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A B S T R A K 

Tantangan yang sering dihadapi oleh guru saat ini yaitu mengevaluasi 
kinerja siswa secara individu. Penilaian kinerja siswa merupakan aspek 
penting dari pembelajaran yang berbeda, tetapi sulit bagi guru untuk 
mengevaluasi kinerja siswa secara individu ketika ada banyak siswa 
dalam satu kelas. Penelitian ini bertujuan untuk menganalisis 
kemampuan guru dalam melakukan penilaian kinerja dalam 
pembelajaran berdiferensiasi. Metode penelitian yang digunakan adalah 
mix method. Populasi dalam penelitian ini adalah guru komite 
pembelajaran di sekolah mengemudi. Sampel terdiri dari 30 orang guru 
yang tersebar di tiga kabupaten/kota. Teknik pengumpulan data 
menggunakan angket, wawancara, dan dokumentasi. Teknik analisis 
data menggunakan analisis data kuantitatif dan kualitatif. Hasil penelitian 
menunjukkan keterampilan penilaian kinerja guru dalam melaksanakan 
pembelajaran berdiferensiasi masih sangat bervariasi dan cenderung 
pada pilihan 2 dan 3 pada rubrik yang telah ditentukan. Disimpulkan 
bahwa menganalisis kemampuan guru dalam melakukan penilaian 
kinerja pada pembelajaran berdiferensiasi masih tergolong rendah. 
Pengintegrasian penilaian guru dalam pembelajaran mengacu pada 
proses mengembangkan, melaksanakan, dan menganalisis hasil 
penilaian yang terintegrasi dan saling terkait dalam program 
pembelajaran. Pengintegrasian penilaian ini sangat penting karena dapat 
membantu guru memantau kemajuan siswa, mengevaluasi keefektifan 
program pembelajaran, dan mengambil keputusan yang tepat dalam 
perbaikan program pembelajaran. 

A B S T R A C T 

The challenge teachers often face today is evaluating individual student performance. Assessment of 
student performance is an essential aspect of different learning, but it is difficult for teachers to 
evaluate individual student performance when there are many students in a class. This study aims to 
analyze teachers' ability to conduct performance assessments in differentiated learning. The research 
method used is the mixing method. The population in this study were the teachers of the learning 
committee at the driving school. The sample consisted of 30 teachers spread across three 
districts/cities. Data collection techniques using questionnaires, interviews, and documentation. Data 
analysis techniques using quantitative and qualitative data analysis. The results showed that the 
teacher's performance appraisal skills in differentiated learning were still very varied and tended to be 
in choices 2 and 3 in the predetermined rubric. It was concluded that analyzing the teacher's ability to 
evaluate performance in differentiated learning was still relatively low. Integrating teacher assessment 
in learning refers to developing, implementing, and analyzing assessment results that are integrated 
and interrelated in learning programs. Integrating this assessment is very important because it can 
help teachers monitor student progress, evaluate the effectiveness of learning programs, and make 
the right decisions in improving learning programs. 
 

 
1. INTRODUCTION 

The new paradigm learning tries to transform education into the embodiment of the Pancasila 
student profile (Bosqui, 2020; Davids, 2023; Yuliana, 2022). This is in accordance with government 
policy through the Minister of Education and Culture, Research and Technology in the form of 
implementing the Independent Curriculum (Muhtar & Dallyono, 2020; Mukhibat, 2023; Siahaan et al., 
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2023; Wibowo et al., 2022). Meaningful learning is expected to improve the current condition of the 
students' character (Agra et al., 2019; Clark et al., 2023; Koskinen & Pitkäniemi, 2022). In accordance 
with the results of research conducted by Martin Prosperty in 2015 concerning the condition of the 
character of students, especially creativity throughout the world, Indonesia is ranked 115th out of 139 
countries with an index of 0.020 (Budiarso & Hasanah, 2021; Rosba et al., 2021). The results of this study 
placed Indonesia under the countries in Southeast Asia, including Malaysia, Singapore, Vietnam and 
Thailand (Setyono & Widodo, 2019; Siregar, 2021). In addition, the results of a survey conducted by the 
Program for International Students Assessment (PISA) in 2018 showed that students who experienced 
bullying were very large in number and were in the fifth highest position in the world out of 78 countries 
or 41.1% of students in Indonesia experiencing bullying (Oliveira et al., 2021). In addition, based on the 
results of research conducted by the Organization for Economic Co-operation and Development (OECD) 
in 2019 the number of bullying (bullying) in Indonesia was 22.7% and remained in the fifth position in 
the world (Hashiguchi, 2020). 

Various factors determine the success and quality of education, one of which is the role of the 
teacher who is considered the key person in the classroom (Al-Fraihat et al., 2020; Rahmani et al., 2022; 
Salloum et al., 2019). The perception that is considered as the nobility and nobility of a teacher, at this time 
seems to have shifted (Bryson & Andres, 2020; Karalis & Raikou, 2020; Kidd & Murray, 2020). Various 
findings show that teachers are not optimal in carrying out their duties and obligations (Daumiller et al., 
2021; Jenkins, 2020). A teacher should be an educator and teacher, but there are some individuals who 
deviate from their path, such as immoral behavior by a teacher (Abedi & Kalantaree, 2020; Gui et al., 
2020; Muhlis et al., 2021). A teacher must be able to provide an objective assessment to students 
(Grădinaru et al., 2021; Miyazono et al., 2019). 

