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A B S T R A K 

Masalah utama yang dihadapi adalah kurangnya penyediaan sumber 
daya dan pelatihan yang memadai untuk para guru, yang berdampak 
pada ketidakmampuan tim pengembang kurikulum untuk menyusun 
strategi yang efektif bagi guru dan peserta didik. Tujuan penelitian ini 
adalah untuk menelaah perspektif pengembang kurikulum mengenai 
kendala yang dihadapi dalam penerapan kurikulum pembelajaran 
berdiferensiasi. Penelitian ini menggunakan metode fenomenologi untuk 
menggali informasi berdasarkan pengalaman langsung dari pengembang 
kurikulum. Pengumpulan data dilakukan melalui wawancara mendalam 
dengan 6 guru Sekolah Dasar Penggerak sebagai informan. Data yang 
terkumpul dianalisis dengan teknik analisis tematik untuk mengidentifikasi 
pola-pola utama yang muncul dari pengalaman mereka. Hasil penelitian 
menunjukkan bahwa pengintegrasian kurikulum pembelajaran 
berdiferensiasi dapat dilakukan melalui asesmen diagnostik, modul ajar, 
atau penyesuaian teknik pengajaran oleh guru. Penelitian ini juga 
menemukan bahwa pembelajaran berdiferensiasi saat ini lebih dipahami 
sebagai hidden curriculum, yakni elemen yang tidak tercantum dalam 
kurikulum resmi namun tetap diterapkan dalam praktik pembelajaran. 
Perubahan pada kurikulum yang terjadi meliputi penyederhanaan dan 
pendekatan yang lebih praktis, serta peralihan dari pendekatan teacher-
centered ke student-centered. Simpulan dari penelitian ini adalah 
pentingnya evaluasi komprehensif terhadap penyelenggaraan 
pembelajaran berdiferensiasi di semua jenjang pendidikan untuk 
meningkatkan efektivitasnya. 

A B S T R A C T 

The main issue is the lack of adequate resources and training for teachers, which affects the ability of 
curriculum developers to design effective strategies for both teachers and students. This study aims to 
examine the perspectives of curriculum developers on the obstacles encountered in the implementation 
of differentiated learning curriculum. The research uses a phenomenological method to explore 
information based on the direct experiences of curriculum developers. Data collection was conducted 
through in-depth interviews with 6 primary school teachers from the Penggerak School program. The 
collected data were analyzed using thematic analysis to identify key patterns emerging from their 
experiences. The results show that the integration of differentiated learning curriculum can be achieved 
through diagnostic assessment, teaching modules, or adjustments in teaching techniques by the 
teachers. The study also finds that differentiated learning is currently understood as a hidden curriculum, 
referring to elements not included in the official curriculum but still applied in teaching practices. 
Changes in the curriculum include simplification and more practical approaches, as well as a shift from 
a teacher-centered to a student-centered approach. The conclusion of this study highlights the 
importance of a comprehensive evaluation of differentiated learning implementation at all education 
levels to improve its effectiveness.

 
1. INTRODUCTION 

Education at the elementary school level plays an important role in forming the foundation of 
students' knowledge, skills, and character. However, in its implementation, there are various obstacles that 
often hinder the achievement of effective and inclusive learning (Budiarti & Sugito, 2018; DeMatthews et 
al., 2020). One of the main challenges is the diversity of student characteristics in one class. Each student 
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has different abilities, interests, learning styles, and backgrounds, but traditional learning approaches are 
often unable to accommodate these variations (Aquilani et al., 2020; Gupta et al., 2022). This results in some 
students feeling left behind, less motivated, or even not involved in the learning process. In addition, the 
high student-to-teacher ratio in many elementary schools is another significant obstacle. Teachers often 
struggle to provide adequate attention to each student, especially those who require additional support or 
specialized approaches (Apriliana, 2021; Wakil et al., 2019). In such situations, students with unique 
learning needs, including those with learning disabilities or gifted students, are at risk of not receiving 
appropriate support. The mismatch between the teaching approaches used and the needs of students can 
lead to an even greater learning gap (Sarid et al., 2020; Thapliyal et al., 2022). Another factor that 
exacerbates these challenges is the limited educational resources, such as less varied teaching materials and 
teachers' skills in adapting learning methods. Teachers often face difficulties in designing flexible strategies 
to meet the needs of all students, especially in the context of a tight curriculum and limited time (Chen et 
al., 2022; Yildirim, 2017). As a result, learning in primary schools tends to be homogenous and less 
responsive to individual differences. 

These conditions highlight the importance of adopting a more inclusive and adaptive learning 
approach, such as differentiated learning. This approach offers a solution to overcome learning barriers by 
allowing teachers to design and implement strategies that are tailored to the unique needs of each student. 
With differentiated learning, students can learn in the way that is most effective for them, thereby increasing 
engagement, motivation, and overall learning outcomes (Dirgantari & Cahyani, 2023; Hakiman et al., 2021). 
Therefore, the implementation of differentiated learning is a strategic step to create a more equitable and 
quality education at the elementary school level. Differentiated learning is an educational approach that is 
gaining significant attention, particularly in the context of elementary school education. This method 
emphasizes tailoring instructional strategies to meet the diverse needs, abilities, and learning styles of 
students within a classroom (Gheyssens et al., 2020; Muh. Asriadi et al., 2023). By acknowledging that each 
child learns at their own pace and in their own way, differentiated learning seeks to provide personalized 
support that can help every student achieve their full potential. Whether through varied teaching methods, 
flexible grouping, or individualized assignments, this approach is designed to foster an inclusive learning 
environment where all students feel valued and engaged (Astuti & Afendi, 2022; Hidayati & Sujarwati, 
2023). As education continues to evolve, differentiated learning stands out as a promising strategy to 
address the challenges of a diverse student population. In Sleman Regency, the Empowering Elementary 
Schools curriculum developer is trying to implement this concept to improve the quality of learning. This 
approach is designed to accommodate the various needs and characteristics of students (Salar & Turgut, 
2021; Saputro et al., 2024), so that it is expected to create a more inclusive and effective learning experience. 

