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Pandemi telah mengganggu sistem pendidikan secara global, sehingga
mendorong perlunya modalitas pembelajaran alternatif seperti
pembelajaran daring, modular, dan campuran. SLCP, khususnya dalam
konteks sekolah di Wilayah 8, mengintegrasikan modalitas ini untuk
memenuhi kompetensi pembelajaran yang penting. Paper penelitian ini
bertujuan untuk mengevaluasi Rencana Kelangsungan Pembelajaran
(LCP) sekolah melalui Program Rencana Pembelajaran Kelangsungan
Sekolah dengan menggunakan model evaluasi CIPP (Context, Input,
Process, Product). Dengan desain kualitatif, data dikumpulkan melalui
wawancara purposif dengan 1 staf non-pengajar, 1 kepala departemen,
dan 3 guru serta analisis peta jalan LCP yang disetujui. Temuan
menunjukkan keterpaduan menyeluruh dengan domain model evaluasi,
meskipun beberapa area memerlukan revisi untuk peningkatan. Studi
ini menganjurkan pertimbangan holistik administrasi, terutama dalam
mengakui guru sebagai kontributor utama untuk LCP. Peran kunci
mereka dalam fase perancangan dan perencanaan ditekankan untuk
mekanisasi efektif LCP sekolah. Oleh karena itu, disimpulkan bahwa
administrator pendidikan sebaiknya memberikan prioritas pada
kolaborasi dengan guru dan mempertimbangkan pandangan mereka
untuk meningkatkan kualitas dan fungsionalitas keseluruhan dari LCP.

Universitas Pendidikan Ganesha.

Selain itu, studi ini merekomendasikan pertimbangan organisasional,
menghargai peran guru dalam LCP sekolah, memberi prioritas pada
kesehatan, mengintegrasikan ~ modalitas, dan menekankan
pembelajaran berkualitas dengan metrik dalam LCP.

ABSTRACT

The pandemic disrupted educational systems globally, prompting the need for alternative learning
modalities like online, modular, and blended learning. The SLCP, patrticularly within the context of a
school in Region 8, integrates these modalities to address essential learning competencies. This
research paper aimed to evaluate the school Learning Continuity Plan (LCP) through its School
Continuity Learning Plan Program using (CIPP) model of evaluation. Employing a qualitative design,
data were gathered through purposive interviews with 1 non-teaching personnel, 1 department head,
and 3 teachers and an analysis of the approved LCP road-map. Findings revealed comprehensive
alignment with the evaluation model domains, though certain areas required revisiting for
improvement. The study advocated for the administration's holistic consideration, especially
recognizing teachers as front line contributors to the LCP. Their pivotal role in the design and planning
phases was emphasized for the effective mechanization of the school LCP. Hence, it was concluded
that educational administrators should prioritize collaboration with teachers and consider their
perspectives to enhance the overall quality and functionality of the LCP. Moreover, the study
recommended organizational consideration, valued teachers in school LCP, prioritized health,
integrated modalities, and emphasized quality learning with metrics in LCP.

1. INTRODUCTION

The global impact of the COVID-19 pandemic extended beyond health and economy, affecting
educational mechanisms worldwide. The disruption of learning continuity in numerous educational
institutions emerged as a significant consequence, driven by the need to safeguard learners' health and
curb the virus's spread (Bozkurt et al, 2020; Onyeaka et al., 2021). While some institutions abruptly
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closed due to severed mechanisms, others swiftly implemented interventions to ensure uninterrupted
learning (Chatzipanagiotou & Katsarou, 2023; Lotrecchiano & Tidmore, 2020). The manifestation of
alternative learning modalities, such as online, modular, or blended learning, enabled schools to persist in
providing education amid the pandemic. The key intervention employed to mechanize learning continuity
is encapsulated in the Learning Continuity Plan (LCP) of institutions. The LCP serves as the foundational
framework, delineating what needs to be done, the competencies to include, and the methodologies for
efficient learning (Dzaljad, 2020; Kilag et al., 2023). In the Department of Education's case, the LCP
integrates modular and blended learning modalities to address Most Essential Learning Competencies
(MELC) in various subject areas. However, the efficacy of the learning continuity plan is contingent on its
localization and contextualization within individual school divisions, considering their unique capabilities
(Hurtt et al., 2023; Megalou et al., 2022). This evaluative research focuses on assessing the continuity of
learning embedded in the School Learning Continuity Plan (SLCP) of a specific school in Region 8, utilizing
the CIPP evaluation model. Education serves as a pivotal driver of a country's economy, serving as the
primary source of human resources. Educational institutions play a crucial role in imparting knowledge
and skills, and fostering attitudes vital for shaping economic perspectives (Arrington, 2021; Eisler & Fry,
2019). The substantial impact of shutting down educational institutions is profound, significantly
impairing a country's economy. The global importance of education, however, faced unprecedented
challenges during the worldwide Covid-19 pandemic. Among the pandemic's adverse effects, the
widespread closure of learning institutions emerged as a severe manifestation, disrupting students'
continuity of learning on a global scale (Engzell et al., 2021; Hurtt et al,, 2022). Reports indicate that the
education sector bore over 90% of the pandemic's impact, representing the most substantial learning
disruption in recorded history, affecting nearly two billion learners worldwide (Candelaria & Jimenez,
2022; Purcell & Lumbreras, 2021). Despite these challenges, education departments and ministries in
affected countries endeavored to prevent a void in learners' education by actively reimagining and
accelerating positive changes in teaching and learning methodologies (Diped, 2022; Kashyap et al., 2021).]

Educational institutions globally have established intervention plans to address crises that may
compromise teaching and learning mechanisms. However, even in developed countries, interventions
related to the pandemic were given lesser priority (Diped, 2022; Karalis, 2020). This lack of preparedness
during a crisis, particularly a pandemic, can be extrapolated to developing countries. Despite the
deprioritization of crisis interventions, schools on a large scale found ways to sustain learning during
lockdowns and limited mobility. This mobilization of learning was inspired by an accelerated
transformation in the education sector, breaking down barriers and enhancing connectivity through
technology, along with the adoption of flexible and efficient learning modalities (Leal Filho et al., 2021;
Pahl-Wostl et al, 2023). Online learning emerged prominently as a modality during the pandemic,
allowing educators to provide learning opportunities and assess students' progress effectively, especially
in areas with robust internet connectivity (Bumblauskas & Vyas, 2021; Tarricone,P.; Mestan,K;Teo, 2021).
In addition to online learning, considered high-tech, low-tech/offline modalities such as printed materials,
modules, TV, and radio were also employed to ensure continued learning (Arslan et al., 2021; Bennett &
McWhorter, 2022).