Authentic assessment includes several types of assessment, including project assessment, 
portfolio assessment, self-assessment, peer assessment, written assessment, and performance 
assessment (Ajjawi et al., 2020; Sokhanvar et al., 2021; Sotiriadou et al., 2020). Performance appraisal is 
very suitable to be used to assess the achievement of student competencies (Ellis et al., 2020; Villarroel 
et al., 2020). Performance appraisal is one of the appropriate assessments in measuring differentiated 
learning outcomes (Duda et al., 2019; Ozan, 2019). The teacher paradigm in Indonesia often assumes 
that assessment is in the form of tests and doing questions (Efendi & Irawati, 2020; Koh et al., 2022). 
Most teachers conduct assessments in the middle of the semester and at the end of the semester 
(Hobbins et al., 2022; Sutadji et al., 2021). Even though the assessment should be carried out not only at 
the end of learning, but from the beginning to the end an assessment process must be carried out for 
cognitive, affective and psychomotor aspects (Elsayary, 2021; Saputri, 2021). Performance appraisal is 
an assessment of a person's performance including the process of acquiring, applying knowledge, and 
skills through a learning process that demonstrates ability, documented through systematic observation 
to establish policies for that person, whether a student or a worker who is competent for a job (Etievant 
et al., 2020). 

However, some problems can be faced by teachers in developing performance appraisal skills, 
including: (1) Lack of understanding of effective assessment techniques: Some teachers may not fully 
understand effective assessment techniques for monitoring and assessing student performance. This can 
lead to difficulties in planning and implementing appropriate assessment techniques, (2) Lack of 
professional training and development: Limited professional training and development can affect 
teachers' performance appraisal abilities. Lack of opportunities to learn and update performance 
appraisal skills can result in a teacher's lack of ability to understand and apply effective assessment 
techniques, (3) Challenges in evaluating individual student performance: Teachers are often faced with 
challenges in evaluating student performance individually due to the large number of students and 
differences in learning needs among students, (4) dependence on tests and grades: Teachers are often 
trapped in relying on tests and grades as the only means of assessing student performance. This can 
ignore students' individual abilities and needs in learning, and (5) lack of effective feedback: Teachers 
often do not provide effective feedback to students, which can hinder students' ability to improve their 
performance (Albay & Eisma, 2021; Lüdecke et al., 2021). Differentiated learning became a hot issue 
after the government officially announced the implementation of an independent curriculum (Idrus et 
al., 2021; Khudhir, 2021). Actually differentiated learning is not a new thing in the world of education 
(Attard & Holmes, 2022; Bondie et al., 2019). Differentiated learning is basically a teacher's concern in 
paying attention to the strengths and needs of students (Jong et al., 2019). So that it can enable a teacher to 
provide learning actions according to needs (Zhang et al., 2022). Differences in the needs of each student 
encourage teachers to differentiate learning by adding, deepening, expanding and adapting to the 
abilities, interests and readiness of students (Mukhibat, 2023). Differentiated learning requires the 
teacher to provide an objective assessment, one of which is through a performance assessment (Siahaan 
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et al., 2023). Even though since the implementation of the 2013 curriculum has used a learner-centered 
learning approach, there are still many teachers who feel they have not been able to apply this 
differentiated learning properly (Yuliana, 2022). Differentiated learning has several criteria including 
content, process and product. Even though according to the confessions of some teachers stated that 
they already understood the concept of differentiated learning, it was very difficult to implement it in all 
classes. While it is important to implement differentiated learning, teachers often face several challenges 
in implementing it. Some common problems faced by teachers in implementing differentiated learning. 
First, lack of understanding of differentiated learning: some teachers may not fully understand the 
concepts and practices of differentiated learning, making it difficult for them to implement them 
effectively (Fitra, 2022; Herwina, 2021). Second, limited time and resources: Differentiated learning 
requires intensive preparation and planning, and often takes longer to set up than traditional learning 
(Faidah et al., 2019; Faiz et al., 2022; Ulya et al., 2016). In addition, limited resources and facilities can 
also be an obstacle in implementing differentiated learning. Third, large class sizes: When class sizes are 
very large, it is difficult for teachers to pay sufficient attention to individual student needs. Fourth, 
challenges in evaluating individual student performance: Assessment of student performance is an 
important aspect of differentiated learning, but it is difficult for teachers to evaluate individual student 
performance when there are many students in a class. Fifth, lack of support from the principal or school 
administration: If the principal or school administration does not provide sufficient support and 
resources, it is difficult for teachers to implement differentiated learning effectively. 

Teachers who are able to conduct effective performance appraisals can assist in implementing 
differentiated learning. Good performance appraisal skills can help teachers understand the needs of 
individual students, monitor student progress, and improve learning programs to meet the different needs 
of students. In implementing differentiated learning, it is important for teachers to have effective 
performance appraisal skills. This will help teachers understand the needs of individual students, monitor 
student progress, and improve learning programs to meet the needs of different students. In addition to 
teachers' difficulties in implementing differentiated learning, it turns out that they also experience 
difficulties in conducting assessments. One of the assessments used in the assessment of differentiated 
learning is the student performance assessment. This study aims to analyze the teacher's ability to carry 
out performance assessments in differentiated learning. 

 

2. METHOD 

The research method used is a mixed method. Mixed method is a procedure for collecting, 
analyzing, and mixing both methods, namely quantitative and qualitative in one study in order to obtain a 
comprehensive analysis to answer the research problem. The mixed research design used is sequential 
explanatory. The first stage of the sequential explanatory strategy is to collect and then analyze 
quantitative data. This was followed by collecting and then analyzing qualitative data which was built 
based on the initial quantitative results. The research sample consisted of 30 learning committee teachers 
at driving schools located in Metro City, Lampung Tengah Regency, and Pesisir Barat District. The school 
levels that were used as the research sample were Elementary School, Junior High School, and Senior High 
School. Questionnaire, Interview, and Observation Data Collection Techniques. This questionnaire 
contains questions related to the research topic to be studied. Respondents can fill out the questionnaire 
independently or with the help of researchers. Interviews can be conducted face-to-face or via telephone 
or video call. Observations can be made with or without direct interaction with the observed object. The 
advantage of the observation technique is that it allows the researcher to obtain more accurate and 
objective data because it does not depend on the respondent's perception. Data analysis techniques using 
quantitative and qualitative data analysis. Quantitative data analysis is an analytical technique that uses 
statistical methods to process numerical data. This technique is suitable for data generated from 
structured data collection techniques such as questionnaires or questionnaires. Meanwhile, qualitative 
data analysis is an analytical technique used to process non-numeric data. This technique is suitable for 
data generated from unstructured data collection techniques such as interviews or observation. 

