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Penelitian ini berangkat dari pengalaman peneliti sebagai guru sukarela di sekolah
terpencil dimana siswa menghadapi hambatan dalam belajar bahasa Inggris karena
kurangnya motivasi dan fasilitas pendukung yang kemudian berdampak pada
kinerja bahasa Inggris mereka. Oleh karena itu, tujuan penelitian ini yaitu
menganalisis kepercayaan dalam belajar bahasa Inggris. Penelitian ini
menggunakan metode kuantitatif dengan desain survei dengan menggunakan
kuesioner Horwitz's Beliefs About Language Learning Inventory sebagai instrumen
penelitian. Populasi pada penelitian ini berjumlah 136 siswa. Instrument yang
digunakan untuk mengumpulkan data yaitu kuesioner. Teknik yang digunakan untuk
menganalisis data penelitian yaitu analisis kualitatif dan kuantitatif. Temuan
menunjukkan bahwa siswa mendukung berbagai keyakinan tentang pembelajaran
bahasa Inggris. Keyakinan yang paling umum dipegang oleh siswa adalah motivasi

Beliefs dan harapan. Siswa memiliki keyakinan yang baik dalam motivasi dan harapan
(72,35%) karena mereka sadar memiliki pendidikan yang lebih baik dan karir kerja

DO . _ di masa depan dapat dicapai melalui kemampuan bahasa Inggris yang baik. Dapat

?fg'l/é%);do"0rg/10'23887/1pb"Vg disimpulkan bahwa siswa memiliki motivasi yang baik dalam belajar bahasa Inggris
karena mereka menganggapnya akan berguna untuk pekerjaan impian mereka di
masa depan.

ABSTRACT

This study departs from the researcher's experience as a volunteer teacher in a school where students face obstacles in
learning English due to a lack of motivation and supporting facilities that impact their English performance. Therefore, the
purpose of this study is to analyze beliefs in learning English. This study uses a quantitative method with a survey design
using Horwitz's Beliefs About Language Learning Inventory questionnaire as a research instrument. The population in this
study found 136 students. The instrument used to collect data is a questionnaire. The technique used to analyze the research
data is qualitative and quantitative analysis. The findings show that students support various beliefs about learning English.
The most common beliefs held by students are motivation and expectations. Students have reasonable confidence in
motivation and hope (72.35%) because they have a better education, and a future career can be achieved through good
English skills. It can be said that students have good motivation to learn English because they think it will be helpful for their

dream job in the future.
This is an open access article under the CC BY-SA license. ® @
Copyright © 2021 by Author. Published by Universitas Pendidikan Ganesha.

1. INTRODUCTION

Starting in the middle 1980s, learners’ beliefs have become the attention of researchers and have
become a hot topic to discuss. The efforts made by researchers to show the importance of beliefs in language
learning have begun since the assumption that success in language learning depends less on materials or
linguistic analysis, but it relies more on what the individuals have in mind about the language itself. Language
educators have realized that learners hold some complex beliefs about learning a language such as beliefs about
the best way to learn a language and beliefs about the pros and cons of the language tasks (Szécs, 2017).

Innumerable studies have been carried out to discover the differences between successful language
learners and unsuccessful ones (Cekaite, 2017; Mahalingam & Yunus, 2017). Since the 1970s, language
researchers continue the search for good language learners in two areas. The first interest is in language learners’
strategies concerning any action taken by the learners to make learning easier, faster, more effective, and more
enjoyable (Ang et al., 2017). The second one is that language learners’ beliefs related to any preconceived ideas,
views, and opinions that they have about language learning (Al-Malki & Zahid Javid, 2018).

Beliefs are the base concept that individuals have in defining and understanding the world and
themselves (Kivunja & Kuyini, 2017). They are developed whether consciously or unconsciously by various
variables such as learners’ cultural background (Pourkalhor & Esfandiari, 2017; Sharif Matthews & Lopez,
2019), pedagogical situation (He et al., 2017; Mellom et al., 2018), or previous learning experiences (Fryer et al.,
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2019; Mitchell et al., 2017). Moreover, researchers believe that language learners come to the classroom
bringing their various beliefs about the language itself (Kalaja et al., 2017; Mellom et al., 2018).

