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A B S T R A K 

Keterampilan menulis masih kurang dan lemah di kalangan siswa dan sering 

diabaikan oleh siswa. Penelitian ini bertujuan untuk menganalisis dan menghitung 

jenis dan sumber kesalahan tata bahasa yang dilakukan oleh mahasiswa semester dua 

dari empat kelas di jurusan Pendidikan Bahasa Inggris tahun ajaran 2020/2021 dalam 

paragraf perbandingan dan kontras. Tes akhir semester mata kuliah Paragraph 

Writing digunakan sebagai instrumen penelitian ini. Selain itu, dalam menganalisis 

data digunakan teori Dulay, Burt, dan Krashen (1982) untuk menjelaskan jenis-jenis 

kesalahan dan teori Richards (1974) digunakan untuk menganalisis sumber kesalahan. 

Setelah itu, data tersebut dihitung. Dari 114 paragraf, ditemukan 38 paragraf yang 

mengandung kesalahan. Terdapat empat jenis kesalahan yang diklasifikasikan, yaitu 

omission dengan 61 kesalahan atau 65%, diikuti oleh addition sebanyak 23 kesalahan 

atau 25%, kemudian misformation dengan 6 kesalahan atau 6%, dan yang paling 

rendah adalah misordering dengan 4 kesalahan atau 4%. Kesalahan dilakukan karena 

dua sumber; yang pertama adalah interlingual error yang terjadi 52 kali atau 54,84% 

dan yang kedua adalah intralingual error sebanyak 42 kali atau 45,16%. 

Kesimpulannya, kesalahan omission dan addition merupakan kesalahan yang perlu 

diperhatikan karena kedua jenis kesalahan ini menunjukkan angka yang sangat 

signifikan. Oleh karena itu, siswa harus lebih sadar akan aturan tata bahasa dan guru 

harus menekankan metode atau teknik pengajaran yang tepat untuk mencegah 

kesalahan yang sama terjadi di masa depan. 

A B S T R A C T 

Writing skills are still lacking and weak in students' classes and are often ignored by students. This study aimed at analyzing, 

and calculating the types and the sources of grammatical errors committed by the second-semester students from four classes 

in the English Language Education department academic year 2020/2021 in their comparison and contrast paragraphs. The 

final semester test of the Paragraph Writing course was used as the instrument of the study. Additionally, in analyzing the data, 

the theory by Dulay, Burt, and Krashen (1982) was used to describe the types of errors and the theory by Richards (1974) was 

used to analyze the errors’ sources. After that, that data was calculated. From the 114 paragraphs, 38 paragraphs that contained 

erroneous sentences were found. Four types of errors were classified, namely omission with 61 errors or 65%, followed by 

addition with 23 errors or 25%, then misformation with 6 errors or 6%, and the lowest was misordering with 4 errors or 4%. 

The errors were committed because of two sources; the first was an interlingual error that occurred 52 times or 54.84% and the 

second was an intralingual error with 42 errors or 45.16%. Conclusively, the omission and addition errors were the errors that 

needed to be concerned about because these two types of errors showed a very significant number of occurrences. Therefore, 

the students should be more aware of the grammar rules and teachers should emphasize the appropriate teaching method or 

technique to prevent the same errors to be happening in the future. 

This is an open-access article under the CC BY-SA license.  
Copyright © 2021 by Author. Published by Universitas Pendidikan Ganesha. 

 
 
1. INTRODUCTION 

 Writing is an essential skill that every learner has to have. Writing is important not only use in changing 

communication, yet it is also vitally used in academic interests as well (Alias et al., 2012; Setyowati & Sukmawan, 

2016). Writing is one of the productive skills that should be mastered by the students. In writing, the students can 

communicate and express their thoughts and feelings, or they can simply write to note something important 

(Lorena & Sadiku, 2015; Moses & Mohamad, 2019). It is also particularly important to have a good capability in 

writing to keep the information organized and completely communicated (Hill et al., 2020; Wang, 2012). In 

writing, ideas and thoughts are processed, organized, and revised in such a way (Abednia et al., 2013; 

