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Abstract

This study aimed to analyze the perceptions and implementation of Pedagogical Content Knowledge
(PCK) of teaching English to young learners by English primary teachers and analyze the consistency
between the perceptions and implementation. This study used an embedded mixed method design
with qualitative dominant. The sample subjects were 3 English teachers from different schools. The
samples and schools were determined by using convenience sampling. Distributing questionnaire,
observation, and interview were the main data collection techniques. The results showed the average
score of the teachers’ perceptions was 3.6203 and in the interval 3.3335 < M < 4.0005 which
categorized high and in a strong qualification. The average frequency of teachers’ implementation was
4.7045 and in the interval 0.329 < M < 5.0795 which categorized very low. Lastly, the consistency
between the two showed no consistency between teachers’ perceptions and implementation of PCK.
This inconsistency due to personal and institutional challenges faced by the observed teachers such
as lack of time, ineffective students’ behavior management, textbook-based teaching material, non-
qualified English education background and inadequate school facilities. Implications drawn from the
findings regarding efforts on increasing teachers’ professional enthusiasm is discussed.
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1. Introduction

Indonesia is one of the example of EFL countries where English is spoken as foreign
language (Alfia et al., 2020; Octaberlina & Muslimin, 2020). Realizing the importance of
English, it is necessary to introduce English since an early age as it is a golden age for
language acquisition. In this golden age, any language can be learned naturally as children’s
brains are still flexible to learn anything (Ratminingsih et al., 2018; Sukarno, 2008). This
statement is in line with Piaget’s theory of children cognitive development which mentions
that children are active learners and thinkers. Piaget believes that a child is an ‘active thinker’
as they construct their knowledge by working with the objects and by solving problems
occurred in the environment around them (Immordino-Yang et al., 2018; Juwantara, 2019).
The concept of the golden age of learning language supports the proliferation of the concept
of Teaching English to Young Learners (Padmadewi et al., 2009). English subject inclusion in
the 2006 Curriculum, is now changed in the currently implemented curriculum, the 2013
Curriculum. The 2013 Curriculum removes English subject as local content in primary
schools (Azmy, 2020; Listyariani, 2019). However, the policy is not an absolute standard as
primary schools are still allowed to include English subjects based on contextual needs. For
example, in Bali as tourism destination, most primary schools maintain English subjects as
English acquisition is a basic tourism demand. Students may find benefits of learning English
as it enables them to communicate with foreigners/tourists. Such phenomenon also occurs in
Bangli, a regency in Bali, where English is taught in primary school.

The absence of national standards in terms of instructional sets for teaching English
in primary schools is the impact of English elimination in the 2013 Curriculum. In addition,
there are more non-qualified English teachers who teach English in primary school rather
than qualified English teachers (Zein, 2017a). Some school principals assign the homeroom
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teachers to teach English (Listyariani, 2019). The aforementioned teachers did not have a
special qualification to teach English to young learners. Consequently, they have lack of
knowledge of teaching English. Teaching English is not easy for the primary school teacher
in EFL countries. This due to English is not the major language that is used by teachers and
students (Mauludin, 2015). Teacher must have competency in order to teach students in the
EFL country. Basically, young learners differs from adults since young learners have
distinctive characteristics that are widely accepted (Juhana, 2014; Nurasiah, 2017).
Therefore, in teaching young learners, to achieve learning goals, teachers need to know
about the teaching approaches appropriate for young learners. Hence, teachers should have
pedagogical content knowledge (PCK) (Magnusson et al., 1999; Shulman, 1986).
Pedagogical content knowledge (PCK) is really important in developing teacher expertise
(Faisal, 2015). Over 20 years, pedagogical content knowledge (PCK) as the focus of much
research (Ibrahim, 2016). Pedagogical content knowledge (PCK) consists of subject matter
knowledge, learners’ conception, and instructional strategies (Shulman, 1986). Subject
matter knowledge consists of language awareness and language proficiency (Andrews,
2001). Learners’ conception is the knowledge about the characteristics of the learners and
instructional strategies are the strategies that are used by the teacher in teaching which
appropriate with the characteristics of the learners.

