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Guru bahasa Inggris tidak melibatkan net meeting selama pembelajaran bahasa
Inggris online. Temu net sangat penting karena menjadi ruang bagi siswa untuk
berkomunikasi dan berinteraksi dengan teman dan guru mereka. Hal ini dapat memicu
perasaan, dan mereka tidak ingin terlibat aktif dalam pembelajaran bahasa Inggris
online karena mereka tidak dapat merasakan pengalaman mengajar yang sebenarnya
dan berinteraksi dengan teman sebaya dan guru mereka secara langsung. Penelitian
ini bertujuan untuk menganalisis interaksi siswa dan kesulitan yang terlibat dalam
pembelajaran bahasa Inggris online. Penelitian ini menggunakan metode penelitian
campuran dengan mengikuti desain penelitian sekuensial explanatory research.
Sampel dalam penelitian ini berjumlah 140 siswa dan dipilih dengan teknik cluster
random sampling. Proses pengumpulan data dalam penelitian ini dilakukan dengan
menyebarkan kuesioner dan melakukan wawancara. Hasil penelitian ini menunjukkan
bahwa keterlibatan siswa selama pembelajaran bahasa Inggris online termasuk dalam
tingkat tinggi dilihat dari segala aspek. Namun, ada beberapa kesulitan yang terlibat
dalam belajar bahasa Inggris online, termasuk masalah koneksi internet, kebosanan,
dan kehilangan konsentrasi, yang secara psikologis mempengaruhi motivasi.
Kemudian, respon yang lambat membuat siswa kesulitan untuk berkontraksi secara

165 online. Selain itu, keterbatasan pengetahuan bahasa Inggris dan kurangnya interaksi
langsung dengan guru, yang membuat siswa memahami materi pelajaran bahasa
Inggris secara mandiri, dan kurangnya interaksi langsung dengan sesama siswa juga
menjalin persahabatan dengan siswa lain.

ABSTRACT

The English teacher does not involve a net meeting during online English learning. The net meeting is vital because it becomes
a space for students to communicate and interact with their friends and teachers. It can trigger feelings, and they do not want to
be actively involved in learning English online because they cannot experience the actual teaching experience and interact with
their peers and teachers directly. This study aims to analyze student interactions and the difficulties involved in online English
learning. This research uses mixed research methods by following a sequential explanatory research design. The sample in this
study consisted of 140 students and was selected using the cluster random sampling technique. The process of collecting data
in this study was carried out by distributing questionnaires and conducting interviews. The results of this study indicate that the
involvement of students during online English learning is included in the high level seen from every aspect. However, there are
some difficulties involved in learning English online, including internet connection problems, boredom, and loss of
concentration, which psychologically affect motivation. Then, the slow response makes it difficult for students to contract
online. In addition, the limited knowledge of English and the lack of direct interaction with the teacher, which makes students
understand English subject matter independently, and the lack of direct interaction with fellow students also establish

friendships with other students.
1. INTRODUCTION

Corona Virus Disease (Covid-19) pandemic has changed the system of teaching and learning process
dramatically which has caused to the shift from the implementation of traditional learning method to the new
learning method that enables students and teacher conduct teaching and learning process from home (Khatoony &
Nezhadmehr, 2020; Meriana et al., 2021; Putri et al., 2021). By this situation, online learning becomes the most
implemented teaching and learning strategy during this pandemic in almost all school in Indonesia (Al-Idrus et al.,
2021; Rahma & Pujiastuti, 2021; Yoga Purandina & Astra Winaya, 2020). Online learning refers to the use of the
Internet to access learning materials; to interact with the content, instructor, and other learners; and to
obtain support during the learning process, in order to acquire knowledge, to construct personal meaning, and to

grow from the learning experience (Lestari et al., 2021; Nikolopoulou & Kousloglou, 2019; Purnamasari et al.,
2020). One of important factor that determines the success and quality of online learning is student engagement
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(Hong et al., 2021; Maison et al., 2021; Roni Hamdani & Priatna, 2020). Students who are engaged in learning are
more likely to achieve better grade and performance on standardized tests. Students’ grades in online classes are
positively correlated with the quality of students’ interaction within the course parameters (Hwang et al., 2021;
Rusli et al., 2020). Student engagement become primary reason of students’ boredom, alienation, and high dropout
rate. This clearly reveals that student engagement has contribution to the students’ learning achievement (Maican
& Cocoradd, 2021; Octaberlina & Muslimin, 2020). Students who are engaged more in the learning process may
have high achievement whereas disengaged students may end up with having low academic achievement, leave
the class early and even end up with dropping out of school.