Among the countries significantly impacted by the pandemic, the Philippines has faced immense
challenges, affecting both learners and educational institutions at the basic and higher levels,
encompassing both public and private sectors. In the realm of Basic Education, the Department of
Education has diligently sought ways to ensure the continuity of learning through the implementation of
distance learning modalities. DepEd Order No. 12, s2020 delineates guidelines for the adoption of the
Learning Continuity Plan in response to health crises, offering various modalities to facilitate learning
continuity amidst the pandemic. Distance learning encompasses modalities such as online learning,
TV/Radio-Based, and Modular learning. Although there are alternative modalities like Blended learning
and Homeschooling, Modular distance learning stands out as the commonly utilized method, particularly
employing modules as the primary instructional material (ROQUE, 2023; Salamuddin, 2021). In the local
context, a printed modular distance learning approach was employed in a school in Region 8,
accommodating nearly 2000 learners enrolled in the academic year 2020-2021. The learning continuity
mechanism of the school is articulated through the meticulously designed School Learning Continuity Plan
(SLCP). Research globally reflects an international discourse on educational continuity during challenging
times. Research from diverse countries contributes to a collective understanding of School Learning
Continuity Plans (SLCPs) (Czvetkoé et al, 2021; Hill & Narayan, 2020). Various studies may have
investigated the contextual factors, input resources, operational processes, and educational products
associated with LCPs (Glahn & Gruber, 2020; Nursafitri et al., 2023). The development of this study aligns
with a global progression in educational research, synthesizing insights from different countries to offer a
comprehensive evaluation framework through the CIPP model (Cabatay* & Gonzales, 2024; Rocha et al,,
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2021). It signifies an effort to build upon and contribute to the evolving body of knowledge surrounding
effective educational strategies in diverse international contexts (Anderson-Levitt & Gardinier, 2021;
Kaczmarska, 2020). The School Learning Continuity Plan (SLCP) was meticulously designed to ensure the
continuity of learning amidst the pandemic within the local context and was implemented over the course
of a school year. To gauge the effectiveness of this programmed SLCP mechanism, a comprehensive
evaluation is imperative to discern successful aspects and identify areas requiring intervention. The CIPP
model, renowned for its holistic approach, can serve as a valuable framework for this evaluation.
Evaluation proves to be an indispensable technique when examining the progression of projects or
programs. It plays a pivotal role in scrutinizing the developmental aspects of an implementation, shedding
light on both successful and problematic facets. The school-level evaluation of the implemented SLCP
becomes instrumental in determining its impact on institutional goals for learning continuity during the
pandemic. Through this evaluative process, diverse aspects such as administrative, pedagogical, and
managerial considerations can be assessed and subsequently refined for further development (Garone et
al,, 2022; Nikolic et al., 2021).

Evaluation serves as the manifestation of the impact of a particular project or program,
delineating the extent to which objectives are achieved and the subsequent impact on target individuals.
The focus of evaluation extends beyond merely appraising the attainment of implementations; it also
encompasses considerations for future development (Ab Wahid & Grigg, 2021; Eynon & Gambino, 2023).
Various evaluation models exist, each offering a degree of applicability when assessing implemented
projects or programs. One such model is the CIPP (Context, Input, Process, and Product) Model of
evaluation, introduced by Stufflebeam in 1983, particularly effective for evaluating educational processes
and their quality (Burke, 2020; Dadvand & Behzadpoor, 2020). In the context of the implemented School
Learning Continuity Plan (SLCP), the evaluation was conducted following the four dimensions of the CIPP
Model: Context, Input, Process, and Product. This evaluation, guided by the CIPP Model, aims to provide
valuable insights to the school administration for future planning, particularly in the context of managing
challenges posed by a pandemic.

2. METHOD

This study employed qualitative research specifically a descriptive narrative method to describe
the evaluative study. The instrument collected data on SLCP goals' communication to school constituents
(Context), resource provision in the SLCP (Input), program implementation effectiveness in goal
achievement (Process), and project goals' fulfillment (Product). The questions embedded within the semi-
structured interview guide underwent a thorough examination and validation process conducted by
experts. Additionally, simulation exercises involving experts were employed to further ensure the
precision and clarity of the interview questions. In data analysis, narrative analysis was used to the stories
and narratives within documents, observations, and interviews to understand the lived experiences and
perspectives related to SLCP outcomes. This evaluative study was conducted at Public Senior High School
in Baybay City, Leyte, part of the DepEd Baybay City Division and the sole Stand Alone Senior High School
offering a majority of tracks within the division across its five departments: Arts and Design, ABM, HUMSS,
STEM, and TVL. These departments played a pivotal role in formulating the School Learning Continuity
Plan (SLCP) for Public SHS. Utilizing the CIPP model, this qualitative evaluation focused on the Public SHS
SLCP as a case study. Key participants, including one (1) non-teaching personnel, one (1) department
head, and three (3) teachers, were purposively selected based on predefined criteria and interviewed for
necessary information. Ethical considerations involved coding participants with pseudonyms, obtaining
approval from the Division office, district office, and school principal, and acquiring consent through
letters. Due to the pandemic, interviews adhered to health protocols through phone calls, teleconferences,
or face-to-face meetings. Research tools included a semi-structured interview guide, examination of
documents related to SLCP mechanization, and the researcher's observations as a participant observer.
Data analysis aimed to delineate dimensions in manifesting outcomes, utilizing triangulation from
documents, observations, and interviews to evaluate inputs and processes impacting the expected
outcomes of the implemented SLCP.

3. RESULT AND DISCUSSION

Result

The study explores a School Learning Continuity Plan (SLCP) using four main evaluation
dimensions: Context, Input, Process, and Product, as displayed in Table 1. Context evaluation, as
articulated by a department head, centers on addressing concerns such as module distribution and
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student attendance. It emphasizes the importance of understanding and addressing specific needs within
the school's LCP, particularly in the context of continuity during the pandemic. Input evaluation, as
emphasized by another department head, scrutinizes resource allocation among schools, focusing on
evaluating inputs like budget and procedures to achieve program goals. The school's LCP aims to
empower teachers, integrate ICT, and ensure the availability of materials, underscoring the significance of
resources in plan implementation. Process evaluation, as described by a different department head,
involves monitoring and addressing concerns after module distribution, concentrating on activities during
implementation. The school implements various activities, including monitoring, training, feedback, and
stakeholder linkages, to attain SLCP goals. Product evaluation, as articulated by a teacher, reflects on the
plan's execution and learning outcomes, emphasizing the evaluation of outcomes as a measure of program
success. The study uses School Monitoring Evaluation and Adjustment results to measure outcomes in
areas such as instructional leadership, learning environment, human resource management, parental
involvement, and school leadership. The study utilizes a comprehensive evaluation framework to assess
the SLCP's effectiveness, considering context, inputs, processes, and outcomes.