Thevasigamoney & Yunus, 2014). The more the students practice writing, the more proficient they will be at 

writing. Thus, writing skill is considerably important for the students. As at the university level, the students are 

expected to be able to accomplish the Paragraph Writing course, specifically in the second semester of the English 

Language Education department. It is by their principal needs in academic writings where essays, reports, research 
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papers, etc. are crucially based on paragraphs. A good paragraph consists of the topic sentence, the body or 

supporting sentences, and the concluding sentence. Thus, the Paragraph Writing course is a fundamental subject 

to be completed by the English Language Education students (Bipinchandra et al., 2014; Hashemi & Mirzaei, 

2015). Then, in such a course, writing paragraphs with the topic of comparison and contrast is one of the necessities 

the students have. Similarly, in comparison and contrast text, it can, indeed, demonstrate two objects or things 

have different ways to represent one principal point or idea (Baaijen & Galbraith, 2018; Fu et al., 2019; Vassilaki, 

2017). Thus, comparison and contrast text is a text that gives a display of the similarities and differences between 

certain objects or ideas. 

Considering writing is elementally essential in academic interest, still, there is a process the students need 

to do to be adequately capable in writing. Writing is a process; it consists of steps and needs to be practiced 

continually to get optimal outcomes (Chen, 2011; Chien, 2012; Wei, 2020). Four principal elements or stages to 

be followed in conducting writing namely planning, drafting, editing (reflecting and revising), and final draft 

(Abrams & Byrd, 2016; Wingate & Harper, 2021). Before writers are going to write, they have to plan what they 

need to convey in their writing. There are three important aspects to be considered in the planning stage; the 

purpose, the audience, and the content structure. After the writers plan their writing, next, they have to precede a 

draft. The next stage is editing. The draft that has been produced later proceeding to be edited. Several 

considerations, after reading the draft, are made, such as the clearness of the information, ambiguity, confusion, 

working or not, considering the structure and detail information, etc. This stage of writing will help the writers to 

make reflections and revisions based on those considerations. The last stage is the final version of the writing; it, 

usually, tends to be different compared to the initial draft because of the process of changing with several 

considerations before (Flores, 2021; Guo & Huang, 2018; K. W. Chu et al., 2019).  

In addition, writing is also considered the most complex skill among the three other skills in English 

language learning; listening, speaking, and reading (Choi & Deane, 2020; Dwiyanti et al., 2018). In the four 

English skills (listening, speaking, reading, and writing), writing skill is the most complex skill because it very 

much utilizes the work of the mind (Naghdipour, 2021; Sun et al., 2021). This refers to the ideas that have to be 

invented, the way those ideas are being expressed and delivered, and how they would be constructed into 

statements, in this case, a piece of a written form. In a writing activity, the cognitive aspect is truly involved to 

understand the management of ideas in every part of the writing process such as planning, drafting, and revising 

(Segundo Marcos et al., 2020; Weaver & Mulgrew, 2021). Thus, writing skill, especially in English language 

learning, is noticed as the most complex one among other skills. Writing skill is still lack and weak among students 

(Maysuroh et al., 2017; Setyowati & Sukmawan, 2016). It is one of the skills that often being neglected by the 

students, eventually, they face perennially struggle to competently do the writing activity. Under such 

circumstances, writing is to be a complicated subject to be undertaken by the students, even until the university 

level (Maysuroh et al., 2017; Moning & Roelle, 2021). The students suffer difficulties in structural and syntactical 

components. In addition, he mentions grammatical errors, sentence structure problems, and organization matters 

are the linguistic problems that they face in making well-formed writing in English. The issues are found in the 

students’ English writing (Fareed et al., 2016). Grammatical and syntactical incompetency, mechanics, idea 

coherency and expansion, vocabulary, and content organization shortcoming are the major factors to obstruct the 

students’ effective English writing (Nishanthi, 2018; Tammenga-Helmantel et al., 2016). Conclusively, some 

issues are still found in English writing not only by the students in junior and senior high school but also at the 

level of the university, especially in the context of grammar.  

