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Abstract 

This study aims to analyze the integrity of teachers, students, and parents in the Final Semester 
Assessment (PAS) conducted in the COVID-19 pandemic. PAS is the final process of measuring the 
achievement of student learning outcomes as one of the considerations for successful knowledge 
acquisition in one semester. Therefore, it is necessary to have high integrity in its implementation to 
describe the actual learning achievement of students. This study employed a descriptive quantitative 
method involving teachers (n = 109), students (n = 725) and parents (n = 846) from various public and 
private elementary schools in Bekasi. Furthermore, survey was conducted using google form for data 
collection, where respondents were asked to input several statements related to the integrity of 
teachers, parents and students in the PAS. The data from the documents or questionnaires were 
analyzed using descriptive-exploratory method to draw reflective conclusions. The results showed (1) 
the integrity of teachers in PAS included in the low category was 15.60%, the medium was 69.72%, 
and high was 14.68%. (2) the integrity of students which was categorized as low was 10.89%, medium 
was 81.24%, and high was 7.86%. (3) the integrity of parents categorized as low was 15.60%, 
medium was 72.34%, and the high was 12.05%. It was concluded that teachers, students, and parents 
who have high integrity in PAS were far-outnumbered by those in the low or medium category. 
Therefore, integrity in the school and family environment should be continuously improved. 
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1. Introduction  

 The COVID-19 outbreak caused tremendous challenges in the educational world, in 
which physical classes were changed to online (Fauzi et al., 2020; Gouëdard et al., 2020). 
This is in accordance with the Indonesian Minister of Education and Culture decree through 
Circular no. 4 of 2020 concerning the implementation of teaching and learning process to be 
carried out from home in order to curb the spread (Abidah et al., 2020; Giatman et al., 2020; 
Sri et al., 2020). Based on this decree, Distance Education is currently the ideal method to 
break the spread of the virus (Rasmitadila et al., 2020). Since the implementation of Distance 
Education, PAS is not allowed to be carried out in schools but online and take-home (Nasr, 
2020; Rahim & Fuad, 2020). This assessment is important to be considered as a determinant 
of learning success (Allen et al., 2021; Mardapi, 2013; Sari & Mahmudi, 2019). The decree of 
the Minister of Education and Culture becomes the reference for schools in conducting the 
assessment (Sari, 2018; Sari et al., 2017; Sari & Mahmudi, 2019).  

Currently, Final Semester Assessments (PAS) carried out in schools use the online 
method. However, there are schools providing test sheets that are allowed to be taken home 
and returned within a stipulated time. This assessment certainly experience many problems 
(Reedy et al., 2021). The PAS implementation during the pandemic conditions needs to be 
addressed with various preparations by parents, teachers, and the school (Lancaster & 
Cotarlan, 2021). Furthermore, integrity is needed to be considered in the context of the PAS 
success (Benson et al., 2019; Halaweh, 2020). Integrity is honesty, truth, consistency, and 
responsibility (Sarjana & Khayati, 2017). In fact, integrity is proven when one's personality 
reflects honesty, loyalty, responsibility, trust, and avoidance of lies/pretense, or when such a 
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person can be a role model for others (Redjeki D.P, 2013; Sari & Falani, 2021). Furthermore, 
it is an emphasis on moral consistency, personal wholeness, or honesty (Jacobs, 2004), and 
it is always associated with individual honesty (Sari, 2019; Yulk G.A & Van Fleet, 1992). 
Integrity for oneself is described as being honest, courageous, consistent in principles, and 
having good character. Meanwhile, integrity for others is shown by respect, compassion, and 
care, as well as being able to adapt to the environment (Stoesz et al., 2019; Widyarini et al., 
2019).  

Integrity is essential in the PAS because it is the final process of measuring the 
achievement of student learning outcomes as one of the considerations for class 
advancement (Mardapi, 2013; Sari et al., 2017; Sari & Mahmudi, 2019). Furthermore, there 
is need for integrity by teachers, students, and parents in the evaluation due to a lot of 
academic dishonesty in implementing online and take-home-based assessments (Gamage 
et al., 2020; Haynie, 2003). The challenges of Remote Assessments, it was shown that there 
was academic dishonesty committed by students in remote evaluation due to lack of 
preparation (Fontaine et al., 2020). Furthermore, Haynie, (2003) showed classroom 
assessment is more effective than take-home (Guangul et al., 2020). This was supported by 
statement that take-home and open-book assessments are prone to academic dishonesty, 
which is detrimental to students (Stoesz et al., 2019). This shows integrity is important to be 
considered in the online PAS. 