Table 1. Themes, Responses, Generated Codes, and Descriptions

Theme Sample Verbatim response Codes Description of Themes

Context Addressing the different issues Department Evaluating the needs and challenges

evaluation in terms of module, and head’snote within a specific setting is linked to
attendance of the students. context evaluation. This process offers
Because the physical opportunities to address issues within
attendance of the students the assessed implementation
might prohibit the learning environment. In the present research, the
continuity. So, it must be evaluated context is centered around the
addressed so that's why as [ ultimate goal of the school's Learning
recall and remember the school Continuity Plan (LCP), aligning with the
provided different stations just Department of Education's objective of
to merely get closer to the ensuring learning continuity during the
students and the stakeholders pandemic through a blended learning
themselves to address this approach, specifically employing the
certain issue, the physical modular distance learning modality. This
attendance of the students. evaluative dimension involves utilizing

data extracted from the school's
approved LCP, cross-referenced with
interview responses from participants.

Input ..among all the schools in the Department The assessment of inputs is essential for
evaluation division, only PUBLIC SHS head obtaining information regarding the
provided teachers with the resources required to attain the goals and
transportation allowance just objectives of a program. These inputs

to bring the module closer to may encompass budgetary

the students. Other schools have considerations, procedural frameworks,

not allotted much money for the decision-making structures, and other

cause. That could be one. The pertinent elements. Within the context of

budget allotted to seminars the school's Learning Continuity Plan

allocated to the purchase of (LCP), the focus on inputs aims to achieve

materials such as printers bond several  objectives, including the

paper and others related to empowerment of teachers in the

producing the modules.... development of learning materials, the

integration of information and

communication technology (ICT,

facilitation of material availability, and
addressing the learning environment.
These areas are underscored to ensure
the continuity of education even in the
face of crises, as delineated in the school's
LCP roadmap.
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Theme Sample Verbatim response Codes Description of Themes

Process As a week passed by the Department Deliberately, process evaluation
Evaluation administration called for a Head illuminates the activities associated with
conference  or  emergency the implemented program or curriculum,

meeting to address the issues. with a primary focus on the actions

What are the concerns, and undertaken during the implementation

problems met the week after phase. In this context, it encompasses

the distribution of modules so various activities aimed at realizing the

that it will be settled for the goals of the school's Learning Continuity

weeks to come, semesters to Plan (LCP). These activities include the

come, and the entire school monitoring, supervision, and coaching of

year? There are lots of concerns teachers; the design of training based on

raised from, teachers, students self-assessment; feedbacking and

and among others.... facilitation of teachers' professional
development; technical assistance on

Most Essential Learning Competencies

(MELC)-based Self-Learning Modules

(SLM) for teachers; provision of supplies

for learning continuity; strict adherence

to and implementation of minimum

health protocols; and establishing

linkages with stakeholders, including the

conduct of School Monitoring Evaluation

and Adjustment (SMEA). These areas

serve as benchmarks under the process

dimension, illustrating the school's efforts

in implementing measures to achieve the

goal of the School Learning Continuity

Plan (SLCP).

Product ..the plan itself is nice, it was Teacher A A critical aspect of delineating an
evaluation followed and manifested. It was implemented program or curriculum

fine in total but the output in
terms of learning is I guess
another dimension of the story.
Factors such as the attitude of
the student towards the
modality used provide unclear
images, hence the school cannot
provide  the  context of
addressing the learning of the
students because the students
should provide their own as to
the time how much time the
students have or have, they
taken their modules seriously...

involves examining its outcomes or
products, serving as the metrics for
measuring and achieving objectives.
Product evaluation, as conceptualized,
can yield measures that may have
expected or unexpected impacts on the
overall program or implementation. In
the context of the Learning Continuity
Plan (LCP) at PUBLIC SHS, the measured
references are derived from data
obtained through the School Monitoring
Evaluation and Adjustment (SMEA)
results. On a quarterly basis throughout
the school year, the institution documents

and consolidates the targets and
outcomes of its implementations. The
SMEA reveals the tangible

accomplishments of the school across
specified areas outlined in the LCP. These

areas encompass Instructional
leadership, Learning environment,
Human resource management and

development, Parents’ involvement and
community partnership, and School
leadership management and operations,
collectively serving as dimensional
measurements.
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Discussion

Interview results from participants reveal a clear understanding of the school's Learning
Continuity Plan (LCP) goal, emphasizing the utilization of the modular distance learning modality to
sustain education during the pandemic. All participants acquired knowledge of the shift from face-to-face
to modular distance learning through communication from both the central and division offices. The
explicit articulation of the plan came from a key participant, a department head within the school. The
primary focus highlighted by this participant was the imperative need to bring education closer to
students, ensuring the continuation of the learning process through the adoption of the MDL modality.
This strategic shift aimed to prevent a disruption in the school year. The clarity of the LCP goal among
participants implies a successful communication strategy from central and division offices. The emphasis
on closeness to students reflects a proactive approach to mitigate disruptions in the learning process
during the pandemic. The interview results shed light on the impactful input provided by the school
administration in realizing the goals of the Learning Continuity Plan (LCP). Recognized by the division
office, this initiative is deemed an excellent move towards actualizing the LCP goals, acknowledging the
crucial role of budgetary considerations in mechanizing implementations (Dadvand & Behzadpoor, 2020;
Sharplin et al., 2019). All interviewed participants expressed approval of the school's initiatives to sustain
student learning amid the crisis. Noteworthy provisions included capacity-building for teachers in crafting
materials and ensuring material availability. The study revealed several advantages in the implementation
of the Learning Continuity Plan (LCP) (Dayagbil et al, 2021; Kasim et al, 2022). Participants
demonstrated a clear understanding of the LCP goal, emphasizing the utilization of the modular distance
learning modality to sustain education during the pandemic. Additionally, the transition from traditional
face-to-face learning to modular distance learning was deemed successful, reflecting adaptability and
effective communication. Proactive efforts were also identified, with a focus on preventing disruptions in
the school year and showcasing a strategic approach to maintaining educational continuity. However, the
study also identified certain disadvantages. Notably, the interview results did not explicitly address
potential challenges that may have arisen during the transition. This lack of explicit consideration implies
a potential gap in the understanding of obstacles faced by participants, which could impact the
comprehensiveness of the study's findings. Future research may benefit from a more in-depth exploration
of challenges and barriers encountered during the shift to modular distance learning to provide a holistic
perspective on the implementation of the LCP. Future research could delve deeper into specific challenges
faced during the transition to modular distance learning, exploring potential areas for improvement.
Additionally, investigating the long-term impact of such adaptations on student learning outcomes and
engagement would provide valuable insights. The emphasis on proximity to students as a central concern
aligns with the broader trend in education toward student-centric approaches (Bastian et al, 2023;
Looney, 2022). This insight can inform future educational strategies, not only in times of crisis but as a
continuous improvement initiative.

