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A B S T R A K 

Dalam proses pembelajaran di Sekolah Dasar, materi yang disampaikan 
oleh guru seringkali membuat peserta didik lebih berperan sebagai 
penerima informasi saja, daripada terlibat secara aktif dalam proses 
berpikir. Akibatnya, peserta didik lebih sibuk mencatat, mendengarkan, 
atau menjawab pertanyaan guru, dengan sedikit kesempatan untuk aktif 
mengumpulkan dan memahami informasi. Hal ini berdampak pada tingkat 
keaktifan belajar peserta didik yang tidak optimal. Penelitian ini 
dilaksanakan untuk menganalisis pengaruh antara tingkat partisipasi 
dalam pembelajaran aktif dengan menggunakan model Active learning 
Tipe Short Card pada siswa sekolah dasar. Penelitian ini menggunakan 
metode True Experimental dengan desain penelitian Posttest-Only 
Control Group. Populasi yang digunakan dalam penelitian ini adalah 
peserta didik kelas VI dengan menggunakan simple random sampling. 
Teknik pengumpulan data yang digunakan yakni kuesioner yang 
dibagikan pada kedua kelas. Data dianalisis menggunakan teknik analisis 
data deskriptif dan analisis data statistic inferensial. Hasil analisis uji-t 
menunjukkan signifikansi (2-tailed) adalah 0,000 yang berarti Ho ditolak 
dan Ha diterima karena, hasil signifikansi kurang dari 0,005. Dapat 
disimpulkan bahwa, terdapat pengaruh antara kelas eksperimen yang 
menerapkan model pembelajaran Active learning Tipe Short Card dan 
kelas kontrol yang menggunakan model pembelajaran konvesional. 

A B S T R A C T 

In the learning process in Elementary School, the material delivered by the teacher often makes students 
play a role as recipients of information only, rather than being actively involved in the thinking process. 
As a result, students are busier taking notes, listening, or answering teacher questions, with little 
opportunity to actively collect and understand information. This has an impact on the level of student 
learning activity which is not optimal. This study was conducted to analyze the influence of the level of 
participation in active learning using the Active Learning Short Card Type model on elementary school 
students. This study uses the True Experimental method with a Posttest-Only Control Group research 
design. The population used in this study were grade VI students using simple random sampling. The 
data collection technique used was a questionnaire distributed to both classes. The data were analyzed 
using descriptive data analysis techniques and inferential statistical data analysis. The results of the t-
test analysis showed that the significance (2-tailed) was 0.000, which means Ho was rejected and Ha 
was accepted because the significance result was less than 0.005. It can be concluded that there is an 
influence between the experimental class that applies the Active Learning Short Card Type learning 
model and the control class that uses the conventional learning model. 
 

 
1. INTRODUCTION 

Education is an important thing that every human being needs (Ardykusuma & Mahadewi, 2020; 
Handayani & Wiyasa, 2020).In the world of education, a learning model is a learning plan that follows a 
method to achieve the desired learning goals. A learning model is a framework or guide used when planning 
the learning process in the classroom or tutorial learning (Octavia, 2020; Asyafah, 2019).Active involvement 
of students in the learning process is the main key to increasing interest in learning and is a form of activity 
to provide them with learning experiences (Christanty & Cendana, 2021; Suranti, 2016). Basically, the 
learning activity of students is still low. This is caused by the use of conventional methods that tend to be 
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one-way, so that it has an impact on the learning achievements obtained by students (Payon et al., 2021; 
Maradona, 2016). This can be observed from how the learning process still tends to make students only 
become recipients of information rather than actively participating in the thinking process. This happens 
because the material is quite extensive and makes students often only focus on taking notes, listening, or 
answering questions from the teacher, without much opportunity to collect and understand information in 
depth (Agustin et al., 2021; Peranginangin et al., 2020). As a result, learning becomes less conducive because 
students easily get bored and are less interested in the material presented by the teacher. 

