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Sekolah di pedesaan di setiap wilayah menghadapi sejumlah masalah
tantangan yang unik pada lingkungan mereka. Tantangan-tantangan
berupa ketidakteraturan siswa dalam belajar malam. Mereka
mengabiskan di waktu malam dengan mengakses sosial media
sehingga berdampak buruk pada prestasi akademik. Oleh sebab itu,
tujuan dari penelitan menganalisis program belajar malam dan
keteraturan belajar siswa di daerah pedesaan yang berimplikasi pada
prestasi akademik siswa. Jenis penelitian ini adalah studi kualitatif
berupa studi kasus pada siswa SMP. Subjek yang terlibat dalam
pemnelitian adalah kepala SMP, guru, kepala desa, perangkat desa,
dan orang tua siswa kelas satu hingga tiga. Metode pengumpulan data
yakni observasi. Metode analisis data yang dilakukan deskriptif
kualitatif. Hasil penelitian menunjukkan bahwa dengan program belajar
malam, maka terjadi keteraturan belajar dan prestasi siswa meningkat
dan lebih baik. Selain itu ditemukan bahwa pada malam hari tidak
ditemukan siswa di luar rumah. Mereka menghabiskan waktu belajar di
rumah guru di empat titik yang telah disiapkan untuk belajar. Selain itu,
orang tua tidak menjadi takut lagi karena setiap malam kondisi siswa
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telah terkontrol dengan baik sehingga tidak berdampak pada hal-hal
yang negatif. Oleh sebab itu dapat direkomendasikan bahwa program
belajar malam di daerah pedesaan dapat meningkatkan keteraturan
belajar, prestasi akademik dan karakter kepribadian siswa. Implikasi
penelitian ini dapat menjadi dasar bagi perumusan kebijakan yang lebih
inklusif dan adaptif terhadap kebutuhan masyarakat perdesaan,
khususnya dalam hal penyelenggaraan program studi malam.
ABSTRACT

Rural schools in each region face a number of challenges unique to their environment. Challenges in
the form of student irregularity in evening study. They spend their evenings accessing social media,
which has a negative impact on academic performance. Therefore, the aim of the research analyze
evening study programs and student study regularity in rural areas which have implications for student
academic achievement. This type of research is a qualitative study in the form of a case study on junior
high school students. The subjects involved in the research are junior high school principals, teachers,
village heads, village officials, and parents of students in grades one to three. The data collection method
is observation. The data analysis method used was descriptive qualitative. The results of the research
show that with the evening study program, there is regularity in learning and student achievement
increases and is better. Apart from that, it was found that at night no students were found outside the
house. They spend time studying at the teacher's house at four points that have been prepared for
learning. Apart from that, parents are no longer afraid because every night the student's condition is well
controlled so that it does not have a negative impact. Therefore, it can be recommended that evening
study programs in rural areas can improve learning regularity, academic achievement and student
personality traits. Implications of this research can be the basis for formulating policies that are more
inclusive and adaptive to the needs of rural communities, especially in terms of organizing evening study
programs.

*Corresponding author.

E-mail addresses: marlenyleasa3@gmail.com (Marleny Leasa)


https://doi.org/10.23887/jppp.v8i3.77359
mailto:marlenyleasa3@gmail.com
https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

Jurnal Penelitian dan Pengembangan Pendidikan, Vol. 8, No. 3, 2024, pp. 481-492 482

1. INTRODUCTION

Currently, the classic problem that is still faced in all countries in the world is education. This is
especially true for schools in rural areas, which face unique challenges related to geographic isolation, racial
segregation, and limited community resources. Many problems hinder the development of quality
education in rural areas, including socio-economic conditions, lack of teachers with appropriate
qualifications, poor curriculum implementation, lack of resources, poor school management, and lack of
community involvement in rural schools (Hannaway et al., 2020; Pieri & Mangione, 2023). Rural areas often
require more services, employment, and opportunities than urban recreational activities (Dlamini et al.,
2019; Evans & Mendez Acosta, 2023). Many rural schools experience difficulties, especially teacher
shortages, for various reasons, including poor infrastructure and facilities. Apart from the problem of
teacher shortages, schools in rural areas also face very worrying challenges. Over the years, there have been
suggestions for distance education as a partial solution to some of the problems facing rural schools.
Regarding the quality of education, teachers in rural areas still have to be more qualified than teachers in
urban areas. Although there are social and economic disparities between urban and rural areas, equal
opportunities must be provided to all students, including those who have access to education (Afzal Tajik
et al, 2019; Muhaimin et al.,, 2020). This problem can be illustrated by the widespread poverty in many
African countries, which has major implications for the provision of quality education. Rural schools face
tough challenges unique to their environments. Lack of parental interest in their children's education,
inadequate state funding, lack of resources, unqualified teachers, and multigrade teaching are some of the
obstacles to achieving effective education. These challenges can be caused by various sources, both from
within the school structure and from the external environment, including local communities and
educational authorities (Ahmadu et al.,, 2021; White & Reid, 2020).

