. 

Alamiyah, S., S., Kusuma, A., Juwito, J., & Tranggono, D. (2021). Pergeseran Model Pendampingan 
Penggunaan Media Digital oleh Orangtua pada Anak di Masa Pandemi COVID-19. JCommsci - 
Journal Of Media and Communication Science, 4(2), 97–110. 
https://doi.org/10.29303/jcommsci.v4i2.120. 

Alonzo, D., Popescu, M., & Zubaroglu Ioannides, P. (2022). Mental health impact of the Covid-19 pandemic 
on parents in high-risk, low income communities. International Journal of Social Psychiatry, 68(3), 
575–581. https://doi.org/10.1177/0020764021991896. 

Anam, S., & Hanik, E. U. (2002). Problematika kebijakan pendidikan di tengah pandemi dan dampaknya 
terhadap proses pembelajaran di sekolah dasar. Jurnal Qiro’ah, 10(2), 73–81. 
https://doi.org/10.33511/qiroah.v10n2.73-81. 

Arianti. (2019). Urgensi Lingkungan Belajar Yang Kondusif Dalam Mendorong Siswa Belajar Aktif. Jurnal 
Kepemdidikan, 11(1), 41–62. https://doi.org/10.30863/didaktika.v11i1.161. 

Atiqoh, L. N. (2020). Respon Orang Tua Terhadap Pembelajaran Daring Pada Masa Pandemi Covid-19. 
Thufuli : Jurnal Ilmiah Pendidikan Islam Anak Usia Dini, 2(1), 45. 
https://doi.org/10.33474/thufuli.v2i1.6925. 

Baharun, H., & Finori, F. D. (2019). Smart Techno Parenting: Alternatif Pendidikan Anak Pada Era 
Teknologi Digital. Jurnal Tatsqif, 17(1), 52–69. https://doi.org/10.20414/jtq.v17i1.625. 

Blackwell, L., Gardiner, E., & Schoenebeck, S. (2016). Managing expectations: Technology tensions among 
parents and teens. Proceedings of the ACM Conference on Computer Supported Cooperative Work, 
CSCW, 27, 1390–1401. https://doi.org/10.1145/2818048.2819928. 



Jurnal Ilmiah Sekolah Dasar Vol. 7, No. 1, Tahun 2023, pp. 67-75  74 

JISD P-ISSN: 2579-3276 E-ISSN: 2549-6174  

Braun, V., Clarke, V., Boulton, E., Davey, L., & McEvoy, C. (2021). The online survey as a qualitative research 
tool. International Journal of Social Research Methodology, 24(6), 641–654. 
https://doi.org/10.1080/13645579.2020.1805550. 

Camacho-Thompson, D., E., Gillen-O’Neel, C., Gonzales, N. A., & Fuligni, A. J. (2016). Financial Strain, Major 
Family Life Events, and Parental Academic Involvement During Adolescence. Journal of Youth and 
Adolescence, 45(6), 1065–1074. https://doi.org/10.1007/s10964-016-0443-0. 

Cheung, S. K., Dulay, K. M., & McBride, C. (2020). Parents’ characteristics, the home environment, and 
children’s numeracy skills: How are they related in low- to middle-income families in the 
Philippines? Journal of Experimental Child Psychology, 192, 104780. 
https://doi.org/10.1016/j.jecp.2019.104780. 

Creswell, J. W., & Creswell, J. D. (2018). Research Design: Qualitative, Quantitative, and Mixed Methods 
Approaches. 5th edn. In Los Angeles, California, USA: SAGE Publications, Inc. 

Djamdjuri, D. S., & Kamilah, A. (2020). Whatsapp media in online learning during Covid-19 pandemic. 
English Journal, 14(2), 69–74. https://doi.org/10.32832/english.v14i2.3792. 

Dong, C., Cao, S., & Li, H. (2020a). Young children’s online learning during COVID-19 pandemic: Chinese 
parents’ beliefs and attitudes. Children and Youth Services Review, 118. 
https://doi.org/10.1016/j.childyouth.2020.105440. 

Dong, C., Cao, S., & Li, H. (2020b). Young children’s online learning during COVID-19 pandemic: Chinese 
parents’ beliefs and attitudes. Children and Youth Services Review, 118. 
https://doi.org/10.1016/j.childyouth.2020.105440. 

Driessen, G., Smit, F., & Sleegers, P. (2005). Parental involvement and educational achievement. British 
Educational Research Journal, 31(4), 509–532. https://doi.org/10.1080/01411920500148713. 

Garbe, A., Ogurlu, U., Logan, N., & Cook, P. (2020). Parents’ Experiences with Remote Education during 
COVID-19 School Closures. American Journal of Qualitative Research, 4(3). 
https://doi.org/10.29333/ajqr/8471. 