 

3. RESULT AND DISCUSSION 

Result 
Based on the results of interviews and observations and documentation conducted with 30 

learning committee teachers at driving schools located in Metro City, Lampung Tengah Regency, and 
Pesisir Barat District. So, the data obtained regarding the integration of assessment in learning carried out 
by the teacher as the first category in the assessment in Table 1. 
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Table 1. Integration of Teacher Assessment in the First Category of Learning 

No Activity Total Percentage 
(%) 

1 The teacher conducts an initial assessment of learning but is not 
used to design learning or to identify students who need more 
attention 

 
7 

 
23,33 

2 The teacher begins to carry out assessments several times (not only 
when approaching the reporting / report card period) but 
assessments are carried out only to provide 
value to students and have not been used to design learning 

 
29 

 
96,67 

3 Teachers only use the assessments provided in textbooks 
and/or teaching modules 

27 90,00 

4 The teacher conducts a formative assessment at the 
beginning of learning and the results are used to identify 
students who need more attention when designing 
assessments, the teacher begins to pay attention to the 
suitability between the assessment and the learning 
objectives 

 
 

15 

 
 

50,00 

 
Based on Table 1 above, it can be analyzed that the teacher's condition in providing an integrated 

assessment in learning is that the teacher conducts an initial assessment of learning but is not used to design 
learning or to identify students who need more attention by 23.33% of teachers out of 30 teachers. Then 
96.67% of teachers started conducting assessments several times (not only when approaching the 
reporting / report card period) but assessments were carried out only to give grades to students and had 
not been used to design learning. Furthermore, 90% of teachers only use the assessments provided in 
textbooks and/or teaching modules. In this first analysis, 50% of teachers carry out formative 
assessments at the beginning of learning and the results are used to identify students who need more 
attention when designing assessments, teachers begin to pay attention to the suitability of assessments 
and learning objectives. Integration of Teacher Assessment in the second category of learning in Table 2. 

 
Table 2. Integration of Teacher Assessment in the Second Category of Learning 

No Activity Total Percentage (%) 

1 The teacher carries out a formative assessment at the beginning of the 
lesson and the results are used to design the next lesson that is in 
accordance with the achievements of the majority of students in their 
class (not yet a differentiated lesson plan) 

28 93,33 

2 The teacher conducts an assessment to get feedback about the needs 
of students and determines the follow-up 

13 43,33 

3 The teacher carries out a formative assessment at the beginning of 
learning and the results are used to design differentiated learning 
according to the learning achievement stages of students (teaching at 
the right level) 

7 23,33 

4 Teachers are able to make learning adjustments throughout the 
learning process so that all students achieve learning goals 

15 50,00 

5 Education units develop policies that encourage teachers to use 
assessment results in designing curricula and lessons 

23 76,67 

 
Based on Table 2 above, regarding the integration of teacher assessment in the second category of 

learning, namely 93.33% of teachers carry out formative assessments at the beginning of learning and the 
results are used to design subsequent learning that is in accordance with the achievements of the majority 
of students in their class (not yet a differentiated learning plan) , then 43.33% of teachers carry out 
assessments to get feedback about the needs of students and determine follow-up, 23.33% of teachers carry 
out formative assessments at the beginning of learning and the results are used to design differentiated 
learning according to the stage of learning achievements of students (teaching at the right level), 50% of 
teachers are able to make learning adjustments throughout the learning process so that all students achieve 
learning goals, and 76.67% of education units develop policies that encourage teachers to use assessment 
results in designing curricula. lum and learning. 
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Discussion 

Some things that can be done to improve the integration of teacher assessments in learning are 
as follows. First, determine learning objectives: The teacher must determine clear and specific learning 
objectives, and develop assessments related to these objectives (Kalleny, 2020; McGrew et al., 2018). 
Second, using formative assessment: Formative assessment is an assessment process carried out during 
learning to monitor and provide feedback on students' progress in achieving learning objectives. 
Formative assessment can help teachers improve learning programs in a sustainable manner (Granberg 
et al., 2021; Kalleny, 2020; Xiao & Yang, 2019). Third, applying summative assessment: Summative 
assessment is an assessment process carried out at the end of a lesson to evaluate the overall 
achievement of students. Summative assessments can help teachers make decisions about student 
progress and evaluate the effectiveness of learning programs (Meyer-Beining et al., 2018; Yüksel & 
Gündüz, 2017). Fourth, using various types of assessment: Teachers can use various types of assessment, 
such as written tests, assignments, projects, and presentations, to measure students' abilities as a whole 
and integrated, Sixth, using the right assessment tools: Teachers must choose the right assessment tools 
to measure students' abilities and ensure that the tools can measure learning objectives effectively 
(Clarisó et al., 2017; Denham et al., 2020). Sixth, analyze and use the results of the assessment: Teachers 
must analyze and use the results of the assessment to make the right decisions in improving learning 
programs and provide effective feedback to students (Hardon et al., 2021; Pramono et al., 2021). By 
integrating assessments into learning programs in an integrated manner, teachers can ensure that 
assessments are carried out consistently, are relevant to learning objectives, and provide useful 
information for students in achieving learning objectives (Sumarni et al., 2018; Widana, 2017). The 
teacher's performance assessment is in accordance with the main determinants of the performance 
assessment methodology, as illustrated in Table 3. 