There are several studies on teaching English to young learners (TEYL) that have
been conducted. Studies about what influence teaching such as studies on the use of media
(Aini, 2013), the impact of good learning environment (Artini, 2017; Putra, 2012), the
challenges of language teaching (Rahayu, 2016), and the use of traditional game (Rusiana &
Nuraeningsih, 2016). Furthermore, studies about what teachers know such as studies on
teacher theoretical and practical knowledge (Arikan, 2015), teachers’ knowledge of young
English learners (Karea, 2016), and English teachers’ perspectives of pedagogy in teaching
young learners (Zein, 2017b). In addition, studies about what teachers perceive and practice
could be seen in the study on the alignment of teachers’ perceptions and practices of
effective English teaching (Utami, 2018) and teacher teaching perceptions and
implementation (Listyariani, 2019). Obviously, there are few studies concern on teachers’
perceptions and practices. Even more scarce is study on the consistency between teachers’
perceptions and implementation in terms of pedagogical content knowledge (PCK). The
perception as the way people see the world and involve within. Each people will have
different perspective and action regarding a thing due to the different sociocultural, culture,
social and experiences (McDonald, 2012). Moreover, what English teachers perceive as
effective English teaching may not be always implemented (Utami, 2018). Thus, it is very
important to know the perceptions and implementation of English teachers in terms of
pedagogical content knowledge (PCK) especially in primary schools.

This research aims to examine the perceptions and implementation of pedagogical
content knowledge (PCK) of teaching English to young learners by involving English primary
school teachers in Bangli regency. The study tries to investigate (1) teachers’ perceptions of
PCK, (2) teachers’ implementation of PCK, and (3) the consistency between teachers’
perceptions and implementation of PCK. The result of this study was expected to increase
knowledge about teaching English in primary schools, especially related to the teachers’
perceptions and the implementation of teaching English as well as to provide information on
the consistency between teachers’ perceptions and implementation in terms of PCK in
primary schools in Bangli. Practically, this study is expected to inspire future studies in the
field of teaching English in primary schools. Besides, this research inspires for primary
school English teachers to always improve their knowledge and the quality of the
implementation of PCK in teaching English to young learners.

2. Method

The research design was the embedded mixed method design with qualitative
dominant. One dataset was combined with another in order to make them support each
other. The researcher was embedding a secondary form of data within a larger study that
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had a different form of data as the primary database and this secondary database provided a
supporting role in this research (Creswell, 2012). The subjects of the study were 3 primary
school English teachers in Bangli. Limited participants were included as the study would like
to focus on understanding the depth of the phenomenon instead of the generalization of
findings (Creswell, 2012). Convenience sampling was used as a technique to choose the
teachers and schools. Convenience sampling is also known as availability sampling which is
a specific type of non-probability sampling method that relies on collecting data from
members of the population who are ready to participate in the study. This sampling technique
chooses the subjects because of the easy accessibility and proximity to the researcher
(Creswell, 2012).

The study elicits several concepts of PCK to develop instruments (questionnaire and
observation sheet). These theories were the theory about subject matter knowledge that
consists of language awareness and language proficiency (Andrews, 2001), theory about
young learners’ characteristics (Juhana, 2014), and theory about the use of learning
strategies for teaching English to young learners (Cakir, 2004; Medwell et al., 2009). The
questionnaire consisting of 50 statements was used to collect the data about the teachers’
perceptions of PCK in teaching English to young learners. The statements in the
questionnaire were divided into three aspects of PCK in teaching English to young learners
(see the blueprint attached). Each aspect had some dimensions explained by several
indicators. The three aspects of PCK in the questionnaire, namely 1) subject matter
knowledge, 2) knowledge of young learners’ characteristics, and 3) the use of learning
strategies for teaching English to young learners. The questionnaire to collect the data of
teachers’ perceptions was adapted from the questionnaire of pedagogical knowledge in
teaching young learners (Listyariani, 2019). Besides, one aspect was added namely the
subject matter knowledge to complete the PCK components. The questionnaire used five
Likert scale from 1 (disagree) to 5 (strongly agree). To collect data of implementation, the
researcher conducted two times observation for each teacher and filled out the observation
sheet containing the components of PCK. In addition, the previously collected data were
triangulated by interview sessions. The information to be elicited by the interview was to
support the understanding of the consistency between teachers’ perceptions and
implementation of PCK in teaching English to young learners.