Considering the fact that the students continuously make errors and mistakes in English writing, 

understanding the grammar well to compose a good one is a must (Kumala et al., 2018; Tanihardjo, 2016; Uysal 

& Yavuz, 2015). Grammar competency settles an important significant position as an essential element in 

communication competence (Jean & Simard, 2013; Sharandeep & Niwas, 2016; Uysal & Yavuz, 2015).  The 

language cannot be utilized properly and becomes disorganized when there is ignorance for grammar aspects. The 

importance of grammar competency is in line with the importance of the formality aspect and its form in writing 

(Benitez-correa et al., 2019; Uysal & Yavuz, 2015). In other words, the more formal the situation is and it falls on 

writing, the more grammar is important to be considered (Beydoğan & Bayındır, 2010; Schurz & Coumel, 2020). 

There are some grammar competencies needed to be conceived by the language students, such as word order, 

grammatical rules; e.g. articles, pluralization, word derivation, etc., morphological and word functions, 

compounding, conjunctions, logical connectors, contraction, etc. In that case, having competence in grammar 

concepts is crucial for language students.  

There was a study of grammatical errors. The result of this study showed that all of the grammatical error 

types were found; they were omission error (41.06%), misformation error (20.22%), addition error (19.10%), and 

misordering error (14.60%) and with the total of 89 grammatical errors found (Bello, 2017).  The finding of the 

study showed there are 48 errors in total in the students made in their writings (Qamariah et al., 2020). In addition, 

the errors were categorized into 11 classifications such as verb-used errors, tenses errors, singular/plural noun 

errors, adjectives errors, preposition errors, to be errors, articles errors, modal/auxiliary errors, noun errors, 
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objective pronoun errors, and phrasal verb errors. In conclusion, the grammatical errors made by 10 students of 

second grade in SMK-SMTI Banda Aceh in their writing showed their flaws in composing good writing (Qamariah 

et al., 2020). Through the above background, it is shown that grammatical errors analysis in the students’ writings 

is significant to be conducted. However, despite the vast investigation of students’ grammatical errors in their 

writing, there are very limited reviews at the university level, especially in Indonesia. Further, as the same 

important point, the current study aims at mapping and also obtaining a clear explanation regarding the types and 

sources of grammatical errors committed by students. The mapping will be very useful to understand the 

development of the students’ grammar knowledge such as the gaps and the lacks that they have in writing, 

especially in grammar aspects. In short, this study will be useful to develop and select appropriate materials and 

methods for effective writing teaching and learning. This study aims to analyze and calculate the types and sources 

of grammatical errors made by second-semester students from four classes in the English Education Department 

for the 2020/2021 academic year in comparison and contrast. 

 

2. METHOD 

 This study used the descriptive qualitative and quantitative methods; also called mixed-method. The 

descriptive qualitative method could aid to describe the data which was the grammatical errors committed by 

students in their comparison and contrast paragraphs. Every sentence in the paragraph was examined based on the 

appropriate grammar rules. After that, the grammatical errors committed were categorized according to the types 

of errors. Further, the grammatical errors committed were also identified and classified based on the sources of the 

errors. In addition, the descriptive quantitative method was used to calculate the frequency of errors that came 

from the occurrence of the types and the sources of errors. The calculation aimed to rank the percentage amount 

of grammatical errors committed, thus this helped to predict what errors committed would appear later on. The 

subject of this study was the second-semester students of four classes in the English Language Education 

Department, Ganesha University of Education, the academic year 2020/2021. The number of students in a class 

was about 28-32 students with different levels of English writing competence. Meanwhile, the objects of this study 

were the 114 pieces of comparison and contrast paragraphs of the students. Additionally, the data was collected 

through the use of the document collection method and a test. The document collection method was used to collect 

the students’ paragraphs that gather from the results of the final semester test. The final semester test was 

administered with instructions for the students to write paragraphs according to the topic that had been chosen. 