Furthermore, learners’ beliefs will affect not only their attempts in learning a language but also their
methods and strategies used to achieve the proficiency level of the target language. For example, positive beliefs
ease learners to resolve issues and keep their motivation, while negative beliefs tend to diminish their motivation
(LaForce et al., 2017). Besides, to provide more evidence that beliefs have a major influence on learners’
achievement, many studies report that learners who hold positive beliefs about language learning acquire higher
proficiency levels compare to those who do not have (Jaekel et al., 2017; Saito et al., 2018). Moreover, many
studies prove that beliefs can influence the learning process which may either help or hinder the success of
language acquisition itself (Huang et al., 2020; Jennifer & Park, 2015; Mueller & Dunlosky, 2017; O’Keefe et
al., 2021). For example, if studying a language is considered important or interesting, students will reveal a
higher degree of motivation and thus their mastery of the language will increase (Lasagabaster, 2017).

In Indonesia, the differences between schools in rural and urban areas have become a major problem in
the educational realm regarding facilities and teachers. Schools in a city or urban area have sufficient facilities
for English learning and have more competent teachers than schools in a rural area. Therefore, students in the
urban area learn English comfortably supported by good facilities for English learning and skilled teachers. In
contrast, students in a rural area must deal with an inferior learning environment due to limited facilities for
English learning and a lack of English teachers (Rahmat & Akbar, 2019). In this inferior environment, students
might have formed some mistaken beliefs about English learning (Aini, 2020; Anam & Stracke, 2020; Khotimah
et al., 2019; Setianengsih et al., 2017). For instance, they might believe that learning English is all about
grammar and vocabulary as they always deal with in their classroom (Sulistiyo, 2018). Their cultural
backgrounds such as gender and age also influence the beliefs, they hold such as when they believe males are
better at English learning than females or vice versa (Zein et al., 2020).

To be more specific, based on the researcher experienced as a voluntary teacher in the Teunom district
of Aceh Jaya Regency, students have been facing barriers in learning English as they lack motivation and
supporting facilities such as teacher and language laboratory which then impact their English performance. Also,
it is proved by their unwillingness to communicate in English even in the classroom. It is the opposite to students
in urban areas such as in Banda Aceh where students are quite comfortable speaking English and good in any
other English skills such as writing and reading. Therefore, the researchers were motivated to conduct this
research to find out their holding beliefs about English learning. It is vital since beliefs are the primary aspect of
learning, which then can shape students’ motivation, self-efficacy, and strategies chosen in learning English
which then can lead them to be good language learners and autonomous learners as suggested by Torres and
Alieto (2019). Moreover, this research focuses on finding rural students’ beliefs about English learning at three
remote junior high schools located in the Teunom district of Aceh Jaya regency. Therefore, this study aims to
analyze information about confidence in learning English.

2. METHOD

The study was conducted in three different junior high schools in the Teunom district of Aceh Jaya
regency. As a result, 136 students were given a questionnaire during the class session. The beliefs about
Language Learning Inventory (BALLI) questionnaire developed by Horwitz (1988) was used in this research.
The original BALLI is on a 5-point Likert scale consisting of 34 items. The BALLI is used as an instrument to
identify students’ language learning beliefs in five areas: foreign language aptitude, the difficulty of language
learning, the nature of language learning, learning and communication strategies, and motivation and
expectation.

In this study, however, the BALLI was modified and translated into Indonesian to get accurate
information about the students’ beliefs in language learning. In addition, the number of BALLI items was also
modified to be 25 items, in which each category had 5 items. The data elicited from students’ responses to each
item of the BALLI was checked for validation carefully. Then, the data were categorized to be inputted into the
computer and analyzed quantitatively using Microsoft Office Excel 2013.

3. RESULT AND DISCUSSION

Result

The questions about the characteristics of good English language learners show interesting results. The
students overwhelmingly agreed (83.09%) with the statement that children are better in English learning than
adults. In contrast, students reported their disagreement with the statement “women are better than men at
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learning English” with up to 65.44%. Similarly, 69.85% of students felt disagree with the notion of good
students in science are not good at learning English.