The interview results shed light on the impactful input provided by the school administration in
realizing the goals of the Learning Continuity Plan (LCP). Recognized by the division office, this initiative is
deemed an excellent move towards actualizing the LCP goals, acknowledging the crucial role of budgetary
considerations in mechanizing implementations. All interviewed participants expressed approval of the
school's initiatives to sustain student learning amid the crisis. Noteworthy provisions included capacity-
building for teachers in crafting materials and ensuring material availability. However, some areas
outlined in the LCP faced criticism from certain participants. Specifically, concerns were raised regarding
the integration of ICT in modality delivery and the assurance of a conducive learning environment.
Participants questioned the justification for these aspects within the LCP framework. The integration of
ICT, despite being a significant input, was met with skepticism, as was the provision for a conducive
learning environment, deemed non-measurable since the school lacks jurisdiction over students’
individual learning spaces. The findings illuminate the impactful contributions of the school
administration toward realizing the Learning Continuity Plan (LCP) goals, a sentiment reinforced by
recognition from the division office. This initiative is viewed as an excellent move, with participants
acknowledging the indispensable role of budgetary considerations in implementing mechanizations
(Darling-Hammond et al., 2020; Rizka et al., 2020). The unanimous approval of the school's initiatives to
sustain student learning during the crisis, including capacity-building for teachers and ensuring material
availability, underscores a positive consensus among participants (Lim, 2022; Lisa Lopez De La Cruz,
2023). However, contrasting viewpoints emerge in the critique raised by some participants regarding
specific areas outlined in the LCP. Concerns center around the integration of Information and
Communication Technology (ICT) in modality delivery and the assurance of a conducive learning
environment (Bremner et al., 2022; Toste et al, 2021). Participants question the justification for these
aspects within the LCP framework. The integration of ICT, considered a significant input, faces skepticism,
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and the provision for a conducive learning environment is deemed non-measurable due to the perceived
lack of school jurisdiction over students' individual learning spaces (Archambault et al, 2022;
Montemurro et al., 2023). The positive recognition from the division office implies the efficacy of the
school's approach in implementing the LCP. However, concerns raised by participants highlight potential
discrepancies in the perceived justifiability of certain LCP components.

The implementation of the Learning Continuity Plan (LCP) brings forth notable advantages for the
school. Firstly, there is positive acknowledgment from the division office for the school's LCP initiatives,
indicating recognition and approval from a higher administrative level. Additionally, there is evidence of
effective allocation of budgetary resources for the implementation of the LCP, underscoring a strategic
and well-planned approach to financial considerations. Nevertheless, the LCP implementation also faces
certain disadvantages. Criticism arises from participants regarding the justification of specific LCP
elements, indicating a divergence of opinions or concerns regarding the rationale behind certain aspects
of the plan. Another challenge is encountered in the measurement and implementation of provisions
related to Information and Communication Technology (ICT) integration and creating a conducive
learning environment. This underscores potential difficulties in executing and assessing these
components, emphasizing the need for careful consideration and improvement in these specific areas of
the LCP (Eynon & Gambino, 2023; Gil et al., 2023) Future research could examine into participant
perspectives on the justifiability of specific LCP components, addressing concerns and seeking potential
improvements. Additionally, exploring alternative methods for measuring and ensuring a conducive
learning environment in the context of remote learning could provide valuable insights for future policy
development. The study underscores the importance of not only implementing initiatives but also
ensuring that they align with the perspectives and practical considerations of stakeholders. Balancing the
aspirations of the LCP with the feasibility of implementation remains a critical aspect for educational
institutions (Arrington, 2021; Sakata et al., 2022).

Process Evaluation

The interviewees acknowledged the challenging nature of implementing the school's Learning
Continuity Plan (LCP), recognizing the collective efforts of the administration and teacher front liners
amidst unforeseen and sudden tasks. The new venture to sustain learning amid the pandemic brought
about a stage of adjustment for everyone, particularly challenging for teachers due to the novelty of tasks.
Communication emerged as a significant impediment, with one interviewee emphasizing the challenge of
effectively conveying instructions from the school head to the workforce. While communication was
identified as crucial for clarification during implementation, the administration later addressed this by
providing monitoring and feedback mechanisms to enhance target delivery (Hungo & Sescon, 2018;
Moullin et al., 2020).

In the pursuit of the LCP objectives, participants acknowledged the school administration's
effective provision of deliverables, especially in aspects such as supporting and providing learning
materials, monitoring, supervision, coaching, and training, as outlined in the SLCP. However, a participant
raised concern about teachers being integral to the school system, advocating for their inclusion in
decision-making processes, considering both physical and mental health aspects. However, contrasting
perspectives emerge when examining the acknowledgment of the school administration's provision of
deliverables related to the LCP objectives. While both studies recognize effective provision, a participant
in one set of findings raises a concern about teachers being integral to the school system and advocates for
their inclusion in decision-making processes (Loewe & Zintl, 2021; Smith; Li; Rafferty, 2020). This
perspective emphasizes the importance of considering both the physical and mental health aspects of
teachers, introducing a nuanced contrast in priorities (Norwich et al., 2022; Wagner et al,, 2021). The
acknowledgment of challenges and subsequent improvements in communication and feedback
mechanisms implies the emphasis on the adaptability of the school administration. However, the concern
about teacher inclusion in decision-making raises implications for the overall well-being and effectiveness
of the LCP. The implementation of the Learning Continuity Plan (LCP) brings forth several advantages.
Notably, there is an effective delivery of LCP objectives, encompassing crucial elements such as support,
materials, monitoring, and coaching. This reflects a comprehensive and successful execution of the LCP
strategies, ensuring the provision of necessary resources and support systems. Additionally, the
administration demonstrates adaptability by effectively addressing communication challenges,
showcasing a responsive approach to overcoming obstacles and enhancing the overall implementation
process. However, the LCP implementation is not without its challenges. Communication hurdles surfaced
during the initial implementation stage, presenting a disadvantage that may have impacted the clarity of
information flow (Brown & Shay, 2021; Ziataki, 2023). Another significant drawback is the oversight in
considering teachers in decision-making processes, particularly concerning their well-being. This
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omission highlights a potential gap in the decision-making framework, emphasizing the importance of
inclusivity and a holistic approach to considering the perspectives and welfare of educators in the
planning and execution of educational initiatives. Future research could explore the long-term effects of
decision-making processes on the well-being of teachers and their impact on the overall success of
educational initiatives. Additionally, investigating strategies to enhance communication channels during
sudden implementations could provide valuable insights. While the majority of LCP processes were
perceived as smooth, the oversight in considering teachers' well-being highlights the need for a holistic
approach to planning and decision-making. Balancing the demands of implementation with the mental
and physical health of educators remains crucial for sustained success in educational initiatives (Gray et
al.,, 2022; Montemurro et al., 2023).