This research used two methods, namely quantitative, which was calculating the
average score of perceptions score and frequency implementation and qualitative analysis
which was analyzing all the data through Miles & Huberman (1994) analysis method. To
analyze the quantitative data, ldeal Mean (Mi) and the Ideal Standard Deviation (SDi) were
computed and qualifications of teachers’ perceptions and categorization of teachers’
implementation were determined by using the level of categorization and qualification
proposed by Koyan (2012) as shown in Table 1.

Table 1. Guideline of categorization and qualification level

Criteria Categorization Qualification
Mi+ 1.5 SDi<sM < Mi+ 3.0 SDi Very high Very strong
Mi + 0.5 SDi <M < Mi + 1.5 SDi High Strong
Mi— 0.5 SDi <M < Mi + 0.5 SDi Average Neutral
Mi— 1.5 SDi<M < Mi-0.5 SDi Low Weak
Mi— 3.0 SDi < X <Mi— 1.5 SDi Very low Very weak

To analyze the qualitative data, interactive analysis model was used (Miles &
Huberman, 1994). In this model there are 4 steps, namely data collection, data reduction,
data display, and drawing conclusion or verification. The data analysis was done
interactively. The researcher might return to data reduction when unwanted data were
collected in the conclusion stage or the researcher might return to data collection when the
result of data analysis was not enough to answer the research questions. As the nature of
gualitative research, triangulation data was needed. In this study, to obtain a validate findings
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the researcher cross-check information by using multiple methods of data collection, multiple
data sources, multiple investigators and multiple theories to confirm emergent findings
(Denzin, 2010; Gay et al., 2012).

3. Result and Discussion

Results

The purposes of this study are to describe the teachers’ perceptions, implementation,
and the consistency between the perceptions and implementation of PCK in teaching English
to young learners by primary English teachers in Bangli. Table 2 shows the result of the
guestionnaire of PCK.

Table 2. Teachers’ perceptions of PCK

Aspects Average Qualification
Subject matter knowledge 3.5713 Strong
Knowledge of young learners’ characteristics 3.7963 Strong
The use of learning strategies for young 3.4933 Strong
learners
PCK 3.6203 Strong

Table 2 shows that the average score of the three teachers’ perceptions was 3.6204,
within the interval 3.3335 < M < 4.0005. It means the three teachers had a good
understanding of the three aspects of PCK in teaching English to young learners. By having
a good understanding of the concept of PCK for teaching English to young learners, the
teachers were expected to teach the students by using activities that suitable for young
learners. In this research, the researcher used observation sheet to know how the
implementation of PCK by English teachers in Bangli. Therefore, Table 3 shows the result of
the teachers’ implementation of PCK in the classroom based on 2 times observation of each
teacher.

Table 3. Teachers’ implementation of PCK

Aspects Average Categorization
Subject matter knowledge 9.25 Average
Knowledge of young learners’ characteristics 2.1667 Very low
The use of learning strategies for young 2.6967 Very low
learners
PCK 4.7045 Very low

The results of observation sheet from the three teachers showed that the teachers
categorized very low of the implementation of PCK in teaching English to young learners
because the average frequency was 4.7045 and in the interval 0.329 < M < 5.0795. If
compared based on each aspect in the PCK, the aspect of “Subject matter knowledge”
showed average categorization because the average frequency was 9.25 and in the interval
8.2465 < M < 11.4135. The teachers already implemented the subject matter knowledge
related to language awareness in correcting grammar, pronunciation, spelling, choice of
words. While, in language proficiency, the three teachers already tried to implemented
language proficiency in the classroom such as speak English fluently or writing using English
on the board/in a document without errors. It means the teachers already implemented
language awareness and language proficiency but the frequency still in the average
categorization.

