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ARTICLEINFO ABSTRAK
) ) Ada banyak ujian kecakapan bahasa Inggris yang tersedia, termasuk TOEIC, TOEFL,
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Available online May 25, 2023 permasalahan dan kesulitan yang dihadapi oleh sebagian besar pembelajar Indonesia,
penelitian ini mencoba menganalisis strategi pembelajaran yang digunakan oleh
pembelajar yang berhasil mencapai skor TOEFL di atas 500. Penelitian ini juga

Kata Kunci:

EFL, Strategi Belajar Bahasa, menggali tipe kepribadian pembelajar untuk memahami karakteristik dari setiap tipe
Tipe Kepribadian, TOEFL yang mempengaruhi strategi belajar mereka. 15 peserta dipilih secara acak dari siswa

EFL Indonesia yang berusia antara 20 hingga 25 tahun. Peserta harus telah mengikuti
Keywords: tes TOEFL dan mendapat skor di atas 500. Penulisan kuantitatif dan kualitatif digunakan
EFL, Language Learning dalam penelitian ini. Metode kuantitatif yang digunakan dalam menganalisis
Strategy, Personality Types, pengumpulan data, peneliti menggunakan analisis data statistik deskriptif di Excel untuk
TOEFL mengetahui rata-ratanya. Dua jenis instrumen berbeda digunakan untuk mengumpulkan
DOI: data: Inv_entarisasi_ Strategi_ Ox_fo_rd untul_( Pembelajarap Bahasa q§\n Indika}tor Tipe_
https://doi.org/10.23887/jpbi.v1l Myers-Briggs. Hasil penelitian ini menunjukkan; strategi metakognitif sebagai strategi
i1.57162 yang dominan digunakan oleh sebagian besar peserta didik dan terdapat 8 tipe

kepribadian seperti; ISTJ, INFJ, ISFP, INFP, ENFP, ESTJ, ESFJ, dan ENFJ.
ABSTRACT

There are many English proficiency exams available, including the TOEIC, TOEFL, and IELTS. TOEFL is one of the most
well-known English proficiency tests in Indonesia, which is taken for both academic and professional requirements. The
average TOEFL score for Indonesian students is still below the global norm of 500. Based on the problems and the
difficulties faces by most of Indonesia learners, this study tries to analyze the learning strategies used by learners who
successfully achieve TOEFL scores above 500. This study also delves into the learner's personality types in order to
understand the characteristics of each type that affected their learning strategy. The 15 participants are randomly selected
from Indonesian EFL students between the ages of 20 to 25. The participants must have taken the TOEFL test and received
the score above 500. Both quantitative and qualitative writing are used in this study. The quantitative method used in
analysing the data collection, the researchers employed descriptive statistic data analysis in Excel to find out the mean. Two
different types of instruments were used to collect the data: Oxford's Strategy Inventory for Language Learning and the
Myers-Briggs Type Indicator. The result of this study shows; metacognitive strategy as the dominant strategy utilised by the
majority of learners and there are 8 personality types such as; ISTJ, INFJ, ISFP, INFP, ENFP, ESTJ, ESFJ, and ENFJ.
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1. INTRODUCTION