 
Table 3. Main determinants of performance appraisal methodology 

Determinants 
Assessment Subject 

Employee Student 
Assessment 

Purpose 
To determine the level of 
performance or 
competency (with 
success versus failure 
criteria) 

To determine student performance levels 
(high achievers versus low achievers; 
masters versus nonmasters) 

Policy Selection 
Promotion 
Retention (holding 
rights) 

Demotion (Demotion) 
Transfer 
Termination 
Wage fix 

Screening 
Formative Classification/Placement 
Diagnosis 
Summative 

Action Guidance to increase 
work motivation 

Training to improve skills 

Determination of appropriate teaching 
and action programs. 
Competency certification Licence 

Assessment Method Functional Job analysis (FJA), Numerical Rating Scale, Performance 
Test, Assessment Center, Appraisal Interview, Utulity Analysis, Validity 
Generalatization and Predictive Bias, Performance Distribution Assessment 

 
Among the main determinants of performance appraisal methodology listed in Table 3, is the 

nature of the decisions that differentiate between employee and student performance appraisals. The 
first step in the appraisal process is determining the individual decision to be made. The next step is to 
adapt their measurement and data collection strategies so that the information important to their 
decisions is obtained. In addition to decisions given according to the results of the assessment, a certain 
level of individual performance indicates that certain actions must be taken. When employee 
performance is considered unsatisfactory, the decision to reduce or retain can be reached with 
recommendations to train employees so that their skills increase (Gawrycka et al., 2021; Piñero Charlo 
et al., 2021). Instructional decisions from diagnostic and formative tests based on student performance 
levels are usually followed by solutions by designating appropriate teaching materials. Certificates or 
licenses can be issued if the level of criteria in the professional program has been achieved (Chen et al., 
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2022; Wei et al., 2021). All of these actions can be seen as a consequence of the decision-making process 
and, as such, should be considered in conjunction with the decisions in the planning assessment. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. The Holistic Concept of Performance Appraisal (Siahaan et al., 2023) 

Figure 1 illustrates the process of the overall performance. At the center point is the unanalyzed 
performance. Holistic performance of people doing their jobs. Maybe the workers are not doing their 
jobs well enough and they need help to do better. Colloquial terms of "knowledge", "skills", "ability", 
"effort", "responsibility", and "working conditions" will appear and be used for this communication. 
Knowledge, skills, and abilities have a direct relationship with the content of work or the output of work. 
Effort, responsibility, and working conditions are more related to the situation or work environmental 
context to which the individual worker must adapt. Skills relate to "how" based on a person's function, 
data, and hierarchy from functional job analysis. Ability relates to the quality (adjective or adverb) or 
amount (number) that needs to be achieved by workers to produce satisfactory output. effort) refers to 
the (mental) concentration, or (emotional) stress that is likely to be required in a work situation. 
Responsibility refers to the combination of prescriptions/discretion in instructions and also as a 
consequence of their involvement in work. Working conditions relate to physical needs, environment, 
and social conditions. 

Effective teachers will produce effective learning. Effective learning will increase the 
effectiveness of education at the macro level. Effective learning can be realized if the teachers as the 
forefront of the learning system in the classroom have the required professionalism (Abosalem, 2016; 
Aini et al., 2022). Furthermore, in the context of coaching and improving teacher professionalism, it is 
periodically evaluated by those who have the authority to evaluate, assess or assess teacher 
performance. There are various kinds of evaluation systems or assessments of teacher professionalism, 
including portfolio assessment as was done some time ago (Cadd, 2012; Suarsana et al., 2018). This 
portfolio assessment has several weaknesses, including being prone to manipulation, there is evidence 
or evidence shown by the teacher. In addition, teacher performance cannot be comprehensively known. 
Other assessment systems can be through tests, or through performance appraisal (Edy et al., 2019; 
Wright et al., 2018). Effective teachers will produce effective learning. Effective learning will increase the 
effectiveness of education at the macro level. Effective learning can be realized if the teachers as the 
forefront of the learning system in the classroom have the required professionalism (Bernadetha, 2020; 
Huang & Chiu, 2015). One evaluation system that is effective in increasing teacher professionalism is 
performance assessment, which according to some experts is defined as an assessment of a person's 
performance including the process of acquiring, applying knowledge, and skills through a learning 
process that demonstrates ability, documented through systematic observation to set policies for the 
person. 

 

4. CONCLUSION 

Based on the results of data analysis in the discussion above, it can be concluded that teachers 
need to carry out formative assessments at the beginning of learning and the results are used to design 
differentiated learning according to the learning achievement stage of students (teaching at the right 
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level). The integration of teacher assessment in learning refers to the process of developing, 
implementing, and analyzing assessment results that are integrated and interrelated in learning 
programs. The integration of this assessment is very important because it can help teachers monitor 
student progress, evaluate the effectiveness of learning programs, and make the right decisions in 
improving learning programs. By integrating assessments into learning programs in an integrated 
manner, teachers can ensure that assessments are carried out consistently, are relevant to learning 
objectives, and provide useful information for students in achieving learning objectives. 
 

5. REFERENCES 

Abedi, Z., & Kalantaree, J. (2020). Investigating The Relationship Of Teachers’ Emotional Maturity And 
Perception Of Teacher Behavior And Students’ Academic Buoyancy. Iranian Journal Of 
Educational Sociology, 3(2), 20–28. https://doi.org/10.1016/J.İjer.2013.03.007. 

Abosalem, Y. (2016). Assessment techniques and students’ higher-order thinking skills. International 
Journal of Secondary Education, 4(1), 1–11. https://doi.org/10.11648/j.ijsedu.20160401.11. 

Agra, G., Formiga, N. S., Oliveira, P. S. D., Costa, M. M. L., Fernandes, M. D. G. M., & Nóbrega, M. M. L. D. 
(2019). Analysis Of The Concept Of Meaningful Learning İn Light Of The Ausubel’s Theory. Revista 
Brasileira De Enfermagem, 72, 248–255. https://doi.org/10.1590/0034-7167-2017-0691. 

Aini, D. N., Afifah, Y. N., & Sakti, K. F. L. (2022). Authentic Assessment pada Keterampilan Menulis Siswa 
Bahasa Mandarin. Edukasi: Jurnal Pendidikan, 20(2), 300–314. 
https://doi.org/10.31571/edukasi.v20i2.4590. 