The problem of teachers in rural areas also occurs in several developed and developing countries
in the world. In California, for example, the rate of emergency credentials issued to rural schools is 8.3%,
while it is only 4.2% for urban schools. This suggests that although rural areas can fill urgent vacancies,
many of the teachers recruited may need to be qualified. The same thing also happened in Japan, the
Ministry of Education explained that a survey conducted in the 2021 school year showed that 1,897 (5.8%)
schools at all levels were negatively impacted by the teacher shortage. Additionally, the number of
applicants for teaching careers declined from 12.8 to 2.6% between 2000 and 2020. In Australia, the
government is committed to solving the ongoing problem of staff shortages; however, teachers in urban
areas are in excess supply, while there are still many vacancies in rural areas due to insurmountable barriers
(Blanchard etal., 2020; Young-Pelton & Doty, 2019). Meanwhile, in China, due to better salaries and working
conditions in urban areas, the turnover ratio of primary school teachers in rural areas is also increasing
every year and was twice as high as in other cities in 2014. In Russia, more than 24.8% of teachers in remote
villages have expressed their intention to leave their current positions. It should be remembered that
teacher quality is the most significant determinant of successful student academic performance (Ho & Tsai,
2020; Ziduli & Buka, 2020).

To overcome education problems in rural areas, the Chinese government has adopted policies and
is considering increasing the salaries of teachers working in rural areas. However, although the government
increases teacher salaries, the number of qualified teachers still needs to be increased. In Singapore, apart
from offering competitive starting salaries, various incentives, including career development opportunities,
have also been implemented to attract prospective teachers. The Taiwanese government has adopted
policies to attract teachers to work in rural areas. The first offers rural teachers a 5-10% salary increase and
bonuses for long-term teaching. The latter includes granting additional credit and promotion to
administrative positions. However, many teachers who are still in office are still reluctant to work because
of the disadvantages of working in rural areas (Khanal, 2022; Pears & Konstantinidis, 2021).

Schools in rural areas are still underdeveloped. In rural areas, schools must provide adequate
facilities and infrastructure for students, which is essential to facilitate effective educational attainment.
Apart from that, teachers do not go to school because the distance between home and school is far, which
requires high transportation costs. Apart from that, many welfare problems experienced by teachers are
not handled by the government(Gemnafle et al., 2021; Le Fanu et al., 2022). Another big problem is the
smaller number of schools. They are far from home, and the children have to travel long distances. Teaching
methods and strategies can be utilized to provide education according to student needs. Students may need
help to understand academic concepts efficiently and produce better academic results. In realizing the
development of the education system, teachers have an important role. In rural schools, teachers need to
be more skilled and qualified. They encourage students to express their points of view, observations, and
experiences. The main objectives of rural schools are to ensure that every student receives a quality
education, assist students in enrolling in higher education institutions, provide guidance and support to
researchers to participate efficiently in educational development, implement new teaching methodologies
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and assessment systems, and promote schools towards stress-free environment (Callado Moreno et al,,
2021; Ghanim et al., 2020).

Throughout the world, the question of how to provide quality education to young people in rural
areas is critical. Many countries are following the urban education systems of developed countries and need
to understand the realities and needs of rural areas. This situation sparked heated debate among educators,
government, education experts and observers. We must address these issues to trigger the process of rural
development, as rural education is considered an important tool of society. Existing research argues that
geographic and socio-economic disparities between rural and urban areas create significant gaps in social
and economic development and access to infrastructure and welfare services. However, rural schools are
neglected in education policy Long-term research shows that informed educational, health, and nutritional
interventions during childhood have the potential to impact adult productivity and well-being later in life
(Batlolona & Mahapoonyanont, 2021; Cuervo, 2020). Globally, addressing education inequality and
multidimensional poverty means governments support the needs of the most disadvantaged and
marginalized groups in society. Thematic analysis identified enabling and constraining factors in supporting
children's learning and well-being across the three themes of infrastructure, educational resources and
children's institutions, initial teacher education (ITE), and socio-economic status.