Relevant curriculum plays an important role as input in differentiated learning (Maisyaroh et al., 
2024; Novianti et al., 2023). Differentiated learning planning is needed in schools. This includes analyzing 
the curriculum to determine students' strengths and weaknesses (Wulandari et al., 2024; Yani & Susanti, 
2023). The perspective of curriculum developers on differentiated learning in Sleman is very important to 
understand because it can influence how the curriculum is designed and implemented in the field. They see 
differentiated learning as a solution to dealing with the diversity of student abilities, which is often a 
challenge in the teaching process (Gheyssens et al., 2020; Taş & Minaz, 2024). Students must receive adult 
support to identify the relationship between the curriculum their personal interests life experiences, and 
their needs while in a classroom where they feel safe and valued (Gheyssens et al., 2020; Tapper & Horsley, 
2017). By understanding the differences in students' backgrounds, interests, and learning styles, curriculum 
developers strive to develop appropriate strategies to achieve more optimal educational goals. On the other 
hand, the implementation of differentiated learning also faces various challenges. Some curriculum 
developers have difficulty implementing this concept consistently. This is due to the lack of provision of 
resources and training for teachers (Geletua & Mihirete, 2022; Rahmawati, 2023; Sulistyosari et al., 2022; 
Westbroek et al., 2020). Their perspectives on the success or difficulty of implementing differentiated 
learning greatly influence their attitudes and commitment to the curriculum innovations being proposed. 
Previous studies have examined a lot about differentiated learning but only focused on the impact or 
effectiveness (Aljaser, 2019; Amini et al., 2023; Astria & Kusuma, 2023; Rovita, 2023), process (Mellroth et 
al., 2021), teaching materials (Ardiawan et al., 2024; Widiastuti et al., 2023), model development (Kusuma 
et al., 2023), student perspectives (Almujab, 2023; Fauzia & Hadikusuma Ramadan, 2023), teachers 
(Mastuti et al., 2022; Putri Febrianti et al., 2023), principals (Chandra Handa, 2019; Whitley et al., 2021), 
and inclusive education (Thapliyal et al., 2022). 

Based on the explanation above regarding the obstacles faced by curriculum developers to 
integrate differentiated learning into the curriculum, it becomes a challenge for researchers to be able to 
explore more comprehensively. In addition, differentiated learning is very important in facilitating student 
diversity to meet their educational goals. Thus, this study aims to analyze the perspective of curriculum 
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developers of Empowering Elementary School throughout the Sleman Regency on differentiated learning. 
The novelty of this study offer understanding from their perspective, it is hoped that researchers can 
provide more appropriate recommendations in developing a curriculum that can support differentiated 
learning responsively and effectively for all students. 

 

2. METHOD 

The research method chosen in this study is qualitative research. The type of qualitative research 
used in this study is phenomenology. This is because this study focuses on the perspective of curriculum 
development experts owned by Empowering Elementary Schools throughout Sleman Regency. 
Phenomenology is the study of human experience (Çimen et al., 2020; Flynn & Korcuska, 2018). The general 
focus of this approach is to examine the essence and meaning of human experiences and awareness that 
emerge (Tuffour, 2017; Wita & Mursal, 2022). The setting of the place was carried out at 6 Empowering 
Elementary Schools in Sleman Regency. The research subjects were the Deputy Principal for the 
Curriculum/Curriculum Development Team with a total of 6 research subjects. The following is a list of 
schools that will be displayed in Table 1. 

 
Table 1. List of Empowering Elementary Schools in Sleman Regency 

No School Subdistrict Amount 
1 Gayamharjo Elementary School  Prambanan One Teacher 
2 Model Sleman Elementary School Ngemplak One Teacher 
3 Malangrejo Elementary School Ngemplak One Teacher 
4 Kadisobo 2 Elementary School Turi One Teacher 
5 Glagah Harjo Elementary School Cangkringan One Teacher 
6 Merdikorejo Elementary School Tempel One Teacher 

 
The main data collection technique is in-depth interviews through first-person stories in informal 

and formal conversations and interviews (Wita & Mursal, 2022). While the research instrument is the 
researcher himself. Human instruments or researchers as key instruments play a major role in obtaining 
carrying out planning and implementing data collection. So it is necessary to determine the focus, choose 
instruments, analyze data, and draw conclusions from the findings. In addition, in determining the focus to 
be obtained, researchers use a guideline, namely an interview protocol in the form of a form prepared by 
the researcher containing interview process instructions, questions, and informant response note space 
(Creswell, 2015; Flynn & Korcuska, 2018). The grid is show in Table 2. 

 
Table 2. Instrument Grid 

No Topic 
1 Integration of differentiated learning curriculum 
2 Differentiated learning process 
3 Obstacles 

Instrument validation is carried out to ensure that the research instrument meets the validity 
criteria, namely that it is easy to understand so that it can obtain good research results (Jay et al., 2024; 
Sahir, 2021). This validation is carried out by experts (expert judgment) using a Likert scale of 1–4 (1 = Very 
Irrelevant, 2 = Irrelevant, 3 = Relevant, 4 = Very Relevant). The validation results are processed using the 
Aiken validity index (Aiken's V) to assess the validity of each instrument item. Validity Criteria (Aiken's V): 
V ≥ 0.80: Valid and V < 0.80: Not Valid (Saifuddin, 2019; Santoso & Widiana, 2022).  
 