Ajjawi, R., Tai, J., Huu Nghia, T. L., Boud, D., Johnson, L., & Patrick, C.-J. (2020). Aligning Assessment With 
The Needs Of Work-İntegrated Learning: The Challenges Of Authentic Assessment İn A Complex 
Context. Assessment & Evaluation İn Higher Education, 45(2), 304–316. 
https://doi.org/10.1080/02602938.2019.1639613. 

Al-Fraihat, D., Joy, M., Masa’deh, R., & Sinclair, J. (2020). Evaluating E-learning systems success: An 
empirical study. Computers in Human Behavior, 102, 67–86. 
https://doi.org/10.1016/j.chb.2019.08.004. 

Albay, E. M., & Eisma, D. V. (2021). Performance Task Assessment Supported By The Design Thinking 
Process: Results From A True Experimental Research. Social Sciences & Humanities Open, 3(1), 
100116. https://doi.org/10.1016/J.Ssaho.2021.100116. 

Attard, C., & Holmes, K. (2022). An Exploration Of Teacher And Student Perceptions Of Blended Learning 
İn Four Secondary Mathematics Classrooms. Mathematics Education Research Journal, 34(4), 719–
740. https://doi.org/10.1007/S13394-020-00359-2. 

Bernadetha, N. (2020). The effectiveness of distance learning using social media during the pandemic 
period of covid-19: A case in universitas kristen indonesia. International Journal of Advanced 
Science and Technology, 29(7), 1764–1772. 

Bondie, R. S., Dahnke, C., & Zusho, A. (2019). How Does Changing “One-Size-Fits-All” To Differentiated 
İnstruction Affect Teaching? Review Of Research İn Education, 43(1), 336–362. 
https://doi.org/10.3102/0091732X18821130. 

Bosqui, T. (2020). The Need To Shift To A Contextualized And Collective Mental Health Paradigm: 
Learning From Crisis-Hit Lebanon. Global Mental Health, 7, 26. 
https://doi.org/10.1017/Gmh.2020.20. 

Bryson, J. R., & Andres, L. (2020). Covid-19 And Rapid Adoption And İmprovisation Of Online Teaching: 
Curating Resources For Extensive Versus İntensive Online Learning Experiences. Journal Of 
Geography İn Higher Education, 44(4), 608–623. 
https://doi.org/10.1080/03098265.2020.1807478. 

Budiarso, A., & Hasanah, N. (2021). Application Of Stmcpe-Based Chemistry Books With Chemo-
Entrepreneurship Orientation İn The Learning Of Acid-Base Solutions To İmprove Students’ 
Creative Thinking Skills. Journal Of Physics. https://doi.org/10.1088/1742-
6596/1832/1/012034. 

Cadd, M. (2012). The Electronic Portfolio As Assessment Tool And More: The Drake University Model. 
Word Journal Of The International Linguistic Association, 42(1), 96–126. 
https://doi.org/10.17161/iallt.v42i1.8504. 

Chen, H.-M., Nguyen, B.-A., & Dow, C.-R. (2022). Code-quality evaluation scheme for assessment of student 
contributions to programming projects. Journal of Systems and Software, 188. 
https://doi.org/10.1016/j.jss.2022.111273. 



Jurnal Pedagogi dan Pembelajaran, Vol. 6, No. 2, 2023, pp. 319-329  326 

JP2. P-ISSN: 2614-3909 E-ISSN: 2614-3895 

Clarisó, R., Arnedo Moreno, J., Bañeres Besora, D., Caballé Llobet, S., Conesa, J., & Gañán Jiménez, D. (2017). 
Gamification as a Service for Formative Assessment E-Learning Tools. Universitat Oberta de 
Catalunya. 

Clark, D. B., Hernández-Zavaleta, J. E., & Becker, S. (2023). Academically Meaningful Play: Designing Digital 
Games For The Classroom To Support Meaningful Gameplay, Meaningful Learning, And 
Meaningful Access. Computers & Education, 194, 104704. 
https://doi.org/10.1016/J.Compedu.2022.104704. 

Daumiller, M., Rinas, R., Hein, J., Janke, S., Dickhäuser, O., & Dresel, M. (2021). Shifting From Face-To-Face 
To Online Teaching During COVID-19: The Role Of University Faculty Achievement Goals For 
Attitudes Towards This Sudden Change, And Their Relevance For Burnout/Engagement And 
Student Evaluations Of Teaching Quality. Computers İn Human Behavior, 118, 106677. 
https://doi.org/10.1016/J.Chb.2020.106677. 

Davids, R. (2023). Urban Decline To Green Paradigm: Learning From Dessau. Journal Of Urban Design, 1–
23. https://doi.org/10.1080/13574809.2023.2174505. 

Denham, S. A., Bassett, H. H., Zinsser, K. M., Bradburn, I. S., Bailey, C. S., Shewark, E. A., Ferrier, D. E., 
Liverette, K. H., Steed, J., Karalus, S. P., & Kianpour, S. (2020). Computerized social-emotional 
assessment measures for early childhood settings. Early Childhood Research Quarterly, 51, 55–66. 
https://doi.org/10.1016/J.ECRESQ.2019.07.002. 

Duda, H. J., Susilo, H., & Newcombe, P. (2019). Enhancing Different Ethnicity Science Process Skills: 
Problem-Based Learning Through Practicum And Authentic Assessment. International Journal Of 
Instruction, 12(1), 1207–1222. https://doi.org/10.29333/İji.2019.12177a. 

Edy, D. L., Suwarno, S., Sunomo, S., & Basuki, B. (2019). Metacognitive Improvement of Project-Based 
Learning Students with E-Portfolio Assessment. Atlantis Press, 242(Icovet 2018), 92–94. 
https://doi.org/10.2991/icovet-18.2019.23. 

Efendi, R., & Irawati, Y. (2020). Effectiveness E-Authentic Assessment İn Computer Network Course. 
Journal Of Physics. https://doi.org/10.1088/1742-6596/1481/1/012131. 