Glasow, P. (2005). Fundamentals of Survey Research Methodology. MITRE (Washington C3 Center). 
Harahap, S., Dimyati, D., & Purwanta, E. (2021). Problems of Early Childhood Online and Offline Learning 

for Teachers and Parents during the Covid 19 Pandemic. Journal of Obsession : Journal of Early 
Childhood Education, 5(2), 1825–1836. https://doi.org/10.31004/obsession.v5i2.1013. 

Hasiru, D., Badu, S. Q., & Uno, H. B. (2021). Media-Media Pembelajaran Efektif dalam Membantu 
Pembelajaran Matematika Jarak Jauh. Jambura Journal of Mathematics Education, 2(2), 59–69. 
https://doi.org/10.34312/jmathedu.v2i2.10587. 

Jama’ah, J. (2021). Peran guru dalam pembelajaran home visit di masa pandemi Covid-19 pada siswa 
sekolah dasar. Jurnal Inovasi, Evaluasi, Dan Pengembangan Pembelajaran (JIEPP), 1(1), 1–10. 
http://journal.ainarapress.org/index.php/jiepp. 

LaRocque, M., Kleiman, I., & Darling, S. M. (2011). Parental Involvement: The Missing Link in School 
Achievement. Preventing School Failure: Alternative Education for Children and Youth, 55(3), 115–
122. https://doi.org/10.1080/10459880903472876. 

Lase, D., Zaluchu, S. E., Daeli, D. O., & Ndraha, A. (2022). Parents’ Perceptions of Distance Learning during 
Covid-19 Pandemic in Rural Indonesia. Journal of Education and Learning (EduLearn), 16(1), 103–
113. https://doi.org/10.11591/edulearn.v16i1.20122. 

Lase, Delipiter, Zega, T. G. C., & Daeli, D. O. (2021). Parents’ Perceptions of Distance Learning during 
COVID-19 Pandemic in Rural Indonesia. SSRN Electronic Journal, June 2021. 
https://doi.org/10.2139/ssrn.3890610. 

Lubis, A. H., & Lubis, Z. (2020). Parent’s perceptions on e-learning during Covid-19 pandemic in Indonesia. 
Journal of Critical Reviews, 7(18), 3599–3607. 
https://www.researchgate.net/publication/346615270. 

Marchlik, P., Wichrowska, K., & Zubala, E. (2021). The use of ICT by ESL teachers working with young 
learners during the early COVID-19 pandemic in Poland. Education and Information Technologies, 
26(6), 7107–7131. https://doi.org/10.1007/s10639-021-10556-6. 

Misirli, O., & Ergulec, F. (2021). Emergency remote teaching during the COVID 19: Parents experiences and 
perspectives. Education and Information Technologies, 26(6), 6699–6718. 
https://doi.org/10.1007/s10639-021-10520-4. 

Pajarianto, H., Kadir, A., Galugu, N., Sari, P., & Februanti, S. (2020). Study From Home In The Middle Of The 
COVID-19 Pandemic: Analysis Of Religiosity, Teacher, and Parents Support Against Academic 
Stress. Journal of Talent Development and Excellence, 12(2), 1791–1807. 
http://digilib.umpalopo.ac.id:8080/jspui/bitstream/123456789/596/1/Study from Home in the 
Middle of the COVID-19 Pandemic Analysis of Religiosity%2C Teacher%2C and Parents Support 
Against Academic Stress.pdf. 



Jurnal Ilmiah Sekolah Dasar Vol. 7, No. 1, Tahun 2023, pp. 67-75   75 

Risa Fitria / Parental Involvement during Online Learning: A Study among Low-Income Families in Indonesia 

Patrikakou, E. N. (2016). Parent Involvement, Technology, and Media: Now What? School Community 
Journal, 26(2), 9–24. https://eric.ed.gov/?id=EJ1123967. 

Phan, T. T. N., & Dang, L. T. T. (2017). Teacher Readiness for Online Teaching: A Critical Review. 
International Journal Open Distance E-Learn. IJODeL, 3(1), 1–16. https://ijodel.com/wp-
content/uploads/2017/12/001_Phan_Dang.pdf. 

Puspitasari, N. (2020). Analisis proses pembelajaran dalam jaringan masa pandemi covid 19 pada guru. 
Magistra: Media Pengembangan Ilmu Pendidikan Dasar Dan Keislaman, 11(2). 
https://doi.org/10.31942/mgs.v11i2.3943. 

Rahman, B. (2014). Kemitraan orang tua dengan sekolah dan pengaruhnya terhadap hasil belajar siswa. 
LLPM Unila, 4(2), 119–221. http://repository.lppm.unila.ac.id/213/.  