Table 3. Instrument Validation Results 

No Statement Items Expert 1 Expert 2 Average Score Aiken's V Information 
1 Statement 1 4 3 3.5 0.83 Valid 
2 Statement 2 3 2 2.5 0.5 Invalid 
3 Statement 3 3 4 3.5 0.83 Valid 
4 Statement 4 3 4 3.5 0.83 Valid 

 
Based on Table 3, the results of the expert validation test, out of four statements, one was declared 

invalid, namely statement two. So that the instrument item was removed. Regarding the results of the 
average score and Aiken's V, it is low because statement two according to the expert is already represented 
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by statement one. The data analysis technique in this study does not test hypotheses or relationships 
between variables but describes or describes the experiences and awareness experienced by students 
(Creswell, 2015; Flynn & Korcuska, 2018). Qualitative data analysis in general includes data reduction, 
categorization, synthesis, and working hypothesis (Moleong, 2017). The stages carried out by researchers 
in conducting research, namely: (1) compiling interview grids and protocols and interview questions. (2) 
Validating interview instruments/protocols with curriculum development experts and differentiated 
learning experts. (3) Obtaining permits. (4) Researchers coordinating with the school regarding permits 
and determining the interview schedule. (5) Conducting interviews guided by key informants/gatekeepers 
from the school to help determine the informants to be interviewed. (6) Transcribing interview results and 
compiling research reports. 

 

3. RESULT AND DISCUSSION 

Result 
The purpose of this study is to determine the perspective of the developer of the differentiated 

learning curriculum at Empowering Elementary Schools in Sleman Regency. Through a phenomenological 
approach, the results of the analysis reveal three basic or main themes, namely curriculum integration, 
curriculum change, and obstacles. The result then categorize base on theme as show in Table 4. 

 
Table 4. Theme Categorization 

No 
Categorization of Meaning Units 

Examples of Verbatim Statements 
Theme Sub Themes 

1 Curriculum 
Integration 

Diagnostic 
Assessment 

Conduct a diagnostic assessment first, from the results of 
the assessment we process it with the child's learning type 
so that it can achieve the goal (Mrs. AI). 

Tailored to Class 
Teacher 

It is left to each class teacher because in this case, it is the 
class teacher who has the responsibility for educational 
transformation through differentiated learning based on 
theory (Mrs. AM). 
Clearly and in detail, how differentiated learning is 
implemented is more for class teachers who want to teach, 
because those who modify and create teaching modules 
are class teachers and subject teachers (Mr. HR). 

Teaching Module Differentiated learning has been included in the teaching 
module (Mrs. PBA). 
The inclusion of differentiated learning in the 
independent curriculum is not clearly stated in the 
document, but the differentiated learning section is 
explained in the teaching module attachment for each 
class teacher (Mrs. HN). 
The integration of the differentiated learning curriculum 
is written in the appendix, more precisely in the teaching 
module appendix (Mr. HR). 

Hidden 
Curriculum 

The integration of differentiated learning in the 
Independent Curriculum is not written down either in 
terms of structure. Because, what is written in the 
curriculum is only the material, JPL, extracurricular 
activities, and what programs are carried 

    out at the school, differentiated learning is more about 
the learning process, so it is not written in the curriculum 
(Mrs. RN). 

2 Curriculum 
Changes 

Simpler and More 
Practical 

The current curriculum is simpler, whereas in the past it 
was thick (Mrs. AI). 
Curriculum development is more practical and there is not 
much explanation (Mrs. RS). 
The current curriculum is shorter than the previous one 
which was thick (Mrs. PBA). 



Jurnal Pedagogi dan Pembelajaran, Vol. 7, No. 3, 2024, pp. 393-402   397 

Ali Muhtadi / Exploring Obstacles to Differentiated Curriculum Implementation: Insights from Curriculum Developers 

No 
Categorization of Meaning Units 

Examples of Verbatim Statements 
Theme Sub Themes 

Change of 
Approach from 
Teacher Center to 
Student Center 

There is, for example, if in the past teachers only explained 
using books, now they use other cycles, such as watching 
movies, listening to audio, turning on the sound, studying 
in groups, and so on. So it's not always just listening to 
lectures from the teacher (Mrs. PBA). 
From the side of the learning process in the classroom on 
the subjects from thematic to gems of the lesson itself. 
Then, in teaching the teacher is more dominant but now 
the teacher facilitates the child more (Mr. HR). 

3 Constraint Diversity of 
Students 

The problem is that it is difficult to embrace everyone, 
because of the diverse characters of the students (Mrs. 
PBA) 

Requires a Lot of 
Preparation 

It is clear that teachers need a lot of preparation, 
preparation for learning is higher than normal learning 
(Mrs. AI). 

Teacher 
Understanding 

Requires adjustments and changing the mindset again 
from teacher-centered to student-centered (Mr. HR). 

School Adaptation 
to Independent 
Curriculum 

In addition, this school is trying to adapt to the 
independent curriculum as much as possible to facilitate 
students, so it is still homework for us (Mrs. HN). 

Government policy The government's policies should not just let schools go 
(Mrs. AM). 

Infrastructure What is still an obstacle is that facilities and infrastructure 
require additional (Mrs. HN). 

 
From the perspective of curriculum developers, integrating differentiated learning curriculum is a 

strategic step to ensure that every student gets the optimal learning opportunity. This involves an in-depth 
analysis of the diverse needs and characteristics of students, so curriculum developers need to design a tool 
for analyzing student needs and characteristics, one of which is by using diagnostic assessments. By 
considering the diagnostic results, developers can create a curriculum that not only meets learning 
objectives but is also relevant to the context of students' lives. Furthermore, curriculum developers also 
need to collaborate with educators to ensure effective implementation of this differentiated approach. So 
sometimes the process of integrating differentiated learning curriculum is not designed by each school's 
curriculum developers themselves, but is submitted or adjusted to the planning of the teaching teachers. 
The planned curriculum is then integrated into the teaching module as a guide for implementing 
differentiated learning. In addition, the integration of learning in the curriculum is also unplanned. This is 
usually known as a hidden curriculum. Hidden curriculum itself is something that is not planned. However, 
it should be emphasized here that the meaning of unplanned means that its structure is not written in a 
document. While the differentiated learning process certainly still requires separate planning as steps for 
its implementation. Curriculum change is an important process in improving the quality of education and 
adapting to the times. In the context of globalization and technological advances, the curriculum must be 
able to answer new challenges and the changing needs of society. This process involves an in-depth analysis 
of student needs, as well as the involvement of various stakeholders, such as principals, curriculum 
developers, educators, parents, and communities. Curriculum change does not only focus on the content of 
the material, but also on the teaching and assessment methodology, thus creating a more relevant and 
effective learning experience. Thus, curriculum change is expected to create an inclusive learning 
environment and support the development of competencies needed by students in the future.  