Table 1. Beliefs about Foreign Language Aptitude

Item Statement Agree Undecided Disagree
(%) (%) (%)

1 It is easier for chlldreq (12 — 18 yrs.) than adults (18 83.09 11.03 588
-21 yrs.) to learn English.

2 Somg people have a special ability for learning 75.00 16.18 8.82
English.

3 I have aptitude for learning English. 30.15 48.53 21.32

4 People who are good at mathematlcs or science are  ;; ¢ 18.38 69.85
not good at learning English.

5 Women are better than men at learning English. 17.65 16.91 65.44

Total 43.53 2221 34.26

Regarding the special ability needed in learning English, 75% of students agreed with the statement
“some people have a special ability for learning English”. When it comes to their aptitude for learning English,
the result showed a slight difference between those who agreed and disagreed, only 30.15% of students agreed to
the statement “I have an aptitude for learning English” compared to 21.32% of those who disagreed.

Most students surveyed believed that English is in a medium level of difficulty. Regarding the time
required for learning English, surprisingly, the students disagreed with item number 8. It indicates that if
someone wants to speak English fluently, s/he must spend more than one hour a day learning English. However,
they were very optimistic in their prognosis to their fluency as language learners. It is proved by their responses
with up to 53.68% who agreed with the idea of “I believe that I will ultimately learn to speak English very well”.

Focusing on the difficulty of particular English skills, most students felt that speaking English is easier
than understanding it were 55.15% of them accepted the notion “it is easier to speak than understand English”.
Similarly, they also came to an agreement that reading and writing English are easier than speaking and
understand it (47.79%). In another word, most of the students believed that understanding English spoken is the
most difficult compared to other skills such as reading and writing.

Table 2. Beliefs about the Nature of Language Learning

Item Statement Agree Undecided Disagree
(%) (%) (%)

11 It is best to learn English in an English-speaking 44.12 18.38 3750
country.

12 The most important part of learning English is
learning vocabulary words. 76.47 16.91 6.62

13 The _most important part of learning English is 7574 1765 6.62
learning grammar.

14 Learnmg Engllsh is different than learning other 6912 25 00 588
academic subjects.

15 The _most important part of Iearnmg English is 60.29 25 74 13.97
learning how to translate from my native language.

Total 65.14 20.74 14.12

The idea of learning English is better in English-speaking country had slightly different in response,
where 44.12% of student felt that it is better to learn English in English-speaking country in comparison to
37.50% students those who felt disagree.

Regarding the language learning task, it shows that the respondents of this study agreed with the
statement that learning English is a matter of translating from their native language, learning grammar, and
learning vocabulary. The reports show that 76. 47% and 75.74% of respondents believed that learning
vocabulary and grammar is very important. In addition, 60.29% of students felt that learning English is about
how to translate from their native language.
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When it comes to the question about whether learning English is different than learning other academic
subjects, 69.12% of surveyed students put their agreement to the item “learning English is different than learning
other academic subjects”.

Table 3. Beliefs about Learning and Communication Strategies

Item Statement Agree Undecided Disagree
(%) (%) (%)

16 It is important to repeat and practice a lot. 87.50 9.56 2.94

17 It is important to practice with tape recorder, 5588 27.94 16.18
smartphone, or computer.

18 I feel timid speaking English with other people. 77.94 14.71 7.35

19 You. shouldn’t say anything in English until you can 27.94 24.96 4779
say it correctly.

20 It’s t_)kay to guess if you don’t know a word in 55 15 25,74 19.12
English.

Total 60.88 20.44 18.68

Referring to the given responses, traditional learning strategies are still endorsed by the students in this
study which 87.50% of them believed that repeating and practicing a lot is very important. Moreover, students of
this study also agreed with the statement “it is important to practice with a tape recorder, smartphone or
computer” with 55.88% of responses. Similarly, the students also agreed (55.15%) with the statement “it is okay
to guess if you don’t know a word in English”.

Concerning communication strategies, many students (77.94%) felt shy to speak with other people
using the English language. However, many surveyed students disagreed with the statement “you shouldn’t say
anything in English until you can say it correctly” with up to 47.79% responses. About the motivation of
studying English, the students reported that 80.15% of them felt that it is very important because people in their
country consider English is an important language to be learned. Similarly, almost half of the surveyed students
(48.53 %) believe that by learning English they would have a chance to know native speakers of English better.
Interestingly, almost all the students overwhelmingly were motivated in learning to speak English well with the
responses up to 94.12%.