Product Evaluation

Every quarter, the school meticulously documents and consolidates the targets and outcomes of
its implementations, with the School Monitoring and Evaluation Team (SMEA) reporting on physical
accomplishments in areas outlined by the Learning Continuity Plan (LCP). These areas encompass
Instructional Leadership, Learning Environment, Human Resource Management and Development,
Parents' Involvement and Community Partnership, and School Leadership Management and Operations,
serving as dimensional measures for SLCP outcomes. Through document analysis, the consolidated SMEA
results provide varied metrics for the school's achievements, often expressed as percentage
accomplishments by each department. Notably, the analysis reveals that most areas achieved a
commendable 90% to 100% success rate, indicating the successful realization of targeted outcomes
aligned with objectives. While participants corroborated the SMEA results, acknowledging the
achievement of LCP objectives, they also expressed that the endeavor was not without challenges. Some
aspects, particularly those related to student learning, were deemed immeasurable by the school. The
context of providing sustainable and quality education amid the pandemic remains somewhat vague,
necessitating further refinement in the evaluation process, particularly in the Key Result Area (KRA)
associated with learning and the learning environment (Casinillo & Suarez, 2022; Toste et al.,, 2021). The
commendable achievements indicated by the SMEA results have positive implications for the effectiveness
of the LCP. However, the acknowledgment of immeasurable aspects highlights potential challenges in fully
capturing the impact on student learning. The school's implementation of the Learning Continuity Plan
(LCP) presents notable advantages (Tanucan et al, 2022; et al, 2022). The achievement of targeted
outcomes, with most areas reaching a commendable 90% to 100%, reflects a positive and effective
execution of the LCP strategies. Additionally, the regular monitoring and evaluation facilitated by the
School Monitoring and Evaluation Team (SMEA) contributes significantly to the school's overall
improvement, ensuring a systematic approach to assessing and enhancing various dimensions of the LCP
(Fortades et al., 2022; Martin, 2022). However, the implementation is not without its challenges. Some
aspects related to student learning are deemed immeasurable, presenting a disadvantage in the evaluation
process. This poses challenges in fully assessing the impact of certain LCP components on student learning
outcomes. The recognition of these challenges underscores the need for refinement in the evaluation
methodology, aiming to capture a more comprehensive understanding of the LCP's effectiveness in all
relevant areas. Future research could delve into refining evaluation methodologies for immeasurable
aspects of student learning within the LCP, providing a more comprehensive understanding of its impact.
Additionally, exploring strategies to further enhance the sustainability and quality of education amid the
ongoing pandemic could be a fruitful avenue for investigation. The success rates in achieving LCP
objectives, though substantial, prompt a reflection on the broader challenges in assessing certain aspects
of student learning (Kuswara et al, 2021; Walkington et al, 2019). This insight underscores the
complexity of gauging the full impact of educational initiatives, particularly in dynamic and challenging
contexts such as the ongoing pandemic.

4. CONCLUSION

The findings concluded that the communication of School Learning Continuity Plan (SLCP)
objectives was effective for learning continuity despite the pandemic. While the overall administrative
input has been well provided, consideration to integrate other platforms in student learning is needed.
The process of implementing the SLCP was successful, but the government should not overlook the
teachers' perspective and their important role in the mechanization of the plan. Overall, the plan delivered
the expected results, however, there is a need to revisit certain areas, particularly measures of student
learning that are authentic to the given modality.

Ananias N. Yunzal Jr / Evaluation of School Learning Continuity Plan (LCP) Utilizing Context, Input,
Process, and Product (CIPP) Model



Jurnal Pendidikan Indonesia Vol. 13, No. 2, Tahun 2024, pp. 226-237 234

5. REFERENCES

Ab Wahid, R, & Grigg, N. P. (2021). A draft framework for quality management system auditor education:
findings from the initial stage of a Delphi study. TQM journal, 33(6), 1373-1394.
https://doi.org/10.1108/TQM-08-2020-0193.

Anderson-Levitt, K., & Gardinier, M. P. (2021). Introduction contextualising global flows of competency-
based education: polysemy, hybridity and silences. Comparative Education, 57(1), 1-18.
https://doi.org/10.1080/03050068.2020.1852719.

Archambault, L., Leary, H., & Rice, K. (2022). Pillars of online pedagogy: A framework for teaching in online
learning environments. Educational Psychologist, 57(3), 178-191.
https://doi.org/10.1080/00461520.2022.2051513.

Arrington, A. (2021). The use of information and communications technology to continue instruction and
professional development in rural Ghana during the COVID-19 school lockdowns. 1-143.

Arslan, A., Golgeci, 1., Khan, Z., Al-Tabbaa, 0., & Hurmelinna-Laukkanen, P. (2021). Adaptive learning in
cross-sector collaboration during global emergency: conceptual insights in the context of COVID-
19 pandemic. Multinational Business Review, 29(1), 21-42. https://doi.org/10.1108/MBR-07-
2020-0153.

Bastian, 0., Dwi Wijaya, Y., & Setiyadi, B. (2023). Implementation of Educational Management Information
Systems in the Learning Process. ADVANCES in Social Humanities Research, 1(5), 671-683.
Bennett, E. E., & McWhorter, R. R. (2022). Dancing in the Paradox: Virtual Human Resource Development,
Online Teaching, and Learning. Advances in Developing Human Resources, 24(2), 99-116.

https://doi.org/10.1177/15234223221079440.

Bozkurt, A, Jung, I, Xiao, ], Vladimirschi, V., Schuwer, R., Egorov, G., Lambert, S., Al-Freih, M., Pete, ]., Don
Olcott, ], Rodes, V., Aranciaga, I, Bali, M., Alvarez, A. ]., Roberts, ]., Pazurek, A., Raffaghellj, |. E,,
Panagiotou, N., Coétlogon, P. d., & Shahadu, S. (2020). A global outlook to the interruption of
education due to COVID-19 pandemic: Navigating in a time of uncertainty and crisis. Asian Journal
of Distance Education, 15(1), 1-126.
http://www.asianjde.com/ojs/index.php/Asian]DE/article /view/462.