Several topics were provided and the students could choose one without any constraint. The number of sentences 

in a paragraph was limited to at least 12 sentences and the time limit was 70 minutes. Further, this study used the 

data analysis procedure by Miles and Huberman (1994). After the first step was collecting the data, the next step 

was data reduction. The data reduction process was done by careful selection of the students’ paragraphs through 

the final semester test. The third step was data display. In this part several steps were performed, such as (1) 

identifying the students’ grammatical errors; (2) determining the grammatical errors; classifying the types and the 

sources of grammatical errors in the students’ paragraphs; and (3) calculating the frequency and percentage of the 

errors based on the types and sources of errors. 

 

3. RESULT AND DISCUSSION 

Result 

This study focused on investigating the types and the sources of errors committed by the second-semester 

students from four classes in the English Language Education department academic year 2020/2021. In conducting 

the data analysis, there were several procedures had been involved such as data collection, data reduction, data 

display, and finally concluding. Further, from the four classes, there were 114 comparison and contrast texts in 

total that had been analyzed. All of the texts were analyzed carefully and systematically which resulted in the 

finding of 38 erroneous texts regarding the types and sources of errors. In short, more specifications about the 

analysis will be explained hereafter. The analysis of the types of grammatical errors in this study was based on the 

“Surface Strategy Taxonomy” theory by (Dulay, Burt, and Krashen, 1982). From the total 114 texts, there 38 texts 

of comparison and contrast texts errors were found and consisted of 94 types of errors in total. Further, all of the 

erroneous texts involved all of the error types based on (Dulay, Burt, and Krashen, 1982); omission, addition, 

misformation, and misordering error. The errors will be shown in Table 1 below. 

 

Table 1. The Classification and Frequency of the Types of Grammatical Errors 

No Error Classifications Error Types Frequency Percentage 

1. Omission 
Omission of to be 12 13% 

Omission of article 43 46% 
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No Error Classifications Error Types Frequency Percentage 

Omission of preposition 5 5% 

Omission of verb 1 1% 

Total 61 65% 

2. 
Addition 

Double marking 2 2% 

Simple Addition 21 23% 

Total 23 25% 

3. 
Misformation 

Archi-form 5 5% 

Alternating-form 1 1% 

Total 6 6% 

4.       Misordering 4 4% 

Total Accumulation 94 100% 

 

Omission can be categorized as certain items that are omitted in a sentence or utterance. In addition, even 

though any word in a sentence could probably have the same potential to be omitted, certain words or morphemes 

are omitted more than others. Following the statements, 61 omission errors were found. The symbol “^” was 

represented the omission error type. Thus, the omission error types were classified as follows. First, In the English 

language, there are “to be” that can be mentioned as they are used in agreement with the subject of the sentence 

and also related to the tense that is being used. There are five kinds of “to be” in English namely am, is, are, was, 

and were. By this, there were 12 omissions of “to be” found in the students’ compare and contrast paragraphs. 

These are the examples of such errors; 

1.1a)  Lots of people use Android because it ^ easy to use … 

1.1b)  …there ^ students who graduated with qualified… 

1.1c) For example, there ^ a case about two Asian women being harassed on a sidewalk in New York.  

Based on the students’ compare and contrast paragraphs, the researcher identified 12 omissions of “to 

be”. As can be seen through the examples above, there were three to be’s were omitted by the students. In sentence 

1.1a, to be “is” was omitted. It was supposed to be mentioned after the word “it”. Next, in sentence 1.1b, to be 

“were” should be attached after the word “there”. Lastly, in sentence 1.1c, to be “is” was needed before the noun 

phrase “a case” to make the sentence grammatically correct. The corrections from those sentences are shown 

below; 

1.1a)  Lots of people use Android because it is easy to use … 

1.1b)  …there were students who graduated with qualified… 

1.1c) For example, there is a case about two Asian women being harassed on a sidewalk in New York.  

