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ABSTRAK
Para guru menghadapi tantangan untuk membuat kualitas pembelajaran. Namun
guru yang kesulitan dalam merancang pembelajaran online. Penelitian ini
bertujuan untuk menganalisis tingkat praktik berpikir reflektif guru bahasa Inggris
selama pembelajaran online. Penelitian ini merupakan penelitian deskriptif
kualitatif. Subjek penelitian ini adalah tiga orang guru bahasa Inggris. Metode
yang digunakan untuk mengumpulkan data yaitu kuesioner, observasi, dan
wawancara. Kuesioner self-rated dan pedoman wawancara digunakan sebagai
instrumen penelitian ini. Temuan penelitian menunjukkan bahwa guru bahasa
Inggris dikategorikan sebagai guru tingkat lanjut, cenderung memanfaatkan
empat keterampilan berpikir reflektif terhadap pengajaran mereka, yaitu
keterampilan belajar sepanjang hayat, kemampuan menilai diri sendiri,
kemampuan percaya diri, dan kemampuan menilai diri sendiri. kesadaran
mengajar. Para guru bahasa Inggris merasa bahwa perlu bagi mereka untuk
menemukan strategi yang paling efektif untuk mengajar siswa untuk perbaikan
masa depan pengajaran mereka. Guru menyadari kekuatan dan kelemahan
mereka dalam mengajar, dan percaya bahwa mereka dapat memenuhi kebutuhan
mereka sebagai guru dalam meningkatkan kualitas pengajaran mereka. Terakhir,
para guru mencoba memikirkan apa yang mereka ajarkan kepada siswa sesuai
dengan bidang disiplin mereka sendiri sehingga dapat melakukan proses
pembelajaran sesuai dengan kebutuhan siswa.

ABSTRACT
Teachers face the challenge of creating quality learning. However, teachers have difficulty in designing online learning. This
study aims to analyze the level of reflective thinking practice of English teachers during online learning. This research is a
qualitative descriptive study. The subjects of this study were three English teachers. The methods used to collect data are
questionnaires, observations, and interviews. Self-rated guideline questionnaires and interviews were used as research
instruments. The research findings show that English teachers are categorized as advanced teachers and tend to use four
reflective thinking skills in their teaching: lifelong learning skills, self-assessment skills, self-confidence skills, and selfassessment skills. They are teaching awareness. The English teachers feel that they must find the most effective strategies to
improve their teaching. Teachers are aware of their strengths and weaknesses in teaching and believe that they can meet their
needs as teachers in improving the quality of their teaching. Finally, the teachers try what they do to students according to
their discipline to carry out the learning process according to the needs of students.
This is an open-access article under the CC BY-SA license.

Copyright © 2021 by Author. Published by Universitas Pendidikan Ganesha.

1. INTRODUCTION
Doing reflection on the teaching process lets the teachers create the changes to improve their teaching
quality and professionalism during teaching the students (Mathew & Prince, 2017; Sellars, 2012). Reflecting on
the teaching conducted before will lead the teachers to understand the outcomes of the learning process (Çepni et
al., 2017; Lian et al., 2020). Thus, it allows the teachers to get into the class context where students will learn
better, place them in the core of the teaching and learning process, and allow them to enhance the basics of
thinking where they can be able to do the decision making correctly (Hatch & Clark, 2021; Saprudin et al.,
2020). When reflective teaching can improve the professionalism among teachers and can positively affect the
learning outcomes, the practice of reflection can also improve teachers' perception (Slade et al., 2019;
Ratminingsih et al., 2017). The result shows that 94.54% of teachers believe that the results of reflection they do
will affect the improvement of their competencies in planning and conducting the learning process which
indirectly means that reflection will also affect the students (Ratminingsih et al., 2017; Töman, 2017). Hence,
doing reflection makes it the teachers easier to monitor how far they can enhance their teaching in finding the
best solution for different alternative teaching. Since the effect of reflection is giving a big impact on teaching
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and learning practice, doing reflection in their teaching is necessarily needed to be held by teachers during their
teaching practice (All et al., 2021; Rodgers, 2010).
