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ABSTRACT

Most students still view English as very difficult to learn. In addition, students are not confident and afraid to make
mistakes. This study aimed to analyze the students' ability to speak English after using the dubbing method and
learning video media. The experimental research model used is one group of pre-post-test experimental design. Data
group design methods consist of observation, interviews, and recording. Data analysis through grouping and
comparison by category; dissatisfied category (AS), moderate category (F), good category (G), very good category (V),
and very good category (E). The results of the research based on the pre-test were categorized as US = 7 students, F =
21 students, G = 13 students, VG = 3 students and E = 0, found no results and post-test results for US students = 0,
found no results, F = 6 students, G = 20 students, VG = 17 students and E = 1 student. Then the positive effect of using
the result dubbing method is that the student's ability in speaking English is higher, referring to the results of the pre-
test category of students' ability found in the US category and not found in the same category in the post-test results,
students' ability category does not exist. Results were found in category E and category AS. So the dubbing method
works effectively in the teaching process to improve students' English speaking skills.

1. INTRODUCTION

The demand for the ability to communicate in English has always been a mandatory requirement
for everyone who wants to get a better job (Hill et al.,, 2020; Sert & Boynuegri, 2017; Sirivedin et al., 2018).
It is a matter of controversy every year. Competition with graduates with higher education and
experience, the suitability of the vocational field with the availability of current job opportunities, and
limited access to employment are some of the challenges faced by undergraduate graduates to compete in
finding work (Chamundeswari, 2013; Davidescu et al., 2020; Shaukat et al,, 2019). In general, most
students still view English as a theoretical book and have not been applied or practised as a habit in daily
activities at universities and society (Alkubaidi, 2018; Ja’ashan, 2020; Khusniyah & Hakim, 2019). Of
course, this is not entirely a student's weakness, but the conditions around them also have the same
limitations. Students understand better if they communicate using the local language or only Indonesian
(Friantary & Martina, 2018; Ratminingsih, 2018; Surjono, 2016). Meanwhile, teaching English at the
University is still impossible to be done entirely in English (Lestar, 2021). With various English skills,
students tend to be weak in speaking English (Djami & Kuswandono, 2020; Khotimah et al., 2019).
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Teaching English interspersed with Indonesian is something that English teachers usually do to
understand students.

Based on the observations made, it was obtained that most of the students chose not to
communicate in English. It is because they are not confident and afraid to make mistakes. Students' low
level of confidence in speaking English must be assisted with guidance and direction so that they are
willing to try and learn from mistakes. In terms of the time allocation set by the curriculum, it is felt to be
very lacking (Friantary & Martina, 2018; Noge, 2019; Ratminingsih, 2018; Suhandra, 2018). With only two
hours of meetings in one week, it is tough for lecturers to achieve learning targets. The limited time to
study English at the University is a difficult challenge to produce graduates with good English language
skills. A very diverse approach to teaching English is expected to accommodate students' needs for
English. In this case, teacher creativity is a demand and a real challenge that must be recognized (Hawkins,
2018; Kamelia, 2019; Liang et al., 2011; Megawati & Utami, 2020). The most important thing to do is to
strengthen the foundation and activeness of students in speaking English orally and in writing and
gradually develop them towards specific skills (Ammade et al., 2020; Wichadee, 2011). Pronunciation
difficulties for most students result from differences in the sound of their first language with the sound of
their second language. It means that pronunciation can be a student's internal and external factors.
Internal factors because each student has a different sound organ. Therefore, to produce speech, some
utterances produce different sound characteristics. External factors because students have different
mother tongues. Mother's tongue impacts the target language (Risnawati & Nuraeni, 2019; Szanto, 2020).
Fluency in everyday life often refers to oral proficiency in a particular language, both native and foreign
((Khong et al,, 2017; Lyashenko & Malinina, 2015; Zabrodina et al., 2015). If accuracy knows what to say if
the pronunciation is the resulting speech and fluency knows how to say it.

