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A B S T R A K 

Teknologi merupakan hal yang sangat penting untuk mendukung proses 

pembelajaran. Penggunaannya membuat guru dan siswa lebih mudah diakses dalam 

proses pembelajaran dan menciptakan suasana yang menyenangkan di kelas, 

terutama di masa pandemi covid 19 ini. Secara praktis, meskipun teknologi 

berdampak positif pada pembelajaran, tidak semua guru memiliki keterampilan 

teknis yang memadai untuk mengoperasikan aplikasi pembelajaran daring. Oleh 

karena itu penelitian ini bertujuan untuk menganalisis dosen bahasa Inggris yang 

menggunakan teknologi untuk mengajar kelas online. Penelitian ini menggunakan 

penelitian kualitatif dengan desain naratif. Pengumpulan data penggunaan teknologi 

dalam kelas online yang melibatkan kesulitan dan solusinya dinarasikan 

berdasarkan pengalaman dua dosen Bahasa Inggris. Subyek penelitian ini adalah 

dua dosen bahasa Inggris yang mengeksplorasi pengalaman mereka menggunakan 

teknologi untuk mengajar kelas online selama situasi genting covid 19 ini. Semua 

data dianalisis secara tematis dengan menyusunnya berdasarkan pertanyaan 

wawancara. Temuan tersebut menyajikan kelebihan dan kekurangan teknologi 

dalam pembelajaran daring, serta cara mengatasi masalah penggunaan teknologi. 

 

 

A B S T R A C T 

Technology is an essential thing to support the learning process. Its use makes the teachers and students more accessible in the 

learning process and creates a pleasant atmosphere in the class, particularly during this covid 19 pandemic. Practically, even 

though technology positively impacts learning, not all teachers have sufficient technical skills to operate the learning 

application of online teaching. Therefore this study aims to analyze the english lecturers using technology for teaching online 

class. This study is using qualitative with narrative design research. Data collection of using technology in online classes 

involving difficulty and its solutions are narrated based on two English lecturer’s experience. The subjectof this study is two 

English lecturers in for exploring their experiences of using technology for teaching online class during this crucial situation 

of covid 19. All the data is analyzed thematically by organizing it based on the questions of interview. The findings present the 

strengths and the weaknesses of technology in online learning, and the way of overcoming the problem of using technology. 

This is an open access article under the CC BY-SA license. 
Copyright © 2023 by Author. Published by Universitas Pendidikan Ganesha. 

 

 

1. INTRODUCTION 

A pleasant learning activity is closely connected to technology. The lecturers are required modifying a 

learning proceess by adapting the learning system development (Almeida & Simoes, 2019; Cahyono & Rahayu, 

2020; Hardiyana, 2016). For this reason, they must master the technology. In addition previous study proved that 

the use of digital media and sophisticated applications are the effort and innovations of teacher applyng technology 

in learning (Cubukcu et al., 2020; Papadakis et al., 2020). Students will be more enthusiastic and interested to 

learn, particularly during a pandemic which requires learning and teaching activities to be carried out virtually or 

called online learning (Goeltz & Cuevas, 2021; Putra, 2021). 

Online learning assists lecturers to recognize and to use appropriate and advanced technology-based 

approaches on learning process. Thus, the lecturers possess excellent skill on teaching theoretically and practically. 

Online learning utilizes synchronous and asyncrhonous (Palupi, 2022; Pratiwi et al., 2021; Sipatu & Silitonga, 

2022). However, using those approaches should be accordanced to the need of pedagogical objective. Syncronous 
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is applied for presenting the material directly through the appropriate application (Çoban & Göksu, 2022; Perveen, 

2016), whereas the asynchronous is played since the lecturer deliver the materials indirectly through current 

application (Pambudi & Fauzi, 2022; Sari et al., 2022). Then the students replay the material later. The point is 

both of the approaches offer a different way of communication between lecturers and students,but the goal actually 

is similar. 