Many of the factors identified as hampering the quality of education in Ghana and other African
countries are education management and technology gaps (Ang et al., 2023; Tufién & Martinez, 2021). In
educational management, strategic planning, monitoring, supervision and effective school discipline are
essential. In contrast, the technology gap is the absence of internet connectivity and technological
equipment that hinders students' search for global knowledge and reduces teachers' coverage of syllabi and
textbooks, which are not in line with current learning conditions and needs. The gap in student academic
achievement in rural and urban areas is getting worse. However, the government has implemented reforms
to increase educational opportunities in rural areas. However, this gap is not affected by investment or at
least is not reduced significantly. The gap in rural-urban student learning achievement is not only caused
by real factors, but also intangible factors. Intangible factors may include efficiency of resource use, school
management or leadership, accountability, parental involvement, and perception (Febriana et al.,, 2021;
Yudiana et al.,, 2020). In Colombia and several countries in Latin America, teachers are professional
developers who are considered an important factor in improving the learning process and student
performance. In addition to their influence in the classroom, Colombian teachers are also recognized as
potential agents of change and leadership for building a more equitable society.

There are many challenges associated with learning and educational development. Many experts
attribute this to a poor school climate, an environment that is not conducive to meeting children's
psychological and developmental needs. Previous research found that countries in Sub-Saharan Africa, Arab
countries, and southern Asia experience poor education management, resulting in high illiteracy rates of
37.7%, 27.1%, and 20% respectively. .6%. In contrast, countries such as Germany, England, and the United
States have good education management systems, so that the illiteracy rate is less than 7% (Frahm & Cianca,
2022; Plessis, 2020). The happiness of education in several developed countries in the world in the
education system is inversely proportional to the challenges of education in Indonesia which has not been
able to achieve the right goals. In rural areas in Indonesia, for example, teacher awareness and student
participation levels are still lacking. Additionally, the building infrastructure and classroom environment in
rural areas are not suitable for learning. Rural schools in Indonesia are very different from other countries
because they have unique cultural, social and economic backgrounds.

The comparative description of educational problems from several countries above is an example
of educational problems in rural areas which is our collective homework. Many Indonesian children in rural
areas really want to get a decent education. Urban and rural environments have characteristics that can
influence parents' decisions or motivations to get involved and how they see their child's education
improving in the future. For example, the pace of life in urban areas is fast, while in rural areas it is more
relaxed. There are also differences in the social, economic and socio-cultural conditions of parents between
urban and rural Indonesia. For example, parents in urban areas usually have a higher level of education
than parents in rural areas. Regarding work, parents in urban areas tend to work in trade and services,
while parents in rural areas generally work in agriculture. Regarding life values, rural communities tend to
be more traditional and religious (Cuervo & Acquaro, 2023; Leasa & Batlolona, 2020). There are several
reasons why education in rural areas is lower than in urban areas, including rlow will and mindset that still
considers education to be less important; poor economic capacity; lack of support from parents; lack of
adequate infrastructure; lack of professional teaching staff.

The above situation is similar to the urgency of this research. Students in rural areas who are at the
core of this research, are less concerned about study hours at night. They play more with their friends on
the beach to access the internet. The reason is, it is located in a village located on the bay so it is difficult to

Marleny Leasa / The Social Landscape of Education in Rural Areas: Evening Study Programs, Study Irregularities and
Academic Achievement



Jurnal Penelitian dan Pengembangan Pendidikan, Vol. 8, No. 3, 2024, pp. 481-492 484

access the internet. Therefore, students or the public have to go to the beach to look for an internet signal.
This situation happens every day at night; they spend time accessing social media in the form of YouTube,
WhatsApp, Facebook, Instagram, Whatsapp, or TikTok. Social media also plays a role in students' continued
search for information, news, education, insight and long-distance contact. The convenience of social media
offers many fun features for its users. Therefore, social media has become a primary need today. This is a
positive impact, but negative impacts also occur on teenagers. Most students spend a lot of time on
platforms like Facebook, Twitter and WhatsApp while using smartphones, which are now an everyday
gadget. Therefore, many students spend 7-8 hours accessing social media or browsing all night. Conditions
like this escape the attention of parents. Therefore, student academic achievement decreases due to student
irregularity in learning. Every semester parents complain that their children's academic performance has
not improved significantly. Therefore, the junior high school principal who saw this situation held a
program called the "Evening Study Program" which focused on four points. The factors identified above are
considered responsible for the low academic performance of school students. Therefore it is necessary to
understand that no matter how well planned a country's development is, low academic performance can
destroy everything. This implies that poor academic performance and high failure rates are indicators of
backwardness in a society. Therefore, this study aims to analyze evening study programs and the regularity
of students in rural areas, which have implications for student academic achievement.