So, the keyword is that speaking ability or skill is right on accuracy in language pronunciation. In
this case, how can students speak English fluently and with proper pronunciation (Arfani & Sulistia, 2019;
Liyana & Kurniawan, 2019; Zuhriyah, 2017). One of the challenges for educators in the current era of
disruption is creating students with good English speaking skills (Iftakhar, 2013; Yusuf & Mabagits, 2020).
In fact, during the COVID-19 pandemic, educators are thinking hard about using existing technology to
support the learning process (Aini et al., 2020; Sahin & Yilmaz, 2020). Many students face some difficulties
when they want to communicate in English even though they have been studying English for years. In a
series of teaching and learning processes, of course, there is reciprocity from students to educators (Asmi
et al, 2018; Hatlevik et al., 2018; Misla & Mawardi, 2020). After participating in the teaching and learning
process, expressions of feelings, messages, and impressions will be conveyed. The lack of student
involvement and participation in the teaching and learning process is an obstacle for these students to
excel (Noge, 2019; Syawaluddin & Iswari, 2015). Reflection activities like this aim to determine the extent
of interest in the success of strategies, approaches and learning techniques applied by educators and
identify weaknesses or deficiencies in material presentation and classroom mastery (Dwi et al., 2013;
Pratiwi et al., 2018).

One way to increase student interest in learning is to use appropriate learning methods (Afif,
2019; Kusumah et al., 2020; Sartika et al., 2018). In addition, the use of appropriate learning media can
also increase students' enthusiasm for learning (Febliza & Okatariani, 2020; Virgiana & Wasitohadi, 2016).
One strategy that can be done is holding English learning and conversation activities through the dubbing
method. When students do dubbing, students are required to fill in the words that match the artist's voice
in the silent film. It is in line with the notion of dubbing itself, namely the filling of speech or words (Liu &
Song, 2021; Sanchez-Mompean, 2021). In cinema, dubbing or what is known as dubbing (dubbing,
looping), is the process of recording or replacing character voices. So it can be concluded that dubbing is a
voiceover adapted to the conversation in a film in a language that is more readily accepted by the audience
who watches it. The most appropriate media used in the dubbing method is learning video. Video is a
multimedia material consisting of verbal and non-verbal presentations that display images, narration, and
text on the screen simultaneously (Noviyanto et al, 2015; Teng, 2019). Videos can describe settings,
actions, emotions, and gestures that provide a significant visual stimulus for language training and
learning (Colasante & Douglas, 2016; Nurrohmah et al., 2018; Sudiarta & Sadra, 2016). Video screenings in
class allow instructors to expose students to authentic cultural information (Putri et al., 2020; Suryansah
& Suwarjo, 2016). It means that videos can be used in teaching English because they can provide great
visual stimulation through a combination of illustrations, sounds, graphics, and text. Or dubbing. So that
students will be motivated to choose the correct vocabulary to use in filling voices and speaking according
to context. The findings of previous studies also state that the dubbing method can be applied to improve
student's English skills (Liu & Song, 2021; Sanchez-Mompean, 2021). Other research findings also state
that learning videos can significantly improve student learning outcomes (Halim, 2017; Mustakim, 2020;
Van Alten et al.,, 2020). It can be concluded that the dubbing method, with learning video media, can help
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students improve their English skills. There is no study on the dubbing method with the help of learning
video media in English subjects. This study aimed to analyze the students' ability to speak English before
and after the dubbing method experiment. It is hoped that this learning method and media can improve
students' mastery of grammar, vocabulary, and pronunciation of English.