Focusing on students’ expectations of learning English, 64.71% of them looked forward to having
friends from English-speaking countries. In addition, most students believed that they would have a bright future
regarding job opportunities if they were good at English. It was about 74.26% of them agreed with the statement
“If I learn English very well, I will have better opportunities for a good job”.

Discussion

This study found that beliefs about motivation and expectations are the most common beliefs students
hold followed by beliefs about the nature of language learning, beliefs about learning and communication
strategies, beliefs about foreign language aptitude, and beliefs about the difficulty of language learning beliefs.
Motivation and expectation appear to be the most common beliefs possessed by rural junior high schools
students in Teunom. This finding comes in line with the finding of earlier research who also found motivation
and expectation as the most common beliefs held by the students in their research (O’Keefe et al., 2021; Torres
& Alieto, 2019). In addition, motivation and expectation is the primary factor in language learning and because
of that learning should be enjoyable.

In general, the students in this survey are highly motivated in learning to speak English. They rely on
their assumption that Indonesian or Acehnese in specific feel that being able to speak English well is quite
important. The logical reason for the importance of having English skills is related to better job opportunities in
the future. Undeniably, almost all job vacancies in Indonesia put English skill as one of the skills that job
applicants must have (Majid et al., 2012; Mohammadi et al., 2020). Also, as a standard medium of
communication, good proficiency in English is required to face the challenge of global economic development.
Besides, the Indonesian government also put English as a must requirement for higher study (Liu et al., 2021;
Masrur et al., 2020).

Furthermore, the high students’ motivation in the current study is also influenced by their willingness to
interact with English speakers, so that they will get a chance to befriend such English native speakers (Fu et al.,
2019; Karaca & Uysal, 2021). It may also indicate that their interactions with English native speakers will make
them easily improve their English, especially in communication skills. The second common belief held by
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students in this study is beliefs about the nature of language learning. The nature of language learning was found
as the second common belief held by Korean middle school students (Jennifer & Park, 2015).

In the current study, most participants believe that grammar and vocabulary are crucial in learning
English. It is perhaps derived from their experiences as language learners where they take part in it (Mitchell et
al., 2017; Thoyyibah et al., 2019). whereas teachers tend to believe learning a language is more about "focus on
forms" than "focus on meanings". Additionally, the teaching strategies employed by a teacher in the classroom
are also able to inculcate a thought into students’ belief system directly or indirectly (Pourkalhor & Esfandiari,
2017; Szbces, 2017). Unsuccessful language learners tend to possess unrealistic beliefs about English learning
such as they accept as true that English is difficult and they value translation in English learning as the most
important (Kalaja et al., 2017).

In addition to the mistaken beliefs, more than seventy-five percent of students in this study believe that
some people are gifted for learning English. Yet, when they are asked whether or not they are good at learning
English only thirty percent of them agree that they have language learning ability. Having a slight difference in
percentage with the second common mistaken beliefs, beliefs about learning and communication strategies
comes as the third common beliefs held by students in this study. The students highly agreed with some aspects
of this belief category such as repetition and practice are vital in learning English. Additionally, the findings of
this study show that most students feel shy to practice their English with other people. It is, however, contradicts
their motivation of learning to speak English well. A rationale reason for this contradiction is the environment,
where vernacular still become the most accepted language to communicate even in the school environment.
Previous findings studied the beliefs of Korean high school students using the Horwitz inventory questionnaire.
In their findings, motivation and expectations were also found to be the most common beliefs (Jennifer & Park,
2015). As a result of this study, it found that junior high school students in the Teunom district hold good
motivation in learning English since they consider it will be useful for their dream job in the future.

4. CONCLUSION

Senior high school students in the Teunom district endorsed a variety of beliefs about English learning.
They had good beliefs in motivation and expectations (72.35%) since they were aware of having better education
and a job career in the future can be achieved through good English skills. Regarding the way to approach the
learning, the students believed that the best way to learn English was through learning its linguistic elements and
vocabulary. Also, the students believed that repetition was the best way to learn English. In another word, the
students in this survey still preferred to use a conventional way of learning English such as learning grammar,
memorizing, and repetition. In addition, some students of the study also held mistaken and complicated beliefs
about learning. Also, they had good motivation in learning English, while on the other hand they also felt timid
to practice their English that would be an example of complicated beliefs.
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