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A B S T R A K 

Masalah kinerja akademik yang masih merajalela di berbagai pondok 
pesantren sering kali dipicu oleh kurangnya partisipasi aktif dan 
keyakinan diri dalam kemampuan akademik para siswa. Tujuan dari 
penelitian ini adalah untuk melihat pengaruh efikasi diri akademik 
terhadap kinerja akademik dengan student engagement sebagai 
mediator pada siswa di pesantren. Metode dalam penelitian ini adalah 
penelitian kuantitatif dengan pendekatan ex-post facto. Sampel dalam 
penelitian ini ditentukan dengan menggunakan teknik multistage random 
sampling dengan jumlah 308 siswa. Instrumen yang digunakan dalam 
penelitian ini adalah skala efikasi diri akademik dengan dimensi level, 
generality, dan strength, skala student engagement dengan dimensi 
emotional engagement, cognitive engagement, dan behavioral 
engagement, dan kinerja akademik diukur dengan mengacu pada data 
nilai rapor. Data yang diperoleh dianalisis secara kuantitatif dengan 
menggunakan makro PROCESS v4.2 dari model 4 Hayes melalui 
aplikasi SPSS Versi 25. Hasil penelitian ini menunjukkan bahwa efikasi 
diri akademik, student engagement, dan kinerja akademik siswa di 
pondok pesantren berhubungan positif, dan student engagement 
berperan sebagai mediator antara efikasi diri akademik dan kinerja 
akademik. Siswa dengan efikasi diri yang tinggi lebih percaya diri dalam 
belajar dapat menyelesaikan masalah dengan lebih efektif dan lebih 
terlibat dalam pembelajaran, sehingga meningkatkan prestasi akademik. 

A B S T R A C T 

Academic performance problems that are still rampant in various boarding schools are often triggered 
by students' lack of active participation and confidence in their academic abilities. This study aims to 
analyze the effect of academic self-efficacy on academic performance with student engagement as a 
mediator for students in Islamic boarding schools. The method in this study is quantitative research 
with an ex-post facto approach. The sample in this study was determined using multistage random 
sampling technique with a total of 308 student. The instruments used in this study were academic self-
efficacy scale with dimensions of level, generality, and strength, student engagement scale with 
dimensions of emotional engagement, cognitive engagement, and behavioural engagement, and 
academic performance measured by referring to report card data. The data obtained were analysed 
quantitatively using the PROCESS v4.2 macro of the Hayes 4 model through the SPSS Version 25 
application. The results of this study indicate that academic self-efficacy, student engagement, and 
academic performance of students in boarding schools are positively related, and student engagement 
acts as a mediator between academic self-efficacy and academic performance. Students with high 
self-efficacy are more confident in learning can solve problems more effectively and are more 
engaged in learning, thus improving academic achievement. 

 

1. INTRODUCTION 
Islamic boarding schools are educational institutions that study the Islamic religion in more depth 

by Government Regulation No. 55 of 2007. The implementation of Islamic boarding schools aims to instill 
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faith and devotion to Allah SWT, as well as provide opportunities for individuals to become experts in 
Islamic knowledge who can make a positive contribution to community development. In general, the 
society hopes that the current generation will have a good understanding of world science and religious 
knowledge which can be obtained through experience at Islamic boarding schools (Agustina & Rusmawati, 

2022; Resya & Diantoro, 2021). As traditional educational institutions, Islamic boarding schools have a 
significant role in developing the intelligence of the younger generation, forming character, strengthening 
morality, and equipping them with knowledge. The main goal of Islamic boarding school educational 
institutions is to form a good personality, strengthen morals, and provide holistic learning (Fitri & Ondeng, 