Moreover, the implementation from the other aspect such as knowledge about
“Young learners’ characteristics”, and “The use of learning strategies for young learners”
categorized very low because the average frequency was in the interval 0.329 < M < 5.0795.
The average frequency of knowledge about young learners’ characteristics was 2.1667 and
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the average frequency of the use of learning strategies for young learners was 2.6967. It
means that from the three aspects of PCK the teachers implement more in the aspect
subject matter knowledge regarding language awareness and language proficiency rather
than the other two aspects. Based on the results of the questionnaire and observation sheet,
the consistency between teachers’ perceptions and the implementation of PCK could be
seen. Table 4 shows the consistency between the perceptions and implementation of PCK
by the three English teachers.

Table 4. Consistency of teachers’ perceptions and implementation of PCK

Aspects Perceptions  Implementation Consistency
Subject matter knowledge Strong Average Slightly consistent
Knowledge of young learners’ Strong Very low No consistency
characteristics

The use of learning strategies Strong Very low No consistency
for young learners

PCK Strong Very low No consistency

Based on the result of the questionnaire the teachers had strong perceptions towards
PCK, but based on the result of observation sheet, the implementation of PCK categorized
very low. It means there was inconsistency between the perceptions and the implementation
of PCK.

Discussion

In the aspect of “Subject matter knowledge” the teachers got average score 3.5713
and in the interval 3.3335 < M < 4.0005 which indicated strong qualification of perceptions.
Subject matter knowledge is about systems of the language that enables teachers to teach
effectively (Thornbury, 1997). The teachers should have language awareness and language
proficiency (Andrews, 2001). Based on the results of the questionnaire, the teachers were
aware of the importance of language awareness as a filter against some errors of the
students in grammar, pronunciation, spelling, or choice of words. Besides, the teachers were
aware of the importance of language proficiency which was the ability of the teachers to use
the language such us by using/speaking English language or even writing English on a board
or document without errors. However, the teacher not only has knowledge but the teacher
also should have the abilities that can be utilized for communicative purposes to make the
students receive maximum input in the learning process (Andrews, 2001). The teachers also
had strong perceptions towards the aspect of “Knowledge of young learners’ characteristics”
since the average score was 3.7963 and in the interval 3.3335 < M < 4.0005. Knowledge of
young learners is about teachers’ understanding of learners’ personal characteristics,
motivation, needs, learning styles, social and also cultural background (Faisal, 2015; Juhana,
2014).

The teachers’ perceptions of pedagogical content knowledge in teaching English to
young learners in the strong qualification. While, the implementation categorized very low.
Therefore, the perceptions and implementation showed no consistency. The result of this
study in line with the result of the study which found the consistency between the perceptions
and implementation was not always consistent (Listyariani, 2019). The difference with the
previous study is this study includes subject matter knowledge to be analyzed which consists
of language awareness and language proficiency. Besides, the others research in the
different topics but investigate the consistency between the teachers’ perceptions and the
practices also showed not always consistent (Utami, 2018; Yanti et al., 2017; Yuvayapan,
2019). Therefore, if look at each aspect, the consistency of the teachers’ perceptions and the
implementation in the aspect “Subject matter knowledge” showed slightly consistent and it
means in this concept might no problems. While, teachers’ perceptions and the
implementation in the aspect “Knowledge of young learners’ characteristics” and “The use of
learning strategies” showed no consistency. Actually, the teachers already implemented
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some indicators in the observation sheet, but in the very low frequency which made the
average frequency categorized very low in these two aspects. Therefore, this situation made
the perceptions and implementation showed no consistency. To confirm the results of the
guestionnaire and observation, the researcher conducted an interview with the three
teachers.

