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Kemitraan sekolah-universitas dan komunitas pembelajaran
profesional (PLC) merupakan pendekatan penting dalam reformasi
sekolah yang berpotensi meningkatkan proses belajar mengajar dan
meningkatkan hasil siswa. Kemitraan sekolah-universitas adalah

hubungan kolaboratif antara sekolah dan universitas yang bertujuan
untuk meningkatkan hasil pengajaran dan pembelajaran dengan
menyediakan akses terhadap sumber daya dan keahlian serta dengan
mengembangkan kurikulum dan materi pengajaran baru. Studi ini
menganalisis dampak positif kemitraan dan komunitas terhadap hasil
belajar mengajar dan juga mengakui tantangan yang mereka hadapi
seperti keterbatasan waktu, pendanaan, dan perbedaan budaya.
Metode penelitian menggunakan Systematic Literature Review (SLR).
Proses pengumpulan data dilakukan dengan mengidentifikasi dan
mengevaluasi artikel ilmiah yang relevan dengan topik. Pencarian
literatur dilakukan melalui database akademik, seperti PubMed, ERIC,
dan Google Scholar. Data yang ditemukan dianalisis untuk
mengidentifikasi pola, tren, dan Kkonsistensi dalam temuan.
Berdasarkan literatur yang ada dan studi kasus mengenai kemitraan
yang sukses, ditemukan bahwa model kolaboratif ini berpotensi
meningkatkan hasil pendidikan siswa secara signifikan sekaligus
memberikan peluang pengembangan profesional yang berarti bagi
guru. Faktor keberhasilan mencakup membangun hubungan
berdasarkan rasa saling menghormati dan percaya, komunikasi dan
kolaborasi berkelanjutan, serta pengembangan profesional terstruktur.
Disimpulkan bahwa penerapan kemitraan akan menciptakan budaya
perbaikan berkelanjutan dalam komunitas sekolah.
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ABSTRACT

School-university partnerships and professional learning communities (PLCs) are important approaches
to school reform that have the potential to improve teaching and learning and improve student outcomes.
School-university partnerships are collaborative relationships between schools and universities that aim
to improve teaching and learning outcomes by providing access to resources and expertise and by
developing new curricula and instructional materials. This study analyzes the positive impact of
partnerships and communities on teaching and learning outcomes but also acknowledges the
challenges they face such as time constraints, funding, and cultural differences. The research method
uses Systematic Literature Review (SLR). The data collection process is carried out by identifying and
evaluating scientific articles that are relevant to the topic. A literature search was conducted through
academic databases, such as PubMed, ERIC, and Google Scholar. The data found analyzed to identify
patterns, trends, and consistencies in the findings. Drawing on existing literature and case studies of
successful partnerships found that these collaborative models have the potential to significantly improve
educational outcomes for students while providing meaningful professional development opportunities
for teachers. Success factors include building relationships based on mutual respect and trust, ongoing
communication and collaboration and structured professional development. It was concluded that
implementing partnerships will create a culture for continuous improvement within the school
community.
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1. INTRODUCTION

The concept of school-university partnerships and professional learning communities has its roots
in the broader movement towards educational reform and improvement. Educators and policymakers have
long recognized the need for collaboration and ongoing professional development to improve teaching and
learning outcomes (Irving, 2006; Rollwagen-Bollens et al., 2022). Both school-university partnerships and
professional learning communities have gained increasing attention and popularity in the field of education.
These partnerships and communities aim to improve teaching and learning by fostering collaboration
between schools and universities as well as among teachers themselves (Boyd & Darragh, 2020; Budiarti &
Sugito, 2018). School-university partnerships are collaborative relationships between schools and
universities that aim to improve teaching and learning outcomes. These partnerships can take many forms
including joint research projects, teacher professional development programs and curriculum development
initiatives (Stehle & Peters-Burton, 2019; Su et al., 2021).

According to the National Center for Education Statistics, the purpose of school-university
partnerships is to improve student learning by leveraging the strengths of both entities and to provide
teachers with the skills and knowledge they need to effectively teach their students (Budiarti & Sugito,
2018; Guridi et al., 2020). One of the primary goals of school-university partnerships is to provide teachers
with access to university resources and expertise (Dorfman & Kalugin, 2020; Hermida, 2011). This can
include access to research studies, instructional materials and professional development opportunities. By
working with university faculty and researchers, teachers can improve their teaching practices and better
meet the needs of their students (Burton & Greher, 2007; Walsh & Backe, 2013). Additionally, school-
university partnerships can lead to the development of new curricula and instructional materials that better
reflect the needs of students. By collaborating on curriculum development initiatives, schools and
universities can create instructional materials that are based on the latest research and are better aligned
with state and national standards (Bernay et al.,, 2020; Green et al., 2020).

