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Abstrak: Tujuan utama dari penelitian ini adalah: (1) untuk meningkatkan kompetensi komunika-
tif siswa SD dalam pembelgjaran Bahasa Inggris dengan menggunakan kombinasi teknik Drills
dan TPR, (2) untuk meningkatkan kemampuan siswa dalam menggunakan aspek kebahasaan, se-
perti kosakata, tata bahasa, lafal, kelancaran, dan pemahaman yang terkait dengan keterampilan
berbicara. Dengan prosedur penelitian tindakan kelas, hasil penelitian menunjukkan bahwa peman-
faatan kombinasi teknik Drills dan TPR dapat meningkatkan kompetensi komunikatif siswa secara
umum dan kemampuan siswa dalam menggunakan aspek kebahasaan, seperti kosakata, tata baha-
sa, lafal, kelancaran, dan pemahaman terhadap materi pembel gjaran.

Abstract: The main objectives of this research were: (1) to improve the students’ oral commu-
nicative competence in English lesson benefited from the combination of Drills and Total Physi-
cal Response (TPR) techniques, (2) to improve the students’ ability in using the language aspects,
such as vocabulary, grammar, pronunciation, fluency, and comprehension having a direct corres-
pondence to speaking skill. Making used of the classroom action based research, the results of the
study revealed that the implementation of Drills and TPR could improve the students’ oral com-
municative competence. At the same time, both techniques could also improve the students’ ability
in using the language aspects, such as vocabulary, grammar, pronunciation, fluency, and com-
prehension which should be dealt with in speaking.

Kata kunci: drills, Total Physical Response (TPR), dan kompetensi komunikatif

English language instruction for young learners in
elementary schools across Bdi province has been
increasingly attended by the local government
since 1994. In Singarga paticularly, amogt al
elementary schools in urban as well as rurd areas,
whether they are government schools or private
ones, have introduced English language instruction
in the school curriculum as aloca content which is
given to the students from grade four to grade six.
In order to actudize the competency-based
curriculum as expected, there should be qualified
teachers who possess an adequate competence to
handle a good instruction. However, the researcher
was shocked finding that among approximately a
hundred English teachers in eementary schools in
Buldleng digtrict who participated in the refresh-
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ment program concerning with strategies of teach-
ing English for young learners in 2006, there were
around 80% of the teachers who did not have
background education in teaching English. As are-
sult, they possess lack of communicative compe-
tence. This can be proved from their conviction in
an informa interview that they were unable to
speak English fluently. As well, when they taught
English to their students, they mainly emphasized
the teaching of vocabulary and pronunciation, of
course with limited ability in pronouncing the Eng-
lish words. The strategies of teaching they used
were more conventional ones, mainly through
trand ation and explanation in Indonesian language.

There are many things which can be effor-
tlesdy done by teachers to make the language in-
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struction more challenging and interesting. Among
others are the use of redlia, pictures, photos, cards,
games, and songs as well as more innovative tech-
niques, such as Drills and TPR which give more
focus on forming a new habit in the target lan-
guage. Hence, the natural concept of learning can
be redized, that is through the habitual activity of
listening which is followed by drills to strengthen
the comprehension of concept and the movements
which are ingtructed by the teacher to actudize the
words further sharpen the comprehension before
the learners are able to produce the words them-
selves.

Klein (2005:12) cites that children generaly
have high motivation to study as far as their teach-
ers are inventive in sdecting the interesting activity
for ther students. As wdll, the teachers should be
able to vary the lesson, so that the students do not
easily get bored. Klein introduced the techniques of
teaching which combine Audio-Linguad Method
(ALM) and Communicative Language Teaching
Method (CLTM). They are Drills and TPR. Being
inspired from Klein, the researcher wants to assst
English teachersin dementary schools, particularly
in SD LAB Undiskha Singargjato improve the stu-
dents’ oral communicative competence. By utiliz-
ing these two techniques, not only vocabulary and
grammar can be improved, but also speaking abili-
ty can be enhanced.

According to Brown (2001:131), drill is a
technique of teaching which focuses on one or two
language forms (grammeatical structure or phonolo-
gy) through severd types of repetitions. Drill is
generally handled classically or individualy. There
are severa forms of drills, namely repetition drills,
subgtitution drills, and moving dot subgtitution
drills.