Second, omission of Article. Articles in English are the marking signs for singular and plural nouns. There 

are two kinds of articles; definite and indefinite. The definite article is “the”. It is used before both singular and 

plural nouns and is also used for nouns that have been mentioned or known earlier. Meanwhile, the indefinite 

article consists of “a” and “an”. The indefinite article is used when a noun is firstly mentioned or a noun that does 

not already know about it. Based on the data, there 43 omission errors were found. This kind of error was the most 

error committed by the students in their compare and contrast paragraphs. These errors will be shown below; 

1.2a) ^ Most important similarity is the team with the highest score wins in a match. 

1.2b) As well, Halifax has ^ rainy spring season. 

1.2c) The wear pack has ^ airbag in the back of ^ rider. 

From the example data above, all of the kinds of articles were found. Sentence 1.2a showed that the 

definite article “the” was omitted. It should have appeared at the beginning of the sentence. Looking at sentence 

1.2b, the indefinite article “a” should be preceding the noun phrase “rainy spring season”. In the last example, the 

sentence 1.2c, two articles were being omitted; they were “an” and “the”. The indefinite article “an” should be 

mentioned before the singular noun which started by a vowel; “airbag”, meanwhile the definite article “the” should 

be put before the noun “rider”. The corrections of those sentences should be; 

1.2a) The most important similarity is the team with the highest score wins in a match. 

1.2b) As well, Halifax has a rainy spring season. 

1.2c) The wear pack has an airbag in the back of the rider. 

Third, is the Omission of prepositions. A preposition can function as the indicator of a noun phrase relates 

to the rest of the sentence. Further, the omission of preposition error is the error that occurs because the writer 

omits the appropriate preposition that should be appeared in a sentence. Those prepositions are in, on, at, by, after, 

before, to, etc. From the data that was being analyzed, there 5 omissions of prepositions were found. The examples 

below will show the errors; 

1.3a) The facilities in my new school are more complete than ^ my old school.  

1.3b) Pop music tends ^ focus on vocals.   
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Considering the two examples above, the students neglected some prepositions. In sentence 1.3a, the 

preposition “in” should be put before the noun phrase “my old school” and in sentence 1.3b, the student omitted 

the preposition “to” after the verb “tends”. The corrections of those sentences are shown below; 

1.3a) The facilities in my new school are more complete than in my old school.  

1.3b) Pop music tends to focus on vocals.   

Fourth is the Omission of the verb. A verb’s function is to give meaning to action in a sentence. In 

addition, the omission of verb error means the error made by the writer by omitting a verb in a well-formed 

sentence. About this error, one erroneous sentence was found in the students’ paragraphs. This sentence is shown 

below; 

1.4) It is different from Indonesia because Indonesia ^ too much diversity. 

From the sentence above, the student omitted a verb which was supposed to be the verb “has”. This verb 

was also used to indicated singular pronouns. Thus, the verb “has” was needed to be put after the noun “Indonesia”. 

The correction would be: 

1.4) It is different from Indonesia because Indonesia has too much diversity. 

Addition error is the error that happens because of the presence of unneeded items in a well-formed 

sentence. In other words, addition error is technically the opposite of omission error. Moreover, additional errors 

can lead readers to confusion and make them unclearly understood because of the unnecessary linguistic items that 

are being added. Based on Dulay et al. (1982), there are three types of addition errors namely double marking, 

regularization, and simple addition. Considering this type of error, the researcher found 2 double marking errors 

and 21 simple addition errors. There was no regularization type of error found in the students’ compare and contrast 

paragraphs. To analyze errors, the sign {…} was used. First, double marking. In language constructions, some 

linguistic items are naturally required in certain sentences. An example is when a sentence is only constructed by 

one tense (Dulay et al., 1982). In double marking, an error can occur because there is more than one mark in a 

sentence that makes the sentence grammatically incorrect. As been mentioned previously, there were 2 double 

marking errors found in the students’ paragraphs. These errors can be seen down below; 

2.1a) … my sister {doesn’t seem} to have an interest… 

2.1b) …but people eat food that does not {contains} preservatives. 