Professional learning communities (PLC) emerged as a response to the need for ongoing
professional development and collaboration among teachers. The concept of PLCs was first introduced in
the 1990s as an ongoing process in which educators work collaboratively in recurring cycles of collective
inquiry and action research to achieve better results for the students they serve (Oskarsd()ttir etal., 2020;
Vartiainen et al., 2016; Williams & Beam, 2019). School-university partnerships have been found to have a
positive impact on teacher learning and student achievement. Such partnerships can provide teachers with
access to university resources and expertise which can help them improve their teaching practices
(Burroughs et al,, 2020; Manton et al., 2021). Similarly, professional learning communities are effective in
improving teaching practices and student learning outcomes. A meta-analysis conducted by previous study
found that PLCs had a positive impact on teacher knowledge, skills and attitudes as well as on student
achievement (Vescio et al., 2008). Furthermore, PLCs have been found to promote collaboration among
teachers, foster a culture of continuous improvement and support the development of effective teaching
practices.

However, the success of school-university partnerships and PLCs depends on several factors. For
example, partnerships must be based on mutual respect and trust and must involve ongoing communication
and collaboration. Similarly, PLCs must be structured in a way that promotes meaningful collaboration and
professional learning. Therefore this study aims to analyze the positive impact of partnerships and
communities on teaching and learning outcomes but also acknowledges the challenges they face such as
time constraints, funding, and cultural differences.

2. METHOD

The research method uses Systematic Literature Review (SLR) is a research method used to collect,
review and synthesize relevant literature in a particular research field (Manfra, 2019). This method has
systematic steps designed to minimize research bias and ensure that all relevant literature has been
examined. This approach is particularly useful for investigating the impact of partnerships between schools
and universities and professional learning communities. The data collection process is carried out by
identifying and evaluating scientific articles that are relevant to the topic. This data includes findings,
research results, and other related information contained in these articles. A literature search was
conducted through academic databases, such as PubMed, ERIC, and Google Scholar, using appropriate
keywords such as “school-university partnerships,” “professional learning communities,” and “impact on
education quality.” After identifying relevant articles, the data analysis process began by thoroughly reading
each selected article. Relevant data such as findings of positive or negative impacts of school-university
partnerships and professional learning communities were extracted. Next, this data is analyzed to identify
patterns, trends, and consistencies in the findings. Compiling a summary and synthesis of the findings helps
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in understanding the overall impact. The analysis also allows identification of differences between different
studies and may reflect variability in the impact of school-university partnerships and professional learning
communities. The results of this analysis form the basis for drawing up the conclusions in the SLR report,
which presents a comprehensive picture of the impact of the partnership based on existing evidence in the
literature.

3. RESULT AND DISCUSSION

Result
School-University Partnerships

School-university partnerships are collaborative relationships between schools and universities
that aim to improve teaching and learning outcomes. The purpose of these partnerships is to provide
teachers with access to university resources and expertise and to develop new curricula and instructional
materials that better reflect the needs of students. School-university partnerships can provide a range of
benefits for both teachers and students. Access to university resources and expertise can provide teachers
with access to resources and expertise from university faculty and researchers. This can help teachers
improve their teaching practices and better meet the needs of their students (Burroughs et al., 2020;
Maheady, L. J. et al,, 2019). School-university partnerships can provide teachers with opportunities for
ongoing professional development including workshops, seminars and conferences. This can help teachers
stay up-to-date on the latest research and best practices in their field.

School-university partnerships can provide students with access to university resources such as
research studies and instructional materials that can enhance their learning experiences. School-university
partnerships can lead to the development of new curricula and instructional materials that better reflect
the needs of students. This can help ensure that students are receiving a high-quality education that
prepares them for future success (Hamilton et al, 2021; Heinz & Fleming, 2019). School-university
partnerships have been found to have a positive impact on student achievement. A study by previous study
in University of California found that students in schools with strong partnerships with universities had
higher test scores and were more likely to attend college than students in schools without such partnerships
(Ferraz et al, 2021). By providing students with access to university resources and expertise, school-
university partnerships can help increase student engagement and motivation. By providing students with
access to university resources and expertise, school-university partnerships can help prepare students for
college and future career success.