These days, being fluent in English is essential. A person needs to have strong language skills in order
to master a language other than their first language. An individual with excellent language skills is the one who
succeeds at using language for a variety purposes, particularly in communication (Faruq et al., 2021; Shanks et
al., 2017). Indonesia has a comparatively low level of English proficiency when compared to other countries.
According to English Proficiency Index, Indonesia has rank 51 with the score of 51.58. Compared to other
countries in Asia, Indonesia has ranks 13 still lower than Singapore, Philippines, Malaysia, India, and Hongkong
(Rahayu, 2019; Wahyuni & Umam, 2017). There are many English proficiency exams available, including the
TOEIC, TOEFL, and IELTS. TOEFL is one of the most well-known English proficiency tests in Indonesia,
which is taken for both academic and professional requirements (Kusrini & Amalia, 2021; Supina, 2018). The
average TOEFL score for Indonesian students is still below the global norm of 500, according to IIEF
(Indonesian International Education Foundation) demographic statistics from 2015 (Munzaki, 2018). According
to previous study learners' difficulties in achieving the required TOEFL score, there are number of factors that
causes the learners to fail in achieving the minimum score (Rahman et al., 2021). There are; fewer basic skills in
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answering the TOEFL test, less practice before the exam, and the lack of motivation in studying the four skills of
TOEFL test such as listening, speaking, reading and writing (Manan et al., 2020; Syakur & Sabat, 2020). The
majority of students use techniques including avoiding the challenging material in favour of easy material,
concentrating on challenging questions for a long time, and guessing for the correct answer. Language learning
strategies are a deliberate action that learners employ when learning a new language to improve their ability to
acquire, store, memorize, and utilise material. It is emphasised that learning strategies are actions the learner
deliberately selects, and that it is the aspect of choice that provides the strategies significance in the process of
acquiring a new language (Fuad et al., 2020; Gilakjani et al., 2016; Prasetya, 2021). It can be asserted that
learners employ techniques to speed up learning, making it more self-directed, efficient, and practical for new
language material information (Cahyono & Rahayu, 2020; Yuliani & Hartanto, 2022). Researchers should focus
on the learning process rather than the final output when examining the steps that the learners take to acquire a
language. In addition to teaching methods, learning styles, and strategies, personality factors of the language
learner are a significant influence in Second Language Acquisition (Basar, 2020; Gabillon, 2020; Wong, 2020).
Individual differences in personality factors can typically be assigned to an unchanging pattern of traits.

Numerous researches have been conducted to examine the personality types and learning strategies of
language learners. Several researchers have examined the relationship between language learners' learning
strategies and personalities using difference instrument, and the findings indicated a favourable correlation
between the two variables (Al-Dail, 2019; Marpaung, D & Widyantoro, 2020). Additionally, the researcher in
this study focused primarily on the most common learning strategies employed by EFL students who
successfully achieved TOEFL scores above 500 as well as their personality types, which varied in characteristics
and influenced on how they chose to manage their learning strategies. Based on the problems and the difficulties
faces by most of Indonesia learners, this study tries to analyses the learning strategies used by learners who
successfully achieve TOEFL scores above 500. This study also delves into the learner's personality types in
order to understand the characteristics of each type that affected their learning strategy. This was done since the
problem with the learner's motivation in learning and preparation extended beyond the learner's learning
strategy..

2. METHOD

The 15 participants are randomly selected from Indonesian EFL students between the ages of 20 to 25.
The participants must have taken the TOEFL test and received the score above 500. The researcher reached out
the participants via email and other social media platforms such WhatsApp to get their approval before
distributing the questionnaires using Google form. Two different types of instruments were used to collect the
data: Strategy Inventory for Language Learning (SILL) (Al-Ahdal & Abduh, 2021; Hashim et al., 2018). The
measurement of the questionnaire uses five Likert-scale, the scale 1-5: ‘never or almost never use it’, ‘do not
usually use it’, ‘sometimes use it’, ‘usually use it’, and ‘always or almost use it’. Myers Briggs Types Indicator
(MBTI) questionnaire for the personality types was provided by 16personalities.com. The researcher used this
website to avoid the inaccuracy in determining the result of the participant’s personality types. This tool is a
Likert-scale questionnaire that summarises participant preferences on a scale of "never or almost never," "do not
typically," "very agree," and "strongly disagree.".

Both quantitative and qualitative writing are used in this study. The quantitative method used in
analysing the data collection, the researchers employed descriptive statistic data analysis in Excel to find out the
mean (Creswell, 2013; Setia, 2016). Three different types of mean scores were employed to determine whether
students are using a certain technique. (1) The low use of strategy between 1.0 and 2.4, (2) the medium use
between 2.5 and 3.4, and (3) the strong use between 3.5 and 5.0. The distinctive and prominent indicators
employed by each personality type to get a TOEFL score above 500 are analysed and described using the
qualitative method based on MBTI.