The inconsistency of teachers’ perceptions and the implementation was due to some
reasons or problems faced by the teachers. The problem faced by T1 was lack of time. T1
said “... lacking of time because some students are late in understanding new things
because it is a little difficult for them... It’s the beginning from the first time | came to this
primary school, it was the first time for grade 4 until grade 6 to learn English...” The lack of
time due to the students need more time to understand the material because the students
still beginners. Therefore, the teacher did not use some strategies which gave the students
the opportunity to learn by trying new things and worked with objects or ideas which could
accommodate young learners’ characteristics that have a great curiosity. Inadequate facility
also the problem faced by T1. T1 said, “The facilities are inadequate so it is difficult.” The
facility intended was LCD which could be used to play the video in order to teach the
students by using visual media that could be explored. T1 felt that the students were hard to
be controlled. T1 said “... the students are difficult to be controlled, so | am lazy to use
games.” The students were hard to be controlled made the teacher did not use games in the
class to provide a pleasant learning atmosphere.

There were some reasons or problems faced by T2 which made the perceptions and
implementation not consistent. Same as T1, T2 also faced the problem in the facilities. T2
said “...there is no LCD....” The facility such as LCD made the teacher did not use visual
media that could be explored. T2 also said, “In listening, we have to use a recording device
like the radio that makes it difficult to implement... in the library, there is no book story in
English.” The inadequate facility for listening activity such an audio and facility for reading
such storybooks made the teacher did not use media which could improve the four language
skills of the students. The problem faced by T2 was inclined to do finishing the material in the
limited time because many holidays which made the teacher afraid the students did not study
at home. T2 said “There are many holidays which make | am afraid of the students in the
long holidays they do not study at home. In the school, the teacher was inclined to do
finishing the material so that it can match the material with the test time.” This problem made
the teacher did not use the games in the learning activities in order to provide a pleasant
learning atmosphere.

Moreover, the reason which made the teacher not consistent with her perceptions
and implementation was the teacher focused on using the textbook. T2 said “... students
from grade 5 until 6 have brought their textbook. Students when learn followed the activities
in the book...” This reason made the teacher carried out the activities based on the textbook
and did not try to teach the students by trying new things and learn through working with
objects or ideas to accommodate young learners’ characteristics that have a great curiosity,
did not use visual media that could be explored, and did not use activity to develop social
skills of the students. T2 also said that “... they are more focused on the lessons in the
book.” Due to focus on the lesson in the textbook, the teacher did not conduct listening and
repeating activity and did not conduct contextual activities. The inconsistency of the
perceptions and implementation of T3 also due to some reasons or problems faced. The
problem faced by T3 was lack of time. T3 said, “...takes a long time because in primary
school students are still beginners in learning English...” The lack of time due to the students
still beginners and need more time when studying. This condition made the teacher did not
teach the students to try new things in order to accommodate young learners’ characteristics
that have a great curiosity, did not conduct listening and repeating activity, did not use games
to provide a pleasant learning atmosphere, or even used the media which could improve the
four language skills.

Teacher was inclined to do finishing the material approach instead of teaching the
students with the strategy which accommodate young learners’ characteristics. T3 mentioned
that the action was due to a lot of holidays and midterm assessment which cut off days of
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effective session. T3 said, “... because of the situation, the teacher try to do finishing the
material because there are PTS and many holidays too...” This condition made the teacher
teach the student in a limited time and could not give the opportunity to students to learn by
listening and repeating activity to accommodate young learners’ characteristics that actively
construct meaning from their experiences. T3 also did not ready to teach the students which
made the teacher need more time to learn the material before teaching the students. T3 said
“... | sometimes get scared when teaching...l had to study at home, sometimes | asked to
teach at the last lesson so | could study.” The teacher did not ready to teach the students
and need more time to study because the background education is not English. Due to the
teacher need more time to study made the teacher could not prepare visual media that could
be explored to the students.

Therefore, the challenges faced by the teachers which made the discrepancy
between perceptions and implementation were categorized into two: personal challenges
and institutional challenges. Personally, teachers faced issues such as having lack of time,
ineffective students’ behavior management, textbook-based teaching material, non-qualified
English education background. Besides, institutional challenge such as inadequate school
facilities. The problem of student behavior management is in line with the study which found
that the teacher had a problem with noisy classes and student discipline (Nurasiah, 2017).
This shows that teachers need to search for ways to improve their classroom management
skills.