Here are some examples of successful school-university partnerships. University of California, Los
Angeles (UCLA) Community School is a partnership between the Los Angeles Unified School District and
UCLA. It provides a rigorous academic program for students, as well as a range of support services and
enrichment opportunities. Research has shown that the school has had a positive impact on student
academic achievement, graduation rates, and college enrollment (Wong et al., 2016). National Writing
Project is a network of university-based writing centres that provide professional development
opportunities for K-12 teachers. The program aims to improve writing instruction and student writing
outcomes (Dharma & Siregar, 2015; Greaney & Arrow, 2014). Research has shown that the project has had
a positive impact on teacher knowledge and practice, as well as on student writing achievement (Graham
et al,, 2015). Baltimore Elementary and Middle School Mathematics Project is a partnership between the
Baltimore City Public Schools and Johns Hopkins University. It provides professional development
opportunities for elementary and middle school math teachers, as well as curriculum materials and
resources. Research has shown that the project has had a positive impact on teacher knowledge and
practice, as well as on student math achievement (Faulkner et al.,, 2012).

Challenges and Limitations In School-University Partnerships

One of the challenges of school-university partnerships is that they often require a significant
investment of time and resources from both schools and universities. This can be a barrier to participation,
particularly for schools and teachers who are already overburdened (Burn et al., 2021; Burton & Greher,
2007). Another challenge of school-university partnerships is securing funding to support the partnership.
This can be particularly difficult in times of budget cuts and economic downturns. School and university
cultures can be quite different, which can make it challenging to establish effective partnerships.
Universities may have different priorities and ways of operating than schools, which can create
misunderstandings and conflict (Faulkner et al., 2012; Wong et al., 2016). School-university partnerships
can be difficult to sustain over time, particularly if there is a turnover in leadership or changes in funding
priorities. This can lead to a lack of continuity and stability that can undermine the effectiveness of the
partnership.
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Professional Learning Communities

Professional learning communities (PLCs) are groups of educators who come together to
collaborate, share expertise, and improve their teaching practice. PLCs are characterized by a focus on
student learning, a shared vision of instructional goals and a commitment to ongoing professional
development (Admiraal et al., 2021; Carpenter, 2015). PLCs are typically organized around grade levels,
subject areas, or school-wide initiatives and may involve regular meetings, collaborative planning and peer
observation and feedback (Carpenter, 2015; Vartiainen et al.,, 2016). The purpose of PLCs is to create a
culture of collaboration and continuous improvement that supports student learning. Is also to improve
teaching and learning outcomes by providing teachers with opportunities to engage in ongoing, job-
embedded professional development. PLCs aim to create a culture of collaboration and continuous
improvement, where teachers work together to identify and address areas of need, develop new
instructional strategies, and share best practices (Vartiainen et al., 2016; Vescio et al., 2008). By working
together, teachers can develop a deeper understanding of their student’s needs and develop more effective
instructional strategies.

PLCs have been found to have a positive impact on teacher practice and student learning outcomes.
For example, a meta-analysis of 39 studies found that PLCs had a positive impact on teacher knowledge,
instructional practice, and student achievement. PLCs have been found to have a positive impact on teacher
practice, including increased collaboration, improved instructional strategies, and increased job
satisfaction. Research has shown that PLCs can help to reduce teacher isolation and increase teacher
retention rates (Maheady, L. ]. et al., 2019). PLCs have been found to have a positive impact on student
learning outcomes, particularly in the areas of reading and math. A meta-analysis of 39 studies found that
PLCs had a positive impact on student achievement, with larger effects for elementary and middle school
students than for high school students (Carpenter, 2015; Elkordy, 2016).

Benefits for Teachers and Students

Professional learning communities (PLCs) can provide a range of benefits for both teachers and
students. Here are some of the benefits for teachers and students. PLCs provide teachers with opportunities
to collaborate and share expertise with their peers, which can lead to the development and implementation
of new and improved teaching practices (Hamilton et al., 2021; Vescio et al,, 2008). According to previous
study teachers who participated in PLCs reported higher levels of job satisfaction than those who did not
participate (Garet et al, 2001). PLCs provide ongoing, job-embedded professional development
opportunities for teachers, which can help them to stay up-to-date on the latest research, trends and best
practices in their field. PLCs can provide teachers with a supportive environment where they can discuss
challenges and successes, share resources, and receive feedback and support from their peers.