3. RESULT AND DISCUSSION

Result

The researcher used two instruments which were delivered to the participants through email and
WhatsApp in the form of a Google form, to calculate the study's outcome. The first tool is the SILL
questionnaire, which offers a total of 35 questions. From the overall statement, the learners chose the
metacognitive strategy most frequently. Furthermore, the results indicate that the learners made up 8 of the 16
MBTI personality types. In contrast, the personality types were obtained from the 16 personalities website.
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The Learning Strategies Used by the Learners

There are three kinds of categories in determining the range of the learning strategy usage. They are; the
low usage with a mean between 1.0 to 2.4, the medium usage with the mean between 2.5 to 3.4, and the high
usage with the mean between 3.5 to 5.0. The mean score of language learning strategy is show in Table 1.

Table 1. The Mean Score of Language Learning Strategy

Strategy Mean Use Rank
Memory 3.6 High 6
Cognitive 4.62 High 2
Compensation 4.4 High 3
Metacognitive 4.67 High 1
Affective 4.3 High 4
Social 4.0 High 5

Based on the result on Table 1, all of the learners with the TOEFL score above 500 are in the category
of high learning strategies users. The mean score of each indicator; (1) memory strategy with a mean of 3.6, (2)
cognitive strategy with a mean of 4.62, (3) compensation strategy with a mean of 4.4, (4) metacognitive strategy
with a mean of 4,67, (5) affective strategy with a mean of 4.3, and (6) social strategy with a mean of 4.0. The
highest strategy used by the learners is metacognitive strategy with a mean of 4.67. The lowest strategy used by
the learners is memory strategy with a mean of 3.6. Both the highest and the lowest strategy are lies in the high
usage category between 3.5 to 5.0.

The MBTI Personality Types by the Learners

There are 16 personality types built from each pole of every 4 dichotomies over the other pole in the
opposite. The dichotomy is a kind of division with two different components. In the personality type’s theory,
the two components are assumed to become aware of contrary domains of the other components attitude or
mental functioning. Dichotomous constructs differ qualitatively and quantitatively from continuous variables.
There are four dichotomies of MBTI that consist of Extraversion (E) - Introversion (1), Sensing (S) - intuition
(N), questioning (T) — Feeling (F), and Judging (J) — Perceiving (P). The percentage of MBTI result is show in
Table 2.

Table 2. The Percentage of MBTI Result

Indicator Types Learners Percentage
ISTJ 1 6.7%
INFJ 5 33.3%
ISFP 1 6.7%
INFP 3 20%
ENFP 1 6.7%
ESTJ 2 13.3%
ESFJ 1 6.7%
ENFJ 1 6.7%

Based on the survey result as show in Table 2, the learners made up 8 types from 16 personality types.
There are 8 MBTI types that consist of INFJ (5 learners), INFP (3 learners), ISFP (1 learner), ISTJ (1 learner),
ENFJ (1 learner), ENFP (1 learner), ESTJ (2 learners), and ESFJ (1 learner).