Bremner, N., Sakata, N., & Cameron, L. (2022). The outcomes of learner-centred pedagogy: A systematic
review. International Journal of Educational Development, 94.
https://doi.org/10.1016/j.ijedudev.2022.102649.

Brown, C., & Shay, M. (2021). From resilience to wellbeing: Identity-building as an alternative framework
for schools’ role in promoting children’s mental health. Review of Education, 9(2), 599-634.
https://doi.org/10.1002/rev3.3264.

Bumblauskas, D., & Vyas, N. (2021). The Convergence of Online Teaching and Problem Based Learning
Modules amid the COVID-19 Pandemic. Electronic Journal of E-Learning, 19(3), 147-158.
https://doi.org/10.34190/ejel.19.3.2295.

Burke, S. (2020). Using the CIPP Evaluation Model to Examine a Bachelor of Science in Health Systems
Management Program. USF Tampa Graduate Theses and Dissertations.
https://digitalcommons.usf.edu/etd /8518/.

Cabatay*, M. M. & Gonzales, H. B. (2024). Disaster Prevention and Risk Reduction Education
Implementation in Special Education Schools in Indonesia: Teachers’ Challenges, Strategies, and
Recommendations. Jurnal Pendidikan Sains Indonesia, 12(1), 216-231.
https://doi.org/10.24815/jpsi.v12i1.35191.

Candelaria, M., & Jimenez, T. (2022). Educating to Compete: Pandemic-Era Patterns of Technology
Educating to Compete: Pandemic-Era Patterns of Technology Incorporation in the Southern Cone
Incorporation in the Southern Cone. https://digitalcommons.macalester.edu/poli_honors/94.

Casinillo, L., & Suarez, M. (2022). Evaluating Attributes, Traits, and Competencies of A School Leader: A
Descriptive-correlational Study. Indonesian Journal of Social Research (IJSR, 4(1), 40-53.
https://doi.org/10.30997 /ijsr.v4i1.186.

Chatzipanagiotou, P., & Katsarou, E. (2023). Crisis Management, School Leadership in Disruptive Times
and the Recovery of Schools in the Post COVID-19 Era: A Systematic Literature Review. Education
Sciences, 13(2), 118. https://doi.org/10.3390/educsci13020118.

Czvetkd, T., Honti, G., Sebestyén, V., & Abonyi, ]. (2021). The intertwining of world news with Sustainable
Development  Goals:  An effective monitoring  tool. Heliyon, 7(2), 6174.
https://doi.org/10.1016/j.heliyon.2021.e06174.

Dadvand, B., & Behzadpoor, F. (2020). Pedagogical knowledge in English language teaching: A lifelong-
learning, complex-system perspective. London Review of Education, 18(1), 107-125.
https://doi.org/10.18546/LRE.18.1.08.

JPI P-ISSN: 2303-288X E-ISSN: 2541-7207



Jurnal Pendidikan Indonesia Vol. 13, No. 2, Tahun 2024, pp. 226-237 235

Darling-Hammond, L., Flook, L. Cook-Harvey, C., Barron, B. & Osher, D. (2020). Implications for
Educational Practice of the Science of Learning and Development. Applied Developmental Science,
24(2), 1-44. https://doi.org/10.1080/10888691.2018.1537791.

Dayaghbil, F. T,, Palompon, D. R,, Garcia, L. L., & Olvido, M. M. J. (2021). Teaching and Learning Continuity
Amid and Beyond the Pandemic. Frontiers in Education.
https://doi.org/https://pesquisa.bvsalud.org/global-literature-on-novel-coronavirus-2019-
ncov/resource/pt/covidwho-1367747.

Diped, G. (2022). Exploring school adaptations to the challenges of educating in the context of the Covid-19
pandemic. January.

Dzaljad, R. G. (2020). Transformasi Sosial dalam Proses Pendidikan di Masa Pandemi Covid-19. Maarif,
15(2),305-324. https://doi.org/10.47651/mrf.v15i2.117.

Eisler, R.,, & Fry, D. P. (2019). Nurturing Our Humanity: How Domination and Partnership Shape Our
Brains, Lives, and Future. In  Google Books. Oxford University  Press.
https://books.google.com.ph/books?hl=en&lr=&id=2ZugDwAAQBA]&oi=fnd&pg=PP1&dq=Educa
tion%27s+Economic+Impact:+Nurturing+Human+Resources+and+Shaping+Economic+Perspecti
ves&ots=sq1XxP7G0y&sig=XofqVGhHkrWHXm3kzalFR]xf_vO&redir_esc=y#v=onepage&q&f=fals
e.

Engzell, P, Frey, A,, & Verhagen, M. D. (2021). Learning Loss Due to School Closures During the COVID-19
Pandemic. Proceedings of the National Academy of Sciences, 118(17), 2022376118.
https://doi.org/10.1073/pnas.2022376118.

Eynon, B., & Gambino, L. M. (2023). High-Impact ePortfolio Practice: A Catalyst for Student, Faculty, and
Institutional Learning. In Google Books. Taylor & Francis.
https://books.google.com.ph/books?hl=en&Ir=&id=AhL]JEAAAQBA]&o0i=fnd&pg=PT12&dq=Unve
iling+Impact:+Evaluation+as+a+Measure+of+Project+Success+and+Catalyst+for+Future+Develo
pment&ots=y61fsjinle&sig=aACsQ5GVaTRL4r-
FMAkuGz3pRKg&redir_esc=y#v=onepage&q&f=false.

Fortades, D. E., Habla, E. D., & A, F. (2022). Distance Learning Delivery Modalities and Problems of the
Technology and Livelihood Education Teachers. Research and Analysis Journal, 5(9), 01-05.
https://doi.org/10.18535/raj.v5i9.297.

Garone, A, Bruggeman, B., Philipsen, B, Pynoo, B., Tondeur, ], & Struyven, K. (2022). Evaluating
professional development for blended learning in higher education: a synthesis of qualitative
evidence. Education and Information Technologies, 27(6), 7599-7628.
https://doi.org/10.1007/s10639-022-10928-6.

Gil, G., Casagrande, D. E., Cortés, L. P.,, & Verschae, R. (2023). Why the low adoption of robotics in the
farms? Challenges for the establishment of commercial agricultural robots. Smart Agricultural
Technology, 3, 100069. https://doi.org/10.1016/j.atech.2022.100069.

Glahn, C.,, & Gruber, M. R. (2020). Designing for Context-Aware and Contextualized Learning. Springer
Singapore. https://doi.org/10.1007/978-981-15-0618-5_2.