2022; Kariyanto, 2020). 
Islamic boarding schools in Indonesia are experiencing rapid growth, in line with global demands 

to increase competitiveness. In Indonesia's educational development context, Islamic boarding schools 
need to modernize in line with the times. This modernization is expected to make Islamic boarding 
schools remain relevant to current world developments, but still maintain the basic values of Islamic 
teachings without experiencing a decline (Baz & Yildirim, 2023; Suradi, 2018). Islamic boarding schools are 
usually found at the Middle School and High School education levels, so most of the students are 
teenagers. Adolescence not only includes physical changes, such as the development of Adam's apple in 
boys and breast growth in girls but also involves a process of adaptation to psychological factors and the 
search for identity or identity. In facing these various changes, teenagers often experience "storm and 
stress," namely emotional turmoil accompanied by a lack of individual ability to manage emotions, are 
vulnerable to being influenced by the surrounding environment, and have strong attachments to peers. 
This can cause challenges in achieving emotional independence (Khafifah et al., 2023; Puhlmann et al., 2023). 
These problems can disrupt teenagers' academic performance, causing their learning performance to be 
less than optimal, resulting in them getting low grades, becoming discouraged, and dropping out of school 
(Akhmad & Riyah, 2023; Damayanti, 2023). 

The academic performance of Indonesian students can be seen from the results of the Program 
for International Student Assessment (PISA) data for the country of Indonesia in 2022 showing a 
decreasing score, namely literacy has a score of 359, mathematics has a score of 366, and science has a 
score of 383. Compared to 2018 the literacy score has a score of 371, mathematics has a score of 379, and 
science has a score of 396 (Hewi & Shaleh, 2020). Problems that often occur with students in Islamic 
boarding schools are a mixed curriculum (boarding school lessons with state lessons), difficulty adapting, 
making students stressed, resulting in reduced academic performance, very tight time, lack of student 
interest because there are still many students sent to Islamic boarding school because they forced by his 
parents (Akhmad & Riyah, 2023; Amna et al., 2020; Khafifah et al., 2023). Then the researcher also interviewed 
the head of the boarding school division at one of the Islamic boarding schools in Pekanbaru was revealed 
that the students were less enthusiastic about boarding or religion-based lessons, lacked interest in going 
to school at the boarding school, and did not feel comfortable at the boarding school because of the rules. 
which is strict, and there is little time for students to play, this happens because of the busy study schedule 
and also a lot of lessons. These problems are what make many students lazy to study, resulting in students 
getting low grades or learning outcomes and some are even not promoted because their report cards do 
not meet the Minimum Completeness Criteria (KKM) (Casinillo et al., 2023; Shofiah et al., 2023). This is what 
shows that the academic performance of students at Islamic boarding schools is less or not optimal. 

Academic performance is a person's achievement and learning outcomes in the context of formal 
education, such as at school, college, or other educational institutions (Alhadabi & Karpinski, 2020; Commey-

Mintah, 2023). Evaluation of academic performance may involve assessing performance in various courses, 
exams, assignments, projects, and other components of an educational program. Academic performance is 
often measured using an assessment system that includes grades, rankings, or achievement categories 
(Hayat et al., 2022; Waheed et al., 2020). These assessment criteria may vary depending on the level of 
education and the evaluation system implemented by the educational institution. Aspects of academic 
performance include understanding of material, ability to apply knowledge, critical thinking skills, 
participation in class, quality of written work, and other factors that reflect a person's academic 
achievement (Ala et al., 2022; Iglesias-Pradas et al., 2021). Academic performance can be influenced by 
several factors, including academic self-efficacy, namely an individual's belief in their ability to complete 
academic tasks and achieve success in the educational context (Abrantes & Casinillo, 2020; Zysberg & 

Schwabsky, 2021). Academic self-efficacy includes an individual's belief in his or her ability to overcome 
academic challenges, such as understanding course material, completing assignments, and achieving high 
academic achievement (Affuso et al., 2023; HP. Academic self-efficacy itself is self-efficacy in the academic 
scope, which is an important element in Bandura's Social Cognitive Theory, which reflects an individual's 
assessment of his or her ability to plan and carry out the steps necessary to achieve the expected level of 
performance (Alhadabi & Karpinski, 2020; Shofiah et al., 2023).  
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When individuals have low academic performance, they must instill academic self-efficacy in 
themselves, this is in line with research results that showed that academic self-efficacy was positively 
correlated with academic performance as seen from student learning outcomes. Then academic self-
efficacy also has a positive influence which is based on students who have high academic self-efficacy 
having high motivation and academic performance (Meng & Zhang, 2023; Palapa, 2023). The research 
conducted by Shaked also shows positive results between academic self-efficacy and academic 
performance, this can be seen in students who are enthusiastic about learning and have a strong goal of 
getting good grades. These results are also strengthened by research conducted by previous study shows 
a strong relationship between academic self-efficacy and academic performance in students, especially 
female students (L. Wang & Yu, 2023). 