English teacher in SMKN 1 Tejakula has tried to engage students in online English learning by providing
English learning activity that encouraged students’ collaborative learning. Besides, English task for students was
relevant to their’ interest, and real life experiences which created students curiosity and enhanced students
engagement in learning. Online English learning in SMKN 1 Tejakula also supported students’ autonomy in
learning by providing students opportunity to decide and their learning independently. However, English teacher
did not involve net meeting during the implementation of online English learning. In fact, net meeting is important
as it becomes a space for students to communicate and interact with their friends and teacher. This might result on
the feeling of isolated and unwilling to be actively engaged in online English learning because they could not feel
actual teaching presence and interact with their peers and teachers directly. In consideration of these factors that
encouraged student engagement in online English learning in SMKN 1 Tejakula, it is necessary to measure student
engagement in SMKN 1 Tejakula since the student engagement was not fully encouraged by the English teachers
especially in interaction with instructor and community support factor.

One of the efforts that can be done to avoid students’ low academic achievement and high dropout rate is
by measuring student engagement. By measuring the level of student engagement, teachers will be able to
effectively plan online learning activities that will encourage students’ active participation in the learning process
(Koh et al., 2010; Nolen & Koretsky, 2018; Speight et al., 2018). Measuring engagement helps identify at-risk
students since for many students disengagement ends up with dropping out of school. For this reason, measuring
student engagement is important to be done as the early action to prevent students’ low academic achievement and
high dropout rate during the implementation of online learning. In measuring student engagement especially in
online learning, the indicators used to measure student engagement need to be focused more on actual learning
situations in online learning context (Cinches et al., 2017; Westman & Bergmark, 2018). For this reason, previous
research have identified and developed 6 indicators that can be used to measure student engagement in online
learning environment including psychological motivation, peer collaboration, cognitive problem solving,
interaction with instructor, community support, and learning management (Lee et al., 2019).

Student will be engaged in online learning when they have psychological motivation to learn, work
collaboratively to discuss knowledge and assignment with their peers, and can comprehend and apply the
knowledge to the real life situation (Dong et al., 2020; Mpungose, 2020; Usher et al., 2021). Besides, student
engagement in online learning is affected by interaction with teacher and other students. Continuous interaction
with teacher such as asking for learning assistance gives students chance to feel teaching presence while interaction
with other students give the students chance to feel the connection among all students and the sense of belonging
to the class community (Butnaru et al., 2021; Laksana, 2020; Suriyani Djamdjuri & Kamilah, 2020). Both teaching
presence and sense of belonging to class community is important to encourage student engagement in online
learning. Moreover, as online learning necessitates students to study independently, student’ self-directed learning
management also becomes important factor for student engagement such as managing learning schedule and place
(Ali, 2020; Simamora, 2020; Vlachopoulos, 2020). Those six factors are necessary to be considered by teachers
to keep student engaged especially in the implementation of online learning during this pandemic.

Some relevant studies on measuring student engagement in online learning have been done by some
researchers. First research have conducted survey study to examine student engagement strategies which involved
online students at eight universities across the United States (Martin & Bolliger, 2018). This study examined
student engagement on three factors, learner-to-learner, learner-to-instructor, and learner-to. Other research done
mixed method study to investigate student engagement and students’ limitation and supporting factors in the
implementation of online discussion (Ubu et al., 2021). She measured student engagement by using 5 indicators
namely cognitive engagement, behavioral engagement, emotional engagement, and social engagement. Other
research also have also done a study on investigating the level of EFL students’ engagement in English classes and
their feelings towards receiving instruction in English classes in an online environment (Oraif & Elyas, 2021).
They measured student engagement based on students’ skill engagement, emotional engagement,
participation/interaction engagement, and performance engagement.