2. METHOD

This research was conducted in Sanahu Village, West Seram Regency, Indonesia. This type of
research is a case study consisting of a qualitative exploration of the challenges and problems faced by
school principals in developing schools in rural areas and what can and should be done to improve the
quality of education in rural areas. This research method is a qualitative method of seeking meaning and
contributing to theory development by setting priorities inductively (Banaji et al., 2020; Ciftci & Cin, 2021).
Qualitative methods were used because the main aim of this research was to understand how school
principals in rural areas view these issues and their complexity and impact on development in rural schools.
The research involved junior high school principals, teachers, village heads, village officials, and parents of
students in grades one to three. SMP 81 Central Maluku was chosen (the school is still within the Central
Maluku Regency government area, but the school is located in Sanahu village which is part of the West
Seram Regency area) because it is the only school that operates at night. learning program. This allows for
in-depth investigations and expanded responses. Questions focused on how respondents experienced the
challenges and problems they faced in improving school quality and community development. The
researcher made every effort to encourage respondents to share their opinions about challenges and
problems as well as their successes in life experiences and told the evening learning program about the
challenges and problems encountered.

3. RESULT AND DISCUSSION

Result

If we reflect on education in rural areas, a picture will emerge of schools in the form of facilities and
infrastructure, teachers and students. In this village, the authenticity of culture with all its uniqueness is still
very much felt. Until now, educational problems in rural areas throughout the world have not been resolved
properly regarding facilities. These conditions are presented in Table 1.

Table 1. Problems with the Quality of Education in Rural Areas in Several Countries in the World

Continent Results Source
Asia
e Students with disabilities
e The Teacher Education Quality
Improvement Program (SQIPTE) is the first e (Han dkk., 2022)

China policy specifically dedicated to teaching staff e (Zhao, 2023)
development since the founding of the
People's Republic of China.
Bangladesh Household Income and Production 2005-2010 (Mahmud & Akita, 2018)
India The Montana Autism Education Project (MAEP) (Muda-Pelton & Doty,

is located in rural areas and schools on or 2013)
near Indian reservations.
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Continent

Results

Source

Pakistan and

Coordination  between  stakeholders s
considered to be an important factor in

(Nawab & Sharar, 2022) &

Kazakhstan providing quality teachers (Afzal Tajik et al., 2022)
Professional Development Opportunities
e Integrated curriculum and network system e (Turwelis etal,, 2022)
Indonesia e Economy, quality of facilittes and e (Leasa & Battolona,
infrastructure, quality of teachers and 2023)
curriculum
Europe
e Inclusive education for early childhood ¢ gz)aznl) der Werf et al,
Dutch ® Quality of teaching e (van der Pers & Helms-

Poland, France,
Portugal

Filandia

Germany and
European countries

e Services and facilities

e Reorganization of basic education in the last
two 20 years

e Small rural primary schools in Finland are
analyzed based on three thematic foci: the
relationship between local rural schools and
the surrounding community, small rural
primary schools as learning environments,
and the teaching profession.

In many cases, young people in rural areas need
more educational opportunities.

Reviewing research over the last 25 years on

Lorenz, 2019)
e (Potdkk., 2023)

e (Ferreira, 2011)

e (Kalaoja & Pietarinen,
2009)

(Weiss
2022)

& Heinz-Fischer,

English small schools, where rural teachers feel (Hargreaves,2009)
valued for their work as teachers
Spanish Attention to inclusive education (Cazlloaldso) Moreno  dkk,
Africa
- . ) (Chakanika et al, 2012);
Sub Sahara Provision . of §oc1al, infrastructure and (Sumida & Kawata,
economic services 2021); (Harimau, 2022)
South Africa Socioeconomic, development, ecology (Halle, 2014)
Ghana Internet f.aciliti.es, economy and ser-vices to (Donkoh dkk, 2023)
ensure inclusive and quality education
Australia
concerns about isolated teacher attraction and
retention, the availability of opportunities
for different types of learners and (Downes, 2018)
Australia knowledge, inadequate infrastructure, and
post-school options for young people.
Pollcymaker? must strive Fo think differently (Roberts dkk, 2024)
about the 'rural problem'.
American
e Per capita household income
e Principles of equality of opportunity and
social cohesion; decentralization of the e (Tuiion & Martinez,
Argentina education system at the institutional level; 2021)

problems of quality and equality of
education; teaching career; and financial
resources.

e (Muscara etal., 2013)