The implementation of the online assessment has to uphold integrity as a character 
that is always cultivated among students (Stoesz et al., 2019). Therefore, in online PAS 
activities and completing the take-home questions, parents are involved in monitoring the 
exam implementation in their respective homes. The parent's involvement in this supervision 
is mainly in the form of support and care even though it is limited to delivering special advice 
(Khilmiyah et al., 2015) as well as accompanying their children who are working on the PAS 
questions (Aswadi & Kasmilawati, 2020; Hikam, 2020). Parent's assistance when 
implementing online assessment at home may not be the same as mentoring by supervising 
teachers during exams at school. Every parent would want good results from their child's 
exam. Therefore, they will engage actively to strive for their children's best test results, with 
different forms of facilities and home environment conditions especially in certain distinct 
situations for each family. Furthermore, in this online assessment activity, the principle of 
honesty in working on questions is also a part that needs attention from parents. The great 
attention of parents in assisting students will improve learning achievement and good 
character for their children (Hikam, 2020).   

The reality is that there are students' who do not honestly solve the PAS questions, 
but commit various cheating or ask their parents for help. This happens because many 
parents are worried about the low scores that will be achieved, hence they assist in doing the 
PAS. Besides parents, teachers also become a very important dilemma in determining the 
PAS, because they feel uncertain about the honesty of parents and students (Rasmitadila et 
al., 2020; Vučković et al., 2020). Based on these conditions, it is interesting to conduct a 
study on the PAS during the COVID-19 pandemic in terms of the teacher's, student's and 
parent's integrity. Therefore, this study aims to determine the implementation of the final 
semester assessment (PAS) in terms of teachers', students', and parents' integrity during the 
COVID-19 pandemic. 

 

2. Method 

 This study used descriptive quantitative methods (Creswell, 2016). Data collection 
was carried out by questionnaire (Sugiyono, 2012) using a google form, where respondents 
were asked to fill in several statements related to the integrity of teachers, parents and 
students in the PAS. This was carried out by distributing three instrument links, which was 
filled by teachers, parents and students. Each link contains 10 statements of Integrity. The 
participants were students, teachers and parents of public elementary school (SDN) students 
and integrated Islamic elementary schools in Bekasi. The participants were teachers (n = 
109), students (n = 725) and parents (n = 846) from various public and private elementary 
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schools in the location. The data analysis used descriptive-exploratory method (Sugiyono, 
2016), and contents of the document or questionnaire data were analyzed to reflectively 
draw conclusions. In addition, this study used percentages and comparisons for quantitative 
data analysis (Rustam et al., 2018). 

 

3. Result and Discussion 

Results 
Teacher Integrity 

Categorizing teachers' answers regarding the PAS integrity was conducted to 
determine how the assessment was executed during the pandemic. This evaluation was 
manually carried out online at home. Hence, question sheets were taken home and answers 
were expected to be returned. This is related to "how is the teacher's integrity in conducting 
PAS? The answers given by participants can be seen in Table 1. 
 
Table 1. The Meaning of Teacher Integrity in the PAS Assessment   

Statement Frequency 

I will assess the student's PAS according to the student's daily life 84.77% 
PAS assessments were carried out according to the results of the 
students' answers 

84.40% 

I did the PAS assessment in the covid-19 era based on the scores 
from the previous class 

61.83% 

I believe that student scores for homework assignments in the Covid-
19 era are the result of their own work. 

62.94% 

I am worried that student work at home is the parents' work. 73.03% 
I will collect student books during PAS exams 69.91% 
I have active communication with the parents 93.76% 
I did an assessment to see the students' daily activities and the 
punctuality of doing or collecting PAS 

70.83% 

I prefer to see the results of the PAS according to the child's abilities 93.21% 
I realized that many students are less capable of doing PAS, therefore 
I gave grades by guessing 

46.61% 

 
Table 1 illustrates each instrument percentage given to 109 teachers, which showed 

most of the teachers made PAS. According to the tenth statement, 46.61% were uncertain 
whether the results are purely students' abilities or with parent's help. Therefore, their 
conclusion was conducted by guessing.  This is consistent with the statement contained in 
the fifth, that 73.03% are concerned the test results were their parents' work. Furthermore, 
61.83% conducted an assessment based on the previous class, hence this became the basic 
benchmark for assessing class results at this time. Based on the table, an assessment of 
teacher integrity was carried out using a level categorization model by placing teachers in 3 
(three) groups, namely, understanding of high, medium and low integrity by utilizing 
theoretical average benchmarks (μ) and standard deviation theoretical (ό), with details; 