Based on those several relevant studies, it could be seen that little attention focused on investigating
difficulties that faced by students when engaged in online learning. Thus this study tried to explore deep
understanding about the level of student engagement and difficulties faced by students when engaged in online
learning. Besides, the measurement of student engagement in this study would be focused on 6 indicators that
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represents more actual learning situation in online learning context namely psychological motivation, peer
collaboration, cognitive problem solving, interaction with instructor, community support, and learning
management. This study aims to analyze student interactions and difficulties involved in learning English online
at SMKN 1 Tejakula. By this study, it was expected that English teachers would know the level of their student
engagement and understand the difficulties faced by students when engaged online English learning. Then, it could
be used as consideration to improve the implementation of online English learning especially in SMKN 1 Tejakula
in the future.

2. METHOD

The design of this study was explanatory sequential mixed method design. It was done by collecting and
analyzing quantitative data in the first phase and then continued by collecting and analyzing qualitative data in the
second phase to help explain or elaborate on the quantitative results (Creswell, 2012). Quantitative data about the
level of student engagement in online English learning was collected by administering student engagement
questionnaire while qualitative data about difficulties hindering student engagement in online English learning
was collected through interview. Student engagement questionnaire used to collect data was adapted which
consists of 6 factors namely psychological motivation, peer-collaboration, cognitive problem solving, interaction
with instructor, community support, and learning management (Lee et al., 2019).

The sample of this study involved all tenth grade students of hotel accommodation program in SMKN 1
Tejakula which consisted of 140 total students. It was selected by using cluster random sampling technique. For
the interview, it involved 6 students who were chosen by using purposive sampling technique based on their level
of engagement. The result of student engagement questionnaire was analyzed descriptively to get the mean score
of each item. Then the mean score of each item was categorized based on the mean criteria to get the level of
engagement. On the other hand, the result of interview was analyzed by following qualitative analysis model by
Miles & Huberman including data collection, data reduction, data display, and conclusion drawing (Miles et al.,
2014). The mean criteria that was used to categorized the level of student engagement is presented in Table 1.

Table 1. The Mean Criteria for Student Engagement Questionnaire

No Criteria Score Range Categorization
1 X >Mi+ 1.5 SDi X>3.25 Very High

2 Mi + 0.5 SDi < X <Mi + 1.5 SDi 2.75-3.24 High

3 Mi - 0.5 SDi <X <Mi + 0.5 SDi 2.25-2.74 Average

4 Mi- 1.5 SDi < X < Mi - 0.5 SDi 1.75-2.24 Low

5 X <Mi - 15 SDi X<1.74 Very Low

3. RESULT AND DISCUSSION

Result

The research finding presents the result of (1) student engagement level in online English learning and
(2) students’ difficulties when engaged in online English learning. The process of collecting quantitative data about
the level of student engagement in Online English learning was done by administering Student Engagement
Questionnaire to 140 students in SMKN1 Tejakula who learned English through online method. The result of
student engagement questionnaire is presented in Table 2.

Table 2. The Result of Student Engagement Questionnaire.

Total

No Items Mean Category
Mean

1. Online English classes enhance my interest in learning 2.65

2. | am motivated to study when | take an online English classes 2.99

3. Online English classes are very useful to me. 3.14 2.83 High
4. Itis very interesting to take online English classes. 2.68

5. After taking an online English lesson, I look forward to the next one. 2.86

6. Iam satisfied with the online English class I am taking. 2.64

7. | study the English lesson contents with other students. 3.06

8. Itry to solve difficult problems collaboratively with other 3.16

students when | encounter them
9. 1 work with other students on English online projects or assignments. 3.06 3.09 High

P-ISSN: 2614-1906 E-ISSN : 2614-1892 282



Putri, N. P. W%, Hadisaputra, I. N. P2, Pratiwi, N. P. A® (2021). Jurnal Pendidikan Bahasa Inggris Undiksha. Vol. 9(3) PP. 280-289