As the global outbreak of Covid-19, online learning is applied by most schools in which the teachers are
facing the challenges to make the quality of learning process as well as the normal teaching and learning process
applied (Goldschmidt, 2020; Mailizar et al., 2020; Mukuka et al., 2021). Here, teachers have a great chance to do
the practice of reflection since it can be done flexibly, practically, professionally, and continually (Kim et al.,
2020; Lin et al., 2021). For instance in the Buleleng district, where the observation showed that English teachers
in some schools were doing the improvement from previous teaching practice as what they believed for better
improvement. The reflection they have done fostered certain changes for their teaching. The awareness of doing
reflection is important since it can build self-confidence and also great patience in real-world teaching (Lin et al.,
2021; Yiwen, 2020). Based on the interview results of some English teachers in SMPS Laboratorium Undiksha,
it can be said that English teachers have done the practice of reflection. During online learning, teachers were
urged to report the results of their teaching and learning process. The aim was to know whether the online
learning was done effectively or not, so the school's stakeholders could evaluate and did such improvements for
their teaching practice. The teachers tended to do reflection-on-action, where they reflected before and after
conducting teaching practice as the consideration for future learning. During online learning, reflection is done to
assess and reflect on themselves as they will use their critical thinking to do the reflective practice (Aufa et al.,
2021; Boso et al., 2021).
Reflective teachers are those who own the reflective thinking skills which are divided into four skills
i.e. lifelong learning skills, where teachers can assess themselves toward the learning strategies used so they can
reflect from it (Kazhikenova et al., 2021; Männikkö & Husu, 2020). Then, self-assess ability, where teachers can
use the previous experiences as the base for improvement to know the strengths and weaknesses of their
teaching. Self-belief ability is needed by the teachers to make a good relation with the students so they can teach
and understand the needs of students (Brown et al., 2021; Hartmann et al., 2021). Self-belief will give the high
motivation for teachers to the best experience in learning for the students. Lastly, reflective teachers are they
who can aware of themselves as a teacher for they are owning the skill of teaching awareness (Pen et al., 2020;
Yuan & Mak, 2018). If teachers are having those four skills of reflective thinking, it can be said that teachers are
owning the great sense to be reflective teachers. Thus, knowing teachers' perception of reflective thinking is
necessary for the improvement of their teaching practice during online learning situations and to create adequate
educational fields (Backfisch et al., 2020; Márquez-García et al., 2020).
The teachers who implement the skills of reflective thinking practice in their teaching and learning
process, tend to be more responsive to their students' needs (Soisangwarn & Wongwanich, 2014; Wongwanich et
al., 2014). Yet, the teachers who practice the reflective thinking ability will be able to deem their teaching as a
learning item, so they can learn from the practice they have done before (Mirzaei et al., 2014; Vassilaki, 2017).
Furthermore, by practicing reflective thinking skills, teachers can solve the problems that occurred and get the
solutions for them more rather than the teachers who do not have the skills (Finefter-Rosenbluh, 2016; Mirzaei et
al., 2014). Besides, by practicing the reflective thinking ability, teachers can also interpret their teaching practice
so it can be observed and functioned to foster the teachers' professional teaching and learning practice later on.
Since reflective thinking practice is importantly owned by the teachers, each teacher especially EFL teachers
needs to know the core concept of reflective thinking practice and how they can realize the reflective practice
toward the students (C. Choy & Oo, 2012).
Thus, this study is necessary to be done to know how the English teachers in SMPS Laboratorium
Undiksha perceive themselves as reflective thinking teachers who are facilitating the students with reflective
teaching and learning process during the implementation of online learning as it can develop the quality of their
teaching. The purpose of this study is to analyze the perception of English teachers during online learning. By
knowing the practice of reflection, this study can explain how far the English teachers are utilizing their
reflective teaching as one of their professional competence as teachers.

2. METHOD
This research belongs to a qualitative descriptive study since the desired phenomenon was directly
described by the researcher. To know who, what, and where the phenomenon happened, this kind of research
method is utilized Sandelowski, (2000). Regarding English teachers' reflective thinking practice, the qualitative
descriptive method was used to let the researcher describe in detail the happening phenomenon, about English
teachers' reflective thinking and how they perceive themselves as reflective thinking teachers. This research was
conducted in SMPS Laboratorium Undiksha which is located in Buleleng Regency in the academic year of
2020/2021. Since SMPS Laboratorium Undiksha was observed as one school that conduct online learning during
the pandemic situation and urge the teachers to evaluate their teaching process for later reporting it to school,
doing the practice of reflective thinking was needed to be done by them. Besides, reflection is a necessary action
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to do by teachers since it can be the base for them for further steps of teaching the students. Three English
teachers became the subjects of this research to obtain related data about their reflective thinking practice and
how they perceive themselves as reflective thinking teachers during online learning in this pandemic of Covid-19
situation.