According to a meta-analysis by previous study students in schools with strong PLCs outperformed
their peers in schools without strong PLCs (Vescio et al, 2008). PLCs can help to increase student
engagement and motivation by providing teachers with new and innovative teaching practices and
materials. PLCs can help teachers to develop and implement personalized learning plans for their students,
which can lead to improved student outcomes. According to other study PLCs can help to improve social-
emotional learning outcomes for students by providing teachers with opportunities to collaborate on
strategies for building positive classroom environments (Carpenter, 2015).

The Challenges and Limitations of Professional Learning Communities

Professional learning communities (PLCs) can face several challenges and limitations. One of the
main challenges with PLCs is finding the time for teachers to collaborate and engage in ongoing professional
development. PLCs require funding for resources, materials and professional development opportunities
which can be a challenge for schools and districts with limited resources. PLCs can face challenges related
to cultural differences among teachers including differences in teaching styles, beliefs and values. PLCs can
be difficult to sustain over time, particularly if there is a lack of support from school and district leadership
or turnover among teachers.

School-university partnerships and professional learning communities have been shown to have a
positive impact on teaching and learning outcomes. The National Writing Project found that teachers who
participated in their professional development program reported improved teaching practices, increased
collaboration among teachers and improved student learning outcomes (Gainsburg, 2015). Similarly,
Boston Teacher Residency Program found that their program led to improved teacher preparation,
increased access to resources and expertise, improved student learning outcomes and increased teacher
retention rates (Wong etal., 2016).
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Professional learning communities have also been shown to lead to improved teaching practices,
increased collaboration among teachers, and improved student learning outcomes. The National Center for
Education Evaluation and Regional Assistance found that teachers who participated in professional learning
communities reported improved teaching practices and increased collaboration with their colleagues
(DeMonte & Hanna, 2014; Maulana et al., 2023). Another study by the University of Minnesota found that
professional learning communities led to improved student learning outcomes, increased teacher
satisfaction and improved social-emotional learning for students (Vescio et al,, 2008). Previous study
examined the impact of a school-university partnership on the teaching practices of elementary school
teachers (Lupo et al, 2021). The study found that the partnership led to improvements in teacher
knowledge, skills, and practices, as well as increased collaboration among teachers. The study concluded
that school-university partnerships can be an effective way to support teacher development and improve
teaching practices.

Previous study investigated the impact of a professional learning community on the mathematics
achievement of middle school students (Guo et al.,, 2020). The study found that the community led to
improvements in teacher knowledge and practices, as well as increased student achievement in
mathematics. The study concluded that professional learning communities can be an effective way to
support teacher development and improve student learning outcomes. Other study examined the impact of
a school-university partnership on the teaching practices of secondary school teachers (Kim et al., 2020).
The study found that the partnership led to improvements in teacher knowledge, skills, and practices, as
well as increased collaboration among teachers. The study concluded that school-university partnerships
can be an effective way to support teacher development and improve teaching practices.

Other study investigated the impact of a professional learning community on the teaching practices
of early childhood educators (Cavanagh, M. et al., 2021). The study found that the community led to
improvements in teacher knowledge, skills, and practices, as well as increased collaboration among
teachers. The study concluded that professional learning communities can be an effective way to support
teacher development and improve teaching practices in early childhood education. Previous study
examined the impact of a school-university partnership on the teaching practices of science teachers in
middle schools (Li & Huang, 2020). The study found that the partnership led to improvements in teacher
knowledge, skills, and practices, as well as increased collaboration among teachers. The study concluded
that school-university partnerships can be an effective way to support teacher development and improve
teaching practices in science education.

There is study that investigated the impact of a professional learning community on the teaching
practices of language teachers in secondary schools (Wang & Liu, 2020). The study found that the
community led to improvements in teacher knowledge, skills, and practices, as well as increased
collaboration among teachers. The study concluded that professional learning communities can be an
effective way to support teacher development and improve teaching practices in language education.