Discussion
Learners’ MBTI Types

According to the MBTI theory, each person has unique preferences for what they do on the given tasks.
Such as how they focus on it, how they decide, how they reach conclusions, and how they approach and respond
on it (Supadi et al., 2020; Wisnu Agung Laksono, 2020). Each of type has its own characteristic and uniqueness,
but it is also possible for each of them to share the same characteristic because of the same dichotomies they
have. In this study, the learners made up 8 from 16 personality types, there are ISTJ, INFJ, ISFP, INFP, ENFP,
ESTJ, ESFJ, and ENFJ. Based on the results, there are MBTI characteristics descriptions for each type. The first
type is ISTJ. The dominant function on ISTJ is their sensing ability which leads them to act realistic and
practical despite of the distraction from their surroundings. 1ISTJ types also tend to work steadily in many kinds
of environment. The second type is INFJ with intuition as their dominant ability. INFJ is the visionary which
lead them to be future oriented, they love to prepare and plan everything, specifically for their assignments or
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works. Next type is ISFP with feelings as their dominant ability. This type is very considerate towards others
feelings because of their sensitiveness and peaceful oriented, it leads them to create harmonious environment and
avoid disagreements (Majid, 2017; Supadi et al., 2020). Despite of their introverted dichotomy, ISFP tend to
follow their surroundings in learning or working on tasks. In accordance with ISFP, the INFP’s dominant ability
is feelings. Although ISFP and INFP have the same dominant ability, yet they have different treatments towards
others. If ISFP strive to create harmonious environment and try to avoid disagreements, the INFP tend to
withdraw themselves from chaotic or problematic situations. INFP loves to work or learn on the given task alone
in peaceful environment. The next type is ENFP with intuition as their dominant ability. As the extroverted with
dominant intuition, ENFP loves to work and learn in group and using their ability of influencing others that leads
them to be likely chosen as group leader. Next is ESTJ, this type has thinking as their dominant ability. ESTJ
loves to learn and work in groups with systematic way according to the procedures and plans. ESTJ tend to force
their idea towards others in order to complete their goals and stay in plan. The next type is ESFJ with feelings as
their dominant ability. In accordance with their extroverted dichotomy, this type loves to work and learn in
groups, follows every procedure, and avoid disagreement to create harmonious environment. The last type is
ENFJ with feelings as their dominant ability. In accordance with ENFP which loves to influencing others and
being a leader in a group, ENFJ tend to learn and work with others because of their catalyst’s characteristic.

The Frequently Used Aspect in Direct Strategies

There are two categories of learning strategies: direct and indirect, based on the results of the data
analysis of the learners' learning strategies. The cognitive strategy is the most prominent one in direct strategies
aspect and the second position from all strategies. Each aspect in direct strategies has its unique characteristic.
Cognitive strategy is the most important technique to acquire a new language and is typically the most common
strategy employed by language learners (Ali & Anwar, 2021; Vieira et al., 2019). This tactic tends to use
repetitive tasks and expression analysis to synthesize all of the new lessons that have been learnt. According to
the results, MBTI types such INFP, ISFP, ISTJ, ESTJ, ENFJ, and ESFJ are employing this strategy as their main
one in direct strategy (DeVries & Beck, 2020; Ma, L., Guo & Fang, 2021). Both INFPs and ISFPs fall under the
same category of dominant introversion, with INFPs having the capacity to acquire foreign languages and ISFPs
having the capacity to depend on their surroundings. ISTJ falls under the category of dominantly introverted
sensing and has a strong work ethic oriented. The next type is ESTJ, which among those with a predominance of
extraverted thinking has the highest level of confidence. Both ENFJ and ESFJ fall under the category of
dominant extraversion, however ENFJ is more likely to be academically successful while ESFJ is more likely to
be a college education major. According to their traits, this type tends to consistently use the same pattern of
cognitive methods.

From all the eight types, the cognitive strategies lie on the scale of ‘Sometimes’ and ‘Usually’ using it.
The strong indicator in cognitive strategies they used are practicing the skill of listening using English content in
social media, speaking skill with chatting with other English users, reading the English content materials for
pleasure and writing skill with using the daily English writing content in messages, notes or report.

The Frequently Used Aspect in Indirect Strategies

Metacognitive, affective, and social strategies are three further types of indirect strategies. If mental
processing was the focus of direct strategies, broad management of language learning is the main focus of
indirect strategies. According to the findings of data analysis, metacognitive strategies take precedence over all
other indirect strategies among learners with TOEFL scores above 500. Learners' self-control in navigating their
way through language learning constitutes a metacognitive approach (Chen, 2021; Han & Ellis, 2019).

The learners frequently employ learning strategies like centering, organizing, planning, and assessing.
Six MBTI types—INFJ, ISFP, ISTJ, ENFJ, ESTJ, and ESFJ—have metacognitive as their major indirect
strategy, according to the results of the data analysis. The percentage of students that use metacognitive
strategies varies between "Usually" and "Always or almost always." Strong indicators for this form of
metacognition include using English in a variety of media, paying closer attention to those who speak it so they
can comprehend more and advance their skills, and frequently evaluating on their accomplishments in learning
the language.