χ<(μ- 1ό)                 : Teachers have low assessment integrity 
(μ- 1ό) ≤ χ < (μ+ 1ό)  : Teachers have medium assessment integrity 
Χ ≥ (μ + 1ό)            : Teachers have high assessment integrity 

 The integrity instrument consists of 10 items with the lowest and highest scores as 
10, 50 respectively. Therefore, area of the distribution distance became 50–10 = 40, hence 
large  ό (standard deviation) = 5,327 and μ (theoretical average) = 37.06. In order to facilitate 
the interpretation of the teacher assessment integrity using this developed instrument, the 
range of the assessment was made as shown in Table 2; 
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Table 2. Teacher integrity assessment ranges 

Score and 
Assessment Range 

Interpretation and Assessment Results Percentage  

χ<31.733 (μ-ό) Teachers have Low Integrity assessments 15.60% 

31.733 ≤ X < 42.387 Teachers have Medium Integrity assessments 69.72% 

X ≥ 42.387 Teachers have High Integrity assessments 14.68% 

 
 Based on Table 2, those with high integrity are only 14.68%. This is certainly a 

concern for decision-makers, both the principal and the education office, to improve integrity 
among teachers. In case of further cheating by teachers, especially in terms of assessment, 
this will certainly be detrimental to various parties, one of which is parents because they do 
not get real results from the progress of their children's learning process. There are also 
many parties who are disadvantaged by schools and the education office, which will 
definitely hinder the quality of education in Indonesia.   

 
Student Integrity 

Categorizing students' answer about the PAS integrity during the Covid-19 pandemic 
was conducted to determine how questions were answered at home.  The answers given by 
participants are shown in Table 3. 
 
Table 3. Students' integrity in answering the PAS questions 

No Statements Frequency 

1 I asked my parents as a whole in answering PAS questions 36.94% 
2 I only asked questions that I did not know in answering the PAS 

questions 
76.30% 

3 I ordered my parents to do the exam questions given by the 
teacher 

25.21% 

4 I worked independently on the exam questions given by the 
teacher. 

89.24% 

5 I studied well for PAS. 91.64% 
6 My parents were able to motivate me to study hard. 95.75% 
7 I am responsible for completing PAS on time. 93.60% 
8 I was given the freedom to study and try to fulfill good learning 

achievements. 
95.67% 

9 My parents reminded me to study when I was lazy. 96.52% 
10 Parents helped to explain the difficult lessons. 93.27% 

 
Table 3 describes the student's integrity in completing the PAS. The percentage of 

the instruments answers given to 725 students can be described that in answering 
thequestions, they were assisted by their parents. This is shown in the first statement that 
36.94% asked their parents for help in answering the questions. There were 76.30% 
students who asked their parents only questions they could not answer, in fact, 25.21% 
deliberately ordered their parents to answer the questions. However, when viewed from other 
statements, students already have good integrity, especially in terms of responsibility for 
completing on time, according to the 7th statement. Based on the table, an assessment on 
the integrity of students was carried out using the level categorization model by placing them 
in 3 (three) levels, namely high, medium, and low integrity using the benchmarks of 
theoretical average (μ) and theoretical standard deviation ( ό), with the following details; 

 
χ<(μ- 1ό)                   : Students have Low Integrity 
(μ- 1ό) ≤ χ < (μ+ 1ό)  : Students have Medium Integrity 
Χ ≥ (μ + 1ό)            : Students have High Integrity 
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 The integrity instrument consists of 10 items with the lowest score = 10 and the 
highest = 50. Therefore, the area of the distribution distance becomes 50 - 10 = 40, hence 
the size of ό (standard deviation) = 3.562 and μ (theoretical average) = 39.71 . In order to 
facilitate the results interpretation in student assessment integrity using this developed 
instrument, a range assessment was made according to Table 4; 

 
Table 4. Range of student integrity assessment in working on PAS 

Score and Assessment 
Range 

Interpretation and Assessment 
Results 

Percentage 

χ<36.148 (μ-ό) students have Low Integrity 10.89% 

36.148  ≤ X < 43.272 students have Medium Integrity 81.24% 

X ≥ 43.272 students have High Integrity 7.86% 

 
The table shows that of the 725 students who filled out the questionnaire, there were 

still very few who had high integrity. Only 7.86% had honesty in working on the  questions. 
Parent Integrity. Categorizing the parents respondents' answers about the integrity of PAS 
assistance in the Covid-19 pandemic was carried out to determine how they provided help to 
their children by answering the questions at home. The integrity addressed to parents is "how 
is their integrity in assisting their children when working on PAS questions?" The answers 
given by the participants can be seen in Table 5. 