No Items Mean Mean Category
10. | ask other students for help when I can’t understand a concept 3.17
taught in my online English class.
11. 1 try to answer the questions that other students ask during 3.00
English online discussion.
12. | can derive new interpretations and ideas from the knowledge | 3.04
have learned in my online English classes
13. I can judge the value of the information related to the 3.01 3.00 High
knowledge learned in my online English classes.
14. 1tend to apply the knowledge | have learned in online English 2.94
classes to real problems or new situations.
15. | communicate with my English teachers privately for extra help. 2.88
16. 1 often ask the English teachers about the contents of the lesson 2.96 2.92 High
17. | feel a connection with the students who are in my online English classes. 3.12 3.04 High
18 | feel a sense of belonging to the online English class community. 2.99
19. | frequently interact with other students in my online English classes 3.00
20. | study related English learning contents by myself after the online lesson. 2.89
21. | remove all distracting environmental factors when taking online English 3.01
classes.
22. | manage my own learning using the online system. 291 2.96 High
23. When | take an online English course, | arrange a learning schedule 3.02
Total 2.98 High

Table 2 showed that the total mean score for student engagement in Online English learning in SMKN 1
Tejakula was 2.98. Based on the mean criteria by Koyan (2012), it was categorized as high level. Therefore, it
indicated that student engagement in Online English learning in SMKN 1 Tejakula in general was high in all
aspects. For psychological motivation aspect, the mean score reached 2.83 score in which based on the mean
criteria it referred to the high level of engagement. This outcome indicated that students in SMKN 1 Tejakula were
interested enough to conduct online English learning, had high motivation, expectation, and they felt satisfied
enough with the implementation of online English learning. The total mean score of student engagement based on
aspect of peer collaboration was 3.09 which means that student engagement was in high level. The mean score of
each item were considered high which indicated that students were highly engaged in collaborative activity
including participating in online English discussion, discussing English lesson content and assignment, and solving
difficult problem with their friends. Besides, for cognitive problem-solving aspect, the mean score reached 3.00
which referred to High engagement. This revealed that from knowledge they have learned in online English
learning, they were able to derive an idea, judge the value of information, and apply the knowledge to real life
problem. In addition, total mean score for student engagement based on interaction with instructor was 2.92 which
indicated that the students highly interacted with their English teacher to get English learning assistance. The
students also felt the connection with other students in English class, felt the sense of belonging to the online
English class community, and had highly interacted with their classmates. It could be seen from the total mean
score for community support aspect was 3.04 was categorized as high level. Moreover, students in SMKN 1
Tejakula were self-directed in managing their learning including managing their learning environment, schedule
and managing their learning using online system which could be seen from the total mean score of learning
management aspect that reached 2.96 which indicated that student engagement in learning management aspect
was in high level.

Students’ difficulties when engaged in Online English learning was investigated by interviewing 6
students with different level of engagement in SMKN 1 Tejakula. Based on the result of interview, it was found
that students’ difficulties when engaged in online English learning appeared in four aspects of student engagement
including psychological motivation, cognitive problem solving, peer collaboration, and community support. The
result of interview about students’ difficulties when engaged in online English learning is presented in the
following part. The result of interview revealed that students felt less interested in learning when internet
connection problem suddenly appeared in their online English learning. Internet connection problem includes low
internet connection and out of internet data that sometimes happened during their online English learning process.
In addition, boredom was also faced by students which affect their interest. Boredom appeared because in online
English learning, their sights were focused on phone and there were no activity and interaction entertaining their
feeling. Besides of internet connection problem and boredom, students sometimes felt uninterested to learn English
online because they felt hard to be concentrated in learning. It was due to distracting learning environment
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especially noise from people and activities around the learning place and distraction from their desire to play on
social media.

In peer-collaboration aspect, students felt hard to discuss knowledge and assignment with their friends
because they were not online at the same time. They did not directly get the respond from their peers and had to
wait for other students’ responds for a long period of time during the online discussion. This situation showed that
delayed feedback from their peers made it hard for students to keep discussing Online English learning material
and assignment with their friends. In addition, for cognitive problem solving aspect it was found that students
found it difficult to be engaged cognitively because they have limited capability in English language and no chance
for them to have live interaction with their English teacher, it was found that students found it difficult to
understand English learning concept independently because they did not master English well. They have less
understanding of English vocabularies which made them hard to understand English learning concept and
assignment provided by their English teacher. Besides, students felt hard to understand English since they had no
chance to have live interaction with English teacher which was actually important for them to get immediate
comments and correction to improve their learning.