Besides, based on the previous research, the researchers found one of the teachers
only used textbooks as the learning source (Cahyati et al., 2019). This phenomenon also
happened in this study in which teachers were more textbook oriented. The problems of
inadequate facilities, the use of finishing the material approach and being non-qualified
English teachers were also found in the study (Listyariani, 2019). Although T3 has not
English educational background, he showed his efforts in using strategies in teaching English
to young learners since he had long service years, 13 years. One of the factors that influence
the pedagogical knowledge is teachers’ experience in teaching (Kultsum, 2017). With this
result, it seems that involving teachers in certain continuing professional development
program is inevitable (Utami et al., 2019).

Thus, the implication from the results of the analysis is primary English teachers not
only need to always increase their knowledge, but the teachers should improve the quality of
the implementation of PCK in teaching English to young learners. The knowledge of content
and pedagogy with the appropriate instructional strategies can achieve the intended learning
objectives. Moreover, the teachers could involve in certain continuing professional
development programs to increase teachers’ ability in teaching English to young learners.
The result of this study is expected to give contribution in providing the information on the
teachers’ perceptions, implementation, and the consistency between the perceptions and
implementation in terms of PCK since this study added the aspect of subject matter
knowledge to complete the PCK components.

4. Conclusions and Suggestions

The study shows that teachers’ perceptions of pedagogical content knowledge in
teaching English to young learners was categorized in a strong qualification. However, the
implementation was categorized very low. Consequently, huge discrepancy was evidenced
between the perceptions and implementation of PCK in teaching English to young learners
by primary English teachers in Bangli. The inconsistency of the perceptions and
implementation due to some personal and institutional challenges. The study highlights
teachers’ non-qualified English background and schools’ failure to provide sufficient facilities
among these challenges. Hence, despite the removal of English subject from primary school
curriculum, government needs to establish a standard for English teaching for those schools
which consider to keep English in their curriculum. In addition, school administrator cannot
take it for granted that any teachers can teach English. English teachers in primary schools
needs to be encouraged to update their knowledge and skills to support their responsibility.
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In short, school administrators need to enhance teachers’ professional awareness by
providing some continuing professional development (CPD) programs.

Acknowledgements

The authors would like to thank the subjects of this study for the participation and all
the parties in the schools who gave supports for conducting the study. Gratitude is also
expressed to the Research and Community Service Institution of Undiksha that facilitated
and supported this study.

References

Aini, W. N. (2013). Instructional Media in Teaching English to Young Learners: A Case Study
in Primary schools in Kuningan. Journal of English and Education, 1(1), 196—205.
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.895.5002&rep=repl&type
=pdf.

Alfia, N., Sumardi, S., & Kristina, D. (2020). Survival skills in digital era: an integration of
digital literacy into EFL classroom. Indonesian Journal of EFL and Linguistics, 5(2),
435. https://doi.org/10.21462/ijefl.v5i2.307.

Andrews, S. (2001). The Language Awareness of the L2 Teacher: Its Impact Upon
Pedagogical Practice. Language Awareness, 10(2), 75-90.
https://doi.org/10.1080/09658410108667027.

Arikan, A. (2015). An Autoethnography of Teaching English to Young Learners : From Theory
to Practice. The Anthropologist, 20(1,2), 77-85. https://eric.ed.gov/?id=ED557135.

Artini, L. P. (2017). Rich Language Learning Environment and Young Learners’ Literacy
Skills in English. Lingua Cultura, 11(1), 19-24. https://doi.org/10.21512/lc.v11i1.1587.

Azmy, K. (2020). Examining the Issue of Abolishing English Tuition in Primary School in
Indonesia. Language Research in Society, 1(0), 47-57.
https://doi.org/10.33021/Irs.v1i1.1039.