 
Table 5. The integrity of parents in assisting children in working on PAS questions 

No Statement Frequency 

1 I will let my child do the exam questions independently. 91.85% 
2 I will help my child in answering PAS questions because he is worried 

about the scores he will get. 
41.95% 

3 I instill honesty in my children during PAS 95.27% 
4 The score my child gets is not important. 53.74% 
5 Environmental conditions at home support children's learning 

concentration. 
81.71% 

6 I believe in the child's ability to do PAS. 90.85% 
7 I help my child do PAS because my child plays a lot. 36.18% 
8 I realized my child's inability to do PAS, hence I helped. 39.93% 
9 I chose to ignore my child's PAS. 30.26% 
10 I feel disadvantaged when my child's PAS scores are not in 

accordance with his abilities. 
57.84% 

 
Table 5 shows that out of the 846 parents who filled out the questionnaire, many 

helped their children. This can be seen from the second statement that about 41.95% helped 
their children in doing the PAS questions because they were worried about the scores their 
children will get. Furthermore, 36.18% answered the questions because their children played 
more. This condition is certainly very sad to acknowledge because parents who were 
supposed to guide their children in learning had decided to work on questions that should be 
answered by their children. Moreover, 39.93% parents who were fully aware of their 
children's shortcomings answered the questions. Based on the table, an evaluation on the 
integrity of parents in conducting assessment was carried out using a level categorization 
model by placing them in 3 (three) groups,  namely high, medium and low integrity using the 
benchmarks of theoretical average (μ) and theoretical standard deviation ( ό), with the 
following details; 

 
χ<(μ- 1ό)                   : Students have low integrity 
(μ- 1ό) ≤ χ < (μ+ 1ό)  : Students have medium integrity 
Χ ≥ (μ + 1ό)            : Students have high integrity 
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 The parent assessment integrity instrument consists of 10 items with the lowest score 
= 10 and the highest = 50. Therefore, the area of the distribution distance becomes 50 - 10 = 
40, hence the size of ό (standard deviation) = 4.259 and μ (theoretical average) = 30.98. In 
order to facilitate the interpretation of the results in parent assessment integrity using this 
developed instrument, a range of assessment was made as shown in Table 6; the table 
shows 12.05% of the 846 parents are categorized as having high integrity.  
 
Table 6. Range of parent integrity assessment in assisting their children in doing PAS 

Score and Assessment 
Range 

Interpretation and Assessment 
Results 

Percentage 

χ<26.721 (μ-ό) Parents have Low Integrity 15.60% 
26.721 ≤ X < 35.239 Parents have Medium Integrity 72.34% 
X ≥ 35.239 Parents have High Integrity 12.05% 

 
Discussion 

The results showed many irregularities have occurred in the implementation of PAS in 
the pandemic pandemic. The PAS conducted during the pandemic are a dilemma for 
teachers because they are faced with a different situation. Before the pandemic, the 
assessments were carried out in schools where teachers could directly observe the exam 
process and believe the results were the actual abilities of the students. During the current 
pandemic, teachers were worried about taking evaluation in implementing PAS because 
students worked on the assessment questions at home. Many possibilities have occurred in 
the implementation, such as academic fraud as well as dishonesty. This is in accordance 
with several studies conducted in various countries (Guangul et al., 2020; Haynie, 2003; 
Kearns, 2012) that there is a lot of academic dishonesty when the assessments are carried 
out online and at home. The reality is that parents who are given the trust by the teachers to 
supervise and assist their children actually helped them in working on the questions because 
of worries about the scores their children will get. Moreover, lack of parent's understanding in 
terms of evaluation causes them to forget the function of the assessment itself. PAS should 
be expected to describe the results of student's success in the learning process during the 
pandemic, but this is lost due to the lack of parents’ integrity in working on the assessment. 