As an observer of education in higher education, I feel sad about the problems of education in rural
areas that have only just been resolved optimally. A developed nation can be seen from the quality of its
education. Good education will produce quality human resources and have implications for the nation's
progress. Realizing equal quality education is a challenge for all parties, the government and society. Rural
areas also face challenges, especially in providing education services in remote, frontier and outermost
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areas (3T). Limited educational facilities often make rural children complain and despair. This is the reality
they have to accept amidst the education gap. Sometimes they express their feelings when we can be with
their friends in the city. Sometimes, they have to sacrifice time walking long distances to get to school and
access education. Some even have to cross bridges that are unsafe (or damaged) or cross rivers by boat or
raft in order to study in class.
The villages in Elpaputih District are Sumeith Pesinaru Village, Ahiolo Abio Village, Watui Village,

Huku Kecil Village, Sanahu Village, Wasia Village, Elpaputih Village. Each village has a public elementary
school or private Christian school under the YPPK DR J. B. Sitanala foundation. However, of the seven
villages, only two junior high schools are in the villages of Sanahu and Elpaputih. However, of the six villages,
Sanahu is the closest. Ahiolo Abio Village to Huku Kecil Village are located in a mountainous area quite far
away. Therefore, when people want to reach the highway, they have to walk tens of kilometers. Sometimes
they use rafts to reach the villages of Sanahu, Wasia and Elpaputih on the coast. Therefore, students in the
mountains who have completed elementary school usually attend school in Sanahu village. Sanahu Village
has two hamlets, Huse and Batu Tree. Elementary school graduates from the mountains usually live in
dormitories. The distance from Huse Hamlet to Sanahu Village is around 2 km. Therefore, they usually walk
to school in the morning. Apart from that, there are also students in Bantu Tree Hamlet and Wasia Village.
The distance from Batu Tree Hamlet to Sanahu Village is 3 km. The distance between Wasia Village and
Sanahu Village is 1 km. Students usually walk to school. This is a sad condition. Not to mention the issue of
inadequate teacher needs. Teachers who do not feel comfortable living amidst limitations will definitely
want to move or move to a better school, plus various other reasons. The following are interviews with
several students who live in Huse Hamlet, Wasia Village, and Tree Bantu Hamlet:
We hope that in the future the local government will provide school buses so that we can go to school well
(WS).

Those of us who live in Wasia are close by, but our friends in Bantu Tree are far away; they have

to walk to school at 6 am. It would be a shame if they came home in the afternoon. Oww...so hot

(MS)

We are helped by motorbike, usually three people on one motorbike, but if our parents go to the

garden, we usually walk (GB).

The various problems of education providers in rural or remote areas should be a joint
responsibility between the government, community organizations and the community to help overcome the
shortcomings of educational services. With limited facilities and access to educational services, various
inspiring stories about education in the village have emerged. The various inspiring stories of some of the
students above are of common concern. Apart from students, teachers experience very different problems.
The sacrifices of teachers who dedicate themselves to educating children in rural areas must be paid by
traveling long distances and being separated from their families. The following are the results of interviews
with two middle school teachers:

My extended family is in Waisarisa, and I was assigned to Sanahu. I usually work from Monday
to Friday. After school on Friday, I usually go straight to Waisari. I will come again on Monday
morning. Usually I leave Waisarisa for Sanahu at 6 pm. The distance between Waisarisa and
Sanahu is 43 km. In Sanahu, I lived in one of the community houses given to me temporarily
from Monday to Friday (AW).

Ilive in Waipina; The distance between Waipia and Sanahu is 35 km. I'm just a contract teacher.
I have to go to school every day. My salary is small; Sometimes, payments from BOS funds
(School Operational Assistance Funds) take three months. [ remained loyal, and I came every
day to teach students. With this sincere devotion, there will definitely be blessings for me and
my family. Alhamdulillah, in 2023 [ was appointed by the government to become a
government official with a work agreement (MM).

The problems faced by students are access to services, facilities and infrastructure that support
learning and transportation to school. Some of these points were conveyed because these problems make
learning difficult for students. Comfortable learning is the dream of teachers and students. Information from
teachers and school principals shows that students' academic achievement has decreased due to
disorganization in learning. At night, students spend 7-8 hours playing, on the beach looking for an internet
signal, using social media, and even playing games. Therefore, study hours at home are neglected, and
parents do not care about the child's condition. Sometimes someone reminds them, but their children end
up scolding them. This phenomenon lasted for several years. The replacement of the new junior high school
principal also addressed this problem. The following are the results of the interview with the Middle School
Principal:
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I gathered parents at school to discuss this issue together. I am concerned about the academic
performance of students and the character of many students. If not addressed immediately, this
can cause more problems. I propose a 'NIGHT STUDY' program which will be focused on four
points: Duni Huse, Sanahu Village, Wasia Village, and Tree Batu Hamlet. Many parents worry
about this problem because students who live close by are not a problem, but students who live
far away are. I do this program to help students and parents. I didn't get anything, and I asked
for payment. I am just sincere and devoted to helping students. Apart from that, I coordinated
with the village head and all village officials to discuss this issue, and they strongly approved
this program (TB).