Based on the results of the study, there was a change in the curriculum with the previous 
curriculum, namely in terms of content and learning approach. In terms of content, several curriculum 
developers stated that the differentiated learning curriculum or independent curriculum is simpler and 
shorter, not as thick as before, and more practical, not much explanation. In terms of approach, the current 
curriculum emphasizes the student-centered approach. Examples of activities with a student-centered 
approach that previously only used books and lectures, now with the help of audio sound and video film 
media that can attract students' attention and are combined with group learning. The integration of 
differentiated learning curriculum often faces various obstacles that can hinder its effectiveness. Some of 
the challenges faced include the diversity of student characters, requiring a lot of preparation, lack of 
teacher understanding, and school adaptability, and government policies that do not simply let schools 
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implement this approach. Because many teachers are accustomed to traditional, uniform teaching methods, 
they have difficulty adapting to strategies that require adjustments to materials and methods according to 
the needs of individual students. Without adequate training and sufficient support, the implementation of a 
differentiated curriculum is less than optimal, which has the potential to reduce the quality of learning.  In 
addition, infrastructure and resource constraints are also significant factors in the integration of this 
curriculum. Several driving schools experience limited access to technology, teaching materials, and 
adequate learning spaces to support differentiated learning. This inadequacy can hinder the 
implementation of various innovative and creative teaching methods. Therefore, support is needed from 
the government and other stakeholders to ensure that all schools have sufficient resources to adapt 
differentiated learning curricula effectively. 

The advantage of this study compared to previous studies is that it focuses on the differentiated 
learning curriculum (integration, change and constraints). While previous studies have always focused on 
the impact, in fact, to produce the desired impact or influence, it must be planned in advance, namely 
through the curriculum. So analyzing and evaluating a curriculum planning and implementation is also 
important. This study certainly contributes as a guideline that can be used as a step in integrating the 
differentiated learning curriculum. It will certainly have implications for the formation of a guide for 
implementing differentiated learning. The research that has produced this is certainly not free from a 
limitation, namely the ethical limitation that is required to maintain confidentiality and protect the privacy 
of the respondent's name. The data that has been processed and becomes information or the results of this 
study need to be further developed and can be a recommendation for the development of a guide for 
compiling a differentiated learning curriculum. 
 

Discussion 
From the perspective of curriculum developers, it is important to design a curriculum that is simple, 

practical, and able to accommodate differences in students' abilities, interests, and learning styles (Ismajli 
& Imami-Morina, 2018; Manggalastawa, 2023; Ruben et al., 2013; Wulandari et al., 2024). Thus, the 
curriculum not only focuses on academic achievement but also prioritizes the development of students' 
character and social skills, which are important aspects of today's education. Furthermore, the development 
of varied teaching materials is key to implementing differentiated student-centered learning. One of the 
important steps in developing a differentiated curriculum is the use of initial assessments to identify each 
student's learning profile (Alstete et al., 2021; Fauzia & Hadikusuma Ramadan, 2023). Through this 
assessment, teachers can identify students' strengths and weaknesses, as well as understand their interests 
and learning styles. The information obtained will help teachers design more personalized and relevant 
learning experiences so that each student feels involved and motivated (Demir, 2021; Halimah et al., 2023). 
With this approach, curriculum developers need to provide tools and guidance that support teachers in 
implementing effective assessments. The development of content and appearance of the curriculum 
document also need to be developed simply and concisely to make it easier for teachers to understand the 
content and structure of the curriculum. Furthermore, the development of varied teaching materials is key 
to implementing differentiated learning. Curriculum developers must provide various learning resources, 
such as books, videos, and interactive modules, which can be accessed by students according to their needs 
(McKoy & Merry, 2022; Waton, 2023). In addition, curriculum developers also need to encourage teachers 
to apply various teaching strategies, such as project-based learning, collaborative learning, and the use of 
technology (Ismail & Allaq, 2019; Marantika et al., 2023). So that it does not emphasize lectures too much 
in facilitating students. The obstacles faced by curriculum developers in curriculum integration include the 
diversity of students who vary, require a lot of preparation, teacher understanding, school adaptation to the 
new curriculum, government policies, and facilities and infrastructure. This is in accordance with other 
studies state common problems that occur in the implementation of differentiated learning such as lack of 
understanding of the concept and practice of differentiated learning, limited time and facility resources, 
large class sizes, and difficulty evaluating student performance (Tajik et al., 2024; Wardani et al., 2023). 

Finally, the success of differentiated learning is highly dependent on the support of all stakeholders, 
including principals, teachers, and parents. Curriculum developers need to build strong collaboration 
between all parties so that the implementation of this curriculum can run smoothly. Training and 
workshops for teachers are essential so that they feel confident in implementing differentiated learning. 
With a supportive environment and commitment from all parties, it is hoped that learning in Empowering 
Elementary Schools throughout Sleman Regency can be more effective and comprehensive, helping each 
student achieve their best potential. 

The advantage of this study compared to previous studies is that it focuses on the differentiated 
learning curriculum (integration, change and constraints). While previous studies have always focused on 
the impact, in fact, to produce the desired impact or influence, it must be planned in advance, namely 
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through the curriculum. So analyzing and evaluating a curriculum planning and implementation is also 
important. This study certainly contributes as a guideline that can be used as a step in integrating the 
differentiated learning curriculum. It will certainly have implications for the formation of a guide for 
implementing differentiated learning. The research that has produced this is certainly not free from a 
limitation, namely the ethical limitation that is required to maintain confidentiality and protect the privacy 
of the respondent's name. The data that has been processed and becomes information or the results of this 
study need to be further developed and can be a recommendation for the development of a guide for 
compiling a differentiated learning curriculum. 
 

