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. ) Kesulitan dalam berbicara bahasa Inggris dengan lancar dan percaya diri menjadi salah
Avrticle history: satu keterampilan yang sulit dikuasai oleh para pelajar bahasa. Siswa dari budaya
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dengan gaya komunikasi atau harapan yang berbeda mungkin akan kesulitan untuk
beradaptasi dengan konvensi percakapan dalam bahasa Inggris. Pembelajaran berbasis
proyek telah menjadi pendekatan pedagogis yang populer dalam beberapa tahun terakhir.

Kata Kunci: Dengan memberikan siswa kesempatan untuk menerapkan pengetahuan mereka dalam
pembelajaran berbasis proyek; praktik, pembelajaran berbasis proyek dapat meningkatkan motivasi, kreativitas, dan
keterampilan berbicara; strategi keterampilan berpikir kritis siswa. Penelitian ini bertujuan untuk menganalisis penerapan
pembelajaran. pembelajaran berbasis proyek dalam meningkatkan keterlibatan dan hasil belajar siswa

dalam keterampilan berbicara. Penelitian ini menggunakan penelitian tindakan kelas,
mengumpulkan data kualitatif dan kuantitatif melalui tes berbicara, serta data kualitatif
melalui observasi, pre-test, dan post-test. Subjek dalam penelitian ini adalah tiga puluh
satu siswa dari sebuah sekolah menengah atas swasta. Hasil penelitian menunjukkan
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DOI: bahwa terdapat pengaruh positif yang signifikan dari pembelajaran berbasis proyek
https://doi.org/10.23887/jpbi.v12i terhadap kemampuan berbicara siswa, dengan rata-rata skor pasca-tes sebesar 84,70 dan
2.86587 selisih antara rata-rata skor siklus 1 dan siklus 2 sebesar 9,52, yang menunjukkan bahwa

terdapat pengaruh signifikan dari pembelajaran berbasis proyek terhadap hasil belajar
siswa, yang berarti bahwa terdapat korelasi positif antara penerapan pembelajaran
berbasis proyek dan peningkatan kinerja berbicara siswa. Hasil penelitian ini sangat
mendukung penggunaan pembelajaran berbasis proyek sebagai metode pengajaran yang
efektif untuk meningkatkan kemampuan berbicara siswa.

ABSTRACT

Difficulty in speaking English fluently and confidently is one of the skills that language learners find difficult to master.
Students from cultures with different communication styles or expectations may find it difficult to adapt to the conventions of
conversation in English. Project-based learning has become a popular pedagogical approach in recent years. By providing
students with opportunities to apply their knowledge in practice, project-based learning can improve students' motivation,
creativity, and critical thinking skills. This study aims to analyze the application of project-based learning in improving students’
engagement and learning outcomes in speaking skills. This study used classroom action research, collecting qualitative and
quantitative data through speaking tests, as well as qualitative data through observation, pre-test, and post-test. The subjects in
this study were thirty-one students from a private high school. The results showed that there was a significant positive effect
of project-based learning on students' speaking ability, with an average post-test score of 84.70 and a difference between the
average scores of cycle 1 and cycle 2 of 9.52, indicating that there was a significant effect of project-based learning on students'
learning outcomes, meaning that there was a positive correlation between the application of project-based learning and the
improvement of students' speaking performance. The results of this study strongly support the use of project-based learning as
an effective teaching method to improve students' speaking skills.

This is an open access article under the CC BY-SA license. ® @
Copyright © 2024 by Author. Published by Universitas Pendidikan Ganesha.