The causes of student disorganization can vary. Some students may need more personal interest

and ability to understand the subject, face a hostile and uncooperative teacher attitude, or struggle with a
curriculum that overloads content and threatens oral exams. Poor learning disorganization can affect
student learning activities and lead to low learning achievement. Forms of bad study habits in learning are
often found in some students, such as studying irregularly, studying in a hurry, incomplete lesson notes, not
being used to making summaries, not having the motivation to enrich the lesson material, and liking to
plagiarize. friends' work, often coming late, and studying when tests and exams are approaching or learning
the system all night long. Bad study habits make it difficult for students to understand their lessons, because
students' irregular study habits will make it difficult for students to understand their lessons. If students
succeed in understanding what they are learning, they will produce good learning outcomes. On the other
hand, if students study poorly and irregularly so they do not understand what they are learning, then the
learning outcomes obtained by students will be less than satisfactory. The following are the results of
interviews with junior high school principals from the program implemented:

This program is conducted only for junior high school students; it has not been done for

elementary school students. I have coordinated with four elementary school principals from

Sanahu and Huse villages, and hopefully this program can be implemented next year. With this

program, students are no longer found on the beach playing with their cellphones, accessing

social media, or even playing with friends. At 6 pm they will go to the learning center, which is

a house that has been prepared for learning. With this program, parents feel happy, children

are organized in learning, and their character or mentality improves. This program has been

implemented for one year and student achievement is increasing. Parents also hope that this

program will continue (TB).

Discussion

Progress in achieving educational goals for all millennium development programs and goals can be
faster. Promoting rural development and education must go beyond set targets. Since the second half of the
twentieth century, literature on rural education has emphasized the histories and structures that have
created conditions and circumstances of “oppression,” decline, disadvantage, and deficit. In deficit
terminology, rural communities are often stereotyped in ways that emphasize their powerlessness. As
schools in South Africa, particularly in the rural communities of Mpumalanga, seek to address the many
problems and withstand rural adversity to promote a culture of learning, educational self-management, and
resilience, these issues are becoming increasingly important as South Africa faces challenges. In addition,
infrastructure, educational resources and children's institutions, initial teacher education (ITE), and socio-
economic status also have an influence (Demeke et al., 2022; Hannum & Buchmann, 2020).

Teaching is a very professional job. Teacher salary income levels influence whether high-achieving
professionals seeking employment will be attracted to teaching positions and whether current teachers will
remain in the profession or be transferred to schools that offer relatively higher income levels. This has a
direct impact on the supply and stability of primary and secondary school teachers and is an important
factor in attracting and retaining quality teachers. Teachers in rural areas feel marginalized and
unappreciated. There is a need for social justice in which education systems must recognize different social
contexts, distribute resources fairly between rural and urban schools, and encourage teacher autonomy and
participation in decision making (Chakanika et al., 2023; Darling-Hammond et al., 2023) Various kinds of
research can provide information to educational leaders to align policies with rural conditions, but this does
not happen due to a lack of studies on policy and practical issues regarding rural education. For example, in
Michigan, researchers conducted an investigation over three years. They found that in addition to low
salaries, geographic isolation, and the declining attractiveness of the teaching profession, stringent state
certification requirements have become barriers to the recruitment and retention of rural teachers (Collins
& Stockton, 2020; Donkoh et al., 2020).

Marleny Leasa / The Social Landscape of Education in Rural Areas: Evening Study Programs, Study Irregularities and
Academic Achievement



Jurnal Penelitian dan Pengembangan Pendidikan, Vol. 8, No. 3, 2024, pp. 481-492 488

Research also reveals that rural school leaders spend less time collaborating with fellow school
leaders because of the long distances, distances between schools, and long distances. In Scandinavia and
Sweden, influential research shows that leadership context and values matter. School leaders deal with
relationships with many different groups of people inside and outside the school, both within the hierarchy
and in different networks. One of the dilemmas related to these contextual differences is how to promote
educational equity in all schools, regardless of local context, size and socio-economic situation. Through
developing people's intelligence, improving skills, and forming communities of thought, education increases
individuals' abilities to understand, utilize, and change the world, thereby encouraging socio-economic
development and reducing inequality (Ferreira, 2021; Ghavifekr & Rosdy, 2021). China has long upheld the
ideal of “education without discrimination” since ancient times, and the government has been committed
to building a public education system that is accessible to all. In 1998, the People's Republic of China
implemented an education policy, the "School Consolidation Policy”, which included merging small schools
in rural areas. This has had a significant impact on rural communities across China, where more than 60%
of schools in remote areas have been closed (Guo & Li, 2021; Plessis & Mestry, 2021).