This strategy worked well for INFJ types, with good academic accomplishment and personality type
appearing to be the top results of educational research (Chu et al., 2017; Kamara & Dadhabai, 2022). Some
characteristics identified, such as being extremely dedicated to accomplishing their goals, thoughtful, and well-
organized, led to INFJs using metacognition as their dominant strategy. In contrast, the type such ENFP, which
prefers to experiment with new ideas rather sticking to the same routine, this strategy is not a good fit for them
because, according to data analysis result, this type uses social strategy as their primary indirect strategy.
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4. CONCLUSION

We may conclude that all of the students who successfully achieve a TOEFL score above 500 are the
high users of learning strategies based on the results and discussion presented above. When it comes to studying
the English language, each personality is distinctive in its own way. The metacognitive strategy, with a mean
score of 4.67 and the highest percentage on the scale of "Always or almost always," is the significant strategy
employed by the majority of learners. With a scale of "Usually" to "Always or almost always," this strategy is
most prevalent in INFJ, ISFP, ISTJ, ENFJ, ESTJ, and ESFJ types. The learners' personality types and learning
strategies are all having an impact on their result scores, most of the learners are using both direct and indirect
strategies. Each type tends to practice English for their daily activities using the right and suitable method that
match with their personality type. For example, the introverted learners love to do listening, reading, speaking,
and writing English using social media and other activities that are not require to work in groups. On the other
hand, the extroverted learners love to work and learning English using social activity that require a group of
people.

5. REFERENCES

Al-Ahdal, A. A. M. H., & Abduh, M. Y. M. (2021). English Writing Proficiency and Apprehensions Among
Saudi College Students: Facts and remedies. TESOL International Journal, 16(1), 34-56.
https://www.researchgate.net/profile/Mariam-

Abduh/publication/348327244 English_Writing_Proficiency_and_Apprehensions_Among_Saudi_Coll
ege_Students_Facts_and_remedies/links/5ff8371092851c13fef864e1/English-Writing-Proficiency-and-
Apprehensions-Among-Saudi-.

Al-Dail, H. K. (2019). Saudi EFL Students’ Personality Types and Their Language Learning Strategies. Journal
for the Study of English Linguistics, 7(1), 55-76. https://doi.org/10.5296/jsel.v6i1.14871.

Ali, B. J., & Anwar, G. (2021). Vocabulary Learning Strategies and Foreign Language Acquisition at Private
Schools. International Journal of English Literature and Social Sciences, 6(3), 163-173.
https://doi.org/10.22161/ijels.63.24.

Basar, S. (2020). Teacher Cognition in Grammar Teaching: A Case Study in a Turkish EFL Context.
International Journal of Modern Education Studies, 4(2), 57. https://doi.org/10.51383/ijonmes.2020.51

Cahyono, B. Y., & Rahayu, T. (2020). Efl students’ motivation in writing, writing proficiency, and gender.
Teflin Journal, 31(2), 162—180. https://doi.org/10.15639/teflinjournal.v31i2/162-180.

Chen, C. W. y. (2021). Composing print essays versus composing across modes: students’ multimodal choices
and overall preferences. Literacy, 55(1), 25-38. https://doi.org/10.1111/1it.12234.

Chu, J., Rittle-Johnson, B., & Fyfe, E. R. (2017). Diagrams benefit symbolic problem-solving. British Journal of
Educational Psychology, 87(2), 273-287. https://doi.org/10.1111/bjep.12149.

Creswell, J. W. (2013). Qualitative, Quantitative, and Mixed Methods Approaches: 4th edition. In
Organizational Research Methods (Vol. 6, Issue 3). https://doi.org/10.1007/s13398-014-0173-7.2.

DeVries, D., & Beck, T. (2020). Myers-Briggs Type Indicator Profile of Undergraduate Therapeutic Recreation
Students. Therapeutic Recreation Journal, 54(3). https://doi.org/10.18666/TRJ-2020-V54-13-9510.