Rasmitadila, A. R. R., Rachmadtullah, R., Samsudin, A., Syaodih, E., Nurtanto, M., & Tambunan, A. R. S. 
(2020). The perceptions of primary school teachers of online learning during the covid-19 
pandemic period: A case study in Indonesia. Journal of Ethnic and Cultural Studies, 7(2), 90–109. 
https://doi.org/10.29333/ejecs/388. 

Ribeiro, L. M., Cunha, R. S., Andrade E Silva, M. C., Carvalho, M., & Vital, M. L. (2021). Parental involvement 
during pandemic times: Challenges and opportunities. Education Sciences, 11(6). 
https://doi.org/10.3390/educsci11060302. 

Sadaf, A., & Johnson, B. L. (2017). Teachers’ Beliefs About Integrating Digital Literacy Into Classroom 
Practice: An Investigation Based on the Theory of Planned Behavior. Journal of Digital Learning in 
Teacher Education, 33(4), 129–137. https://doi.org/10.1080/21532974.2017.1347534. 

Sari, D. K., & Maningtyas, R. T. (2020). Parents’ Involvement in Distance Learning During the Covid-19 
Pandemic. Proceedings of the 2nd Early Childhood and Primary Childhood Education (ECPE 2020) , 
94–97. https://doi.org/10.2991/assehr.k.201112.018. 

Schunk, D., Meece, J., & Pintrich, P. (2008). Motivation in education: Theory, research and applications 
(Fifth). Merrill Prentice Hall. 

Solekhah, H. (2020). Distance Learning of Indonesian Early Childhood Education (PAUD) during the Covid-
19 Pandemic. International Journal of Emerging Issues in Early Childhood Education, 2(2), 105–
115. https://doi.org/10.31098/ijeiece.v2i2.409. 

Sugiyono. (2018). Metode Penelitian Kuantitatif, Kualitatif, dan R&D. Alfabeta. 
Sutarto, S., Sari, D. P., & Fathurrochman, I. (2020). Teacher strategies in online learning to increase 

students’ interest in learning during COVID-19 pandemic. Jurnal Konseling Dan Pendidikan, 8(3), 
129. https://doi.org/10.29210/147800. 

Ticheloven, A., Blom, E., Leseman, P., & McMonagle, S. (2021). Translanguaging challenges in multilingual 
classrooms: scholar, teacher and student perspectives. International Journal of Multilingualism, 
18(3), 491–514. https://doi.org/10.1080/14790718.2019.1686002. 

Treviño, E., Miranda, C., Hernández, M., & Villalobos, C. (2021). Socioeconomic status, parental 
involvement and implications for subjective well-being during the global pandemic of Covid-19. 
Frontiers in Education, 6, 618655. https://doi.org/10.3389/feduc.2021.762780. 

Ujianti, P. R., Suastika, N., & Dewi, P. S. D. (2021). Tantangan Praktek Pembelajaran Anak Usia Dini di Masa 
Pandemi Covid-19. Jurnal Pendidikan Anak Usia Dini Undiksha, 9(3), 318. 
https://doi.org/10.23887/paud.v9i3.41841. 

Vellymalay, S. K. N. (2012). Parental Involvement at Home: Analyzing the Influence of Parents’ 
Socioeconomic Status. Studies in Sociology of Science, 3(1), 1–6. 
https://doi.org/10.3968/j.sss.1923018420120301.2048. 

Wang, Y., Deng, C., & Yang, X. (2016). Family economic status and parental involvement: Influences of 
parental expectation and perceived barriers. School Psychology International, 37(5), 536–553. 
https://doi.org/10.1177/0143034316667646. 

Wardani, A., & Ayriza, Y. (2020). Analisis kendala orang tua dalam mendampingi anak belajar di rumah 
pada masa pandemi Covid-19. Jurnal Obsesi : Jurnal Pendidikan Anak Usia Dini, 5(1), 772–782. 
https://doi.org/10.31004/obsesi.v5i1.705. 

Yulfiana, R., Aini, A., Fitriyani, N. A., & Riskiana, R. (2021). Problematika pembelajaran daring bagi siswa 
kelas rendah di MI/SD. Seminar Nasional PGMI, 391–410. 
http://proceeding.iainpekalongan.ac.id/index.php/semai-391-. 

Yulianti, K., Denessen, E., & Droop, M. (2018). The effects of parental involvement on children’s education: 
A study in elementary schools in Indonesia. International Journal about Parent in Education, 10(1), 
14–32. https://repository.ubn.ru.nl/bitstream/handle/2066/191260/191260.pdf. 

Zedan, R. (2011). Parent involvement according to education level, socio-economic situation, and number 
of family members. Journal of Educational Enquiry, 1(11), 13–28. 
https://ojs.unisa.edu.au/index.php/EDEQ/article/view/636. 