Based on the result of interview, it was found that students conducted online English learning from the
beginning they study in SMKN 1 Tejakula where the students did not know each other yet. They only met each
other several time at school which made them hard to get closed with all students. Besides, Online English learning
did not involve online meeting which limited their opportunities to interact with their teacher and fellow learners.
In addition, some of them did not actively interacted with their peers in online group. By this reason, students in
SMKN 1 Tejakula also felt difficult to make connection with all students because they had less chance to have
interaction. Based on the result of self-report survey and interview, it showed that in general student engagement
on the implementation of online English learning in SMKN 1 Tejakula was in high level. Students showed high
engagement in Psychological motivation aspect. This was supported by the result of interview which showed that
students in SMKN 1 Tejakula felt online English learning interesting due to its autonomy where students can freely
manage their learning in terms of time, place, and way of learning. English online learning also allowed them to
access various forms of learning material which was considered motivating and useful. Students also felt motivated
by the usefulness of learning English, English task that related to their future, and teacher’s effort in teaching
which encouraged them to keep engaged in learning. This was in line with Ginting (2021) who found that students
tend to be more resilient to the learning problem when they understand the reward and intention of what they do.
They would also be willing to devote their full attention toward their learning when they were highly motivated.
This signifies that high psychological state of students becomes the reason of students’ high engagement in online
English learning.

Discussion

The result of student engagement questionnaire also revealed that students were also highly engaged in
collaborative learning activity during online English learning. This was supported by the result of interview in
which students worked collaboratively with their friends to discuss online English assignment, share their
understanding of English concept, and do peer- review before English middle test and final exam. Those
collaborative learning activity gives supportive behavior and increases students’ problem solving skills in online
learning. This result was in line with research has found that collaboration has significantly enhanced students’
critical thinking (Junedi et al., 2020; Kivunja, 2014; Nordgren et al., 2021). It encouraged students’ willingness to
exert more effort and attracted students’ interests to work on more difficult subject. Therefore, students kept
engaged in online learning process. In addition, students were found highly engaged in cognitive problem solving
activity. Student engagement in cognitive problem solving factor includes students’ ability to derive an idea,
analyze knowledge, judge the value of information, approach learning with new perspective and apply knowledge
to real life problem or situation (Hartini & Martin, 2020; Schoenfeld, 2016; Titin & Yokhebed, 2018). From the
result of survey and interview, students in SMKN 1 Tejakula were able to comprehend English lesson well, apply
English knowledge to their real life situation, and work harder to comprehend English knowledge. Students were
also willing to exert more effort in order to cope with their learning problem.

The next factor that contributed to the high level of student engagement in online English learning was
Interaction with instructor. The interactions with the instructors including communication acts, such as a asking
for extra help or questions regarding the contents of the lesson from the instructor, is considered as an important
predictor of student engagement in e-learning (Khan et al., 2021; Lee et al., 2019; Mpungose, 2020). The result of
student engagement questionnaire also showed that students’ interaction with their English teacher was also high
in online English learning. It was strengthened by the result of interview which found that students actively
interacted with their English teacher to get academic help including clear explanation of English concept and
feedback for learning improvement. These interactions between students and teacher gave the sense of teaching
presence for students and support student engagement in online English learning. Learners learn successfully when
they feel teacher’s presence which is done by having continuous interaction with the instructor in online learning
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(Dong et al., 2020; Joo et al., 2011; Tang et al., 2021). This was consistent with the result who found that teacher’
presence including regular feedback and guidance is essential to enhance student engagement in online courses
(Goh et al., 2017; Nugroho et al., 2021). Therefore, interaction between students and teacher positively impact on
how student engaged on online learning.

Community support aspect of student engagement in online English learning was at high level. From the
interview result, students in SMKN 1 Tejakula highly interacted with other students to give supportive behavior
with each other. This interaction among students who were enrolled in the same online English class created the
sense of belonging to the class community and high connection with their friends. Emotional sense of belonging
can be a main factor to prevent dropouts and help students to keep engaged in classes (I Putu Budiariawan, 2019;
Lee et al., 2019; Rizqi, 2018). This supportive behavior encouraged students’ interest to be more active and
engaged in online learning process. Furthermore, students’ learning management is considered high in online
English learning. The result of interview revealed that students managed their learning independently by arranging
learning scheduled and taking note to the deadline of English learning assignment. They were also thoughtful to
arrange their learning time and place to find comfortable situation to be concentrated in learning English so that
they can avoid distraction from people or activity surroundings. This particular learning behavior indicated that
students became self-regulated in learning. Students’ self-regulated learning has been found to positively impact
on student engagement. Self-regulated learning significantly impact on students’ interests, enthusiasm, proactive
behavior, and interaction with teacher and other students (Lidiawati & Helsa., 2021; Moning & Roelle, 2021;
Vrieling et al., 2012).