Furthermore previous studies prove that although the teaching and learning process is held remotely, 

lecturers and students are able to interact and communicate through synchronous and asynchronous tools (Cahyani 

et al., 2021; Lapitan et al., 2021; Setiadi et al., 2021). In this case,the creativity of the teacher, the students’ learning 

motivation and effort are essential point to support the output acquisition. On the synchronous approach, the 

lecturers and the students conduct a class in a real time from a separated spot (Ogbonna et al., 2019; Sipatu & 

Silitonga, 2022). The lecture is conducted by using some relevant tools, such as instant messaging, zoom meetings, 

google meet, video conference on whatsapp, facebook or other social media. Other studies proved the synchronous 

approach provides a space of interaction directly for lecturers and students (Elshami et al., 2021; Perveen, 2016). 

Hence, the lecturers control the students movements easily. 

However, in asynchronous classes they are not simultaneously interacting. This class runs on more 

relaxed schedule. Therefore, the students will be considerably flexible accessing the materials during different 

hours and from different locations. Email,google classroom,google form and edmodo are the apporpriate media 

that can be used by the lecturer on the asyncronous approach. Previous studies proved that since the lecturers apply 

a learning mode based on an asynchronous approach, students read the material longer and change the response 

before submitting an assignment to the lecturer (Islam et al., 2022; Lestari et al., 2021; Logan et al., 2020). 

Moreover, the students have extended time catching the point of materials and answering the questions.The point 

is, the asynchronous approach presents a wider range of motion for students. 

The American Council on Foreign Languages reported that technology is an important element in 

teaching. Therefore, teachers should be regarded technology by utilizing synchronous and asynchronous 

communication tools during the teaching and learning process. Online learning activitythe educator’s ability and 

their skill of using appropriate and inovatif digital media are important (Rizal et al., 2022; Singh. & Prasad Singh, 

2021; C. Williams & Beam, 2019). The fact is not all lecturers consider the online learning media easy to be used 

because they unpossess skill of using it as well the poor internet connection. Previous study reported that they who 

does not posses the good skill in using digital media will be more difficult delivering the materials (Castillo-Cuesta, 

2022; Kurniawati et al., 2018). Therefore, they should prepare everything needed. 

There are several researchs regards to the topic discuss. There are four important points of building 

presence in a video conference course: Higher presences is influenced by the teachers’ confidence and experience, 

teaching videoconference and face-to-face classes simultaneously led to challenges with developing presence; 

immediacy behaviors correlated with higher presence; and, students’ learning preference related to perceived 

teacher presence (U. J. Williams & Dries, 2022; Wu & Nian, 2021). Previous study proved that the learning based 

mobile technology and pedagogical innovation are not challenging for teachers (Lampropoulos et al., 2019; M. K. 

Williams et al., 2009). Instead, psychological anxiety, extended pedagogical roles,and learning flflexibility are the 

challenging issues.  

Here, the topic will be deeply explored based on the different design and number of participant. Narrative 

design is applied to interview two lecturers of English related to the technlogy in online class, their difficulty of 

teaching based the technolgy used and their solution to solve the problems faced. This research aims to analyze 

the english lecturers using technology for teaching online class. This research is expected provide an information 

and literature. 

 

2. METHOD 

This study is using qualitative with narrative design research (Ade‐Ojo et al., 2022). Data collection of 

using technology in online classes involving difficulty and its solutions are narrated based on two English lecturer’s 

experiences . The lecturers are chosen because they have five years of teaching experience and use technology in 

their online class activities. They were interviewed to gain the appropriate research topic data through Whatsapp 

chat. All the data is analyzed thematically by organizing it based on the questions of interview. The participant’s 

perception about applying technology in online learning, delivering the materials through email or offline chat 

such as Facebook chat, line chat or WhatsApp chat, explaining the materials through video conferences such as 

zoom meeting or google meet, the difficulty and the offered solution of using digital media in the online class. 

Furthermore, the data is read back carefully and given a current color as the initial codes from each interview. 

Moreover, the similar codes would be merged by developing themes for each round of interviews.  The process of 

data coding is show in Figure 1. 
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Figure 1. The Process of Coding 

 

3. RESULT AND DISCUSSION 

Result  

The two participants in this research narrated the experience of teaching online. They consider that 

technology is essential for supporting online teaching and learning. However, they also perceived that using 

technology in online teaching and learning is challenging. All the experience elaborated on those main points.  