Gray, S., Sandford, R, Stirrup, J., Aldous, D., Hardley, S., Carse, N. R., Hooper, 0., & Bryant, A. S. (2022). A
comparative analysis of discourses shaping physical education provision within and across the
UK. European Physical Education Review, 28(3), 575-593.
https://doi.org/10.1177/1356336X211059440.

Hill, R. V., & Narayan, A. (2020). Covid-19 and Inequality: a Review of the Evidence on Likely Impact and
Policy Options. Centre for Disaster Protection, Working Paper 3, December 2020, December 2020.

Hungo, M. 0., & Sescon, C. S. (2018). Role of Functional Literacy to Productive Employment in the Context
of Regional Economies. Journal of Educational and Human Resource, RD), 6, 255-264.
https://doi.org/10.61569/da30a847.

Hurtt, A, Reed, S., Dykeman, K., & Luuy, J. (2022). WORKING PAPER Policy and Planning in the Midst of Crisis
Supporting Student Learning During the COVID-19 Pandemic.

Hurtt, A, Reed, S., Dykeman, K., & Luu, J. (2023). Ensuring Educational Continuity in the Midst of Crisis:
Policy @and Planning During the COVID-19 Pandemic.  Educational  Policy.
https://doi.org/10.1177/08959048231215488.

Kaczmarska, K. (2020). Making Global Knowledge in Local Contexts: The Politics of International Relations
and Policy Advice in Russia. In Google Books. Routledge.
https://books.google.com.ph/books?hl=en&lr=&id=BUXcDwAAQBA]J&oi=fnd&pg=PT9&dq=Adva
ncing+Educational+Strategies:+Contributing+to+the+Evolving+Landscape+of+Global+Knowledge
+in+Diverse+International+Contexts&ots=rHAwy4qZHE&sig=0U04_jklHu8QCTUcKsvq2icTarU&r
edi.

Ananias N. Yunzal Jr / Evaluation of School Learning Continuity Plan (LCP) Utilizing Context, Input,
Process, and Product (CIPP) Model



Jurnal Pendidikan Indonesia Vol. 13, No. 2, Tahun 2024, pp. 226-237 236

Karalis, T. (2020). Planning and evaluation during educational disruption: Lesson learnred from COVID-19
pandemic for treatment of emergiencies in education. European Journal of Education Studies.
https://doi.org/10.46827 /ejes.v0i0.3047.

Kashyap, A. M,, Sailaja, S. V, Srinivas, K. V. R,, & Raju, S. S. (2021). Challenges in Online Teaching amidst
Covid Crisis: Impact on Engineering Educators of Different Levels. Journal of Engineering
Education Transformations, 34(0), 38. https://doi.org/10.16920/jeet/2021/v34i0/157103.

Kasim, T. S. A. T., Noor, N. E. M., & Yusoff, Y. M. (2022). Challenges in Applying a Student-Centred Approach
To E-Learning for Islamic Education in Primary Schools During the Pandemic Covid-19:
Preliminary Data Analysis. Afkar, 2022, 29-60. https://doi.org/10.22452 /afkar.sp2022no1.2.

Kilag, O. K. T., Lechadores, V. M. B, Tolin, |. E., Pahayahay, D. Q., Torrefiel, A. P., & Calzada, ]. R. D. (2023).
Moving beyond the new normal: Understanding Flexible Learning Options (FLOs) on the
parameters of Basic Education Learning Continuity Plan (BE-LCP. Science and Education, 4(2),
866-873. https://cyberleninka.ru/article/n/moving-beyond-the-new-normal-understanding-
flexible-learning-options-flos-on-the-parameters-of-basic-education-learning-continuity.

Kuswara, H., Kuswarno, E. Mudrikah, A, & Kosasih, U. (2021). Stufflebeam’s Model Application of
Education Management Information Systems (EMIS) in Improving the Quality of Learning
Services.  Nidhomul Haq: Jurnal Manajemen  Pendidikan Islam, 6(1), 72-93.
https://doi.org/10.31538/ndh.v6i1.1311.

Leal Filho, W.,, Price, E., Wall, T., Shiel, C., Azeiteiro, U. M., Mifsud, M., Brandli, L., Farinha, C. S., Caeiro, S.,
Salvia, A. L., Vasconcelos, C. R., de Sousa, L. 0., Pace, P., Doni, F., Veiga Avila, L., Fritzen, B, &
LeVasseur, T. J. (2021). COVID-19: the impact of a global crisis on sustainable development
teaching.  Environment, Development  and  Sustainability,  23(8), 11257-11278.
https://doi.org/10.1007/s10668-020-01107-z.

Lim, E. (2022). Clarity and Coherence Amid Complexity and Consistent Change: Reconsidering the Role of
Central Office Academic Support at the Los Angeles Unified School District. Harvard.edu.
https://doi.org/29168216.

Lisa Lopez De La Cruz, M. (2023). Disaster Risk Reduction and Management Program Implementation in
Carmen 2 District: An Assessment. International Journal of Novel Research in Education and
Learning, 10(6), 1-15. https://doi.org/10.5281/zenodo.10078445.

Loewe, M. & Zintl, T. (2021). State Fragility, Social Contracts and the Role of Social Protection:
Perspectives from the Middle East and North Africa (MENA) Region. Social Sciences, 10(12), 447.
https://doi.org/10.3390/socsci10120447.

Looney, K. E. (2022). Computer Mediated Communication: Perceptions of Academic Advisors Regarding Text
Messaging in Higher Education. ERIC. https://eric.ed.gov/?id=ED621071.

Lotrecchiano, G., & Tidmore, L. (2020). Change and crisis: shifting dynamics in digital learning.
EDULEARNZ20 Proceedings, 7397-7407. https://doi.org/10.21125/edulearn.2020.1886.

Martin, L. O. (2022). International Journal of Open-Access , Interdisciplinary & New Educational Discoveries
of ETCOR Educational Organizational Resiliency in the Implementation of Basic Education School
Learning Continuity Plan in a Changing Educational Landscape International Journal of Open-
Access , Interdisciplinary & New Educational Discoveries of ETCOR Educational Research Center (
IJOINED ETCOR ). December 2019, 143-155.

Megalou, E., Tsilivigos, Y., Kaklamanis, C., & Politi, A. (2022). The evolution of e-Me digital educational
flatform and experiences from its nation-wide use in schools during COVID-19 pandemic.
Edulearn22 Proceedings, 6619-6628. https://doi.org/10.21125/edulearn.2022.1561.

Montemurro, G., Cherkowski, S., Sulz, L., Loland, D., Saville, E., & Storey, K. (2023). Prioritizing well-being
in K-12 education: lessons from a multiple case study of Canadian school districts. Health
Promotion International, 38(2). https://doi.org/10.1093 /heapro/daad003.