Observation results at SD Negeri 1 Kunjorowesi showed several obstacles in the learning process, 
namely the use of conventional methods and printed media by teachers. This makes students tend to pay 
less attention when the material is delivered, due to the lack of variation in the learning process. Based on 
these problems, the actions taken are to create learning activities that involve students in order to increase 
student activity. As a teacher, it is important to create an interesting learning atmosphere and involve 
students during the learning process. Student involvement is very important in learning. This is because the 
learning process requires interaction between students and teachers or interaction between students and 
other students (Noor & Wangid, 2019; Achdiyat & Lestari, 2016). In addition, optimal student involvement, 
both intellectually, emotionally and physically, can also help develop student learning activity (Ting et al., 
2023; Betyka et al., 2019).Student learning activity can be measured from the individual or group learning 
process to study or apply learning materials, the ability to express opinions or ask questions during the 
learning process, the ability to discuss to solve problems and assignments given by the teacher and being 
able to present the results of their work (Hasanah & Himami, 2021; Prasetyo & Abduh, 2021; Sinar, 2018). 

Based on this, learning models and media are needed to support the learning process. One of the 
learning models that can be used is the short card type active learning model. Active learning is a learning 
activity that involves students in a learning process by accessing various information and knowledge (Brito, 
2019; Baharun, 2015). Students can build understanding through experiences and information obtained in 
the learning process (Hajjah et al., 2022; Zaman, 2020). The role of the teacher is not so dominant in the 
learning process. The teacher is only a facilitator to provide convenience for students to stimulate activity 
in terms of physical, mental, social, and emotional (Rahayu & Vidya, 2022; Sandria et al., 2022). Several 
previous research findings revealed that the use of the short card type active learning model can increase 
the level of student participation in the learning process (Suparman et al., 2021; Sakdiyah & Sari, 2016). 
Other research also states that media is needed in the learning process to support smooth learning activities 
(Abdullah, 2017; Maimunah, 2016).Therefore, the learning process needs to be combined with media that 
can support learning activities. Thus, interesting learning can be created. 

Elementary school students more often act as recipients of information, which has a negative 
impact on their level of learning activity. Therefore, the urgency of this study lies in the need to increase the 
active involvement of students in the learning process in Elementary Schools. This study aims toanalyzing 
the influence between the level of participation in active learning using the Active Learning Short Card Type 
model on elementary school students. The innovation of the Active Learning Short Card Type learning 
model is expected to increase the learning activity of elementary school students, especially in social studies 
learning. 

 

2. METHOD 

This study utilizes a quantitative approach by applying the True Experimental method and using 
the Posttest-Only Control Group Design on learning activities assisted by Short Card media on student 
learning activity on the material of Indonesian cultural diversity in the social studies content of grade IV 
elementary school. This method involves two classes, namely the control class and the experimental class. 
The first class uses the Active Learning model of the Short Card type and is then given a posttest, while the 
control class uses the conventional model and is also given a posttest for comparison. The details of the 
Posttest-Only Control Group Design scheme can be presented in Table 1. 

 
Table 1.The Post-test Only Control Group Design. 

Group Treatment Post test 
Experiment X O 
Control - O 

 
The subjects of this study were 30 fourth grade students of SDN Kunjorowesi, Mojokerto Regency, 

consisting of 2 classes, namely the experimental class and the control class. To determine between the 
experimental group and the control group, the researcher used the Simple Random Sampling technique to 
randomly select from the subjects. The data collection method in this study was using a questionnaire sheet 
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and documentation. The data collection instrument with the questionnaire has been validated by 2 expert 
lecturers. The validation process was tested in the form of a post-test to other subjects, then the post-test 
results were calculated using the Alpha Crombach formula. The instrument grid and Likert scale criteria can 
be presented in Table 2 and Table 3. 

 
Table 2. The Instrument Grid 

No. Indicator Amount 
1. Learn individually or in groups. 3 
2. Express opinions or ask questions. 5 
3. Discuss 3 
4. Presenting 4 

 Amount 15 
 

The instrument consists of 15 statements related to the implementation of the active learning 
model and is combined with previously presented materials. The provisions for answering each item of the 
instrument used in the study are with a Likert scale. The guidelines used to measure the extent to which 
students can understand and absorb the material when following the predetermined steps can be presented 
in Table 3. 