Brown (2001:133) further expresses that in a
communicative-based language instruction, the
use of drills can still be utilized. Drills are nor-
mally brief and for those students who have low
level of language proficiency, drills are very
suitable to help them to recognize structural pat-
terns, rhythms, and certain elements of pronun-
ciation. In order that learners are not serioudly at-
tempted to focus on grammar which is usually

frightening, jazz chants variation can be used as
a prior drill. Graham (1978 as quoted by Klein,
2005:15) states:

“...Jazz chant is highly motivating because of their
rhythms and humors. In addition, the young learn-
ers need not patiently remain in their seats. They
can move, clap their hands, snap their fingers, or
tap their feet. They are involved both mentally and
physically. Songs, poems, chants, and similar activ-
ities reduce anxiety and increase the persona in-
volvement of second language learners”.

TPR was firdly introduced by James Asher
(1977, in Larsen-Freeman, 1986; Richards and
Rodgers, 2003; Brown, 2001) with a concept that
comprehension is the most important part for lan-
guage learners. They should be given as much
chance as possible to listen to the target language
before being able to produce it ordly. In asssting
the learners to comprehend what is being heard,
they can be helped by giving physica responses,
such as reaching, grabbing, moving, looking and so
forth. Asher, as well, gives attention to the use of
right hemisphere of the brain as a physical activity,
which precedes the process of language learning,
which actually becomes the activity of left hemis-
phere (Brown, 2001:30).

The other crucid concept of TPR is that
teachers should be able to creste a stress free a-
mosphere of learning. The way to do so is by not
forcing the learners to speak when they are not yet
ready. The use of humorous expressions and fun
activities can improve their motivation to study
(Richards and Rodgers, 2003; Brown, 2001).

On the basis of the above theories, this study
was sought to investigate whether Drills and TPR
were able to improve the oral communicative com-
petence of fifth grade of dementary students of SD
LAB Undiskha Singargja

METHODOLOGY

The Subjects

The subjects of this research were the fifth
graders of SD LAB Undiksha Singarga in the
academic year 2006/2007 and the total number was
43 students.
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The Research Design

This is an action-based research which was
conducted in two cycles. In each cycle there were 4
phases taken, (1) planning, (2) action, (3) obser-
vation, and (4) reflection. In each cycle, there were
3 teaching sessions, thus within two cycles there
were 6 teaching sessions.

The steps taken in the planning phase were:
(1) collaborating with the English teacher in SD
LAB Undiksha Singargjia to make teaching sce-
narios, and (2) designing instruments of research.

The action taken to optimize the teaching of
Englishin SD Lab Undiskha Singargjawas through
the utilization of Drills and TPR. Through these
two techniques, the students were guided to
participate actively in the classroom by following
various activities which integrated al language
skills and aspects of language, such as grammar,
vocabulary, and pronunciation. Additionaly, their
fluency and comprehension of the tasks worked out
by the students were aso evaluated. Through the
integration of Drills and TPR, the students were
involved in activities such as (1) listening to jazz
chant and following the drills instructed by the
teacher, (2) doing the imperatives to show the
action of certain activities, (3) working in pairs to
give question and answer by using flashcards
provided by the teacher, and (4) working in groups
to discuss and describe the activities in the card and
write the result of group work on the board.

The observation was conducted seven times,
once was prior to the research and six others were
during the teaching learning sessions. In this
phase, the researcher took a close look a the
execution of the action using the combination of
Drills and TPR. Furthermore, the evaluation was
conducted during and after the action. During the
action, the evauation was done due to the
accomplishment of the tasks, namely questioning
and answering activity in pairs and writing the
sentences on the board.

The evaluation at the end of each cyclewasin
the form of ord test in order to gain data about the
students’ progress in their ability to use English
oraly. The students were instructed to speak and in

their speaking they had to construct around 5
sentences in line with the pictures or flashcards
shown by the evaluator.