Student engagement is also a factor that influences academic performance, where high 
involvement can improve students' cognitive abilities. Students who are actively involved tend to have a 
better understanding of the lesson material because they are more focused and pay attention. so that 
intense student involvement helps in remembering learning material, and creates conditions in which 
students can achieve good academic grades, this reflects high academic performance (Jamaluddin et al., 

2022; Wang & Wang, 2023). Engaged students will be more likely to complete assignments on time and with 
quality. They will be more motivated to learn and improve their abilities. This is in line with research 
obtained research results that high student engagement will make students understand the lessons better, 
thereby increasing students' academic performance. Engaged students will be more likely to attend 
lessons attentively. It will be easier for them to understand the lesson material and answer questions 
correctly (Muthmainnah et al., 2023; Tafesse, 2020). Then other research engaged students will be more likely 
to complete assignments on time and with quality (Kuzminykh et al., 2021). They will be more motivated to 
learn and improve their abilities (Jamaluddin et al., 2022; Quibrantar & Ezezika, 2023). Other research 
involved students feeling more motivated to learn because they are interested in the subject matter and 
feel that learning is important to them, so students will maximize their academic achievement (Sahni, 
2023). 

Student engagement has a strong relationship with academic self-efficacy. According to Bandura 
Academic self-efficacy can influence students' behavior, thoughts, and emotions in learning. Students who 
have high academic self-efficacy will be more likely to try hard to study and be successful in learning 
(Uzun & Karataş, 2020; Zysberg & Schwabsky, 2021). Trying hard to learn is one of the factors for 
students to become engaged in learning. This is in line with research that explains the positive 
relationship between academic self-efficacy and student engagement. Then individuals who have high 
confidence make students actively involved in class. The research conducted by previous study proves 
that high academic self-efficacy makes students more active in class and involved in school activities 
(Meng & Zhang, 2023). Further research carried out by AlvarezStudent involvement in the classroom and 
school environment is driven by the level of self-confidence possessed by the student (Ramli et al., 2023). 
Strong self-confidence can encourage students to be more confident and proactive because they are 
confident in their abilities. Then other researcher on Academic self-efficacy has a positive relationship 
with student engagement in students when studying online, so the higher the student's level of academic 
self-efficacy, the higher the student's level of student engagement when learning online (Salsabila & 
Kusdiyati, 2021). 

Student engagement can increase academic self-efficacy because student engagement can 
influence how students view their ability to learn. Students who are engaged in learning will be more 
likely to feel that they can succeed in learning (Tomaszewski et al., 2020; F. Zhang et al., 2023). This can be 
explained by self-perception theory. According to self-perception theory, individuals form beliefs about 
themselves based on the experiences they have had. One of the experiences experienced by individuals is 
positive experiences, such as involvement in the learning process, which can increase the level of 
individual confidence in their abilities (Koban et al., 2023; Roswag et al., 2023). This is in line with 
research results that academic self-efficacy has a positive influence on academic performance (Gil Cordero 
et al., 2023). This influence can occur through engagement. Students who have high academic self-efficacy 
tend to be more involved in the teaching and learning process, which then encourages students to be more 
motivated to learn, try harder, and be more successful in academic tasks. 

Various studies have been carried out on phenomena regarding academic performance has been 
done by previous researchers. However, the author has not found research on academic performance 
which is influenced by academic self-efficacy and student engagement as mediation for Islamic boarding 
school students. The novelty of this study considering that education in Islamic boarding schools 
continues to develop and has many students, it is important to research academic performance. This is 
what prompted the author to research the influence of academic self-efficacy on academic performance 
with student engagement as mediation for Islamic boarding school students. The aims of this study is to 
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analyze the effect of academic self-efficacy on academic performance with student engagement as a 
mediator for students in Islamic boarding schools. 
 