 
Table 3. The Likert Scale Criteria 

Mastery Level (%) Learning Activity Category 
0 - 34 

35 - 54 
55 - 64 
65 - 84 

85 - 100 

Very Low 
Low 

Currently 
High 

Very high 
 

Data analysis applied in this study includes two main stages, namely descriptive data analysis and 
inferential statistical data analysis. The use of descriptive data analysis aims to identify respondents who 
have been taken as samples in this study. On the other hand, inferential statistical data analysis is used to 
test the statistical aspects of the data. This test uses prerequisite tests consisting of normality and 
homogeneity tests. Furthermore, an analysis is carried out using the Independent Samples T-Test formula 
which aims to analyze the influence between learning using the short card type active learning model on 
the learning activity of grade IV students in Social Sciences (IPS) lessons. 

 

3. RESULT AND DISCUSSION 

Result 
This study was conducted to test the feasibility of the assessment instrument for students' learning 

activity in Social Sciences (IPS) subjects with the material of Indonesia rich in culture in grade IV of 
elementary school as seen from the results of the validity test and reliability test. The results of the test are 
the assessment instrument for students' learning activity in IPS subjects in the form of a questionnaire 
sheet. The research instrument was designed based on indicators of learning activity which include; the 
involvement of students during the learning process physically, mentally, emotionally, and intellectually 
such as being able to complete tasks given by the teacher, being able to work together in a group, and being 
able to interact between students and students or between teachers and students (Pratama et al., 
2023).After the instrument is developed according to the activity indicators, the instrument is then 
subjected to validation test calculations to determine the feasibility of the research instrument. The results 
of the validity test calculations can be presented in Table 4. 

 
Table 4. The Instrument Validity Test 

Relevant Questionnaire Item Number Questionnaire Item Number Irrelevant 
2,6,8,9,11,12,13,15,16,17,18,19,21,22,24 1,3,4,5,7,10,14,20,23 

Based on the table above, it can be seen that out of 24 statements that have been compiled, there 
are 15 relevant statements and 9 irrelevant statements. The results obtained were then tested for reliability 
using the Alpha Crombach formula to determine the quality of the assessment instrument for student 
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learning activity in the social studies subject of class IV SDN Kunjorowesi, Mojokerto Regency. The results 
of the reliability test can be presented in Table 5. 

 
Table 5. The Reliability Test 

Crombach's Alpha N of Items 

0.892 15 
 
Based on the results of the reliability test calculation, the results were 0.892 with an instrument of 

15 items, so it is in the high reliability category, because it is more than 0.005. Therefore, the reliability test 
on this research instrument can be stated as reliable and suitable for use as a guideline in research to 
measure student learning activity. This research took place from the first lesson to the end. The research 
began the activity by dividing two classes, namely the experimental class and the control class. The 
experimental class was given treatment using the short card type active learning model involving 15 
students, while the control class used conventional learning methods taught by the class teacher, also with 
the same number of students, namely 15 people. After learning, students in both classes were given a post-
test in the form of a questionnaire to measure their level of learning activity. The level of learning activity 
of students in the experimental and control classes can be presented in Table 6 and Table 7. 

 
Table 6. The Level of Activity in Experimental Class 

No. Learning Activity Indicators Activity Level Information 
1. Learn individually or in groups. 76% Tall 
2. Express opinions or ask questions. 79% Tall 
3. Discuss 81% Tall 
4. Presenting. 80% Tall 

 
Table 7. The Level of Activity in Control Class 

No. Learning Activity Indicators Activity Level Information 
1. Learn individually or in groups. 55% Currently 
2. Express opinions or ask questions. 53% Low 
3. Discuss. 56% Currently 
4. Presenting. 72% High 

 
All indicators of learning activity in the experimental class are in the high category. Meanwhile, the 

achievement of the level of activity in the control class shows that the first and third indicators are in the 
medium category, while the second indicator is in the low category and the fourth indicator is in the high 
category. The results of the analysis of the level of activity based on individual and group learning indicators 
can be presented in Figure 1 and Figure 2. 