 

The Strengths and Weaknesses of Technology in the Online Class 

Online learning provides different learning environments for the instructor and the student. One of them 

is about inserting technology for supporting online learning activities. According to the two lecturers who teach at 

a university in Banjarmasin, technology dramatically supports the online learning process because technology 

provides many tools and applications that make it easier for teachers and students to deliver materials and collect 

assignments. Email and Whatsapp are learning applications that can be used in online classes. The learning process 

through these applications do not require teachers and students to interact directly in the classroom to minimize 

connection problems, and students also have more free time to read and understand the material and do 

assignments. In online classes that require face-to-face learning activities, lecturers can use zoom meetings and 

google meet because these applications are equipped with a virtual whiteboard that assists the lecturers to explain 

the material and conducting discussions through the breakout room.  

  

The Solution of the Teaching Problem in Online Class 

Most teachers have similar teaching problems online through media digital and sophisticated applications. 

The teacher then tries to solve their problems by doing many things. According to the participants, to overcome 

their problems above, they apply the following points: related to the inability to operate digital media and 

sophisticated applications, the lecturers learn through tutorials available on the youtube platform, ask friends who 

have the expertise or who have experience using it, read the appropriate book use to gain knowledge about the use 

of these media and applications. As for the problem of internet interference, they discuss with students about media 

and learning applications that will be used and support online learning activities before starting learning. Regarding 

quota constraints and cellphone and laptop batteries, the lecturer regularly checks and replenishes quota supplies 

and cellphone/laptop batteries to anticipate power outages and suddenly running out of quota. 

Furthermore, to overcome the problem of premium packages on the zoom application, which is quite 

expensive, one of the lecturers tried to apply another alternative by teaching using Whatsapp group discussions. 

He sends material to students via Whatsapp group. Furthermore, students are invited to ask questions about 

something not understood in the material. However, if the lecturer must use the Zoom meeting application, he 

chooses to use the free account for 40 minutes. After that, the learning process is carried out through the WhatsApp 

group application. One of the data is showed in Table 1. 
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Participant 1 
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Table 1. The Data Interview 

How do you think about the difficulty of using digital media in online class? 

Participant 1: 

Of course there are difficulties or obstacles in using digital media in online learning, especially the first time 

online learning is carried out, I, as a lecturer who usually teaches face-to-face in class, certainly feel confused 

when suddenly learning activities have to be carried out online, from From my point of view as a lecturer there 

are several obstacles/difficulties that I can underline: 1) Selection of the right digital media so that it can be 

easily used by both sides, both teachers and students, 2) The operation of digital media itself, because previously 

it was not very accustomed to using digital media in learning activities so I still feel awkward in using digital 

media, especially video conferencing media, applications such as Zoom and Google Meet are something new 

for me, 3) Technical constraints, namely supporting constraints in operating digital media for learning activities 

such as constraints on internet quota availability, unstable internet network so that I was thrown out of the Zoom 

room and had to go back and forth and the problem of long-term power outages. 

Participant 2: 

I actually encounter many difficulties hen I first use zoom for online teaching learning process. At the time, 

zoom is something new  for many teachers and we are not familiar with it. So we have to learn how to operate 

it from the beginning. Another issue related to the difficulties is that I have to buy premium account for zoom 

if I want to have full access to all available tools in the application. For me it hard to do if I have to spend 

specific amount of money just for buying zoom premium account, even though in reality I have to do it. 

Main Theme : The Strenghts of using technology in online learning 

1. There are some lecturer who are not familiar with it. Thereforere, the can not operate it. 

2. The error connection of internet 

3. There lecturer should prepare much money for buying the premium zoom meeting account 

4. Power outages 

 

Digital media and sophisticated learning applications are technologies that really support learning 

activities, especially during a pandemic covid 19 that requires distance learning.  Through the use of technology, 

teachers and students can access all learning activities easily anytime and anywhere. For online learning activities 

that require face-to-face meetings to make it easier for lecturers to control students, video conferences such as 

zoom meetings and google meet are the appropriate applications. Meanwhile for learning activities that are not in 

real time lecturers and students can also use email, chat or message applications. 