2. RESEARCH METHODS

This research is a descriptive study that begins with observing student assignments in English,
formulating research objectives, collecting data, analyzing data and presenting research results. In the
implementation process, it applies a pre-experimental research model. In particular, the pre-experimental
method was carried out by giving a test, applying the dubbing method and post-test. Furthermore, from
the results of the initial and final tests, a comparison of the effects and changes was made after the
dubbing method was applied. In this study, the population was taken from several students studying at
Bung Hatta University (UBH). The sample in this study was to take 44 second semester students majoring
in English language and literature at Bung Hatta University as informants who were selected sequentially
to be observed in order to obtain the data needed in the study. In the data collection stage, including
observation, interview and recording techniques to determine students' mastery and speaking skills. The
process of implementing the technique is as follows: Researchers conducted observations, interviews and
recordings directly to students; Researchers display pictures, objects and ask questions about mastery of
English including vocabulary, pronunciation, grammar and fluency and make notes during the
observation, interview and recording process; Researchers took documentation (photos and videos) and
English notebooks when the experiment was carried out. This study uses an experimental research model
namely pre-experimental design: one group pre-test-posttest, reporting very often about the value of new
teaching methods or the interest generated by some curriculum innovations. or another reveals that a
researcher has measured a group on a dependent variable (01), for example, attitudes toward minority
groups, and then introduced a Manipulation experiment (X), perhaps a ten-week curriculum project
designed to increase tolerance for ethnic minorities. After the experimental treatment, the researcher
again measured the attitude of the group (02) and then took into account the difference between the pre-
test and post-test scores with reference to the effect of X. Data taken from students between two
universities through pre-test and post-test will be analyzed by grouping and explaining mastery of
vocabulary, grammar, pronunciation when students speak. The data obtained from the students will be
analyzed based on the instrument of 5 categories and the speaking ability assessment range which is
described in Table 1.

Table 1. Categories And The Speaking Ability Assessment Range

Scores Explanation

Excellent Excellent to use of English. Quite clear oral production. Experiences little or no

(90-100) difficulty in understanding. Almost no errors of phonology, grammar or lexis

Very good Satisfactory verbal communication. Limited number of errors of grammar, lexis or

(80-89) pronunciation. Occasional self-corrections. Little difficulty in understanding.

Good Verbal communication usually fairly satisfactory. Repetition and rephrasing

(70-79) sometimes necessary. Experiences some difficulties in communicating. Some errors
of phonology grammar and lexis

Fair Understanding very limited, although communication in everyday topics is

(60-69) possible. Many errors of phonology grammar and lexis

Unsatisfactory (59-  Extreme difficulty in communication in any subject. Failure to understand

fewer) adequately and to make him/herself understand

Based on the instruments in the table above, the researchers made five categories with values
that were adjusted to the category standards and abilities possessed by students. Categories will be
differentiated and analyzed from the unsatisfactory category (US) with a value range of 59-fewer, the fair
category (F) with a score range of 60-69, the good category (G) with a score of 70-79, the Very good
category (VG) with a score of 80 -89 and excellent category with a score of 90-99. To find the results after
categorization, the researcher made one table for each category that was determined from the five
categories above with 5 columns in one category table. The first column of the table is students, the
second column is category, the third column is the real score obtained by students, the fourth column is
the total score of all scores in one category and the fifth column is the average column (average value) of
the total score of each category.
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3. RESULTS AND DISCUSSION

Result

The results of research that have been carried out in an effort to improve students' English skills
can be seen in the presentation of the results of the pre-test and post-test. From the first category, the
unsatisfactory category, there were 7 students who scored below 59 (between scores of 40 to 59). This
shows the lowest score of students who have to study again to improve vocabulary mastery, use good and
correct grammar and pronunciation according to standards delivered through a video that has been
played previously. The second category is the fair category. Of the 44 students who took part in the pre-
test, there were 21 students who scored above 60 and below 69. This number is the largest number of the
total number of students. Based on the data obtained from the 21 students, there are still many limitations
in grammar that show repeated errors. In addition, students have a lack of vocabulary mastery when
speaking. From the real data in the class, the pre-test shows the repetition of the same vocabulary and
even using Indonesian vocabulary forcibly. Then, there were many incorrect pronunciations when talking
about the video. Good category is the third category where 13 people were found who scored 70-79.
Based on the data from the pre-test, it was found that there were slight deficiencies in grammar,
vocabulary and pronunciation. In repeating the speech in the video, students occasionally show errors in
pronunciation but can be understood.