Disorder means disorganized. Student distraction is a problem for many educational institutions.
This disorganization causes problems in students' lives. This becomes an obstacle to the child's overall
growth and development. Students need to be more organized to make their academic career successful.
India is a developing country that considers primary education as a basic right of every child. However, in
many educational institutions, school attendance is irregular from primary to higher education levels. The
high level of student disorganization in schools is a serious problem for the country. The results of research
at five campus centers of Mid-Western University in Nepal examined the irregularity of student attendance
in class and its relationship with academic achievement. Research shows that almost half of respondents
answered that they are sometimes disorganized in their classes. Only a few students (4.45%) who never
attended irregularly were aware of irregular attendance. A higher proportion (29.57%) of male students
are always irregular than female students (Downes, 2020; Evans & Mendez Acosta, 2023). Another study
also investigated 5,387 female students at Debre Berhan University in Ethiopia that menstrual irregularities
had a significant impact on students' academic performance. The study found that students who
experienced menstrual irregularities had significantly lower average grades compared to students who had
regular periods.

Causes of student disorganization at school: spending most of the time playing: Playing is very
important for a healthy life. The children in this study spent more time playing with their friends than going
to school, which was the cause of student disorganization at school; Illiterate parents: The parents of the
child need to be educated. They need more education. They need to be made aware of their children's
education. Therefore, this can also lead to children's disorganization at school; Broken family: A school-
going child lives with his father and younger brother. Her mother left their home and married another man.
Alack of a healthy atmosphere at home can also lead to a child's disorganization at school; poor academic
performance: The child's academic performance is lower than that of his classmates. Thus, he developed a
negative attitude towards his studies. Therefore, he did not attend school regularly; Neglect from peers:
Humans are social creatures. Consequently, everyone needs friends for a better life. However, the boy only
had two friends at school, and his other classmates laughed at him because of his test scores and different
extracurricular activities. Therefore, he developed a negative attitude towards his friends. This is also the
cause of children's disorganization at school; Poor economic conditions: Poor economic conditions of
children are also a cause of children's disorganization at school. Sometimes, children help their fathers in
their work in their companies and are involved in various jobs.

From the description above, it is known that students become disorganized in class due to various
reasons such as poor economic conditions, playing with friends, or neglect by classmates. Many factors such
as personal, home, school and peer factors influence children regarding the problem of disorganization in
the classroom. It was also found that children's poor economic conditions had an impact on their academic
performance. Students study in the afternoon, evening and morning because they spend the night resting.
Many students are addicted to the internet so they have low self-control. Wasting time can result in
forgetting other parts of life, such as study time. Learning irregularities are also visible, for example reading
while sitting in a recliner and moving to write in bed. Other irregularities include studying in a pattern all
night before the exam, studying indoors and never leaving the house, and studying without a clear schedule.
This is part of a pattern of poor self-management that has a significant impact on academic achievement
and mental health. However, proper guidance from teachers and parents helps the child reduce the problem
of disorganization as the student performs averagely in his academic career. If parents and teachers become
more aware of the child's problems rather than focusing on disorganization, this awareness can reduce the
behavior. However, after remedial measures are given to students, positive changes can be observed in their
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behavior. He developed a positive attitude towards teachers, school, and classmates, which improved his
performance and class attendance (Hlalele, 2020; Ziduli & Buka, 2020).

Schools are distinct physical areas with specific rules, routines, and activities. It is a place where
children are somewhat isolated as they prepare to become adults, and schools as institutions accommodate
alarge proportion of the young population. This phenomenon is very often found in students who lack time
to study regularly because they are busy with activities outside of school, such as playing games and hanging
out with friends. Students who previously studied in a scheduled and regular manner, did assignments on
time and made a structured lesson schedule, now no longer carry out the learning system effectively and in
a structured manner (Weiss & Heinz-Fischer, 2020; Xuehui, 2021). Learning disorders that students often
experience will eventually become bad study habits. These bad study habits will have an impact on student
learning outcomes that are unsatisfactory.

Meanwhile, educators in rural areas often take on dual roles in teaching and working due to limited
resources and staff. They may teach different grade levels or subjects, act as coaches or advisors for
extracurricular activities, and handle administrative tasks outside of their primary teaching activities.
Additionally, rural educators are often deeply committed to the success and well-being of their students
(Pers & Helms-Lorenz, 2020; Tuiibn & Martinez, 2021).