2. METHOD 

This research is quantitative research with an ex-post facto approach. Subjects in the research 
were students at the Dar-el Hikmah Pekanbaru Islamic boarding school. The population in this study was 
1496 students. The sampling technique used in this research is multistage random sampling, which 
involves combining two or more sampling methods, the first stage is simple random sampling to 
determine the level of education, and the second stage is cluster random sampling to determine the class 
that will be the research subject. The number of samples in this research was 308 MTs students at the 
Darel Hikmah Islamic boarding school. The study used two scales for the academic self-efficacy scale 
modified from the academic self-efficacy (Sudirman et al., 2020).While for scale Student engagement was 
modified from the Student Engagement Scale developed by (Dogan, 2014). The academic self-efficacy 
scale and student engagement scale were prepared using a Likert-type scale with a range of 1-5 from not 
at all suitable to very suitable. The academic self-efficacy scale consists of 3 dimensions namely level, 
generality, and strength. Meanwhile, the student engagement scale consists of 3 dimensions namely 
emotional engagement, cognitive engagement, and behavioral engagement, then the academic self-efficacy 
scale and student engagement scale have been validated by two experts in the field of psychology. The 
results of this validation state that the instruments developed are suitable for widespread dissemination 
for research purposes, and for academic performance to be measured by referring to the latest report card 
data. Table 1 presents the instrument grid. 

 
Table 1. Instrument Grid 

Variables Dimensions Indicator 

Academic 
self-efficacy 

Level • Efficacy expectancy on the level of difficulty task 
• Analyzing options behaviors that will be to use 
• Avoiding situations and behaviors that are considered beyond 

the limits of of one's abilities 
Generality • Expectations that are limited to specific areas of behavior 

• Expectations that spread across multiple areas of behavior. 
Strength • Persevere in effort 

• Tenacity in effort 
Student 
engagement 

Emotional 
engagement 

• Positive reaction to the teacher 
• Positive reaction to academics 
• Positive reaction to school 

Cognitive 
engagement 

• An increased understanding of the value 
• An importance of academic work 
• Application of academic tasks 

Behavioral 
engagement 

• Participation in class discussion 
• Involvement in academic and co-curricular activities 
• Perseverance and resiliency when faced with challenging tasks 

 

The collected data was analyzed descriptively and inferentially. Descriptive data and prerequisite 
tests use the SPSS version 25 program to determine the number of respondents, mean, standard deviation 
for each variable, normality test, multicollinearity test, and heteroscedasticity test. The inferential analysis 
uses SPSS version 25 with statistical mediation techniques using the PROCESS v4.2 macro from the 4 
Hayes model to determine the influence between variables and see the possible role of student 
engagement as a mediation of the influence of academic self-efficacy on academic performance. 
 

3. RESULT AND DISCUSSION 

Result 
Subject demograpich In this study are students who attend Islamic boarding schools aged 13-17 

years and consist of men and women can be seen in Table 2. 
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Table 2. Subject Demographic Data 

Demographic Data N Percentage 
Gender   

Man 131 42.5% 
Woman 177 57.5% 

Age   
13 years old 41 13.3% 
14 years 103 33.4% 
15 years 41 13.3% 
16 years 82 26.7% 
17 years 41 13.3% 

 
In Table 2 it can be seen that the subjects in this study were 308 students, namely 131 students 

for males with a percentage of 42.5%, and for females, there were 177 students with a percentage of 
57.5%. Then for students aged 13 years, there are 41 students with a percentage of 13.3%, for 14 years 
old there are 103 students with a percentage of 33.4%, 15 years old there are 41 students with a 
percentage of 13.3%, 16 years old there are 82 students with a percentage of 26.7%, and 17 years old 
numbered 41 students with a percentage of 13.3%. Furthermore, hypothetical and empirical descriptive 
statistics can be seen in Table 3. 

 
Table 3. Descriptive Statistics Data 

Variable Data N Range Min Max Standard Deviation Mean 
Hypothetical       

Academic Self-Efficacy 308 192 32 160 21.3 96 
Student Engagement 308 108 18 90 12 54 

Empirical       
Academic Self-Efficacy 308 53 60 169 10.47 138.95 
Student Engagement 308 34 40 84 5,351 66.50 