Ellis, C., Haeringen, K., Harper, R., Bretag, T., Zucker, I., Mcbride, S., & Saddiqui, S. (2020). Does Authentic 
Assessment Assure Academic İntegrity? Evidence From Contract Cheating Data. Higher Education 
Research & Development, 39(3), 454–469. https://doi.org/10.1080/07294360.2019.1680956. 

Elsayary, A. (2021). Designing And Teaching Transdisciplinary STEAM Curriculum Using Authentic 
Assessment İn Online Learning. Journal Of Turkish Science Education, 18(3), 493–511. 

Etievant, S., Bal, A., Escuret, V., Brengel-Pesce, K., Bouscambert, M., Cheynet, V., & Billaud, G. (2020). 
Performance Assessment Of SARS-Cov-2 PCR Assays Developed By WHO Referral Laboratories. 
Journal Of Clinical Medicine, 9(6), 1871. https://doi.org/10.3390/Jcm9061871. 

Faidah, N., Masykur, R., Andriani, S., & Lina Herlina. (2019). Realistic Mathematics Education ( Rme ) 
Sebagai Sebuah Pendekatan Pada Pengembangan Modul Matematika Berbasis Teori Multiple 
Intelligences Realistic Mathematics Education ( Rme ) As an Approach To Development of 
Mathematical Module Based on Multiple Intel. Indonesia Journal of Science and Mathematics 
Education, 02(3), 328–332. https://doi.org/10.24042/ijsme.v2i3.4396. 

Faiz, A., Pratama, A., & Kurniawaty, I. (2022). Pembelajaran Berdiferensiasi dalam Program Guru 
Penggerak pada Modul 2.1. Jurnal Basicedu, 6(2), 2846–2853. 
https://doi.org/10.31004/basecedu.v6i2.2504. 

Fitra, D. K. (2022). Pembelajaran Berdiferensiasi dalam Perspektif Progresivisme pada Mata Pelajaran Ipa. 
Jurnal Filsafat Indonesia, 5(3), 250–258. https://doi.org/10.23887/jfi.v5i3. 

Gawrycka, M., Kujawska, J., & Tomczak, M. T. (2021). Self-assessment of competencies of students and 
graduates participating in didactic projects – Case study. International Review of Economics 
Education, 36. https://doi.org/10.1016/j.iree.2020.100204. 

Grădinaru, A. C., Spataru, M. C., & Pavel, G. (2021). The İmportance Of Objective Evaluations İn Stimulating 
Fair Competitiveness İn Higher Veterinary Education. ICERI2021 Proceedings. 
https://doi.org/10.21125/İceri.2021.0453. 

Granberg, C., Palm, T., & Palmberg, B. (2021). A case study of a formative assessment practice and the 
effects on students’ self-regulated learning. Studies in Educational Evaluation. 
https://doi.org/10.1016/j.stueduc.2020.100955. 

Gui, A., Yasin, M., Abdullah, N. S. M., & Saharuddin, N. (2020). Roles Of Teacher And Challenges İn 
Developing Students’ Morality. Universal Journal Of Educational Research, 8(3), 52–59. 

Hardon, S. F., Gastel, L. A. van, Horeman, T., & Daams, F. (2021). Assessment of technical skills based on 
learning curve analyses in laparoscopic surgery training. Surgery, 2. 
https://doi.org/10.1016/j.surg.2021.04.024. 



Jurnal Pedagogi dan Pembelajaran, Vol. 6, No. 2, 2023, pp. 319-329   327 

Wardani / Teacher Ability In Conducting Performance Assessment In Differentiate Learning 

Hashiguchi, T. C. O. (2020). Bringing Health Care To The Patient: An Overview Of The Use Of Telemedicine İn 
OECD Countries. 

Herwina, W. (2021). Optimalisasi Kebutuhan Murid Dan Hasil Belajar Dengan Pembelajaran 
Berdiferensiasi. Perspektif Ilmu Pendidikan, 35(2), 175–182. 
https://doi.org/10.21009/pip.352.10. 

Hobbins, J., Kerrigan, B., Farjam, N., Fisher, A., Houston, E., & Ritchie, K. (2022). Does A Classroom-Based 
Curriculum Offer Authentic Assessments? A Strategy To Uncover Their Prevalence And 
İncorporate Opportunities For Authenticity. Assessment & Evaluation İn Higher Education, 47(8), 
1259–1273. https://doi.org/10.1080/02602938.2021.2009439. 

Huang, Y. M., & Chiu, P. S. (2015). The effectiveness of the meaningful learning-based evaluation for 
different achieving students in a ubiquitous learning context. Computers and Education, 87, 243–
253. https://doi.org/10.1016/j.compedu.2015.06.009. 

Idrus, F., Asri, N. A. Z., & Baharom, N. N. (2021). Has Differentiated Instruction Gone ‘Awry’in Online 
Teaching And Learning? Journal Of Language Teaching And Research, 12(3), 501–510. 
https://doi.org/10.17507/Jltr.1203.21. 

Jenkins, G. (2020). Teacher Agency: The Effects Of Active And Passive Responses To Curriculum Change. 
The Australian Educational Researcher, 47, 167–181. 

Jong, L., Meirink, J., & Admiraal, W. (2019). School-Based Teacher Collaboration: Different Learning 
Opportunities Across Various Contexts. Teaching And Teacher Education, 86, 102925. 
https://doi.org/10.1016/J.Tate.2019.102925. 

Kalleny, N. K. (2020). Advantages of Kahoot! Game-based Formative Assessments along with Methods of 
Its  Use and Application during the COVID-19 Pandemic in Various Live Learning Sessions. Journal 
of Microscopy and Ultrastructure, 8(4), 175–185. https://doi.org/10.4103/JMAU.JMAU_61_20. 