Despite of highly engaged in all aspect of student engagement, students still faced some difficulties in
four aspects including psychological motivation, peer collaboration, cognitive problem solving, and community
support. Students faced difficulties to keep their interest in learning due to internet connection problem, boredom,
and losing concentration during their learning. Focusing their attention to the lesson becomes the problem for
students to be engaged in learning (Sorensen, 2013; Susanti, 2020). In this study, students easily lose their
concentration due to students’ desire of playing on social media and distraction from people or activity around the
learning place. This resulted on difficulty to keep interested in online English learning process. In peer
collaboration aspect, students seemed difficult to be engaged in online English discussion due to asynchronous
learning issue where the students felt hard to get instant feedback from their peers. It made students hard to
communicate and interact simultaneously with other students to conduct online discussion and collaborative
learning activity because they have to wait for the feedbacks in a long period of time (Ja’ashan, 2020; Perveen,
2016). The result stated that delayed feedback can be another frustrating factor in asynchronous learning
environment. Therefore, it could be said that delayed feedback has been found hindering students collaborative
learning especially online English discussion in this study.

Besides, students also felt hard to understand English learning independently due to students’ low English
language mastery. The learning concept that was presented in English made the students hard to derive idea and
interpretation since the students even hardly understanding the language. Difficulties in student cognitive
engagement where the students hardly communicating their ideas, completing the assignment, and connecting
previous lesson with material being studied (Akyol & Garrison, 2011; Ja’ashan, 2020; Susanti, 2020). Students’
difficulties in cognitive problem-solving aspect require more attention from English teacher since this engagement
directly affects to students’ academic achievement (Junedi et al., 2020; Taqgiyyah et al., 2017). That’s why more
encouraging learning activity and teaching need to be involved in online English learning process to engage
students cognitively. Moreover, this present study also revealed that students felt hard to feel the connection with
all students in their online English class. The result of interview revealed that net meeting was not involved in
online English learning which resulted on insufficient opportunity to have live interaction among students. In fact,
involving net meeting is important to provide sufficient opportunity for students to communicate and interact with
other students.

The results of this present study are in line with those some previous relevant research concerning the
measurement of online English learning (Nartiningrum & Nugroho, 2020; Nugroho et al., 2021; Suriyani
Djamdjuri & Kamilah, 2020). Students will be highly engaged in online learning when they had positive
psychological state in terms of motivation, interest, and satisfaction. They are also highly engaged when they
frequently communicate with their English teacher to get learning assistance and actively interact with their friends
to work collaboratively in discussing online concept and assignment. The support behavior from students who are
enrolled in the same online classes also contributes to the level of student engagement in online learning. In
addition, student engagement level was also affected by students’ ability to understand and utilize knowledge and
their ability to be self-regulated in managing their online learning. Despite of the similarities, this present study
showed different point in term of the indicators used to measure student engagement. Most of the previous studies
refer student engagement into 3 main dimensions of student engagement including behavioral, cognitive, and
emotional engagement. However, the measurement of student engagement and investigation on students
difficulties in this study have been done by using more specific indicators that reflect more actual learning situation
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in online learning context namely psychological motivation, peer collaboration, cognitive problem solving,
interaction with instructor, community support, and learning management.

4. CONCLUSION

There are two points that can be concluded from this study. Firstly, student engagement in Online English
learning was in high level. They had high psychological motivation to learn, worked collaboratively with their
friends, comprehended English concept well, and applied English knowledge to their daily life or real life situation.
Besides, they actively communicated with their English teacher to get learning help, interacted with their friends
to sense the belonging to class community, and managed their learning time and place properly. Despite of highly
engagement in online English learning, students in SMKN 1 Tejakula sometimes felt difficult to keep their interest,
hard to understand online English lesson content independently, difficult to conduct online English discussion and
build connection among students in their class. Those difficulties faced by students were due to internet connection
problem, boredom, losing concentration, delayed feedback, limited English mastery, and lack of live interaction.
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