The self-rated questionnaire and interview guide were used as the instruments for this research. The
self-rated questionnaire was used to get data about English teachers' level of reflective thinking based on the four
skills of reflective thinking developed by Choy & Oo, (2012), and adapted by S. C. Choy et al., (2017). The selfrated questionnaire covers four skills as the determiner for teachers' level of reflective thinking, including
lifelong learning skill, self-assess ability, self-belief ability, and teaching awareness which were developed into
20 statements. The interview was conducted to get additional information about their real practice of reflection
so it can support the findings of the study. The data gathered from the self-rated questionnaire were analyzed
quantitatively to get the scores. The results of each teacher were then classified based on the Likert scale
(Sugiyono, 2015). The scores showed how the English teachers perceived themselves as reflection practitioners;
whether they perceived themselves as introductory or intermediate or advanced reflective thinking teachers. The
data were also analyzed qualitatively through discussing each item in the questionnaire which was also supported
by the result of the interview, to get a broader analysis of the findings..

3. RESULT AND DISCUSSION
Result
In gathering the data that was previously collected through a self-rated questionnaire, the responses of
three English teachers of SMPS Laboratorium Undiksha who are coded as Teacher (T1), Teacher 2 (T2), and
Teacher 3 (T3) towards the 20 statements given are explained in this section. Each of the statements contains the
skills of reflective thinking practice such as lifelong learning skills, self-assess ability, self-belief, and teaching
awareness. This self-rated questionnaire was answered by the English teachers by choosing five options
provided. The options were Always (5), Often (4), Sometimes (3), Rare (2), Never (1). Based on data analysis,
the English teachers' perceived knowledge of the implementation of their reflective thinking during online
learning in SMPS Laboratorium Undiksha. T1 perceived herself as good in the teaching and learning process
during online learning with a total score of 72. Then, T2 got 69 of the total score which means that she perceived
herself as good at teaching the students during online learning. Meanwhile, T3 obtained the highest score among
the three teachers which was 90. He perceived that he was good at teaching the students in SMPS Laboratorium
Undiksha during online learning. In general, it can be inferred that the three English teachers perceived
themselves as good enough in reflecting their teaching and learning process to the students with an average score
of 77. Based on the Likert scale, it shows that the English teachers in SMPS Laboratorium Undiksha are
categorized as advanced teachers in the level of implementing their reflective thinking. This advanced level of
reflective thinking implementation was seen in how the English teachers utilized the four skills of reflective
thinking such as lifelong learning skills, self-assess ability, self-belief, and also teaching awareness.
Concerning the implementation of lifelong learning skills, the English teachers in SMPS Laboratorium
Undiksha perceived that they needed to look for the most effective strategies to teach the students, by
considering their characteristics and also the material they taught. In implementing the reflection when teaching,
T2 and T3 sometimes get inspiration from their colleagues to make innovative ways of teaching, meanwhile, T1
is oftentimes getting inspiration from the colleagues. Therefore, to develop lifelong learning skills, the English
teachers also tend to ask certain feedbacks from their students. The teachers reflect on what they presented to the
class because they realize that it would influence the way how the students join the lesson given. To sharpen the
implementation of their reflective thinking practice, the English teachers frequently integrate their experience
toward their current teaching practice for better teaching preparation. They also frequently evaluate their
teaching practice to see the effectiveness for the students. Moreover, T1, T2, and T3 were considering what they
had done during their lessons so they can improve and discover themselves to apply the knowledge to the
students. Therefore, SMPS Laboratorium Undiksha's English teachers reflect their knowledge of reflective
thinking in their teaching and learning process in the dimension of lifelong learning skills.