1. INTRODUCTION

Speaking skills are very important for learning English as a foreign language (EFL). These skills provide
learners with important opportunities to actively use the language, express themselves, and communicate
meaningfully with others. EFL learners who are proficient in speaking can communicate effectively in a variety
of real-world situations, including interactions with other people, in the workplace, and in academic settings
(Cohen et al., 2020; Dam et al., 2019). Speaking also helps build listening skills, as learners need to understand
spoken language in order to respond effectively. Furthermore, oral communication helps strengthen these skills,
as students use grammar, vocabulary, and pronunciation in their speech. Therefore, it is essential to prioritize
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speaking activities in EFL courses to provide students with the communication skills needed to thrive in today's
global society (Tai & Chen, 2020; Vartiainen et al., 2016).

Speaking at the higher education level aims to express emotions and ideas with the right words and with
confidence. At the higher education level, speaking means expressing emotions, ideas and opinions in a coherent
and logical way (Kumar & Nanda, 2019; Piotrowska et al., 2022). It also includes understanding conversations
and asking questions. Speaking skills are important for all kinds of professions, from architects to teachers. For
students, speaking is an important factor for success in English. Students also need to speak and communicate
opinions, arguments, questions and answers in a coherent and logical way, and understand conversations (Al
Mamun et al., 2022; Musliha & Revita, 2021). Speaking skills are important for everyone, regardless of their field
of study. Architects, engineers, business people, scientists, teachers and others all need it to actively participate in
the communication process and increase their knowledge. For students, speaking is an important skill to build and
develop, as it is one of the factors that determine success in English. Previous study supports this statement,
speaking is such a natural part of everyday life that we take it for granted, which implies that speaking is very
important for everyone (Marzal, 2024). Effective communication is a fundamental skill that students need to
develop throughout their academic and personal lives. Speaking is one of the most important ways of
communicating and requires a combination of fluency, grammar, pronunciation and vocabulary (Rahman, 2019;
Thaher, 2020).

Fluency refers to the ability to speak smoothly and naturally, without excessive pauses or hesitations.
Fluency involves the ability to speak at a comfortable pace and with minimal effort. To improve speaking skills,
students can practice speaking regularly, have conversations with native speakers or fellow students, and use
shadowing techniques, namely, imitating the speech of role model speakers (Al Mamun et al., 2022; Cohen et al.,
2020). In addition, reading and reciting texts aloud can help students develop a sense of rhythm and fluency in
speaking. Grammar is the rules that determine the structure of language. Grammar includes aspects such as
sentence formation, verb tenses, and word order (Cerezo et al., 2016; Dewi & Huda, 2020). Accurate grammar is
essential for clear and effective communication. Students can improve their grammatical skills by learning
grammar rules, practicing sentence structure, and using grammar correction tools.

Additionally, participating in a language exchange program or taking a grammar course can provide
targeted instruction and feedback. Pronunciation, good pronunciation is very important for understanding and
being understood. Students can improve their pronunciation by listening to native speakers, practicing sounds and
intonation, and using pronunciation training apps or websites (Hudson & Nguyen, 2009; Kim et al., 2021).
Improving students’ speaking skills requires a holistic approach that addresses all four aspects: fluency, grammar,
pronunciation, and vocabulary. By prioritizing speaking skills and using a variety of teaching methods and
resources, teachers can enable foreign language learners to become proficient speakers so that they can
communicate effectively and confidently in different situations. Teachers must prepare students to speak English
not only in the classroom but also in real-life situations (Nursafira, 2020; Pratama, 2017). The reason for this is
that a person's ability to speak affects a student's first impression. A person who speaks English fluently and
comprehensively will make a better first impression than someone who lacks speaking skills. Therefore, it is very
important for teachers to transform the classroom into an authentic learning environment (Made et al., 2022;
Yilmaz, 2017).