4. CONCLUSION 

Based on the results of the review of the perspective of curriculum developers in Empowering 
Elementary Schools throughout Sleman Regency who integrate differentiated learning into the curriculum, 
it can be concluded that by using initial assessments, developing the content and appearance of curriculum 
documents is very important to implement in order to achieve the expected educational goals. In this regard, 
the perspective of curriculum developers as learning process planners must be a concern to obtain views 
based on their experiences. The process of curriculum integration and changes from the previous 
curriculum have positive and negative impacts. These negative things are currently the obstacles for the 
differentiated learning curriculum development team. The hope for further research is to examine in more 
detailed stages such as planning, implementation, and evaluation based on the perspective of curriculum 
developers. 
 

5. REFERENCES 

Aljaser, A. (2019). Examining the implications of differentiated instruction for high school students’ self-
actualization. International Journal of Education and Practice, 7(3), 184–199. 
https://doi.org/10.18488/journal.61.2019.73.184.199. 

Almujab, S. (2023). Pembelajaran Berdiferensiasi: Pendekatan Efektif Dalam Menjawab Kebutuhan 
Diversitas Siswa. Oikos: Jurnal Kajian Pendidikan Ekonomi Dan Ilmu Ekonomi, 8, 1–17. 

Alstete, J. W., Meyer, J. P., & Beutell, N. J. (2021). Enriching Management Learning with Differentiated 
Instruction. International Journal of Educational Management, 35(3), 640–654. 
https://doi.org/10.1108/IJEM-06-2020-0312. 

Amini, A., Manangsang, A., Wahyudin, A., & Susanti, E. (2023). Penerapan Pembelajaran Berdiferensiasi 
Untuk Meningkatkan Partisipasi Aktif Siswa Kelas XI SMA Negeri 1 Palembang Pada Mata Pelajaran 
PPkn. Innovative: Journal of Social Science Research, 3(2), 6136–6145. 

Apriliana, N. (2021). The Problem of Online Learning in Islamic Primary School in Yogyakarta. Indonesian 
Journal of Islamic Education Studies (IJIES), 4(1), 1–16. https://doi.org/10.33367/ijies.v4i1.1593. 

Aquilani, B., Piccarozzi, M., Abbate, T., & Codini, A. (2020). The role of open innovation and value co-creation 
in the challenging transition from industry 4.0 to society 5.0: Toward a theoretical framework. 
Sustainability (Switzerland), 12(21), 1–21. https://doi.org/10.3390/su12218943. 

Ardiawan, I. K. N., Lasmawan, I. W., Dantes, N., & Dantes, G. R. (2024). The impact of differentiated learning 
materials on students’ understanding of nationalism and global diversity. Journal of Education and 
E-Learning Research, 11(1), 107–112. https://doi.org/10.20448/jeelr.v11i1.5369. 

Astria, R., & Kusuma, A. B. (2023). Analisis Pembelajaran Berdiferensiasi Untuk Meningkatkan Kemampuan 
Berpikir Kreatif Matematis. Proximal: Jurnal Penelitian Matematika Dan Pendidikan Matematika, 
6(2), 112–119. https://doi.org/10.30605/proximal.v6i2.2647. 

Astuti, I., & Afendi, A. R. (2022). Implementation of Differentiated Learning Through Play Activities in Early 
Childhood. EduLine: Journal of Education and Learning Innovation, 2(3), 358–365. 
https://doi.org/10.35877/454RI.eduline1264. 

Budiarti, N. D., & Sugito, S. (2018). Implementation of Inclusive Education of Elementary Schools: a Case 
Study in Karangmojo Sub-District, Gunungkidul Regency. Journal of Education and Learning 
(EduLearn), 12(2), 214–223. https://doi.org/10.11591/edulearn.v12i2.8727. 

Chandra Handa, M. (2019). Leading Differentiated Learning for the Gifted. Roeper Review, 41(2), 102–118. 
https://doi.org/10.1080/02783193.2019.1585213. 

Chen, S., Zhao, J., de Ruiter, L., Zhou, J., & Huang, J. (2022). A burden or a boost: The impact of early childhood 
English learning experience on lower elementary English and Chinese achievement. International 
Journal of Bilingual Education and Bilingualism, 25(4), 1212–1229. 
https://doi.org/10.1080/13670050.2020.1749230. 

Çimen, İ., Kılınç, A. Ç., Bektaş, F., Karadağ, E., & Yalçın, M. (2020). Misconceptions in Phenomenological 

https://doi.org/10.18488/journal.61.2019.73.184.199
https://doi.org/10.1108/IJEM-06-2020-0312
https://doi.org/10.33367/ijies.v4i1.1593
https://doi.org/10.3390/su12218943
https://doi.org/10.20448/jeelr.v11i1.5369
https://doi.org/10.30605/proximal.v6i2.2647
https://doi.org/10.35877/454RI.eduline1264
https://doi.org/10.11591/edulearn.v12i2.8727
https://doi.org/10.1080/02783193.2019.1585213
https://doi.org/10.1080/13670050.2020.1749230


Jurnal Pedagogi dan Pembelajaran, Vol. 7, No. 3, 2024, pp. 393-402  400 

JP2. P-ISSN: 2614-3909 E-ISSN: 2614-3895 

Research in Educational Administration: An Analysis Based. Research in Educational Administration 
& Leadership, 5(1), 139–196. https://doi.org/10.30828/real/2020.1.5. 

Creswell, J. W. (2015). Riset Pendidikan: Perencanaan, Pelaksanaan dan Evaluasi Riset Kualitatif & Kuantitatif 
(1st ed.). Pustaka Pelajar. 

DeMatthews, D. E., Serafini, A., & Watson, T. N. (2020). Leading Inclusive Schools: Principal Perceptions, 
Practices, and Challenges to Meaningful Change. Educational Administration Quarterly, 57(1), 3–48. 
https://doi.org/10.1177/0013161X20913897. 

Demir, S. (2021). The Impact of Differentiated Instructional Media on the Motivation and Opinions of 
Students towards Science Learning in Terms of Learning Styles. SHANLAX: International Journal of 
Education, 9(3), 16–25. https://doi.org/10.34293/ education.v9i3.3723. 