Discussion

Mutual respect and trust are essential factors for success in school-university partnerships and
professional learning communities. Building relationships based on mutual respect and trust is critical to
fostering collaboration and achieving shared goals. Successful school-university partnerships require a high
level of trust between the partners (Irving, 2006; Rollwagen-Bollens et al., 2022). The study found that trust
was essential for promoting collaboration, sharing resources, and developing new curricula and
instructional materials. The authors note that trust can be built through open communication, transparency
and a shared vision for teaching and learning (Gainsburg, 2015). Similarly, previous study found that trust
was a critical factor in the success of professional learning communities (Vartiainen et al.,, 2016). The study
found that trust among teachers was essential for creating a safe and supportive environment for
collaboration and learning. The author notes that trust can be built through shared experiences, mutual
respect, and a willingness to take risks and learn from mistakes. It is essential for promoting collaboration,
sharing resources, and developing new strategies for teaching and learning. The authors note that trust can
be built through ongoing communication, shared decision-making and a commitment to shared goals.

Ongoing communication and collaboration are essential factors for success in school-university
partnerships and professional learning communities. These partnerships and communities rely on
communication and collaboration to share resources, expertise, and best practices, as well as to develop
and implement new curricula and instructional materials that better reflect the needs of students (Boyd &
Darragh, 2020; Guridi et al., 2020). According to previous study effective professional learning communities
require ongoing communication and collaboration among teachers (Carpenter, 2015). The study found that
regular meetings, joint planning, and shared decision-making were critical for promoting collaboration and
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improving teaching practices. The authors note that ongoing communication and collaboration can also help
to build trust and create a culture of continuous improvement.

Regular meetings, joint planning, and shared decision-making are essential for promoting
collaboration, sharing resources, and developing new strategies for teaching and learning. The authors note
that ongoing communication and collaboration can also help to build trust and create a culture of
continuous improvement. In addition, previous study found that ongoing communication and collaboration
were critical for promoting collaboration and improving student learning outcomes in a school-university
partnership (0’Connor & Michaels, 2017). The study found that regular meetings, joint planning, and shared
decision-making were essential for developing and implementing new instructional strategies that better
reflected the needs of students. The authors note that ongoing communication and collaboration can also
help to bridge the gap between theory and practice and promote the use of evidence-based practices.

Structured professional development is an important factor for success in school-university
partnerships and professional learning communities. This type of professional development provides
teachers with opportunities to engage in ongoing, job-embedded learning that is aligned with their specific
teaching contexts and needs. According to previous study effective school-university partnerships require
structured professional development that is aligned with the needs of teachers and students (Green et al.,
2020). The study found that structured professional development can help to improve teaching practices,
student learning outcomes, and teacher retention rates. The authors note that structured professional
development can also help to build trust and create a culture of continuous improvement. In addition,
previous study found that structured professional development can have a positive impact on teacher
practice and student learning outcomes (Desimone et al., 2002). The study found that professional
development that is focused on specific content areas, aligned with state standards, and delivered over a
sustained period can lead to improved teaching practices and increased student achievement. The authors
note that structured professional development can also help to promote collaboration and shared decision-
making among teachers.

Based on the discussion, there are several calls to action for educators and policymakers.
Encourage and support the development of school-university partnerships and professional learning
communities to improve teaching and learning outcomes. Policymakers can provide funding and resources
to support the establishment and maintenance of these partnerships and communities while educators can
actively participate in them to improve their practice. Foster ongoing communication and collaboration
between schools and universities, as well as among teachers themselves. This can be achieved through
regular meetings, joint professional development opportunities and other forms of collaboration. Prioritize
the development of mutual respect and trust between educators and institutions. This can be achieved
through relationship-building activities such as joint projects and social events. Address the challenges and
limitations associated with establishing and maintaining effective partnerships and communities. This
includes addressing issues such as time constraints, funding, cultural differences and sustainability.
Emphasize the importance of ongoing professional development for educators. This can be achieved
through participation in professional learning communities and other forms of job-embedded professional
development.

4. CONCLUSION

In conclusion, by promoting collaboration and granting access to resources and knowledge, school-
university collaborations and professional learning communities can have a favourable influence on
teaching and learning results. However, it is crucial to deal with issues like time restraints, financing and
cultural differences to create and maintain effective relationships and communities. Important success
criteria include developing relationships based on mutual respect and trust, continual communication and
collaboration and disciplined professional development. Overall, the research suggests that school-
university partnerships and professional learning communities are promising approaches to improving
teaching and learning outcomes.
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