Farug, Sabani, N., Sukarno, A., & Purwandari, E. (2021). Systematic Literature Review: Psychological Concepts
Of Learning In Handling Speaking Delay In Early Children. Jurnal Penelitian Humaniora, 23(1), 45—
54. https://doi.org/10.23917/humaniora.v23i1.19126.

Fuad, M., Efendi, A., & Muhammad, U. A. (2020). The use of pepaccur local wisdom for Indonesian literary
teaching materials. JPI (Jurnal Pendidikan Indonesia), 9(2), 213-223. https://doi.org/10.23887/jpi-
undiksha.v9i2.22779.

Gabillon, Z. (2020). Revisiting clil: background, pedagogy, and theoretical underpinnings. Contextes et
Didactiques, 15, 88-116. https://doi.org/10.4000/ced.1836.

Gilakjani, A. P., Sabouri, N. B., Pourhosein, A., & Branch, L. (2016). Learners’ Listening Comprehension
Difficulties in English Language Learning: A Literature Review. English Language Teaching, 9(6),
123-133. https://doi.org/10.5539/elt.vOn6p123.

Han, F., & Ellis. (2019). RA Identifying consistent patterns of quality learning discussions in blended learning.
The Internet and Higher Education, 40, 12-19,. https://doi.org/10.1016/j.iheduc.2018.09.002.

Hashim, H. U., Yunus, M. M., & Hashim, H. (2018). Language learning strategies used by adult learners of
teaching english as a second language (tesl). TESOL International Journal, 13(4), 39-48.
https://eric.ed.gov/?id=EJ1244116.

Kamara, S. S., & Dadhabai, S. (2022). Assessment Factors Influencing Students’ Academic Achievement.
Journal of Management Information & Decision Sciences, 25(1), 1-13.
https://search.ebscohost.com/login.aspx?direct=true&profile=ehost&scope=site&authtype=crawler&jrn

P-ISSN: 2614-1906 E-ISSN: 2614-1892 22



Alifia R. Parmadi?, Catur Kepirianto? (2023). Jurnal Pendidikan Bahasa Inggris Undiksha. Vol. 11(1) PP. 18-23

1=15247252&AN=154576612&h=ate4EgdNeUzun3NoY3nNYOtEgVjhF6fm3vOHYb3vIIcWV6K 3eW
Lgp48gK6Q1WS2PyhfKIS%2B1milUG7TfVCwZSQ%3D%3D&crl=c.

Kusrini, N. A. R., & Amalia, E. R. (2021). The Influence of Integration of Four Skills to the Performance of
Undergraduate Students on TOEFL Sample Test. SCHOLASTICA: Jurnal Pendidikan Dan
Kebudayaan, 2(1), 61-74. http://jurnal.stitnualhikmah.ac.id/index.php/scholastica/article/view/954.

Ma, L., Guo, H., & Fang, Y. (2021). Analysis of construction workers’ safety behavior based on Myers-Briggs
Type Indicator Personality Test in a bridge construction project. Journal of Construction Engineering
and Management, 147(1), 04020149. https://doi.org/10.1061/(ASCE)C0.1943-7862.0001958.

Majid, N. A. (2017). The importance of teachers’ interpersonal communication skills in enhancing the quality of
teaching and learning. World Applied Sciences Journal, 35(6), 924-929.
https://doi.org/10.5829/idosi.wasj.2017.924.929.

Manan, A., Fadhilah, M. A., Kamarullah, & Habiburrahim. (2020). Evaluating paper-based toefl preparation
program using the context, input, process, and product (Cipp) model. Studies in English Language and
Education, 7(2), 457-471. https://doi.org/10.24815/siele.v7i2.16467.

Marpaung, D, V., & Widyantoro, A. (2020). EFL learners’ big five personalities, language learning strategies,
and speaking skills. Indonesian Journal of EFL and Linguistics, 5(1), 73-96.
https://doi.org/10.21462/ijefl.v5i1.224.