Cahyati, S. S., Parmawati, A., & Atmawidjaja, N. S. (2019). Optimizing English Teaching and
Learning Process to Young Learners (A Case Study in Cimahi). Journal of
Educational Experts, 2(2), 107-114. https://doi.org/10.30740/jee.v2i2p107-114.

Cakir, I. (2004). Designing Activities for Young Learners in EFL Classrooms. Gazi Egitim
Fakultesi Dergisi, 24(3), 101-112. https://doi.org/10.17152/gefd.82938.

Creswell, J. W. (2012). Educational Research: Planning, Conducting and Evaluating
Quantitative and Qualitative Research. Pearson.

Denzin, N. (2010). The Fundamentals. In An Introduction to Triangulation.

Faisal. (2015). Pedagogical Content Knowledge in Indonesian English Language Teaching.
Asia Pacific Journal of Multidisciplinary Research, 3(5), 103-110.

Gay, L. R,, Mills, G. E., & Airasian, P. (2012). Educational Research: Competencies for
Analysis and Applications (10th ed.). Pearson.

Ibrahim, B. (2016). Pedagogical Content Knowledge for Teaching English. English Education
Journal, 7(2), 155-167. http://www.jurnal.unsyiah.ac.id/EEJ/article/view/3730.

Immordino-Yang, M. H., Darling-Hammond, L., & Krone, C. (2018). The brain basis for
integrated social, emotional, and academic development: How emotions and social
relationships drive learning. National Commission on Social, Emotional and Academic
Development, 20. https://eric.ed.gov/?id=ED5.96337.

Juhana. (2014). Teaching English to Young Learners: Some Points to be Considered. Asian
Journal of Education and E-Learning, 02(01), 43-46.

Juwantara, R. A. (2019). Analisis Teori Perkembangan Kognitif Piaget Pada Tahap Anak
Usia Operasional Konkret 7-12 Tahun dalam Pembelajaran Matematika. Jurnal limiah
Pendidikan Guru Madrasah Ibtidaiyah, 9(2), 27-34.
https://doi.org/10.18592/aladzkapgmi.v9il.3011.

Karea, S. (2016). Teachers’ Knowledge of English Young English Learners in the Indonesian
Context. Education and Humanities Research, 82, 170-175. https://www.atlantis-

Jurnal Pendidikan Indonesia | 285



JPI, Vol. 10 No. 2, June 2021
p-ISSN: 2303-288X, e-ISSN: 2541-7207 DOI: 10.23887/jpi-undiksha.v10i2.26047

press.com/proceedings/conaplin-16/25874152.

Koyan, I. W. (2012). Statistik Pendidikan Teknik Analisis Data Kualitatif. Undiksha Press.

Kultsum, U. (2017). The Concept of Pedagogical Content Knowledge (PCK): Recognizing
the English Teachers’ Competences in Indonesia. Education and Humanities
Research, 134, 55-59. https://doi.org/10.2991/icirad-17.2017.11.

Listyariani, N. P. R. (2019). Teachers’ Perceptions of Teaching English for Young Learners
and The Implementation in Public Primary School in Jembrana Regency. Universitas
Pendidikan Ganesha.

Magnusson, S., Krajcik, J., & Borko, H. (1999). Nature, Sources and Development of
Pedagogical Content Knowledge. In Examining Pedagogical Content Knowledge (pp.
95-132). Kluwer Academic.

Mauludin, L. A. (2015). The Importance of Non-Native English Speaker Teachers in the
Context of English as A Foreign Language. Transformatika, 11(2), 134-144.
http://dx.doi.org/10.31002/transformatika.v11i2.219.

McDonald, S. M. (2012). Perception: A Concept Analysis. International Journal of Nursing
Knowledge, 23(11), 2-9. https://doi.org/10.1111/j.2047-3095.2011.01198.x.

Medwell, J., Wray, D., Minns, H., Coates, E., & Giriffiths, V. (2009). Primary English:
Teaching Theory and Practice. Cromwell Press Group Ltd.