The System of Evaluation for Oral Communi-
cative Competence

At the end of the cycle, the students’ oral
communicative competence was tested by the
researcher with 3 assistantsin doing the recordings.
The students’ oral production of speech was
recorded in order that the researcher could evaluate
their ability more objectively. The criteria of
evaluation used the scale (1-5) by Harries (1984) in
which speaking ability was vaued from 5
variables, namely  pronunciation, grammar,
vocabulary, fluency, and comprehension. In detail,
the criteria of evaluation are asfollows:

(1) Pronunciation

Score Criteria
5 Accurate pronunciation with native-like
accent.
4 Accurate pronunciation with mother ton-
gue accent.
3 Good pronunciation with one or two mis-
takes.

2 Having problemsin pronunciation, thus
it isdifficult to comprehend.

1 Having problemsin pronunciation, thus
it is unable to comprehend.

(2) Grammar

Score Criteria

5 Very few mistakes without deducing the
meaning of information.

4 Occasionally making mistakes, e.g. order
of words, but the meaning can be unders-
tood.

3 Making several mistakes, thus repetition
is hecessary to strengthen meaning.

2 Making many mistakes, so that meaning
isunclear.

1 Making regular mistakes so that it is dif-

ficult to understand.
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(3) Vocabulary
Score Criteria
5 Accurate selection of words, native
speaker-like.
4 Very few mistakes in word selection, but

it does not deduce the meaning.

3 Occasionaly uses inaccurate words, so
that clarification of meaning is neces
sary.

2 Regular wrong uses of words which
make meaning difficult to understand.

1 Serious problems in using accurate
words, so that it is unable to understand.

(4) Fluency
Score Criteria

5 Speak very fluently, native-like fluency.

4 Speak less fluently due to few problems
of vocabulary.

3 Occasionally have problems in speaking
due to selection of words, so that there
are several pauses during speaking.

2 Regular pauses and hesitancy.

1 Very slow speaking due to serious lan-
guage problems.

(5) Comprehension

Score

Criteria

5

Very good understanding of the material
so that the story could be expresses nice-

ly.

Good understanding of the material, but
occasionally make repetitions in express-
ing the story.

Having comprehension problems, but not
serious and directly understand after hav-
ing some repetitions so that the story
could be expressed.

Having difficulties to comprehend the
material so that unable to express the sto-

ry.

Unable to comprehend the material so
that unable to express the story.

The minimum criterion of success which is
required in this research is 70%, in which the
achievement of the lesson using the proposed
techniquesis categorized as good.

Score I nterpretation

Score Achievement/Category
5 85% - 100%/very good
4 70% - 84%/good
3 55% - 69%/sufficient
2 45% - 54%/insufficient
1 0,0% - 44%/very insufficient
Instruments
Test

The test used in this research was an oral test.
In the pre-test, the students were given certain
topics to be spoken oraly. Before speaking, the
students were dlowed to prepare written concept.
Their ability to communicate was then evaluated
using the above criteriaof evaluation.

The post-test was conducted after the
treatment which aimed to identify whether there
was improvement or not on students’ ability to
communicate by the assstance of pictures or
flashcards.

Observation Shest

This instrument was used to observe the
teacher and students’ activities during the lesson. It
was also used to detect the condition, participation,
interaction patterns and students’ attitude towards
the teaching learning process making used of the
combinations of Drillsand TPR.

Questionnaire

The quedtionnaire was digtributed to the
students to know their response towards the
teaching learning activities using the combination
of Drillsand TPR.



Ni Made Ratminingsih, Drills and Total Physical Response : An Attempt to Enhance Young Learners’... 153

Tape Recorder

The tape recorder was used to record the
students’ oral communicative competence with the
assistance of pictures or flashcards at the end of the
cycle, so that the evauation of their spesking
ability could be made more abjective.

Data Analysis

The obtained data were andyzed descrip-
tively. The data gained from the test were cacula-
ted to determine the mean score which assessed 5
varidbles mentioned by Harries (1984). The
formulaused isasfollows:

Mean = thetotal scores of all subjects
the number of subjects

The result was then interpreted qualitatively
to determine the achievement. Furthermore, the
data obtained from the questionnaire were
anayzed to determine the percentage of the
number of students to select a certain statement.
Below is the formula used:

Perantage = thenumber of sibjed Hedinganitam x 100%
thenumber of Lubjedts

RESEARCH RESULT AND DISCUSSION

Resear ch Result

Table 01: The Mean Score of Oral Communi-
cative Competence

At PeTet Poe-Ted 1 Poe-Ted 2
Tod Men | Tod Men | Tod | Mem
Soe | Soe | Soe | Soe | Soe | Soe

Roun

daion B8 | K437 | B | AB | BB | BB

Gan

me 2438 | 5658 | 343 | 8706 | 33BA | VB

Voo

lay 2463 | 5128 | A2 | 851 | BB | BB

Huay X07 | 8830 | 34X | P8l | 3B | 853

Com

prehnen

don 24 | 648 | 3PP | B8O | 371l | BD

Taid

Memn

Sore 2082 | B0 | A08 | 8D | BB | UX

Sm} Qffidat Good Good

The table above shows that the students’ oral
communicative competence before treatment was
categorized as sufficient which can be seen from
the total mean of 5 aspects, that is 58.10. This
achievement was gill less than the minimum
requirement (70%). Thus, al aspects of evauation
needed to be improved. Taking a closed ook from
the achievement of each student, only 5 students
(11.63%) who got score 70.0 and above, 23
students (53.49%) gained score from 55.0 to 69.0,
10 students (23.25%) got score from 45.0 to 54.0,
and even 5 students got score below 45.0.

The result of post-test 1 further proved that
the students’ oral communicative competence at
the end of the cycle | ganed sgnificant
improvement, which can be seen from the mean
score 81.20 which was under good category. From
5 aspects of evaluation, the ability of students in
using grammar improved significantly well, which
was under a very good category. However, the
other four aspects were categorized as good. From
the analysis of test among 43 subjects, 8 students
(18.60%) gained score from 85.0 to 100, 34
students (79.07%) gained score from 70.0 to 84.0,
meanwhile only 1 student gained score 67.8.

Regarding the result of post-test 2, it can be
seen that the students’ oral communicative
competence was good with the achievement of
mean score 84.62. From 5 aspects of evaluation,
grammar achieved the highest score (90.33),
comprehension and vocabulary gained mean score
86.30 and 85.93 respectively. These three aspects
were categorized as very good. Two other aspects,
namely fluency and pronunciation were
categorized as good.

Disccussion

From 43 subjects under study, the result of
pretest proved that they had problems in ora
communication, so that ther communicative
competence should be improved. The data show
that their prior oral communicative competence
was regarded as low in five variables of
communication, which could be seen from the
obtained mean score which was less than 70.0
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(58.10). The topics which had been taught before
the pre-test were weather, pets, days, and months.
Thus, in the pre-test, those topics were tested.

The data in detail regarding the achievement
of the students can be shown as follows: 5 students
(11.63%) achieved the score from 70.0 to 100, 23
students (53.49%) achieved the score from 55.0 to
69.0, 10 students (23.25%) achieved scores from
45.0 to 54.0, and 5 others (11.63%) achieved score
below 45.0. Hence, it can be concluded that the
magjority of students (88.37%) till had problems
and were essentidly assisted to improve their ora
communicative competence.

Below are the examples of mistakes the
students conducted in all language aspects under
evaluation taken from the result of pre-test.

Table 02: Mistakes of Pronunciation in Pre-

test
No Mistakes Correct
Forms
1 | bird/ber:/ /b3:d/
2 | Saturday /’s/Atarde/ [’sé&tardi/
3 | color /kolor/ I’kANls(r)/
4 | likes/leks/ Naik/
5 | today /todai/ /ta’dei/
6 | giraffe/giraf/ firra:f/
7 | fishes/fises/ [filis/
8 | green/gren/ [gri:n/
9 | goat /got/ Igeud/
10 | tiger /tiger/ I"taiga(r)/

From the above examples, there were il
many words which could not be pronounced
correctly by the students. There was atendency that
the students pronounced the words in English the
way they did in their mother tongue. In line with
the mistakes of grammar, bel ow are the examples:

Table03: Mistakes of Grammar in Pretest

No Mistakes Correct
Forms
1 | It was sunny today. It is sunny to-
day.
2 | | amhasapet. | have a pet.

3 | My rabbit color iswhite. | My rabbit’s col-
or iswhite.
4 | Itliketojump. It likes to jump.
5 | It is Wednesday and | It is Wednesday
weather_ _ sunny. and the weather
is sunny

From the above table, it is shown that the
mistakes often conducted by the students were
related to tenses and word order.