Munzaki, D. F. (2018). Learning Strategy: ldentifying Strategy Used by Language Learners (For TOEFL,
IELTS, and Global English Learners). Didaktika, 18(2), 153-171.
https://doi.org/10.22373/jid.v18i2.3240.

Prasetya, R. E. (2021). Effectiveness of Teaching English for Specific Purposes in LMS Moodle: Lecturers’
Perspective.  Journal of English Language Teaching and Linguistics, 6(1), 93.
https://doi.org/10.21462/jeltl.v6i1.498.

Rahayu, N. (2019). Students’ Perceptions on the Application of Standardized English Language Proficiency Test
as Graduation Requirement in Tourism Higher Education in Indonesia (A Case Study at Trisakti School
of Tourism). Tourism Research Journal, 3(2), 153-166. https://doi.org/10.30647/trj.v3i2.60.

Rahman, I. F., Kamsinah, K., & Nur, N. A. (2021). The Analysis of Students’ Difficulties in Accomplishing
TOEFL  Minimum  Score as the Final Requirement. Eternal, 7(2), 359-373.
https://doi.org/10.24252/Eternal . \V72.2021.A9.

Setia, M. S. (2016). Methodology series module 3: Cross-sectional studies. Indian Journal of Dermatology,
61(3), 261. https://doi.org/10.4103/0019-5154.182410.

Shanks, J. D., lzumi, B., Sun, C., Martin, A., & Shanks, C. B. (2017). Teaching undergraduate students to
visualize and communicate Public Health data with infographics. Frontiers in Public Health, 5(NOV),
1-6. https://doi.org/10.3389/fpubh.2017.00315.

Supadi, Dewi, W., Zulaikha, S., -, N., & Soraya, E. (2020). Model Pengembangan Kompetensi Sosial dan
Kepribadian Guru Berbasis Myers Briggs Type Indicator/MBTI berbasis Tekonologi Informasi.
International Journal of Psychosocial Rehabilitation, 24(03), 2077-2082.
https://doi.org/10.37200/ijpr/v24i3/pr200954.

Supina. (2018). Four Basic Skills Proficiency Based on Students’ Perception in Hospitality & Tourism Study
Program, Bunda Mulia University. Journal of English Language and Culture, 8(2), 128-139.
https://doi.org/10.30813/jelc.v8i2.1097.

Syakur, A., & Sabat, Y. (2020). The Effectiveness of Coopertative Learning (STAD and PBL type) on E-
learning Sustainable Development in Higher Education. Journal of Development Research, 4(1), 53-61.
https://doi.org/10.28926/jdr.v4i1.98.

Vieira, E. A. O., Silveira, A. C. D., & Martins, R. X. (2019). Heuristic evaluation on usability of educational
games: A systematic review. Informatics in Education, 18(2), 427-442.
https://doi.org/10.15388/infedu.2019.20.

Wahyuni, S., & Umam, K. (2017). An Analysis on Writing Anxiety of Indonesian EFL. JEELS, 4(1), 105-128.
https://doi.org/https://doi.org/10.30762/jeels.v4i1.333.

Wisnu Agung Laksono, Y. A. (2020). Metode Myer Briggs Type Indicator (Mbti) Untuk Tes Kepribadian
Sebagai Media Pengembangan Diri. Joism: Jurnal of Information Mangement, 1(2), 6.
https://doi.org/10.24076/joism.2020v1i2.443.

Wong, Y. K. (2020). The Relationship Between Orthographic Awareness and Chinese Reading in Hong Kong’s
Young CSL Learners. ECNU Review of Education, 3(4), 678-693.
https://doi.org/10.1177/2096531120930485.

Yuliani, S., & Hartanto, D. (2022). Designing Digital Storytelling in English Online Learning. International
Journal of Educational Management and Innovation, 2(3), 309.
https://doi.org/10.12928/ijemi.v2i3.4139.

Indonesian EFL’s Learning Strategies and Personality
Types in Achieving TOEFL Score Above 500 23