 

        

 

 

6% 2%

4%

16%

17%

76%

Tidak Pernah Jarang

Kadang-kadang Sering

Selalu

16%
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12%

8%

55%

Tidak Pernah Jarang

Kadang-kadang Sering

Selalu

Figure 1. The Experimental class diagram 
for individual and group learning 

indicators. 

Figure 2. The Control class diagram for 
individual and group learning indicators. 
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Figure 1 shows that 17% of students in the experimental class always study individually or in 
groups, 16% of students often study individually or in groups, 4% sometimes study individually or in 
groups, and 6% of students never study individually and 2% rarely study individually or in groups. 
Meanwhile, in the control class, 16% of students never study individually or in groups, 12% of students 
often study individually or in groups, 7% rarely, and 8% always and 2% sometimes study individually or in 
groups. Furthermore, a comparison of the indicators of giving opinions or asking questions between the 
experimental class and the control class can be presented in Figure 3 and Figure 4. 

 

        
 
Based on Figure 3, it is known that 32% of students always express opinions or ask questions, 22% 

often express opinions or ask questions, 12% sometimes, 5% never, and 4% rarely express opinions or ask 
questions. Meanwhile, Figure 4 shows the control class with 20% of students never expressing opinions or 
asking questions, and the other students 18% answered often and 12% rarely, 17% sometimes, and 7% 
answered always expressing opinions or asking questions. The discussion indicator diagram is shown in 
Figure 5 and Figure 6.  

 

        

 
 
In Figure 5, it is obtained that 21% always discuss, and 13% of students often carry out discussions, 

6% of students sometimes carry out discussions, and 4% rarely carry out discussions, and 1% never carry 
out discussions. While the results of the diagram in the control class based on Figure 6 show that, there are 
14% of students who never carry out discussions, 10% always, and 8% often carry out discussions, and 7% 
rarely, and 6% sometimes carry out discussions. Furthermore, the difference in the diagram between the 
experimental class and the control class on the indicators presents the results of the report shown in Figure 
7 and Figure 8. 
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Figure 3. The Experimental class diagram for 
indicators of expressing opinions or asking 

questions. 

Figure 4. The Control class diagram for 
indicators of giving opinions or asking 

questions. 

Figure 5. The Experimental class 
diagram for discussion indicators. 

Figure 6. The Control class diagram for 
discussion indicators. 
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Based on Figure 7 in the experimental class, there are 19% of students who always present their 

report results in front of the class, and 14% of students often present their report results in front of the 

class, 8% sometimes present their report results in front of the class, and 3% rarely, and 1% never present 

their report results in front of the class. While in the control class shown in Figure 8 shows 17% of students 

always present their report results in front of the class, 8% often, 8% sometimes present their report results 

in front of the class, and 8% rarely and 6% never present their report results in front of the class. 

Furthermore, the analysis of different values and evaluated through the use of prerequisite tests, which 

include normality tests and homogeneity tests. The results of the normality test can be seen in Table 8. 

 

Table 8. The Normality Test Results 

 
Shapiro Wilk  

Statistics df Sig. 

Experiment 0.923 15 0.216 

Control 0.903 15 0.106 
 
Based on the data in table 8, the results of the normality test show that the experimental class and 

the control class have significance values of 0.216 and 0.106 respectively. This value indicates a normal data 
distribution because it is greater than 0.005. Furthermore, the results of the homogeneity test can be 
presented in Table 9. 

 
Table 9. The Homogeneity Test Results 

  Levene df1 df2 Sig. 

Mark 
Based on 

Mean 
2.259 1 28 0.144 

 
In the calculation table above, the homogeneity test produces a value of 0.0144. Thus, the level of 

student learning activity in the experimental class and the control class shows a significance above 0.005, 
which indicates that the data is homogeneous. After fulfilling the prerequisite test, the researcher used a t-
test with the Independent Samples t-test formula to analyze the influence between learning using the card 
sort type active learning model and learning using the conventional model. Information regarding the 
results of the Independent Samples t-test calculation can be presented in Table 10. 