Dirgantari, N., & Cahyani, I. (2023). A Concept: Ethnopedagogical-Based Character Educational Model of 
Elementary School Students. Journal Research of Social Science, Economics, and Management, 2(9), 
2096–2108. https://doi.org/10.59141/jrssem.v2i09.420. 

Fauzia, R., & Hadikusuma Ramadan, Z. (2023). Implementasi Pembelajaran Berdiferensiasi Dalam 
Kurikulum Merdeka. Jurnal Educatio FKIP UNMA, 9(3), 1608–1617. 
https://doi.org/10.31949/educatio.v9i3.5323. 

Flynn, S. V, & Korcuska, J. S. (2018). Credible Phenomenological Research: A Mixed-Methods Study. 
Counselor Education & Supervision, 57, 34–50. https://doi.org/10.1002/ceas.12092. 

Geletua, G. M., & Mihirete, D. M. (2022). The Effects of Teachers’ Professional Development Activities on 
Differentiated Instructional Practices and Students’ Learning Engagements and Outcomes in 
Oromia Regional State, Ethiopia. International Journal of Curriculum and Instruction, 14(3), 1880–
1902. https://ejournal.upi.edu/index.php/mimbar/article/view/78857. 

Gheyssens, E., Coubergs, C., Griful-Freixenet, J., Engels, N., & Struyven, K. (2020). Differentiated instruction: 
the diversity of teachers’ philosophy and praxis to adapt teaching to students’ interests, readiness 
and learning profiles. International Journal of Inclusive Education, 26(14), 1383–1400. 
https://doi.org/10.1080/13603116.2020.1812739. 

Gupta, T., Burke, K. A., & Greenbowe, T. J. (2022). Shifting the ownership of learning from instructor to 
students through student-led instructor-facilitated guided-inquiry learning. In Teaching Innovation 
in University Education: Case Studies and Main Practices, 69–98. https://doi.org/10.4018/978-1-
6684-4441. 

Hakiman, H., Sumardjoko, B., & Waston, W. (2021). Religious Instruction for Students with Autism in an 
Inclusive Primary School. International Journal of Learning, Teaching and Educational Research, 
20(12), 139–158. https://doi.org/10.26803/IJLTER.20.12.9. 

Halimah, N., Hardiyanto, & Rusdinal. (2023). Analisis Pembelajaran Berdiferensiasi Sebagai Bentuk 
Implementasi Kebijakan Kurikulum Merdeka. Pendas: Jurnal Pendidikan Dasar, 08(01), 1–15. 
https://journal.unpas.ac.id/index.php/pendas/article/view/7552. 

Hidayati, L., & Sujarwati, I. (2023). The Differentiated Learning Strategy in Implementation Merdeka Belajar 
Curriculum to Improve Students’ Learning Outcomes of English Lesson in Elementary School. 
Cendikia : Media Jurnal Ilmiah Pendidikan, 13(5), 724–733. 
http://iocscience.org/ejournal/index.php/Cendikia/article/view/3668. 

Ismail, S. A. A., & Allaq, K. Al. (2019). The Nature of Cooperative Learning and Differentiated Instruction 
Practices in English Classes. SAGE Open, 9(2), 1–17. https://doi.org/10.1177/2158244019856450 

Ismajli, H., & Imami-Morina, I. (2018). Differentiated Instruction: Understanding and Applying Interactive 
Strategies to Meet the needs of all the Students. International Journal of Instruction, 11(3), 207–218. 
https://doi.org/10.12973/iji.2018.11315a. 

Jay, G., Aligway, B., Delos, J. C., Collano, A. V, & Barroca, E. P. (2024). Validity and reliability of concept 
inventory test in human physiology. JPBI (Jurnal Pendidikan Biologi Indonesia), 10(1), 273–282. 
https://doi.org/10.22219/jpbi.v10i1.29558. 

Kusuma, Y. Y., Sumianto, & Aprinawat, I. (2023). Pengembangan Model Pembelajaran Berdiferensiasi 
Berbasis Nilai Karakter dalam Kearifan Lokal pada perspektif Pendidikan Global di Sekolah Dasar. 
Jurnal Pendidikan Dan Konseling, 5(1), 2936–2941. 
http://journal.universitaspahlawan.ac.id/index.php/jpdk/article/view/11446. 

Maisyaroh, M., Wiyono, B. B., Chusniyah, T., Adha, M. A., Valdez, A. V., & Lesmana, I. (2024). Existence of 
independent learning curriculum and portrait of ideal curriculum management in laboratory 
schools. Journal of Education and Learning, 18(4), 1187–1196. 
https://doi.org/10.11591/edulearn.v18i4.21729. 

Manggalastawa. (2023). Analisis Pembelajaran Yang Berdiferensiasi Pada Pelajaran Matematika Kurikulum 
Merdeka SD. Jurnal Analisis Ilmu Pendidikan Dasar, I, 34–40. 
https://ejr.umku.ac.id/index.php/jaip/article/view/1776. 

https://doi.org/10.30828/real/2020.1.5
https://doi.org/10.1177/0013161X20913897
https://doi.org/10.34293/%20education.v9i3.3723
https://doi.org/10.59141/jrssem.v2i09.420
https://doi.org/10.31949/educatio.v9i3.5323
https://doi.org/10.1002/ceas.12092
https://ejournal.upi.edu/index.php/mimbar/article/view/78857
https://doi.org/10.1080/13603116.2020.1812739
https://doi.org/10.4018/978-1-6684-4441
https://doi.org/10.4018/978-1-6684-4441
https://doi.org/10.26803/IJLTER.20.12.9
https://journal.unpas.ac.id/index.php/pendas/article/view/7552
http://iocscience.org/ejournal/index.php/Cendikia/article/view/3668
https://doi.org/10.12973/iji.2018.11315a
https://doi.org/10.22219/jpbi.v10i1.29558
http://journal.universitaspahlawan.ac.id/index.php/jpdk/article/view/11446
https://doi.org/10.11591/edulearn.v18i4.21729
https://ejr.umku.ac.id/index.php/jaip/article/view/1776


Jurnal Pedagogi dan Pembelajaran, Vol. 7, No. 3, 2024, pp. 393-402   401 

Ali Muhtadi / Exploring Obstacles to Differentiated Curriculum Implementation: Insights from Curriculum Developers 

Marantika, J. E. R., Tomasouw, J., & Wenno, E. C. (2023). Implementasi Pembelajaran Berdiferensiasi Di 
Kelas. German Für Gesellschaft (J-Gefüge), 2(1), 1–8. https://doi.org/10.30598/jgefuege.2.1.1-8. 