Academic Performance 308 5 85 90 1,345 87.26 
 
In Table 3, it can be seen that the data range for hypothetical academic self-efficacy is 192, while 

student engagement is 108. The minimum value for hypothetical academic self-efficacy is 32, while for 
student engagement is 18. The maximum value for hypothetical academic self-efficacy is 160, while 
student engagement is 90. The standard deviation value of hypothetical academic self-efficacy is 21.3, 
while student engagement is 12. The mean value of hypothetical academic self-efficacy is 96, while 
student engagement is 54. Then for the empirical data range academic self-efficacy is 53, student 
engagement is 34, and academic performance is 5. The minimum empirical value for academic self-
efficacy is 60, student engagement is 40, and academic performance is 85. The maximum empirical value 
for academic self-efficacy is 169, student engagement is 84, and academic performance is 90. The 
empirical standard deviation value for academic self-efficacy is 10.47, student engagement is 5.351, and 
academic performance is 1.345. The empirical mean value of academic self-efficacy is 138.95, student 
engagement is 66.50, and academic performance is 87.26. Next, categorize academic self-efficacy, student 
engagement, and academic performance in Table 4. 

 
Table 4. Categorization of Academic Self-Efficacy, Student Engagement, and Academic Performance 

Variabel Score Amount Category Percentage 
Academic Self-efficacy X<74.7 14 Low 4.5% 

74.7 ≤ X < 117.3 13 Medium 4.3% 
117.3 ≤ X 281 High 91.2% 

Student Engagement X< 42 15 Low 4.9% 
42 ≤ X < 66 127 Medium 41.2% 

66 ≤ X 166 High 53.9% 
Academic Performance X<86.15 95 Low 30.8% 

86.15 ≤ X < 88.56 163 Medium 52.9% 
88.56 ≤ X 50 High 16.3% 
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In Table 4 it can be seen that the academic self-efficacy of students in the low category is 14 
students with a percentage of 4.5%, for the medium category there are 13 people with a percentage of 
4.2%, and in the high category there are 281 students with a percentage of 91.2%. Then the student 
engagement categorization of students in the low category was 15 students with a percentage of 4.9%, in 
the medium category there were 127 students with a percentage of 41.2%, and in the high category, there 
were 166 students with a percentage of 53.9%. Then for the academic performance category, students in 
the low category numbered 95 students with a percentage of 30.8%, for the medium category there were 
163 students with a percentage of 52.9%, and in the high category, there were 50 students with a 
percentage of 16.3%. Furthermore, the normality test can be seen in Table 5. 

 
Table 5. Normality Test Results 

 Statistics Significance (P) Information 
Academic Self-Efficacy 0.504 0.198 Normal 
Student Engagement 0.320 0.134 Normal 

Academic Performance 0.478 0.176 Normal 
 
In Table 5 you can see the results of the Kolomogorov-Smirnov normality test for academic self-

efficacy of 0.504 with a significance value of 0.198 (P > 0.05), which means the data is normally 
distributed, then student engagement is 0.320 with a significance value of 0.134 (P > 0.05), the data is 
normally distributed. , and academic performance of 0.478 with a significance value of 0.176 (P > 0.05). 
The data is also normally distributed. Furthermore, the linearity test can be seen in Table 6. 

 
Table 6. Multicollinearity Test Results 

Model  
Collinearity Statistics 

Tolerance VIF 

1 
(Constant)  

Academic Self-Efficacy 0.989 1.011 
Student Engagement 0.989 1.011 

 
In Table 6 you can see the multicollinearity test for the academic self-efficacy tolerance value 

0.989 > 0.10 and VIF 1.011 < 10, and student engagement tolerance 0.989 > 0.10 and VIF 1.011 < 10. So it 
can be concluded that there are no symptoms of multicollinearity in the regression model. This research 
also conducted a heteroscedasticity test to evaluate whether there were inconsistent variations in 
residuals between observations in the regression model. If the residual variation between observations 
remains, the model is said to be homoscedastic. Identification of heteroscedasticity is carried out through 
scatterplot analysis, where if the points on the graph are scattered randomly around zero on the Y axis, 
then there is no indication of heteroscedasticity. Heteroscedasticity test results is show in Figure 1. 