Moullin, J. C., Dickson, K. S., Stadnick, N. A,, Albers, B., Nilsen, P., Broder-Fingert, S., Mukasa, B., & Aarons, G.
A. (2020). Ten recommendations for using implementation frameworks in research and practice.
Implementation Science Communications, 1(1), 1-12. https://doi.org/10.1186/s43058-020-
00023-7.

Nikolic, D., Castronovo, F., & Leicht, R. (2021). Teaching BIM as a collaborative information management
process through a continuous improvement assessment lens: a case study. Engineering,
Construction and Architectural Management, 28(8), 2248-2269. https://doi.org/10.1108/ecam-
11-2020-1000.

Norwich, B., Moore, D., Stentiford, L., & Hall, D. (2022). A critical consideration of ‘mental health and
wellbeing’ in education: Thinking about school aims in terms of wellbeing. British Educational
Research Journal, 48(4), 803-820. https://doi.org/10.1002 /berj.3795.

JPI P-ISSN: 2303-288X E-ISSN: 2541-7207



Jurnal Pendidikan Indonesia Vol. 13, No. 2, Tahun 2024, pp. 226-237 237

Nursafitri, L., Firdaus, T., Sudomo, R. I, & Kurniasih, A. (2023). Development of Local Content Curriculum
Based on The Merdeka Curriculum for High School in East Kalimantan Province. QALAMUNA:
Jurnal Pendidikan, Sosial, Dan Agama, 15(2), 695-704.
https://doi.org/10.37680/qalamuna.v15i2.2933.

Onyeaka, H., Anumudu, C. K., Al-Sharify, Z. T. Egele-Godswill, E., & Mbaegbu, P. (2021). COVID-19
pandemic: A review of the global lockdown and its far-reaching effects. Science Progress, 104(2),
003685042110198. https://doi.org/10.1177/00368504211019854.

Pahl-Wostl, C.,, Odume, O. N., Scholz, G, De, C., & Amankwaa, E. F. (2023). The role of crises in
transformative change towards sustainability. Ecosystems and People, 19(1), 2188087.
https://doi.org/10.1080/26395916.2023.2188087.

Peregrino, L. P, Javillonar, M. G., Caballes, D. G., Necio, C. R., & Ramirez, A. B. (2022). Assessment of school
Learning Continuity Plan (LCP) implementation: Basis for policy formulation. Journal of Social,
Humanity, and Education, 2(3), 211-224. https://doi.org/10.35912 /jshe.v2i3.967.

Purcell, W. M., & Lumbreras, ]. (2021). Higher education and the COVID-19 pandemic: navigating
disruption using the sustainable development goals. Discover Sustainability, 2(1), 6.
https://doi.org/10.1007/s43621-021-00013-2.

Rizka, M. A,, Sukri, A., & Permana, D. (2020). The implementation of community development participation
(KKN) based literacy education in Central Lombok. JPPM (Jurnal Pendidikan Dan Pemberdayaan
Masyarakat), 7(1), 23-35. https://doi.org/10.21831/jppm.v7i1.30133.

Rocha, A. C, Silva, M., & Duarte, C. (2021). How is sexuality education for adolescents evaluated? A
systematic review based on the Context, Input, Process and Product (CIPP) model. Sex Education.
https://doi.org/10.1080/14681811.2021.1908984.

ROQUE, J. P. (2023). Modular Distance Learning in the Area of Education During the New Normal: A
Systematic Review. AIDE |Interdisciplinary Research Journal, 3(November), 253-268.
https://doi.org/10.56648/aide-irj.v3il.67.

Sakata, N., Bremner, N., & Cameron, L. (2022). A systematic review of the implementation of learner-
centred pedagogy in low- and middle-income countries. Review of Education, 10(3).
https://doi.org/10.1002/rev3.3365.

Salamuddin, A. (2021). Comparative Analysis Of Students’ Perceptions In Modular Distance Learning
Approach Versus Face-To-Face Learning Approach Of Mindanao State University - Sulu. Open
Access Indonesia Journal of Social Sciences, 4(2), 331-344.
https://doi.org/10.37275/0aijss.v4i2.57.

Sharplin, G., Adelson, P., Kennedy, K., Williams, N., Hewlett, R., Wood, ]., Bonner, R., Dabars, E., & Eckert, M.
(2019). Establishing and Sustaining a Culture of Evidence-Based Practice: An Evaluation of
Barriers and Facilitators to Implementing the Best Practice Spotlight Organization Program in the
Australian Healthcare Context. Healthcare, 7(4), 1-15.
https://doi.org/10.3390/healthcare7040142.

Smith; Li; Rafferty. (2020). IRLM — Determinants of Implementation Worksheet. Implementation Research
Logic Model (IRLM), 1-12.

Tanucan, J. C. M., Negrido, C. V, & Malaga, G. N. (2022). Digital Leadership of School Heads and Job
Satisfaction of Teachers in the Philippines during the Pandemic. International Journal of Learning,
Teaching and Educational Research, 21(10), 1-18.
https://doi.org/http://ijlter.net/index.php/ijlter/article/view/1428.

Tarricone,P.; Mestan,K;Teo, 1. (2021). Building resilient education systems (Issue August).

Toste, ]J. R., Raley, S. K., Gross Toews, S., Shogren, K. A,, & Coelho, G. (2021). Eye Opening and Chaotic”:
Resilience and Self-Determination of Secondary Students with Disabilities Amidst the COVID-19
Pandemic. Journal of Education for Students. https://doi.org/10.1080/10824669.2021.1906248.

Wagner, K, Pennell, S. M,, Eilert, M., & Lim, S. R. (2021). Academic mothers with disabilities: Navigating
academia and parenthood during COVID-19. Gender, Work &  Organization.
https://doi.org/10.1111/gwao.12751.

Walkington, H., Hill, J., & Dyer, S. (2019). Handbook for Teaching and Learning in Geography. In Google
Books. Edward Elgar Publishing.
https://books.google.com.ph/books?hl=en&Ir=&id=idfEDWAAQBA]&oi=fnd&pg=PA59&dq=Refle
cting+on+Success:+Evaluating+Achievement+Rates+in+LCP+Objectives+and+Challenges+in+Ass
essing+Student+Learning&ots=F_118yw76s&sig=]fb85zyr]Jq5MEuc2M35CkmHLEhM&redir_esc=
y#v=o0.

Ziataki, E. (2023). Navigating change : lessons learned from implementing a change management plan to
improve team performance. Www.theseus.fi. https://www.theseus.fi/handle /10024 /807294.

Ananias N. Yunzal Jr / Evaluation of School Learning Continuity Plan (LCP) Utilizing Context, Input,
Process, and Product (CIPP) Model