Mastuti, A. G., Abdillah, A., & Rumodar, M. (2022). Peningkatan Kualitas Pembelajaran Guru Melalui 
Workshop Dan Pendampingan Pembelajaran Berdiferensiasi. JMM (Jurnal Masyarakat Mandiri), 
6(5), 1–9. https://doi.org/10.31764/jmm.v6i5.9682. 

McKoy, S., & Merry, K. E. (2022). Engaging Advanced Learners with Differentiated Online Learning. Gifted 
Child Today, 46(1), 48–56. https://doi.org/10.1177/10762175221131068. 

Mellroth, E., Bergwall, A., & Nilsson, P. (2021). Task design for differentiated instruction in mixed-ability 
mathematics classrooms: Manifestations of contradictions in a professional learning community. 
Mathematics Teacher Education and Development, 23(3), 78–96. 
https://eric.ed.gov/?id=EJ1321055. 

Moleong, L. J. (2017). Metodologi Penelitian Kualitatif. PT Remaja Rosdakarya. 
Muh. Asriadi, A., Hadi, S., & Istiyono, E. (2023). Trend research mapping of differentiated instruction: A 

bibliometric analysis. Journal of Pedagogical Research, 7(3), 194–210. 
https://doi.org/10.33902/JPR.202320544. 

Novianti, B. A., Widiana, I. W., & Ratnaya, I. G. (2023). Analisis Penerapan Pembelajaran Berdiferensiasi 
Menggunakan Model Evaluasi CIPP. Educatio, 18(2), 233–243. 
https://doi.org/10.29408/edc.v18i2.19738. 

Putri Febrianti, V., Cahyani, A., Cahyani, S., Allisa, S. N., Rafik, M., & Arifah, R. N. (2023). Analisis Kesulitan 
Guru Biologi SMAN 2 Pandeglang dalam Mengimplementasikan Pembelajaran Terdiferensiasi. 
Jurnal Pembelajaran Inovatif, 6(1), 17–24. https://doi.org/10.21009/jpi.061.03. 

Rahmawati, R. (2023). Implementasi Pembelajaran Berdiferensiasi dalam Kurikulum Merdeka Di Sekolah 
Dasar. Social, Humanities, and Education Studies (SHEs): Conference Series, 6(3), 234–240. 
https://doi.org/10.17977/um084v2i22024p150-156. 

Rovita, R. (2023). Pembelajaran Berdiferensiasi Melalui Cooperative Learning Teknik Demonstrasi untuk 
Peningkatan Keaktifan Siswa Kelas 1 SDN Songgokerto 02 Batu. Jurnal Pendidikan Taman Widya 
Humaniora (JPTWH), 2(2), 854–876. 
http://jurnal.widyahumaniora.org/index.php/jptwh/article/view/147. 

Ruben, G., Sallie, A. P., & Sanders, C. A. (2013). Differentiated Instructional Strategies to Accommodate 
Students with Varying Needs and Learning Styles. The Urban Education Conference, 1–21. 
https://eric.ed.gov/?id=ED545458. 

Sahir, S. H. (2021). Metodologi Penelitian. Penerbit KBM Indonesia. 
Saifuddin, A. (2019). Penyusunan Skala Psikologi. Pustaka Pelajar. 
Salar, R., & Turgut, U. (2021). Effect of Differentiated Instruction and 5E Learning Cycle on Academic 

Achievement and Self-efficacy of Students in Physics Lesson. Science Education International, 32(1), 
4–13. https://doi.org/10.33828/sei.v32.i1.1. 

Santoso, A. M., & Widiana, H. S. (2022). Penyusunan Skala Learning Agility dengan Aiken ’ s V dan Uji 
Reliabilitas. JURKAM: Jurnal Konseling Andi Matappa, 6(1), 14–22. 
https://doi.org/10.31100/jurkam.v6i1.1699. 

Saputro, E. W., Rakhmawati, A., & Sunarso, R. (2024). Implementasi Pendekatan Teaching at The Right Level 
(TaRL) Melalui Pembelajaran Berdiferensiasi pada Mata Pelajaran Bahasa Indonesia di SMP Negeri 
1 Surakarta. BLAZE: Jurnal Bahasa Dan Sastra Dalam Pendidikan Linguistik Dan Pengembangan , 
2(1), 179–192. https://doi.org/10.59841/blaze.v2i1.920. 

Sarid, M., Meltzer, Y., & Raveh, M. (2020). Academic Achievements of College Graduates With Learning 
Disabilities Vis-a-Vis Admission Criteria and Academic Support. Journal of Learning Disabilities, 
53(1), 60–74. https://doi.org/10.1177/0022219419884064. 

Sulistyosari, Y., Karwur, H. M., & Sultan, H. (2022). Penerapan Pembelajaran Ips Berdiferensiasi Pada 
Kurikulum Merdeka Belajar. Harmony: Jurnal Pembelajaran IPS Dan PKN, 7(2), 66–75. 
https://doi.org/10.15294/harmony.v7i2.62114. 

Tajik, O., Noor, S., & Golzar, J. (2024). Investigating differentiated instruction and the contributing factors to 
cater EFL students’ needs at the collegial level. Asian-Pacific Journal of Second and Foreign Language 
Education, 9(74), 1–19. https://doi.org/10.1186/s40862-024-00299-5. 