Figure 1. Heteroscedasticity Test Results With Scatterplot 
 
In Figure 1, it can be seen that the scatter plot shows the points scattered randomly without a 

clear pattern around the diagonal line. Although the points vary above and below zero on the Y-axis, no 
signs of heteroscedasticity are visible. Therefore, the regression model can be trusted to predict academic 
performance based on academic self-efficacy and student engagement. Next, the simple regression test 
can be seen in Table 7. 
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Table 7. Simple Regression Test 

Path in the mediation process b S.E t p R R2 

Path c       

Academic Self-efficacy to Academic 
Performance 

0.4491 0.070 6.3864 0,000 0.587 0.343 

Path a       
Academic Self-efficacy to Student 
Engagement 

0.4435 0.068 6.4819 0,000 0.592 0.350 

Path b       
Student Engagement in Academic 
Performance 

0.9408 0.047 19.9438 0,000 0.945 0.893 

 
In Table 7 it can be seen that path c shows that academic self-efficacy influences academic 

performance with a value of 0.449 with a significance of 0.000 (p < 0.05) and can predict 34.3% of the 
variance in academic performance. The path shows that academic self-efficacy influences student 
engagement with a value of 0.443 with a significance of 0.000 (p < 0.05) and can predict 35% of the 
variance in student engagement. Then pathway b student engagement can influence academic 
performance with a value of 0.940 with a significance of 0.000 (p < 0.05) and can predict 89.3% of 
academic performance. Next, the mediation model regression test using Process Macro Hayes v4.2 
regression can be seen in Table 8. 

 
Table 8. Mediation Model Regression Test 

Effect b p LLCI ULCI 
Indirect Effects 0.4172  0.3091 0.5891 
Direct Effects 0.0319 0.0663 -0.0385 0.1023 
Total Effect 0.449 0.0000 0.3091 0.5891 

 
In Table 8 you can see the results of the mediation test, it is known that there is no direct effect 

occurring in the mediation model, as seen from the LLCI score which is below 0, namely -0.0385 with a 
significance of 0.0663. Furthermore, there is an indirect effect (through mediation) of 0.417. This effect is 
significant as seen from the LLCI and ULCI scores which exceed 0 (0.3091 and 0.5891). This shows that 
academic self-efficacy influences academic performance with student engagement as mediation, so it can 
be concluded that there is full mediation in this relationship. More details can be seen in Figure 2. 

 

 

Figure 2. Student Engagement Variable Mediation Analysis Chart 
 
Discussion 

Based on the research results obtained, students at the Dar-el Hikmah Pekanbaru Islamic 
boarding school have high academic self-efficacy. This shows that students believe that they can achieve 
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success in religious studies and other subjects taught at Islamic boarding schools (Hayat et al., 2020; 
Solihin et al., 2020). Students who have high academic self-efficacy tend to be actively involved in learning 
(Adams et al., 2020; Sökmen, 2021). This is in line with the findings obtained that student engagement in 
Islamic boarding schools is in the high category. Then the academic performance of Islamic boarding 
school students is also high, this is due to high academic self-efficacy and student engagement which 
makes students more confident and involved in learning which makes students more performant in 
learning to achieve success (Olivier et al., 2019; Wu et al., 2020). 

The results of this research also found that academic self-efficacy can influence students' 
academic performance in Islamic boarding schools. Students who are confident in their academic abilities 
are more motivated to learn and achieve success. Confidence in students' abilities provides a strong 
intrinsic drive to achieve academic goals, thereby increasing their level of motivation to study diligently 
and strive hard (Drago et al., 2018; Hidajat et al., 2023). This is in line with research Yokoyama's research 
results show that academic self-efficacy is positively related to students' academic performance. Other 
research shows positive results between academic self-efficacy and academic performance, seen from 
students who are enthusiastic about learning and have a strong goal of getting good grades (Boahene et 
al., 2019). Then other research of academic self-efficacy research influence academic performance which 
can have a positive impact on student academic achievement and help students achieve their full potential 
(Shi et al., 2018). 

Academic self-efficacy in this research can also influence student engagement at Islamic boarding 
schools. Students who have high academic self-efficacy see academic challenges as opportunities to learn 
and develop, not as obstacles that cannot be overcome. students are more engaged in overcoming 
obstacles and seeking help when needed (Ahmed et al., 2018; Sriwiyanti & Saefudin, 2022). In line with 
research by Kuo et al., (2021) High academic self-efficacy encourages students to be actively involved in 
class, such as asking questions, answering questions, and doing assignments. Then research Salsabila and 
Kusdiyati (2021) The results of academic self-efficacy research on student engagement have a close 
relationship with the learning process. The higher the academic self-efficacy, the greater the student will 
be actively involved in learning (Adams et al., 2020; Azila-Gbettor et al., 2021). Then research by other 
study proves that high academic self-efficacy makes students more active in class and involved in school 
activities (Hettinger et al., 2023). 