Then, about self-assess ability, the English teachers in SMPS Laboratorium Undiksha apprehended that
when they get good comments from students, they think they are doing quite well overall with their teaching
practice as teachers. T1 and T2 sometimes think that way and T3 oftentimes considering it. Since pondering
others' feedback is strongly connected with self-assess ability, English teachers in SMPS Laboratorium Undiksha
are frequently take into consideration the students' feedback given to them as important matters because it will
help them to understand the students better and it can be the indicator for the areas of their strengths and
weaknesses when conducting teaching and learning process. This action of self-assess ability discloses that the
English teachers are less frequently putting aside the feedbacks that come up from their students and they
Reflective Thinking Practice: An Analysis of English Teachers’ Perception during Online Learning
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assumed that they are more than only giving materials to students, but also implement the realization of
reflective practice when teaching during online learning. Likewise in deliberating feedbacks derived from the
colleagues, T1 and T3 oftentimes make the assumptions of it and learn from them, sort of different with T2
where she is rare in doing it. Simply, the English teachers made such assumptions toward the feedbacks they got
and learned from them. In this way, the English teachers in SMPS Laboratorium Undiksha can be said as owning
the skill of self-assess in which they consider what feedback is given by the students to them, yet they also need
to contemplate students' comments as a standard for improving their upcoming teaching practice.
Connecting to the skill of self-belief, T1 sometimes believes meanwhile T2 and T3 most frequently
believe that they can take care of their needs as teachers such as providing lesson plans, learning media, and also
understanding the material that will be taught before transferring the knowledge to students. Reflective teachers
are duly to prepare themselves for teaching practice by integrating their past experiences, considering feedbacks
given by students, and their colleagues thought of their teaching practice, so they can be responsible to the needs
of providing the students such learning materials needed in class. English teachers' self-belief can be seen when
they try to look for the connecting areas between what and how they teach with their life experiences. T1 and T2
oftentimes do such practice meanwhile T3 always connecting his life experiences with his teaching practice. By
doing this kind of belief, reflective teachers will know the mistakes they made during the implementation of their
teaching process can have an impact on their students' lives. Teachers who reflectively thinking tend to have
their self-belief and more in mastering their own experiences. Teachers understanding of how they see
themselves concerning their students and their ability in teaching the students. In addition to teachers' self-belief,
T1 often feels very anxious about students' feedback given to her, as it is obvious that they assess and judge her
as a person. T2 is rare in feeling anxious with her students' feedback and so does T3 who never feels anxious
with the feedback he receives from his students and so the judgment was given to him.
In the implementation of teaching awareness, the English teachers perceived that to improve their
teaching, they try to think about what they teach to the students in terms of their area of discipline. T1, T2, and
T3 frequently do such kind of awareness during their teaching practice in online learning. On the contrary, they
also have a set of practices that they are comfortable with, although the feedback they received from students and
colleagues would help them further enhanced those practices. It indicates that SMPS Laboratorium Undiksha's
English teachers are having the awareness in teaching during online learning. Moreover, it is also found that they
are aware of their self-quality and the set of their teaching practices will be influenced by their own beliefs.
Since having such skills of teaching awareness, the English teachers always try to reflect on what they do during
their lessons, so they can enrich the strategies used with new and more effective ones.
Discussion
Based on the findings of the study, it can be inferred that the English teachers in SMPS Laboratorium
Undiksha were categorized as advanced level teachers in implementing reflective thinking practice skills. More
specifically, seen from the term of lifelong learning skill, T1, T2, and T3 tend to find the most effective
strategies for teaching the students. To make the teachers can face the challenges that occur when teaching the
students, they need to prepare or provide themselves with a certain core paradigm and wider understanding of
the teaching and learning process, so they are attracted to foster their development in teaching (Aina & Tuti,
2020; Nurlaily et al., 2019; Pennings et al., 2018). In an aspect of lifelong learning skill, the three English
teachers indicate that they perceived themselves as reflective thinking teachers in applying the skill of lifelong
learning (Boesdorfer, 2015; Todorescu et al., 2015). In hence, to intensify the lifelong learning skills among
teachers, the improvement of metacognitive awareness which is owned by the teachers can be the strategy for
them to show their reflective thinking towards the students (Fun & Maskat, 2010; Schildkamp et al., 2020;
Smirnova et al., 2019). They also frequently evaluate their teaching practice to see the effectiveness for the
students. Reflective thinking is the process in which one needs to make a careful consideration of certain beliefs
that come from the knowledge to support the purpose of the knowledge itself (Rodgers, 2010; Stancescu et al.,
2019). Reflective thinking is the cycle of arranging experiences from ones, problems, and also arising insights
(Adadan & Oner, 2018; Mathew & Prince, 2017). Therefore, SMPS Laboratorium Undiksha's English teachers
reflect their knowledge of reflective thinking in their teaching and learning process in the skill of implementing
lifelong learning skills.