 
Table 10. t-Test Results 

Test 
Posttest Value 

Experiment Control 
Std. Deviation 7.805 4.828 
Std. Error Mean 2.015 1.247 
Sig. (2-tailed) 0.000 0.000 
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Picture7. The Experimental class diagram for 
indicators presenting the report results. 

Figure 8. The control class diagram for 
the indicator presents the report results. 
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Based on the information in the table above, it appears that the significance value (2-tailed) is less 
than 0.005. Therefore, in the context of independent sample t-test testing, it can be concluded that Ho is 
rejected and Ha is accepted. This shows that there is a significant difference in the average learning 
outcomes between the experimental class and the control class. Thus, it is concluded that the 
implementation of short card type active learning has a good influence on student activity. The results of 
the independent sample t-test analysis also illustrate the success in implementing the short card type active 
learning model that has been implemented in the experimental class. 

 
Discussion 

Based on the results of the analysis, a significant difference was found in the learning activity of 
students between the control class using the conventional learning model and the experimental class 
applying the short card type active learning model. In learning activities using the short card type active 
learning model, it was seen that students were very enthusiastic during the process because they were 
directly involved in learning activities. In addition, learning is equipped with media that makes students 
understand the material faster. This is in line with previous research which revealed that learning activities 
using media can help students understand the material faster (Roberts, 2019; Smith & Horvath, 2014). 

The enthusiasm of students during learning can improve the learning atmosphere to be exciting 
and interesting. The use of short card media makes students not easily bored during learning, so that the 
learning process becomes more enjoyable (Puspitarini et al., 2019; Romanowski et al., 2021).On the other 
hand, in the control class using the conventional model, students seemed less enthusiastic. This is because 
learning is only centered on the teacher explaining the material in front of the class and students are not 
involved in the learning process. This makes students less active when participating in learning. 

The level of student learning activity can be seen from the ability to express opinions or ask 
questions, discuss, and present in front of the class and the ability to learn in groups or individually. The 
short card type active learning model can help students improve their learning activity, because students 
are given the opportunity to be involved in the learning process (Pylvas & Nokelainen, 2019; Sinha et al., 
2019).The learning process is very much needed by students to foster a spirit of learning that has an impact 
on the activeness and mental readiness of students in learning. This needs to be considered by every teacher 
in order to make the learning process interesting and enjoyable, so that learning objectives can be achieved. 

Learning that applies the short card type active learning model has an influence on learning 
activities compared to learning that applies the conventional learning model. This is in line with previous 
research which revealed that the application of the short card type active learning model can increase 
students' learning motivation (Insani et al., 2022; Dwijayanti & Pathoni, 2016). This shows that learning 
activities must be designed according to the development and characteristics of students, so that students 
can more easily understand the material presented by the teacher. 

The advantage of implementing the short card type active learning model is that learning activities 
are focused on students' ability to solve a problem by working together in groups and on full student 
involvement during learning activities.The innovation of the Active Learning Short Card Type learning 
model in this study has implications for increasing student learning activity in social studies learning.The 
implementation of this learning model also has an impact on the enthusiasm of students during the learning 
process, so that it can increase the activeness of student learning. The limitations of this study are that the 
dimensions of the short card media are not large enough and do not implement good time management. 
Further research can consider the suitability of the media dimensions with the number of students and can 
compile detailed activities properly, so that they can be implemented effectively and efficiently. 
 

4. CONCLUSION 

Based on the results of the research and analysis that have been carried out, it can be concluded 
that there is an influence on the level of learning activity between students who follow active learning type 
short card and students who follow conventional learning. The experimental class achieved a higher level 
of activity compared to the control group. In social studies learning, the application of innovation of the 
active learning model type short card can be an effective alternative to support the learning process in the 
classroom, increase active student participation, and make learning more interesting.  
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