Tapper, N., & Horsley, J. (2017). Differentiation in the Secondary School Classroom. Kairaranga, 18(2), 40–
46. https://doi.org/10.54322/kairaranga.v18i2.229. 

Taş, H., & Minaz, M. B. (2024). The Effects of Learning Style-Based Differentiated Instructional Activities on 
Academic Achievement and Learning Retention in the Social Studies Course. SAGE Open, 14(2), 1–
14. https://doi.org/10.1177/21582440241249290. 

Thapliyal, M., Ahuja, N. J., Shankar, A., Cheng, X., & Kumar, M. (2022). A differentiated learning environment 
in domain model for learning disabled learners. Journal of Computing in Higher Education, 34(1), 

https://doi.org/10.30598/jgefuege.2.1.1-8
https://doi.org/10.31764/jmm.v6i5.9682
https://doi.org/10.1177/10762175221131068
https://eric.ed.gov/?id=EJ1321055
https://doi.org/10.33902/JPR.202320544
https://doi.org/10.29408/edc.v18i2.19738
https://doi.org/10.21009/jpi.061.03
https://doi.org/10.17977/um084v2i22024p150-156
http://jurnal.widyahumaniora.org/index.php/jptwh/article/view/147
https://eric.ed.gov/?id=ED545458
https://doi.org/10.33828/sei.v32.i1.1
https://doi.org/10.31100/jurkam.v6i1.1699
https://doi.org/10.59841/blaze.v2i1.920
https://doi.org/10.1177/0022219419884064
https://doi.org/10.15294/harmony.v7i2.62114
https://doi.org/10.1186/s40862-024-00299-5
https://doi.org/10.54322/kairaranga.v18i2.229
https://doi.org/10.1177/21582440241249290


Jurnal Pedagogi dan Pembelajaran, Vol. 7, No. 3, 2024, pp. 393-402  402 

JP2. P-ISSN: 2614-3909 E-ISSN: 2614-3895 

60–82. https://doi.org/10.1007/s12528-021-09278-y. 
Tuffour, I. (2017). A Critical Overview of Interpretative Phenomenological Analysis : A Contemporary 

Qualitative Research Approach. Journal of HealtHcare Communications, 2(4), 1–5. 
https://doi.org/10.4172/2472-1654.100093. 

Wakil, K., Rahman, R., Hasan, D., Mahmood, P., & Jalal, T. (2019). Phenomenon-Based Learning for Teaching 
ICT Subject through other Subjects in Primary Schools. Journal of Computer and Education Research, 
7(13), 205–212. https://doi.org/10.18009/jcer.553507. 

Wardani, Mustofa, D. R., Rosidin, U., Sowiyah, & Hariri, H. (2023). Teacher Ability In Conducting 
Performance Assessment In Differentiate Learning. Jurnal Pedagogi Dan Pembelajaran, 6(2), 319–
329. https://doi.org/10.23887/jp2.v6i2.56374. 

Waton, M. N. (2023). Implementasi Teknologi Pendidikan Dalam Proses Pembelajaran Berdiferensiasi. 
Abnauna: Jurnal Ilmu Pendidikan Anak, 2(2), 53–65. 
https://doi.org/10.52431/jurnalilmupendidikananak.v2i2.2251. 

Westbroek, H. B., van Rens, L., van den Berg, E., & Janssen, F. (2020). A practical approach to assessment for 
learning and differentiated instruction. International Journal of Science Education, 42(6), 955–976. 
https://doi.org/10.1080/09500693.2020.1744044. 

Whitley, J., Duquette, C., Gooderham, S., Elliott, C., Orders, S., & Klan, A. (2021). Implementation of a 
differentiated instruction initiative: Perspectives of leaders. Canadian Journal of Educational 
Administration and Policy, 196, 49–64. https://doi.org/10.7202/1078517AR. 

Widiastuti, Y., Rifki, M., & Arief, N. F. (2023). Pengembangan Bahan Ajar Berdiferensiasi Pada Materi Menulis 
Artikel Opini Untuk Siswa SMA. Jurnal Bahasa, Sastra, Dan Pengajarannya, 1(1), 1–12. 
https://journal.unnes.ac.id/nju/lingua/article/view/39887. 

Wita, G., & Mursal, I. F. (2022). Fenomenologi dalam Kajia Sosial Sebuah Studi Tentang Konstruksi Makn. 
Titian: Jurnal Ilmu Humaniora, 06(2), 325–338. https://doi.org/10.22437/titian.v6i2.21211. 

Wulandari, Y., S, R., & Ilham, D. (2024). Unleashing Student Creativity: A Dynamic Look at Merdeka Belajar 
Curriculum’s Impact. International Journal of Asian Education, 5(1), 21–33. 
https://doi.org/10.46966/ijae.v5i1.371. 

Yani, D. R., & Susanti, R. (2023). Keberagaman Peserta Didik Dalam Pemenuhan Target Kurikulum Melalui 
Pembelajaran Berdiferensiasi. Guruku: Jurnal Pendidikan Profesi Guru, 2(1), 13–24. 
https://doi.org/10.19109/guruku.v2i1.17576. 

Yildirim, S. (2017). Approaches of Designers in the Developed Educational Purposes of Infographics ’ Design 
Processes. European Journal of Education Studies, 3(1), 248–284. 
https://doi.org/10.5281/zenodo.231283. 

 
 

https://doi.org/10.1007/s12528-021-09278-y
https://doi.org/10.4172/2472-1654.100093
https://doi.org/10.18009/jcer.553507
https://doi.org/10.23887/jp2.v6i2.56374
https://doi.org/10.52431/jurnalilmupendidikananak.v2i2.2251
https://doi.org/10.1080/09500693.2020.1744044
https://doi.org/10.7202/1078517AR
https://journal.unnes.ac.id/nju/lingua/article/view/39887
https://doi.org/10.22437/titian.v6i2.21211
https://doi.org/10.46966/ijae.v5i1.371
https://doi.org/10.19109/guruku.v2i1.17576
https://doi.org/10.5281/zenodo.231283