Karalis, T., & Raikou, N. (2020). Teaching At The Times Of COVID-19: Inferences And İmplications For 
Higher Education Pedagogy. International Journal Of Academic Research İn Business And Social 
Sciences, 10(5), 479–493. https://doi.org/10.6007/IJARBSS/V10-İ5/7219. 

Khudhir, H. A. S. (2021). The Impact Of The Strategies Of Differentiated Learning And Cross-Teaching On 
The Acquisition Of Historical Concepts The Fifth Students Have Literary And Scientific 
Exploration Development. Journal Of Al-Frahedis Arts, 13(45). 
https://doi.org/10.25130/Jtuh.29.10.1.2022.18. 

Kidd, W., & Murray, J. (2020). The Covid-19 Pandemic And İts Effects On Teacher Education İn England: 
How Teacher Educators Moved Practicum Learning Online. European Journal Of Teacher 
Education, 43(4), 542–558. https://doi.org/10.1080/02619768.2020.1820480. 

Koh, K., Chapman, O., & Lam, L. (2022). An Integration Of Virtual Reality Into The Design Of Authentic 
Assessments For STEM Learning. In Handbook Of Research On Transformative And İnnovative 
Pedagogies İn Education (bll 18–35). IGI Global. 

Koskinen, R., & Pitkäniemi, H. (2022). Meaningful Learning İn Mathematics: A Research Synthesis Of 
Teaching Approaches. International Electronic Journal Of Mathematics Education. 

Lüdecke, D., Ben-Shachar, M. S., Patil, I., Waggoner, P., & Makowski, D. (2021). Performance: An R Package 
For Assessment, Comparison And Testing Of Statistical Models. Journal Of Open Source Software, 
6(60). 

McGrew, S., Breakstone, J., Ortega, T., Smith, M., & Wineburg, S. (2018). Can Students Evaluate Online 
Sources? Learning From Assessments of Civic Online Reasoning. Theory and Research in Social 
Education, 46(2), 165–193. https://doi.org/10.1080/00933104.2017.1416320. 

Meyer-Beining, J., Vigmo, S., & Mäkitalo, Å. (2018). The Swedish grade conference: A dialogical study of 
face-to-face delivery of summative assessment in higher education. Learning, Culture and Social 
Interaction, 19(May), 134–145. https://doi.org/10.1016/j.lcsi.2018.05.004. 

Miyazono, S., Shinozaki, Y., Sato, H., Isshi, K., & Yamashita, J. (2019). Use Of Digital Technology To İmprove 
Objective And Reliable Assessment İn Dental Student Simulation Laboratories. Journal Of Dental 
Education, 83(10), 1224–1232. https://doi.org/10.21815/Jde.019.114. 

Muhlis, A., Wardi, M., Holis, M., & Sebgag, S. (2021). Students’ Destructive Behavior Towards The Teacher 
İn The Teaching And Learning Process. Cendekia: Jurnal Kependidikan Dan Kemasyarakatan, 1(1), 
21–46. https://doi.org/10.21154/Cendekia.V1i1.2392. 

Muhtar, T., & Dallyono, R. (2020). Character Education From the Perspectives of Elementary School 
Physical Education Teachers. Jurnal Cakrawala Pendidikan, 39(2), 395–408. 
https://doi.org/10.21831/cp.v39i2.30647. 

Mukhibat, M. (2023). Differentiate Learning Management To Optimize Student Needs And Learning 
Outcomes İn An Independent Curriculum. QALAMUNA: Jurnal Pendidikan, Sosial, Dan Agama, 
15(1), 73–82. https://doi.org/10.37680/Qalamuna.V15i1.2386. 



Jurnal Pedagogi dan Pembelajaran, Vol. 6, No. 2, 2023, pp. 319-329  328 

JP2. P-ISSN: 2614-3909 E-ISSN: 2614-3895 

Oliveira, T. D. O., Costa, D. S., Alvim-Soares, A., Paula, J. J. de, Kestelman, I., & Silva, A. G. (2021). Children’s 
behavioral problems, screen time, and sleep problems’ association with negative and positive 
parenting strategies during the COVID-19 outbreak in Brazil. Child Abuse & Neglect, 6. 
https://doi.org/10.1016/j.chiabu.2021.105345. 

Ozan, C. (2019). Authentic Assessment Increased Academic Achievement And Attitude Towards The 
Educational Measurement Of Prospective Teachers. International Journal Of Evaluation And 
Research İn Education, 8(2), 299–312. https://doi.org/10.11591/İjere.V8i2.18564. 

Piñero Charlo, J. C., Ortega García, P., & Román García, S. (2021). Formative potential of the development 
and assessment of an educational escape room designed to integrate music-mathematical 
knowledge. Education Sciences, 11(3). https://doi.org/10.3390/educsci11030131. 

Pramono, D., Ngabiyanto, Isnarto, & Saputro, I. H. (2021). Online Assessment pada Pembelajaran di Masa 
Pandemi Covid-19: Transformasi Dunia Pendidikan Menuju Paperless Policy. Indonesian Journal 
of Conservation, 10(2), 2020–2022. https://doi.org/10.15294/ijc.v10i2.33096. 

Rahmani, A. M., Ehsani, A., Mohammadi, M., Mohammed, A. H., Karim, S. H. T., & Hosseinzadeh, M. (2022). A 
New Model For Analyzing The Role Of New ICT-Based Technologies On The Success Of 
Employees’ Learning Programs. Kybernetes, 51(6), 2156–2171. 

Rosba, E., Zubaidah, S., Mahanal, S., & Sulisetijono. (2021). College Students’ Critical Thinking Skills And 
Creativity. AIP Conference Proceedings. https://doi.org/10.1063/5.0043294. 

Salloum, S. A., Al-Emran, M., Shaalan, K., & Tarhini, A. (2019). Factors Affecting The E-Learning Acceptance: 
A Case Study From UAE. Education And Information Technologies, 24, 509–530. 