However, many students struggle to speak English fluently and confidently. English remains one of the
most difficult skills for language learners to master (Akdamar et al., 2021; Namaziandost et al., 2019). Students
from cultures with different communication styles or different expectations may find it difficult Adapting to the
conventions of English conversation suggests that although English is widely spoken, many students find it
difficult to speak fluently and confidently about the culture and the gradual development of fluency (Obonyo,
2022; Yang, 2022). In the preliminary research for this study, it was observed that students in speaking classes
were mostly taught teacher-centered methods. In addition, students showed a lack of enthusiasm and commitment
to the learning process. This approach, where the teacher dominates the class and students only listen and respond,
may lead to a lack of commitment, enthusiasm and ultimately effective learning of the students (Dudu &
Vhurumuku, 2012; Namaziandost et al., 2019). Based on this, the researcher decided to conduct this study to
identify and overcome existing problems in speaking so that students are expected to improve their English
speaking skills through project-based learning (Koesoemadinata, 2022; Mohamadi, 2018).

Project-based learning has become a popular pedagogical approach in recent years. This approach
provides an innovative way to actively engage students in the learning process. By giving students the opportunity
to apply their knowledge in practice, project-based learning can increase students’ motivation, creativity, and
critical thinking skills (Hussin et al., 2019; Khan & Vuopala, 2019). Show that students’ speaking skills improved
significantly in various aspects, including grammar, vocabulary, pronunciation, fluency, and confidence. This
increase was associated with a range of speaking activities implemented in this study, such as group discussions,
interviews, voice recordings, and oral presentations (Basyoni et al., 2020; Yilmaz, 2017). By using this method,
students can increase their knowledge and motivation in learning, have effective problem-solving skills, learn
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independently, and be effective in collaboration skills (Diana et al., 2023; Mee Mee et al., 2020). In this method,
students design projects and plan what to do. That is, students try to create a concept for their project and organize
different steps about what they are going to do (Shebastian et al., 2020; Usher & Barak, 2020). Project-based
learning is a learning model that provides students with the opportunity to actively participate in creating projects
in groups or individual work to improve English language proficiency, especially speaking proficiency
(Lampropoulos et al., 2019; Yilmaz, 2017). This study offers a new perspective on how Project-Based Learning
(PBL), which is commonly applied to improve problem-solving and collaboration skills, can be directly focused
on developing students’ self-confidence and communication skills. This study aims to analyze the application of
project-based learning in increasing students’ engagement and learning outcomes in speaking proficiency.

2. METHOD

This study uses a Classroom Action Research design with the method. Classroom Action Research is a
research conducted by teachers in their own classrooms through self-reflection, with the aim of improving their
teaching performance so that students’ learning outcomes increase (Kemmis et al., 2014). The essence of CAR
lies in acting in reasonable situations to solve practical learning problems. CAR starts from practical problems that
teachers/candidates face in the classroom. The subjects of this study were 31 students from one of the Private
Senior high schools in Tabanan. Researchers used a purposive sampling technique to select participants based on
certain characteristics or criteria, because they still had problems with speaking. Therefore, this study was
conducted on a total of 31 students. The data in this study were collected at each stage of the classroom action
research cycle, with the form of data depending on the stage or circumstances in which the research takes place.

There are two types of data collected in this study. The first and primary data are quantitative data in the
form of scores collected through pre- and post-tests. The first is a pre-test (a test conducted before the treatment
to determine the student's scores) and the second is a post-test (evaluation test after teaching through project-based
learning to determine the student's progress). This test measures whether students improve their speaking skills
after taking project-based teaching. The second instrument used in this study was observation and interviews to
gain an in-depth understanding of students' responses to using project-based learning in speaking.

Data analysis methods are one of the important things for obtaining research results. Researchers collect
data through testing and observation and then analyze it to get objective results. Qualitative data are obtained from
observation data. Qualitative data were analyzed using descriptive analysis. Data were collected from the
beginning to the end of the study, described in written form, including the results of observations of student
activities, problems that occurred and curricula implemented in CAR. Quantitative data: to analyze the data, the
mean, median, mode, standard deviation, and standard error of students' scores on the pre- and post-test scores
were calculated..Researchers use this speaking test to assess students' speaking skills by describing something,
paying attention to vocabulary, grammar, pronunciation, fluency, and comprehension (Suryani & Argawati, 2018).