From the two sentences above, the two sentences had the same grammatical error that such error was on 

the double marking for one tense. Both 2.1a and 2.1b sentences were constructed in the simple present tense. 

Further, when simple present tense comes to negative forms, the rule for positive or interrogative one is no longer 

needed. Thus, from the two data above, the verbs “seems” in sentence 2.1a and the verb “contains” in sentence 

2.1b should be in their base forms. The corrections of those sentences would be; 

2.1a) … my sister doesn’t seem to have an interest… 

2.1b) …but people eat food that does not contain preservatives. 

Second, simple addition.  Simple addition is an error that is not included in both double marking or 

regularization. There are no particular features categorized as simple addition, yet it is simply the error that happens 

because linguistic items appeared in well-formed sentences. Based on the students’ compare and contrast 

paragraphs, there were 21 errors found. The examples of those errors are shown down below; 

2.2a) … my brother has {a} straight hair, and my sister has {a} straight hair, too. 

2.2b) … but they {are} also have many similarities and differences. 

2.2c) Cell phones are much smaller in appearance than {a} hardwired phones. 

The data above showed examples of simple addition errors made by the students. In the sentence 2.2a, 

considering that the noun “hair” is an uncountable noun and the article “a”, which in this case is the quantifier, fits 

for countable nouns, thus, this sentence did not need the article “a” to quantify the noun “hair”. In sentence 2.2b, 

the to be “are” was not supposed to be put because it would spoil the sentence appropriate structure. Lastly, 

sentence 2.2c contained an article “a” that was not needed to mark plural noun “phones”. All of the corrections 

will be shown below; 

2.2a) … my brother has straight hair, and my sister has straight hair, too. 

2.2b) … but they also have many similarities and differences. 

2.2c) Cell phones are much smaller in appearance than hardwired phones. 

 Misformation error is the error that occurs because of an incorrect form of sentence structure. 

Misformation is divided into three categories namely regularization error, archi-form, and alternating-form. In this 

study, there were two categories found; archi-form (5 errors), and alternating-form (1 error). To investigate 

misformation error, the symbol […] was used. First, Archi-form. Archi-form is one of the items in the selected 

class of forms to represent the other classes. For example, one might select one of the items in the adjectives class 

of forms; this, these, that, and those, to do things with the items in the nouns class. These are the examples of 

archi-form errors that were found on the students’ compare and contrast paragraphs; 

3.1a) Both of [this] activities … 

3.1b) They have to think about how to pour [those] imagination into creation. 
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3.1c) You can set [that] alarms twice in 24 hours. 

3.1d) [These] stationery can be used to write on book or paper. 

From all of those sentences, the students committed errors of the demonstrative adjectives (this, these, 

that, and those) that they used in their sentences. In sentence 3.1a and 3.1c, the demonstrative adjectives “this” and 

“that” were not appropriately used because the nouns they identified were singular. On the other hand, 3.1b and 

3.1 respectively portrayed singular nouns; “imagination” and “stationary”. Thus, the demonstrative adjectives 

“those” and “these” were also incorrect. Then, these were the corrections of those examples; 

3.1a) Both of these activities … 

3.1b) They have to think about how to pour that imagination into creation. 

3.1c) You can set those alarms twice in 24 hours. 

3.1d) This stationery can be used to write on book or paper. 

Second, Alternating-form. Alternating-form occurs because of the wrong choice of the word added in a 

sentence. This error is very affected by the language development of the students, especially vocabulary and 

grammar. About this error, the researcher found one alternating-form error that would be shown below; 

3.2) In Indonesia, we [known] and have ^ culture about Mahabharata.  

The example above showed that the student used the wrong choice of verb. The past participle verb 

“known” should not be used in explaining the general truth. The verb that was supposed to be used was “know”. 

The correction would be; 

3.2) In Indonesia, we know and have the culture about Mahabharata. 

Third, Misordering. Misordering is an error type because there is an incorrect morpheme placement in a 

sentence. Often, the learners made errors because of word-for-word translation based on their native language. In 

this study, there was four misordering found. Here are the examples of the errors; 

4a) The safety is section the main spotlight to be developed… 

4b) …sharp instinct in finding a position or guessing the ball where is going to be. 