Base on Table 1 show narrative research which interviewed two lecturers at an university in Banjarmasin 

was conducted to obtain information about their experience of using technology online learning and their skills in 

using it. According to them, both digital media and sophisticated learning applications are very helpful in the 

online learning activity. It means that technology has strong positive impact in education, especially in the process 

of teaching and learning : such as the flexibility of teaching and the convenience to deliver the materials to the 

students. However, the online learning process also cannot run effectively without sufficient internet support, 

complete infrastructure and adequate skills of using these applications. It means that, the technology also could 

not run perferctly and automatically without another support : sufficient internet and skills. In addition, the 

expensive zoom premium application that offers complete features in learning but has a certain time limit is also 

a problem for lecturers who are just starting a career as an educator, although this can be circumvented by 

combining the use of a free zoom account and whatsapp group discussion.  

 

Discussion 

Online learning platform also helps lecturers to control students directly through camera activation. Thus, 

the process of delivering and receiving the material run successfully. Previous study reported that synchronous e‐

learning such as video conferences and webinars could be a powerful tool in an online learning activity (Lapitan 

et al., 2021). It is flexible and allows the students and teacher to get greater accessibility. Here, the students and 

the teacher interact in real-time. The students can ask the teacher and give feedback at the time. 

Moreover, other study proved that the interaction between the pupil and the educators (distance learning) 

could occur synchronously via video-conferencing and online chats or emails, discussion boards, and other 

applications (Mpungose, 2021).  Furthermore, it is supported with study who reported that when the students 

receive the materials or participate in task-oriented activities in the context of online learning, they can interact 

through a variety of pedagogical tools and assignments such as audio and video presentations, individual or group 

projects, links to other resources, online chats and discussion forums (Wu & Nian, 2021). However, the online 

learning process will not be carried out effectively if the internet does not support it. Network disruption causes 

both lecturers and students to suddenly leave the zoom room and have to go back and forth to re-enter (Lubis & 



Vebrianti Umar1, Nasrullah2, Elsa Rosalina3, Rahma Pitria Ningsih4, Hidayah Nor5 (2023). Jurnal Pendidikan Bahasa Inggris Undiksha. Vol. 

11(1) PP. 97-103 

Do The English Lecturers Using Technology for Teaching Online Class?             101 

Dasopang, 2021; Onyema et al., 2020). Power outages also trigger problems in online learning. If the cellphone or 

laptop experiences a low battery, the learning activities will stop.  

In addition, the use of digital media or sophiscitaded in learning activities is a new thing for teachers, so 

they have difficulty operating them. Previous study proved that some teachers are not ready to teach through 

technology because they lack technical skills (Dzo’ul Milal et al., 2020). In addition, other study reported that 

online learning provides a challenge for the instructor who can not deliver the materials effectively because of 

their lack of operating digital teaching media (Ramadani & Xhaferi, 2020). Another problem was also expressed 

by one of the lecturers who objected to spending some money to buy a premium account  of zoom meeting to get 

full access or exclusive features that support the online learning process. 

The implication of this research is that lecturers can utilize technological tools to improve teaching quality 

and provide a more interactive learning experience for students. Another implication is that colleges and 

educational institutions can provide the necessary training and resources for lecturers to make effective use of 

technology in online teaching. The use of technology can enable more varied teaching, more effective monitoring 

of learning progress, and greater integration of learning resources. The implication is that students can experience 

more engaging and effective teaching through the use of technology.  

As the suggestion, it is important for the lecturer to provide another strategy for overcoming the internet 

connection problem in the teaching and learning process : Tryng to apply another application, such as google 

classroom or conducting blended learning, such as combining the two applications zoom meeting and whatsap 

(Teaching online through zoom meeting for 30 minutes – 1 hours, the next session is discussion through whatsap). 

Regarding the expensive Zoom Premium, lecturers can prepare its budget and then submit it to the campus 

authorities, as it falls under the facilities that need to be provided. 

 

4. CONCLUSION 

Base on the result of this study digital media and sophisticated learning applications are technologies that 

really support learning activities, especially during a pandemic covid 19 that requires distance learning. For online 

learning activities that require face-to-face meetings to make it easier for lecturers to control students, video 

conferences such as zoom meetings and google meet are the appropriate applications. 
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