3. RESULT AND DISCUSSION

Result

In collecting the data, the researchers applied three kinds of instruments, those were; pre-test and post-
test. To find out, pre- and post-tests were conducted student results on speaking skills before and after
implementation project-based learning as a teaching method. In this research the process begins planning, prepare
curricula, materials and media that will be used in the teaching and learning process in the action phase. In addition,
the researcher has made an observation sheet containing a list of students' names and a list of students' activities
to observe students' activities during the teaching and learning process. Acting, Cycle 1 took place in 2 meetings,
namely action meeting 1 and post-test meeting 1. The first meeting, began with prayer, greetings, checking
attendance and asking about the status of the students.

The researchers acted as teacher and the staff as observers, and acted as follows: The researcher explains
the material, ask students to form pairs, explain in the procedure of project-based learning, offering the instructions
for making presentations, ask students to create presentation of the procedural text,and students draw conclusions
about the lesson and the researcher provides information that a test will take place at the next meeting. The
researcher closed the meeting. During the second meeting, after completing the procedural text project assignment,
the students were evaluated by presenting the results of their work. In the observe researchers ensure this material
about procedure text. In this project, researchers integrated speaking activities that reinforced the use of procedural
texts.

That student participates in role-playing scenarios in which they act as experts and explain their
procedural texts to others. They also participate in discussions about the effectiveness of their project presentations,
reflection, at the end of cycle I, based on results the usage project-based learning can improve students' skills
speaking skills. However, the number of students who passed the Minimum Results Criteria (KKM) was only
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11student. In addition, the students' activity also increased from the first meeting (pre-test) to the second meeting
(post-test) in cycle 1.

Although it did not meet the success indicators, there was an increase in the students' ability score. to
arrange words and learning activities from the first meeting to the next meeting in both cycles. It can be concluded
that the first cycle was not successful because the success indicators were not met and researchers need to revise
the teaching and learning process in the next cycle. Therefore, this research will be continued in the next cycle.
Cycle 11, based on the failed results of cycle I, it is necessary at this stage to re-run cycle 11 to correct the deficiencies
in cycle I. The stages of cycle |1 are as follows. Planning, based on the activities from Cycle I, the process in Cycle
11 focused on the problems from Cycle I.

There were still several weaknesses in Cycle I, such as students who lacked focus while following lessons
and students who had difficulty understanding the presented material. Researchers plan the material. Researchers
prepare curricula and materials and provide students with opportunities to transfer the presented material. By using
project-based learning, researchers try to improve students' speaking skills and | hope this will help students
improve' interested in learning English. Action in Cycle Il consists of two meetings, one meeting for action and
one meeting for the post-test. The first meeting, This meeting was opened with prayer, greetings and a request for
the students to do the same conditions and checking the attendance list.

During this meeting, the researcher provided real objects that were more interesting in the teaching and
learning process. During the teaching and learning process.second meeting used for post-test 2 at the end of cycle
11 for 2x40 minutes. Researchers gave students post-tests. Observe, this step the researcher transfers the material
using projects for students. Four indicators are also used in the learning process to determine students' capabilities
based on the results of the observation sheet in cycle 11, the researcher showed that the learning process in cycle 1l
went well. Reflection,the results of cycle Il show that most students pay attention and can receive the material
more clearly. The test results showed that students made good progress in this phase. They improve their
understanding of the material, create procedural text significantly and improved speaking skills which is proven
by successfully completing the post-test.

In each cycle of this study, pre- and post-tests were conducted the study. This study aims to determine
the effectiveness of project-based learning in improving students' speaking skills. Research success is measured
by the percentage of students who achieve a passing score of 60 or more. Pre-cycle. The results showed that the
students' speaking skills were very low, with an average score of 63.38. However, after implementing Project-
Based Learning in cycle 1, the average score increased significantly to 75.19. This increase shows that project-
based learning is effective in improving students' speaking skills. In cycle 2, the average score increased again to
84.70, indicating continued improvement in speaking skills. The difference of 9.52 between the average scores of
cycle 1 and cycle 2 shows the significant impact of project-based learning on student learning.