Based on the above examples, it could be seen that 4a and 4b contain errors. Those errors belong to the 

misordering type. In sentence 4a, the word “section” was not in an appropriate place. It should be appeared before 

the to be “is” to make up a noun phrase “The safety section”. Then, the second misordering was in the 4b. The 

error was between the placement of the noun phrase “the ball” and the relative pronoun of place “where” where 

the noun phrase “the ball” was supposed to be put after the relative pronoun of place “where” to create a correct 

form of the relative clause. According to the current analysis, the correction will be; 

4a) The safety section is the main spotlight to be developed… 

4b) …sharp instinct in finding a position or guessing where the ball is going to be. 

Despite the types, in this study, the sources of grammatical errors were also investigated. There are two 

sources of errors; interlingual and intralingual error (Richards, 1974). Interlingual error is an error that occurs 

because the TL’s sentences that the students made are influenced by their L1’s rules. Meanwhile, an intralingual 

error occurs because the students break the rules of the TL due to their lack of mastery of the language during the 

developmental process.  

 

Discussion  

Interlingual error is an error committed by the students because of the influence of the rules of their 

mother tongue when they are in the process of acquiring L2 (Afshunpour & Memari, 2014; Amengual, 2018; 

Bednárová-Gibová, 2016).  They use the rules or structures of their mother tongue when using the target language 

or when producing sentences in the target language without paying attention to the TL’s rules (Kırkgöz, 2010; 

Zaretsky, 2020). Moreover, the interlingual error could be occurring omission error, such as the omission of 

subjects, verbs, objects, and also misordering error (Mahmoud, 2013; Shamsudin et al., 2013). Thus, in this study, 

from the data that has been analyzed, it was shown that the interlingual errors committed were 52 errors in total 

with 54.84% of percentage. Below are the examples of interlingual errors that were being analyzed, such as; 

a)…there ^ students who graduated with qualified… 

b) …upgrading safety is one thing that can we do to save the life of ^ racer. 

c) Halifax has ^ rainy spring season. 

Based on the above sentences, it can be seen that they are a group of interlingual errors. Firstly, the student 

omitted to be in his sentence (shown in the first sentence). The to be that should have appeared was the to be for 

past, “were”. It was because the plural noun “students” required plural past marker, which was “were”, regarding 

the existence of existential pronoun “there”. However, in forming sentences in Bahasa Indonesia, there are no rules 

of to be. If the first sentence was translated into Bahasa, it would become a good sentence that said “… ada siswa 

yang lulus dengan kualifikasi…”. Thus, the first sentence was categorized as an interlingual error because the rules 

of L1 affected the student to form a sentence in TL. Meanwhile, it was different in the second sentence. If it is 

examined more deeply, then the error that occurred lying in the incorrectness of the word placement or better 

known as misordering error. The error was the misorder of the modal verb “can” and the pronoun “we”. The 
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placement between the two was inverted; the pronoun “we” should precede the modal verb “can”. Yet, in Bahasa, 

the order of this sentence was correct and acceptable as it would say “…meningkatkan keselamatan adalah satu 

hal yang bisa kita lakukan untuk menyelamatkan nyawa pembalap.”. In short, the second sentence was included 

as an interlingual error. As in the first sentence, the last erroneous sentence analyzed was also dealing with the 

omission error. The linguistic item omitted there was the indefinite article “a”. It comes before the consonant nouns 

and marks the number of countable nouns. As in this sentence, the indefinite article “a” should have appeared 

before the noun phrase “rainy spring season” to make the sentence grammatically correct. The student who 

committed this error was influenced by the grammatical rules of his L1 (Bahasa Indonesia). If it was translated 

into Bahasa, it would be “Halifax memiliki musim semi yang berhujan”. It showed that there was no requirement 

to put any linguistic items again and the sentence was fairly acceptable in Bahasa (Khalil, 2018; Tanihardjo, 2016). 