Miles, M. B., & Huberman, A. M. (1994). Qualitative Data Analysis: An Expanded
Sourcebook (2nd ed.). Sage Publications, Inc.

Nurasiah. (2017). Teaching English to Young Learners: A Case Study at Nurul Quran Islamic
School Aceh Besar. English Education Journal, 8(2), 79-97.
http://www.jurnal.unsyiah.ac.id/EEJ/article/view/6130.

Octaberlina, L. R., & Muslimin, A. I. (2020). Efl students perspective towards online learning
barriers and alternatives using moodle/google classroom during covid-19 pandemic.
International Journal of Higher Education, 9(6), 1-9.
https://doi.org/10.5430/ijhe.vOn6pl.

Padmadewi, N. N., Nitiasih, P. K., & Artini, L. P. (2009). Model Konseptual Pembelajaran
Bahasa Inggris Berbasis Budaya Untuk Sekolah Dasar di Bali. Jurnal Pendidikan Dan
Pengajaran, 42(3), 170-177.
http://dx.doi.org/10.23887/jppundiksha.v42i3%200kt.1758.

Putra, J. R. (2012). Creating a Positive English Language Teaching and Learning
Environment in EYL Classroom Setting. 218—-261.

Rahayu, V. W. T. (2016). Teachers’ Challenges in Teaching English to Young Learners in
Rural Public Primary Schools in Salatiga. Universitas Kristen Satya Wacana.

Ratminingsih, N. M., Mahadewi, L., & Divayana, D. (2018). ICT-Based Interactive Game in
TEYL: Teachers’ Perception, Students’ Motivation, and Achievement. International
Journal of Emerging Technologies in Learning, 13(9), 190-203.

Rusiana, & Nuraeningsih. (2016). Teaching English to Young Learners Through Traditional
Games. Language Circle: Journal of Language and Literature, X/2, 193-200.

Shulman, L. S. (1986). Those Who Understand: Knowledge Growth in Teaching. Educational
Researcher, 15(2), 4-14. https://doi.org/10.3102/0013189X015002004.

Sukarno. (2008). Teaching English To Young Learners And Factors To Consider In
Designing The Materials. Jurnal Ekonomi & Pendidikan, 5(1), 57-73.
https://doi.org/10.21831/jep.v5i1.603.

Thornbury, S. (1997). About Language: Tasks for Teachers of English. University Press.

Utami, 1.G.A. Lokita Purnamika, Prestridge, S., Saukah, A., & Hamied, F. A. (2019).
Continuing Professional Development and teachers’ perceptions and practices - A
tenable relationship. Indonesian Journal of Applied Linguistics, 9(1), 108-118.
https://doi.org/10.17509/ijal.v9i1.12463.

Utami, | G A L P. (2018). The Alignment of Perceptions and Practices of Effective English
Teaching by English Teachers with Different CPD Involvement Levels. Universitas
Negeri Malang.

Yanti, G. S., Regina, & lkhsanudin. (2017). Teachers’ Perceptions and Practices of
Communicative Language Teaching. Jurnal Pendidikan Dan Pembelajaran Untan,

Jurnal Pendidikan Indonesia | 286



JPI, Vol. 10 No. 2, June 2021
p-ISSN: 2303-288X, e-ISSN: 2541-7207 DOI: 10.23887/jpi-undiksha.v10i2.26047

6(4), 1-16.

Yuvayapan, F. (2019). Translanguaging in EFL Classrooms: Teachers’ Perceptions and
Practices. Journal of Language and Linguistic Studies, 15(2), 678-694.

Zein, S. (2017a). Elementary English education in Indonesia: Policy Developments, Current
Practices, and Future Prospects. English Today.
https://doi.org/10.1017/S0266078416000407.

Zein, S. (2017b). The Pedagogy of Teaching English to Young Learners: Implications for
Teacher Education. Indonesian Journal of English Language Teaching, 12(1), 61-77.
https://doi.org/https://dx.doi.org/10.25170/ijelt.v12i1.847.

Jurnal Pendidikan Indonesia | 287