Regarding self-assess ability, the English teachers in SMPS Laboratorium Undiksha apprehended that
when they get good comments from students, they think they are doing quite well overall with their teaching
practice as teachers. T1 and T2 were oftentimes considering the students' feedback to make them know better
their students and T3 was always considering it which indicates them the good stage of reflective thinking
teachers. Thus, in aspect number 11 of self-assess ability, the English teachers in SMPS Laboratorium Undiksha
get two (3) and (5) for the score. Besides, the English teachers also make such assumptions of the feedback given
by their colleagues (T1 got 4, T2 got 2, and T3 got 4) as a reflection of their reflective thinking practice. The
ability of self-assess by teachers is inferred as the ability of teachers to find and assess their strengths and
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weaknesses themselves. Furthermore, teachers can do the self-assess by considering the feedback given from
their students and the experiences from teaching and learning they conduct in the classroom (Agustuna et al.,
2019; Sata & Nara, 2017). Here, English teachers are recognizing their strengths and weaknesses in teaching as
the way to make them capable to use their previous experiences as the material for future improvement (Noroozi
& Mulder, 2017; Wu et al., 2019). By considering their strengths and weaknesses both in theoretical and
practical aspects, teachers will be able to foster their skills in encountering problems that arise during teaching
practice (Boesdorfer, 2015; Kaplan, 2018). Reflective thinking skills are needed as the way for educators to
enhance the quality of the educational process (Adadan & Oner, 2018; Mathew & Prince, 2017). Teachers'
colleagues have crucial roles in helping the teachers themselves to think reflectively. Thus, by knowing their
strengths and weaknesses as human behavior, teachers will be proficient to reflect on their future improvement.
In hence, when English teachers think reflectively and own the skills of reflective practice, they both direct and
indirectly assist to create productive and strong qualified individuals for better educational matters (Ambussaidi
& Yang, 2019; Mahmud et al., 2018). Moreover, teachers are also struggling for the development of
comprehensive students in which they teach the students to be conscious learners. They hand the students so they
can be mindful of the past experiences and filtering them to the future as it is having an improvement (Sutarto et
al., 2020).
Teachers need to make connections within the ideas and link them with the upcoming insights before
applying them to the practice of their teaching and learning process (Bosica et al., 2021; Stellmacher et al.,
2020). Thus, before transferring the knowledge to students, the teachers need to prepare themselves to
understand the material as the reflective practice is belonged to the meaning-making process for both students
and also teachers (Arfani & Sulistia, 2019; Torimtubun et al., 2020). Teachers, especially English teachers who
think reflectively will be able to develop students with their critical thinking and reflective attitude during online
learning (Lan & Lam, 2020; Margunayasa et al., 2019). Hence, teachers need to consider the factors of set
beliefs as it is also shown by previous research that teachers' self-belief is a great factor that will influence
teachers themselves in making decisions and planning for their practice of teaching and learning process to
students.
Thus, based on the exposures of the four skills of reflective thinking, i.e. lifelong learning skill, selfassess ability, self-belief, and teaching awareness, it can be seen that reflective thinking has important roles in
teachers' act as a means of reinforcing them during the process of solving problems since it allows them to take a
look back and learn from it to achieve better goals in the future teaching practices (Aina & Tuti, 2020; Alat &
Dedeoğlu, 2013). During the implementation of online learning, teachers who reflectively thinking by
considering the four skills of reflection will themselves be more in tune to use them as strategies to hand their
students think critically in the learning process. Thus, in the current situation of online learning, English teachers
must own the set of reflective thinking skills to establish effective teaching and learning process for students.

4. CONCLUSION
The findings of this study find out that the level of teachers' reflective thinking practice affects how they
teach the students in class during online learning, where it means reflective practice among teachers needs to be
optimally done to improve the adequacy of educational fields in the future. Based on the results of the findings
and discussion of this study, it can be deduced that the English teachers perceived themselves as the advanced
level of reflective thinking teachers during online learning. It indicated that in the implementation towards
students, the English teachers evaluate their learning process for future improvement so teachers can report their
teaching practice to the school and improve themselves.
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