Therefore, this sentence is categorized as an interlingual error. To cover up, here are all of the sentences after 

correction; 

a)…there were students who graduated with qualified… 

b) …upgrading safety is one thing that we can do to save the life of the racer. 

c) Halifax has a rainy spring season. 

The intralingual error happens because of the students’ incomplete mastery of the target language rules 

(Gvarishvili, 2013; Villwock et al., 2021; Zafar, 2016).  Intralingual error is also called a developmental error 

because the students are still in the process of acquiring the target language. Moreover, this error embodies 

overgeneralization, an incomplete understanding, a false conception, and an ignorance of the rules of the target 

language (Ávila-Cabrera & Esteban, 2021; Gvarishvili, 2013). About this study, the intralingual errors committed 

by the students in their paragraphs were 42 errors with 45.16% in total. Here are the examples of the intralingual 

errors committed by the students in their paragraphs; 

a) After their death, both Presidents ^ succeeded by the vice-president named Johnson. 

b) Cell phones are much smaller in appearance than {a} hardwired phones. 

c) [That] differences and similarities of pop and rock music… 

Based on the three examples of erroneous sentences above, the researcher included them in the 

intralingual error category. In the first sentence, the student who committed this error appeared to be ignoring the 

rule of the English passive voice where it was supposed to be “be + past participle”. In the sentence, the student 

omitted the to be for past which caused the sentence to be grammatically incorrect. Consequently, the to be that 

should be written was “were” to complete the student’s passive voice sentence. Then, in the second sentence, 

another error was found in the aspect of intralingual. The sentence was added by an unnecessary item which was 

an indefinite article “a”. The article was put unnecessarily because it was supposed to mark singular nouns and, as 

a result, broke the English grammar rule regarding the use of the article. After all, the second sentence possessed 

a plural noun phrase “hardwired phones” instead. In that case, the sentence needed no articles. Lastly, the third 

sentence contained a different case of error. In the English language, there are called demonstrative adjectives 

(this, these, that, and those). These adjectives are the marking signs of the nouns they assess, whether singular or 

plural. From the example given, the last sentence is explicitly shaped in a plural one. Therefore, the use of the 

demonstrative adjective “that” seemed to be inappropriate and needed to be replaced by the demonstrative 

adjective “those”. Conclusively, all of the three sentences correction can be considered as follows; 

a) After their death, both Presidents were succeeded by the vice-president named Johnson. 

b) Cell phones are much smaller in appearance than hardwired phones. 

c) Those differences and similarities of pop and rock music… 

Finally, there are some suggestions for students, teachers, and also other researchers. For students, the 

students need to improve their competency in writing, especially about the English grammar from this study. From 

the data analysis, the students can decrease and prevent the same errors in the future. For teachers, this study can 

be used to help to encounter the students' difficulties in writing regarding English grammar. Further, based on the 

data analysis, the teachers can also design appropriate learning methods or techniques to lessen and prevent the 

students' grammatical problems in writing in the future. Lastly, for other researchers, it would be better to do 

repetitive analysis if other researchers intend to conduct a study with a similar topic, method, or design to enrich 

the inquiry of grammatical errors in the students' writings. 

 

4. CONCLUSION 

Based on these findings and discussion, students still made grammatical errors in their writing. It can 

happen even at the university level. Based on the grammatical errors made by the second-semester students of the 

four English Education classes for the 2020/2021 academic year in the comparison and contrast paragraphs, the 

analysis shows that 94 grammatical errors were found entirely. Next is the type of misformation error. The error 

type with the lowest number is the ordering error. This type of error is considered the minor error made by students 

in the comparison paragraph, and the contrast with the total errors found is 4 or 4%. Based on data analysis, it 
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shows that deletion and addition errors need to be considered. These two types of errors equal 90% of all errors 

committed. The figure shows a significant result illustrating the common control over English grammar, which 

causes deletion and addition errors. As for the source of the error shows that there are two sources of error found; 

interlingual errors and intralingual errors. 
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