Saputri, L. A. D. E. (2021). Using Authentic Assessment To Measure Basic English Speaking Skill Of 
Students Majoring İn Japanese Study. KIRYOKU, 5(1), 130–135. 
https://doi.org/10.14710/Kiryoku.V5i1.130-135. 

Setyono, B., & Widodo, H. P. (2019). The Representation Of Multicultural Values İn The Indonesian 
Ministry Of Education And Culture-Endorsed EFL Textbook: A Critical Discourse Analysis. 
Intercultural Education, 30(4), 383–397. https://doi.org/10.1080/14675986.2019.1548102. 

Siahaan, C., Simatupang, S., Simanjuntak, F. N., Iswari, L. N., Waruwu, S. R., & Lumbantoruan, J. H. (2023). 
The Impact And Benefits Of The Independent Curriculum Learning Independent Campus During 
Online Learning İn The COVID-19 Period. Tadbir: Jurnal Studi Manajemen Pendidikan, 7(1), 47–64. 

Siregar, I. (2021). The Existence Of Culture İn İts Relevance To The Dynamics Of Globalization: Bahasa 
Indonesia Case Study. International Journal Of Cultural And Religious Studies, 1(1), 33–38. 
https://doi.org/10.32996/İjcrs.2021.1.1.5. 

Sokhanvar, Z., Salehi, K., & Sokhanvar, F. (2021). Advantages Of Authentic Assessment For İmproving The 
Learning Experience And Employability Skills Of Higher Education Students. A Systematic 
Literature Review. Studies İn Educational Evaluation, 70, 101030. 
https://doi.org/10.1016/J.Stueduc.2021.101030. 

Sotiriadou, P., Logan, D., Daly, A., & Guest, R. (2020). The Role Of Authentic Assessment To Preserve 
Academic İntegrity And Promote Skill Development And Employability. Studies İn Higher 
Education, 45(11), 2132–2148. https://doi.org/10.1080/03075079.2019.1582015. 

Suarsana, Supawidhiasih, & Parwati. (2018). The Use Of Portfolio Assessment To Overcome The Weakness 
Of Scientific Approach. Jurnal Pendidikan Indonesia, 7(1). https://doi.org/10.23887/jpi-
undiksha.v7i1.10394. 

Sumarni, W., Supardi, K. I., & Widiarti, N. (2018). Development of assessment instruments to measure 
critical thinking skills. IOP Conf. Series: Materials Science and Engineering, 349(1–11). 
https://doi.org/10.1088/1757-899X/349/1/012066. 

Sutadji, E., Susilo, H., Wibawa, A. P., Jabari, N. A., & Rohmad, S. N. (2021). Authentic Assessment 
İmplementation İn Natural And Social Science. Education Sciences, 11(9), 534. 
https://doi.org/10.3390/Educsci11090534. 

Ulya, I. F., Irawati, R., & Maulana. (2016). Peningkatan Kemampuan Koneksi Matematis dan Motivasi 
Belajar Siswa Menggunakan Pendekatan Kontekstual. Jurnal Pena Ilmiah, 1(1), 121–130. 
https://doi.org/10.23819/pi.v1i1.2940. 

Villarroel, V., Boud, D., Bloxham, S., Bruna, D., & Bruna, C. (2020). Using Principles Of Authentic 
Assessment To Redesign Written Examinations And Tests. Innovations İn Education And Teaching 
International, 57(1), 38–49. https://doi.org/10.1080/14703297.2018.1564882. 

Wei, X., Saab, N., & Admiraal, W. (2021). Assessment of cognitive, behavioral, and affective learning 
outcomes in massive open online courses: A systematic literature review. Computers & Education, 
163, 104097. https://doi.org/10.1016/j.compedu.2020.104097. 



Jurnal Pedagogi dan Pembelajaran, Vol. 6, No. 2, 2023, pp. 319-329   329 

Wardani / Teacher Ability In Conducting Performance Assessment In Differentiate Learning 

Wibowo, S. E., Saptono, B., Hastomo, A., Herwin, H., & Ardiansyah, A. R. (2022). The İmplementation Of 
İndependent Curriculum On Mover Schools. International Journal Of Education And Learning, 4(3), 
214–223. https://doi.org/10.36379/Autentik.V7i1.286. 

Widana, I. W. (2017). Higher Order Thinking Skills Assessment (HOTS). JISAE (Journal of Indonesian 
Student Assessment and Evaluation), 3(1), 32–44. https://doi.org/10.21009/JISAE.031.04. 

Wright, J. S., Read, D., Hughes, O., & Hyde, J. (2018). Tracking and assessing practical chemistry skills 
development: practical skills portfolios. New Directions in the Teaching of Physical Sciences, 13(1). 
https://doi.org/10.29311/ndtps.v0i13.2905. 

Xiao, Y., & Yang, M. (2019). Formative assessment and self-regulated learning: How formative assessment 
supports students’ self-regulation in English language learning. System, 81, 39–49. 
https://doi.org/10.1016/j.system.2019.01.004. 

Yüksel, H. S., & Gündüz, N. (2017). Formative and Summative Assessment in Higher Education: Opinions 
and Practices of Instructors. European Journal of Education Studies, 3(8), 336–356. 
https://doi.org/10.5281/zenodo.832999. 

Yuliana, W. (2022). Analysis Of New Paradigm Learning Activities For The 2022 School Mobilization 
Program. Edumaspul: Jurnal Pendidikan, 6(2), 2534–2541. 
https://doi.org/10.33487/Edumaspul.V6i2.4776. 

Zhang, Z., Ding, H., Li, Y., Yu, J., Ding, L., Kong, Y., & Ma, J. (2022). Nitrogen-Doped Biochar Encapsulated 
Fe/Mn Nanoparticles As Cost-Effective Catalysts For Heterogeneous Activation Of 
Peroxymonosulfate Towards The Degradation Of Bisphenol-A: Mechanism İnsight And 
Performance Assessment. Separation And Purification Technology, 283, 120136. 
https://doi.org/10.1016/j.seppur.2021.120136. 

 
 