Student engagement in this research can also influence the academic performance of students at 
Islamic boarding schools. Engaged students participate more often in class discussions, ask questions, and 
interact with teachers and fellow students. This active participation can improve students' understanding 
of the material being studied and help them overcome learning difficulties  2019; Paloș et al., 2019). In line 
with research obtained research results that high student engagement wi(Bowden et al., 2021; Delfino,ll 
make students understand the lessons better, thereby increasing students' academic performance (Lei et 
al., 2018). Engaged students will be more likely to attend lessons attentively. It will be easier for them to 
understand the lesson material and answer questions correctly. Then other research engaged students 
will be more likely to complete assignments on time and with quality. They will be more motivated to 
learn and improve their abilities (Simpson & Burnett, 2019). Then research other research engaged 
students will feel more motivated to learn because they are interested in the subject matter and feel that 
learning is important to them, so that students will maximize their academic performance (Sahni, 2023). 

Finally, it was found that academic self-efficacy did not significantly influence academic 
performance through the mediating role of student engagement, this shows that there is full mediation in 
this relationship. So student engagement becomes an important link between academic self-efficacy and 
academic performance. In line with research found the higher the academic self-efficacy towards 
academic performance, the more active the students' involvement in pesantren, which in turn has a 
positive impact on academic performance (Meng & Zhang, 2023). Students with high levels of academic 
self-efficacy have stronger confidence in their ability to learn. These positive experiences encourage them 
to spend more time and effort to achieve their academic goals. Apart from that, they tend to be more 
focused on facing challenges in the learning process (Selvaraj et al., 2021; Tomaszewski et al., 2020). This 
can be explained by self-perception theory. According to self-perception theory, individuals form beliefs 
about themselves based on the experiences they have had. One of the experiences experienced by 
individuals is positive experiences, such as involvement in the learning process, which can increase the 
level of individual confidence in their abilities (Gil Cordero et al., 2023; Koban et al., 2023; Roswag et al., 
2023). 

The implications of this research can provide knowledge about the importance of strengthening 
students' academic self-efficacy. Teachers need to design strategies that can help students build 
confidence in their ability to learn and achieve academic success, and student involvement in the learning 
process has a crucial role in achieving academic performance. Students who are more involved in learning 
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have a greater possibility of achieving higher academic performance. Student engagement, which 
influences the way students learn and their learning outcomes, has been proven to act as a mediator 
between academic self-efficacy and academic performance. It is thus important for students to have 
confidence in their ability to face and engage in academic challenges. 

Given the limitations of the study, the findings of this study are suggestive, not decisive. Firstly, 
this research has a narrow subject, namely only taking from one Islamic boarding school. This has no 
substantive influence on the research results; however, this may hinder the feasibility of extending the 
study findings to other populations. Therefore, researchers encourage further research to be carried out 
to compare research results with other populations. It is also important to consider how gender 
differences will influence students' academic performance, this of course requires further research which 
is still a limitation of the author. As well as other factors that influence academic performance such as 
motivation, social support, emotional intelligence, and learning and teaching methods have not yet been 
explored in research so further research is needed. 

 

4. CONCLUSION 

The results of this research show that academic self-efficacy, student engagement, and academic 
performance of students in Islamic boarding schools are positively related. Apart from that, the research 
results confirm that academic self-efficacy can improve academic performance by increasing student 
engagement. The research results highlight that academic self-efficacy is useful for improving academic 
performance. Students with high self-efficacy are more confident in learning can more effectively solve 
problems and are more involved in learning, thereby increasing academic performance, while students 
with low self-efficacy choose to avoid challenges, thereby reducing academic performance. The results of 
this research also expand research on the relationship between academic self-efficacy, student 
engagement, and academic performance. It is recommended for further research to consider other factors 
in improving student academic performance such as motivation, social support, emotional intelligence, 
and learning and teaching methods which have not yet been explored in this research. 
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