Based on the students' integrity, there are still very few who have high integrity in 
answering the questions. This is because majority do not understand the importance of 
honesty in answering questions, although they cannot be blamed because the respondents 
are elementary school students who in fact really need direction and guidance from both 
teachers and parents. Teachers are expected to pay special attention and protect students 
who need guidance because they also work together with adults who are responsible for 
children (Antonio & Miguel, 2021; Sari, 2019; Sari et al., 2019). Also, parents play an 
important role in shaping good character in the pandemic era (Aswadi & Kasmilawati, 2020; 
Rahim & Fuad, 2020). Furthermore, the school can optimize intensive communication 
between parents and homeroom teachers through the WhatsApp group, zoom, google meet, 
and cisco Webex (Mishra et al., 2020; Nasr, 2020; Wahyudi et al., 2020). This 
communication includes information on school activities, monitoring student learning 
development, supervising the effectiveness of online PAS implementation and its problems, 
as well as other matters related to the growth of academic abilities and personalities. Parents 
and homeroom teachers should work together in order to remind and emphasize more about 
honesty in working on exam questions. In this case, there is a need to work together in the 
learning process during the Covid-19 pandemic (Rasmitadila et al., 2020). With all these 
treatments, it is expected that dishonesty of students and parents can be minimized, hence 
the teacher will obtain maximum results in conducting assessments. The PAS, which should 
be a measure of student learning success is actually an event to get the best score among 
parents. Prior to the pandemic, behaviors like cheating in school exams might be minimized 
because there was supervision from teachers in its implementation (Halaweh, 2020). This is 
a concern for policymakers to think more about the best way to carry out exams in a 
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pandemic era like today. Therefore, many steps should be prepared because the end of the 
pandemic cannot be ascertained (Haynie, 2003). 

The steps that can be prepared in order to minimize dishonesty in the PAS 
implementation include eliminating multiple choice and fill-in questions, better emphasis on 
procedures, steps, and principles of the approach used in problem-solving, randomizing 
assignments, meaning each student should be given a different task group (Scott, 2017; 
Toledo & Orús, 2021; Wangid et al., 2017), giving rubric assessments (Miknis et al., 2020; 
Sari et al., 2017; Sari & Mahmudi, 2019), avoiding simple calculations. Moreover, to improve 
integrity, an agreement can be made before questions are taken home for assessment, 
determine the deadline for collection, and provide opportunities to interact on things students 
do not understand (Guangul et al., 2020; Haynie, 2003; Kearns, 2012; Rahim & Fuad, 2020). 
The test can also be carried out on an application basis to conduct an assessment (Knight & 
Drysdale, 2020; Krisnawati, 2017; Setiaji et al., 2021; Wahyudi et al., 2020). Technology-
based assessments are also required to provide feedback for student's motivation in order to 
complete evaluation (MacKay et al., 2019). In fact, some countries still administer exams 
online, and deal with cheating using software that can monitor the running of the exam from 
home and supervise the surrounding environment (Halaweh, 2020; Kearns, 2012). The 
results will become a consideration in implementing PAS in the next semester (Gouëdard et 
al., 2020; Mishra et al., 2020; UNESCO, 2020). It is expected that there will be thorough 
preparation in the implementation of assessment carried out online and take-home, therefore 
the cheating that occurs in the evaluation process can be minimized, and the assessments 
carried out truly describe the students' abilities. In this study, some limitations have not 
revealed in-depth the challenges to the online exams implementation and the forms of 
integrity that are carried out in detail. This limitation is due to the nature of this study in the 
form of a survey that reveals the general surface occurring in respondents. Therefore, 
specific and in-depth matters can be examined further in a qualitative manner. 

 

4. Conclusions and Suggestions  

This study had provided a significant result that there is a lot of academic dishonesty 
in the implementation of final semester assessments (PAS) which are conducted online and 
take-home. It was discovered that parents still help their children in completing PAS because 
they are worried about the grades. Likewise, students often ask their parents for answers 
when they do not know the correct option, sadly, many children do not care about the PAS 
because they completely leave it to their parents. The results also showed PAS is not 
running properly. Therefore, special attention is needed from the school and teachers to 
enlighten parents and students to always instill honest value in the assessment process. This 
is because the PAS is an activity carried out to assess learning success and measure 
student achievement competencies while studying at home during the covid-19 pandemic. 
Finally, to minimize academic dishonesty, an effort that needs to be implemented is to create 
a software, which can be used to monitor students during the final semester assessment. 
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