Fourth is very good category. In this category, there were only 3 students out of 44 students who
took part in the pre-test. The three students got the same score, namely a score of 80. They gave the
speech results quite smoothly. In the use of grammar can be accepted well. In the use of vocabulary, it
shows fluency and mastery and there is no hesitation and few errors when applied in sentences. And in
pronunciation, students are quite confident and quite clear every vocabulary mentioned in the sentence
according to a recognized standard. In the fifth section is the excellent category. In this category, there is
not a single student who achieves a score of 90. From the data obtained as a whole, it shows that overall
students still occupy the highest score with a score of 80 (eighty) and the lowest score is at a score of 57.5.
Students are still in the category of unsatisfactory ability, fair, good, very good but not in the excellent
category. Because when speaking, students do not show a clear and deep understanding when speaking
and do not achieve accuracy in the use of grammar, vocabulary and pronunciation. So it can be concluded
that the ability of second semester students majoring in English at Bung Hatta University requires the
dubbing method in classroom teaching as an effort to improve clear speaking skills, mastery of grammar,
vocabulary and correct pronunciation. In the post-test results, students achieved scores that fall into four
categories, namely the fair category, good category, very good category and excellent category. The
unsatisfied category (US) was not found but what was found was the fair category (F), good category (G),
very good category (VG) and excellent category (E). First, there were no students in the US category. After
receiving treatment with the dubbing method, the students' abilities increased as evidenced by the post-
test results, which were zero results, while in the pre-test results, several students were found to be in the
US category. The second is the fair category (F), it was found that 6 students entered the fair category after
receiving treatment with the dubbing method. Of the six students showed a decrease in the number of
students compared to the number of students on the pre-test results were more, in other words, the
ability of students had increased in the higher categories.

Third, in the good category, there were 20 students who scored in the range of 70-79. The
increase in the number included in this category is the highest number from the other categories after
students received treatment with the dubbing method, namely the correction of every sentence that arises
when students speak English. Fourth, in the post-test results, 17 students were found to be in the very
good category with scores in the range of 80-89 after receiving direct method treatment in class. Students'
speaking ability has increased and found only 3 people. So the increase in the ability of students after
receiving treatment with the dubbing method increased to 17 people from 44 students. Fifth, the ability of
students who entered the best category (Excellent) was found in the post-test results of 1 student. The
student was proven to improve his English speaking ability after receiving treatment with the dubbing
method. The data below describes the results of the pre-test and post-test arranged in tabular form;
category, range, pre-test result and post-test result. From the results of both pre-test and post-test above,
it shows that there is an increase in student abilities ranging from unsatisfactory abilities to excellent
abilities. Changes in ability and can be proven in increasing student scores from low scores to higher
grades. This increase is the result of the application of the dubbing method to the second semester
students of the Faculty of English Language and Literature at Bung Hatta University.

The improvement of students' speaking ability based on the pre-test and post data above is
shown in 5 categories. The first category, namely the unsatisfied category (US), was found to have 7
students who scored below 60 (59-fewer) then after following the dubbing method they received
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corrections for errors when speaking sentences and student expressions. Students showed very good
abilities so that in the post-test results, there was not a single student who scored below 60 but all
students experienced an increase in ability starting from scores above 60. The increase in the ability of
students in the range (value) of 60-69 is evidenced by the results of the pre-test, there are 21 students
with an average score of 60.69 then their ability increases after receiving the dubbing method treatment
to fewer, namely, 6 students with an average score average, 64.55. So, the ability of students increased by
two percent from the previous ability. The increase in student abilities was seen in the good category,
starting from the pre-test there were 13 students who scored 70-79, with an average score of 72.11.
Furthermore, their average score increased on the post-test results to 72.55. This increase was also
accompanied by an increase in the number of students before, 13 people and after the post-test increased
to 20 people. Increased student abilities in the very good category (very good category). There were only
3 students in the pre-test with an average score of 80. While the post-test results showed a very high
increase, namely, 17 students with an average score of 81.15. The increase in student abilities in the
excellent category (excellent category) can be seen in the table above. In the pre-test, not one student was
found to have ability in the very good category but in the post-test results, it was found that 1 student was
able to show the best with a score of 90-93 and an average score of 90.

Improving students' English-speaking skills through the treatment of the dubbing method using
different short videos in the pre-test and post-test. This is evidenced by the results of the pre-test which
are still relatively low, while the results of the post-test students' speaking skills have improved very well.
In the pre-test results, there were 7 students in the unsatisfied category, while in the post-test results,
there were no scores below 60 but increased to the fair category. In other words, students' abilities have
been shown to increase through the use of the dubbing method in the classroom. The ability of students
increased in the fair category. Based on the results of the pre-test, there were 21 students and the results
of the final test (post-test) were reduced to 6 students. From this change, it can be concluded that 15
students out of 21 students got an increase in their English speaking skills after following the dubbing
method although there were still 6 people who were still in the fair category. The ability of students
increased in the good category. From the data in the table shows the results of the pre-test there are 13
students who fall into the category of good ability (good category) and on the results of the post-test, there
is an increase in the number of students, namely, 20 students. There are 7 students in the good category.
When compared with the results of the pre-test, the results of the post-test are more than the results of
the initial test which fall into the category of good ability. Then the ability of students increases after
passing the dubbing method (dubbing method).