For example, teachers from developed areas can provide online classes to students in rural areas.
Rural teachers can collaborate online with urban teachers to share teaching materials and deliver classes
together (Shi & Sercombe, 2020; Starrett et al., 2020), allowing them to share the workload and utilize each
other's expertise. Therefore, the use of technology in the teaching and learning process has the potential to
support the work of rural teachers with rural communities, reducing difficulties in retaining educators on
duty and improving the quality of education in rural schools (Turwelis et al., 2020; Werf et al.,, 2021). With
The rapid development of educational technology, the convergence of education with the latest technology,
such as extended reality (XR) technology, has brought innovation and motivation to make E-learning an
important, comfortable, and affordable education model.

Data from this study are in line with findings in Colombia, showing the impact of implementing
learning communities in rural areas, particularly regarding improved learning and social cohesion. The
result is the transformation of rural schools into learning communities in Colombia. There is family
participation in the development of teaching and learning strategies and decision making. The dialogue
approach contributes significantly to a better school climate and social cohesion. Activity ii produces better
and above average academic results. -national average in Colombia. The results obtained show academic
improvement at the school with results that exceed the Colombian national average. The results also report
how violence was reduced by 80%. All of these results are motivated by community participation in schools.
This activity was carried out from 2015 to 2017 and showed a very significant impact (White & Reid, 2020;
Young-Pelton & Doty, 2019). Moreover, Research in India examines the abilities of young students enrolled
in primary school in schools located in rural India and their skills in various subjects, especially regional
subjects. language, mathematics, and knowledge of English with principal components analysis (PCA) in
students of classes 1-8 in Kerala, Andhra Pradesh, Telangana, Karnataka, and Tamil Nadu, and the North
Eastern region namely Assam, Mizoram, Tripura, Sikkim, Meghalaya, Nagaland and Arunachal Pradesh,
showing better academic performance than other states. This research in southern Africa is based on
advocacy that has the competence and ability to share community-based leadership, such as school
principals can build relationships with traditional, religious and business leaders. Community-based
leadership in decision making is critical in resolving poor student performance resulting from social ills.
With the existing approach, improving the quality of education in rural areas can be addressed (Wangetal,,
2020; Yulianti et al., 2020).

The implications of this research show the importance of a deeper understanding of the social
factors that influence academic achievement in rural areas. The results of this research can be a basis for
formulating policies that are more inclusive and adaptive to the needs of rural communities, especially in
terms of organizing evening study programs. With this program, it is hoped that access to education for
students who are bound by household responsibilities or work during the day can be more optimal.
However, this research also shows that irregularities in learning patterns, such as inconsistent attendance
and disruption of study time, have a negative impact on academic achievement. Therefore, better
pedagogical strategies and support from educational institutions and community participation are needed
to overcome this challenge, so that students in rural areas can achieve better academic achievements
without sacrificing their social responsibilities. The limitation of this research lies in its limited regional
scope, namely that it only covers certain rural areas, so the results may not fully represent conditions in
other rural areas with different social and cultural contexts. In addition, this research relies more on
qualitative data from interviews and observations, which, although providing in-depth insights, may be less
capable of depicting the quantitative impact of evening study programs on academic achievement at large.
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Data sources are also limited to students and teachers, while perspectives from parents and the community
have not been included comprehensively.

To overcome these limitations, further research is recommended to expand the scope of the study
area and involve more quantitative methods, such as surveys or experiments, in order to obtain more
representative and accurate data. In addition, there is a need for further studies involving various
stakeholders, including parents, school administrators and local communities, to get a more holistic picture
of the challenges and opportunities in implementing the evening study program. Future research could also
focus on developing strategies to reduce learning irregularities, such as providing additional support to
students in time management or providing more flexible learning facilities.

4. CONCLUSION

The conclusion that can be drawn from the results of this study is that with the night study program,
there is regularity in learning and student learning achievement increases. In addition, it was found that
students were not found outside the house at night. They spend time preparing to study at the teacher's
house at four points. In addition, parents are no longer afraid because every night the condition of the
students is well controlled so that there is no negative impact. Therefore, the night study program in rural
areas can improve academic achievement and student personality character. Some suggestions that can be
given: Experts and professionals involved in rural development must analyze the rural environment.
Physical and cultural environmental conditions need to be considered. When project design and
implementation are needed, it is important to ensure that environmental conditions will be able to handle
the project properly. Communities should be encouraged to use schools as centers of education and social
activities outside of elementary school. The school environment must be friendly to hold adult literacy
classes, counseling activities, women's groups, community events, and other activities and events.
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