This study, the result is a strong advocate of using project-based learning as an effective teaching method
to improve students' speaking skills. Data analysis consistently shows a positive correlation between the
implementation of project-based learning and improved student speaking performance. The mean score of pre-
cycle, cycle 1 and cycle 2 is show in Table 1.

Table 1. The Mean Score of Pre-Cycle, Cycle 1 and Cycle 2

Pre- Cycle Cycle 1 Cycle 2
Mean Score 63.38 75.19 84.70

Discussion

Project-based learning is a strategy to improve students’ speaking skills. By combining these approaches,
teachers can create a dynamic and engaging learning environment that encourages language development and
confidence. The importance of speaking in language education is emphasized by the fact that it is the most
important skill for teachers to teach (Winatha & Abubakar, 2018; Yaacob & Lubis, 2022). In today’s society,
public speaking is highly valued as an important talent for academic, career, and personal success (Driver &
Powell, 2017; Hidayati & Hidayah, 2020). One of the most important benefits of project-based learning is its
ability to increase students’ motivation.

The students are involved in projects that they find interesting and relevant, they tend to be more engaged
and motivated to learn. This increased motivation can lead to better speaking performance, as students are more
willing to practice and take risks. The project-based learning process moves toward the desired goal (Ibrahem &
Alamro, 2020; Rand & Morrow, 2021). Students tend to practice more to produce the best work, as they seek the
best results. But also the project creation process is carefully thought out. The procedures and end results help
students to become more proficient speakers. In order for students to balance these two, adequate guidance and
help from the teacher is essential (Slough & Milam, 2013; Vartiainen et al., 2016). In this study, project-based
learning presentations are used to increase students' motivation in learning. Increasing students' motivation,
interest, intensity and attitude during the learning process are indicators. The given text discusses a study that
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aimed to investigate the effectiveness of project-based learning in improving students' speaking skills (Mustapha
et al., 2020; Winatha et al., 2018). The researchers used pre- and post-tests to collect data on students' speaking
skills before and after the implementation of Project Based Learning.

The research results showed that there was a significant increase in students' speaking ability after
participating in Project Based Learning activities. Mean score on posttest 84.70 is significantly higher than the
pre-test of 75.19, indicating that Project Based Learning is effective in improving students’ language proficiency
(Mutakinati et al., 2018; Ummah et al., 2019). The importance of speaking skills in language teaching and the
benefits of project based learning in improving these skills. One of the most important benefits of Project Based
Learning is its ability to increase students’ motivation, which can lead to better speaking performance (Fatimah &
Santiana, 2017; Udayani et al., 2022).

This discussion also highlights the importance of teacher guidance and support in ensuring the success of
project based learning projects. This study provides evidence that Project Based Learning can be a valuable tool
for improving students’ speaking skills. By combining Project Based Learning with other effective teaching
strategies, teachers can create a dynamic and engaging learning environment that promotes language development
and confidence.

4. CONCLUSION

The results from research indicates that learning is project-based is a valuable tool for improving language
skills and promoting a more engaging and effective learning environment. Letter students who participate project-
based learning activities showed a significant improvement in their speaking skills as evidenced by a higher mean
score on the post-test compared to the pre-test Project-based learning. Assignments require students to think
critically and solve problems, allowing them to develop valuable cognitive skills. Working on projects gives
students the opportunity to practice their communication and collaboration skills. It can be concluded that Project-
based Learning is a promising approach to improving students' speaking skills and creating a more interesting and
effective language learning environment. For more researchers long-term effects of Project-based learning about
speaking skills can be done to track student progress over time. By continuing to do research and Project-based
learning teachers can provide students with the opportunities and support they need to develop speaking skills and
become successful language learners.
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