The ability of students increased very high in the very good category (VG). From the data
obtained in the pre-test results, 3 students who entered the VG category out of 44 students, only 3 people
got a score of 80, meaning that 41 other students got scores below eighty. But the changes were very far
after getting treatment with the dubbing method (dubbing method), the students' abilities increased very
high, namely in the pre-test results there were 3 students out of 44 participants who entered the VG
category while in the post-test results there were 17 out of 44 students who entered the VG category. in
the very good category. From three to seventeen people, the impact of change is very high through the
application of the dubbing method in the classroom or in other words, an increase of almost forty percent
of the number of students. So, the dubbing method works very effectively to improve students’ ability to
speak English. The students' speaking ability in the best category (Excellent category) was found by 1
student in the post-test results, while in the pre-test results there were no students who achieved a score
of ninety and above. The value obtained by one student is the highest value based on the range, the value
is 90-93. When compared with the results of the pre-test, there was not a single student who scored
ninety.

Discussion

One of the primary skills in English that needs to be mastered is speaking skill. Speaking is the
process of delivering messages or greetings to others to provide information (Liyana & Kurniawan, 2019;
Lorena & Sadiku, 2015). Speaking is a productive and complicated skill to learn, involving many aspects,
including pronunciation (Arfani & Sulistia, 2019; Zuhriyah, 2017), as well as speaking as a skill that every
individual needs to communicate through ideas, thoughts, feelings. A person is said to be a language
speaker if he can speak that language. It can be concluded that speaking is one of the language skills that
focuses on verbal interaction by producing, sending or receiving information accurately and fluently.
Speakers must pay attention to vocabulary, grammar, and pronunciation. Because speaking is a
productive activity in daily life and as the primary skill to have a conversation (Iftakhar, 2013; Liyana &
Kurniawan, 2019; Yusuf & Mabagits, 2020). Teaching speaking aims to train students to interpret the
contents of various spoken texts interactively in exciting activities (Lan & Lam, 2020; Sharif Matthews &
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Lopez, 2019). In learning speaking skills, students have to know how to produce specific points of
language such as grammar, pronunciation, and vocabulary, but they also have to understand when, why,
and how to produce language. Furthermore, several elements of speaking will be used in this study,
namely accuracy, pronunciation, fluency, and vocabulary (Nuraeni et al.,, 2019; Zijlstra et al.,, 2021).

The dubbing method will help students practice speaking skills. The dubbing method will help
students practice speaking English (Liu & Song, 2021; Sanchez-Mompean, 2021). This method can help
with learning media in the form of videos. The use of videos allows second/foreign language learners the
opportunity to view and actively participate in lessons at their place (Fitriani et al., 2020; Yuniarni et al,,
2020; Zulhaini et al., 2016). Video techniques help learners to gain information by placing them in real-life
contexts. So videos can make things interesting for students and motivate students in the learning process
(Mayang Ayu Sunami & Aslam, 2021; Wisada et al., 2019). Therefore, short videos are tools or media in
teaching speaking to make it easier for students and attract students' interest in the learning process. The
duration of a short video or short video is about 3-6 minutes. Technological media such as video provides
a new experience for students. Students get a new learning model that can allow them to dub or dub using
English. Other research findings also state that learning videos can increase students' enthusiasm and
motivation in learning (Novita et al,, 2019; Pramana et al,, 2016). It can be concluded that the dubbing
method and learning videos can help students learn English.

4. CONCLUSION

There are differences in students' English speaking ability test results. The application of the
dubbing method gave good and positive results in improving students' English-speaking skills. The
application of the dubbing method in teaching speaking is very motivating and improves students' English
skills so that students' English skills are proven to increase.
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