The examples of mistakes on the use of
vocabulary are presented bel ow:

Table04: Mistakesof Vocabulary in Pre-test

. Correct
No Mistakes
Forms
1 | Hehave catch fish. He catches fish.

2 | My cat is color white | My cat’s colors
and orange. are white and
orange.
3 | Itismonth sunny. It is sunny this
month.
4 | Yuda give breakfast has | Yuda gives the
ahen corn. hen corn for
breakfast.
5 | Inthe color black. The color is
black.

In the first example, the students used double
verbs have and catch, and its structure was also
wrong, which was supposed to use the suffix —es.
Meanwhile, in the second example, the students
made mistakes in the use of possesson and
plurdity, and in terms of structure, it was aso
wrong which was shown from the use of to be.

In accordance with fluency, amost dll
students were not fluent in their speech, even some
of them were frighten to speak. Their fluency was
hindered by their inability to express their idea
They spoke with several pauses which made it
difficult to understand. Regarding the findings in
the pretest, the researcher made used of the
combination of Drills and TPR to help the students
to improve their oral communicative competence.

In cycle I, the theme of the teaching content
was Things around School, there were two kinds of
words which had to be introduced, nouns and
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adjectives. The nouns consisted of words, such as
book, pen, ruler, pencil case, box, pencil
sharpener, and the like, while the adjectives
included the words, such as long, short, tall, big,
small, thin, thick, old, and new. In executing the
combination of Drills and TPR techniques, the
classroom activitieswere: (1) listening to jazz chant
and doing the drill instructed by the teacher, (2)
doing the imperatives to show the actions of some
action verbs, (3) working in pairsto ask and answer
questions by the assistance of flashcards provided
by the teacher, and (4) working in groups to discuss
and describe activities shown in the cards and
writing the result of group discussion on the board.
After the treatment, the result of post-test 1
shows a significant progress that is proven by the
students’ mean score of their oral communicative
competence which increased to 81.20, which was
categorized as good. Things supported this
improvement can be seen from the five aspects
under evaluation. The grammar gained the highest
mean score, 87.05 which was categorized as very
good, comprehension gained mean score, 83.70.
This means that the students’ comprehension on
the material about Things around School was
categorized as good after being assisted with the
use of Jazz Chants and Flashcards. The other three
aspects, namely pronunciation, vocabulary, and
fluency also experienced improvement. Students’
pronunciation was mainly acceptable however they
were less able to pronounce the sound “th”/6/. The
improvement from the result of pre-test 58.10 into
80.21 proved that the techniques of teaching
implemented were effective to improve the
students’ oral communicative competence. Taking
alook a the minimum criteria of success (70%),
this study can be actudly finadized, but the
researcher found it necessary to continue the study
on the basis of the planning in order to confirm the
effectiveness of the techniques implemented. The
students’ achievement in posttet 1 can be
described in detail as follows: 1 student achieved
score below 55.0, 1 student achieved 67.8, 34
students (79.07%), students achieved score from
70.0 to 84.34. The re<t, 8 students (18.60%) gained
score between 85.0 and 100. This means that

amog al students (97.67%) improved their ora
communicative competence. Regardless of the
improvement, few mistakes were found after the
treatment in cycle | as presented below:

Table05: Mistakes of Pronunciation in Post-

test 1

No Mistakes Correct
Forms

1. | pencil /pensil/ [’pensl/

2. | case/ked/ /keis/

3. | thick /tik/ 18ik/

4. | dictionary /dikanari/ [ dikfanri/

5. | book /bok/ /buk/

6. | tall /tal/ fto:l/

7. | smal /small/ /smo:l/

The table above shows that the students till
conducted some mistakes in pronouncing some
words, such as thick /Bik/, pencil /pensl/, book
/buk/, tdl /to:l/, and small /smo:l/. In accordance
with the achievement on grammar, it gained the
highest score. The mgjority of students, 31 from 43
students (72.09%) obtained score from 85.0 to 100
and the rest, 11 students (25.58%) got score from
70.0 to 84.0. Only 1 student (2.32%) got score
68.0. This means that the students’ ability to use
grammar was effectively asssed by the
combination of Drills and TPR. However, there
were gtill some mistakes conducted by the students
asfollows:

Table 06: Mistakes of Grammar in Post-test 1

No Mistakes Correct
Forms
1. | Thisis__ thin book. This is a thin
book.
2. | Thisis___ short pencil. This is a short
pencil.
3. | Thisis___ bhigbag. Thisisabig bag.
4. | Thisis___longruler. This is a long ru-
ler.
5. | Thisis___ small chak. This is a smal
chalk.
6. | Thisis a brown and black | These are brown
dustbin. and black dust-
bins.
7. | Itisashort ruler and smal | These are short
pen. ruler _and small
pens.
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The table above shows that some mistakes
conducted by the students in terms of grammar
were mainly on the use of article “a” in singular
noun. Meanwhile, the mistakesin examples6 and 7
were on the use of plurd demongrative noun
“these”.

Additiondly, the ability of the students to use
good and correct vocabulary was regarded as good
with the mean score 80.1. This achievement was
supported by the findings that 35 students (81.40%)
achieved score from 70.0 to 84.0, 8 students
(18.60%) achieved score from 85.0 to 100.
However, few mistakes done by the students in
terms of vocabulary can be seen asfollows:

Table07 : Midakesd Vocabularyin Podt-tes 1

No Mistakes Correct
Forms

1 | Thisisasmaller rubber. | This is a small
rubber

2 | Thisisabigtas. This is a hig
bag.

3 | Thisisasmall pencil. This is a short
pencil

4 | Thisisatall pencil. This is a long
pencil

From the table above, example 1 shows that
the student was not able to use the correct
vocabulary. He had to use small instead of smaller.
In the example 2, the students was unable to
provide the English noun, meanwhile in the
examples 3 and 4, the students used the inaccurate
words.

In line with fluency, the mean score in post-
test | was 79.81, 32 students (74.42%) achieved
score from 70.0 to 84.0, 8 students (18.60%)
achieved score from 85.0 to 100, and 3 students
(6.98%) achieved score from 55.0 to 69.0. Their
fluency was ill problematic since some of the
students sometimes paused to remember the words
that should be spoken up. They used the filler ““em,
ee" whilethinking.

Regarding the comprehension of the theme,
the students’ ability was categorized as good with
the mean score 83.70. This finding was supported

by the findings that 26 students (60.47%) achieved
score from 85.0 to 100, and 17 students (39.53%)
achieved score from 70.0 to 84.0.

On the basis of the findings in cycle I,
important things that can be reflected arel (1) The
students experienced improvement in their ora
communicative competence which was shown
from aspects under evaluation, (2) The students
were enthusiastic to work on dialogue activity done
in pairs and to describe the flashcards | groups, (3)
Some of the students sill had problems in
pronouncing English words accurately, (4) Some
students often forgot the rules of certain grammar,
and (5) High achiever students got bored when the
teacher repeatedly drilled the words.

Regarding the above reflections, in cycle Il
the researcher planned activities such as: (1) The
combination of Drills and TPR was till used, (2)
Pronouncing activity was intendgfied and the
students who were able to pronounce the words
correctly were instructed to give example to their
friends, (3) The teacher gave emphasis on the
grammatica concept and asked the students to
make example of sentences individudly, and (4)
The teacher gave the responsihility to the students
who had mastered the words to drill their members
of the group.

The theme being taught in cycle Il was Things
in the House. The nouns which were the focus of
the lesson were bed, televison, sofa, radio, clock,
refrigerator, and others which were in line with
different rooms found in the house. Meanwhile, the
concept of grammar under consideration was
sngular and plural of demonstrative nouns: “this
is, theseare”.

In genera, the phases of teaching taken in this
cycle was amogt the same as the ones used in cycle
I, some modifications which were done include: (1)
intensifying the students’ pronunciation by asking
the high achievers to give examples to their peers,
(2) focusing on grammatica concept by asking the
students to make examples individualy, and (3)
giving the responsbility to the high achievers and
those who have mastered the words to drill their
own group.
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In accordance with the treatment given, the
result of post-test 2 in cycle Il shows an
improvement which can be seen from table 01
above. The improvement can be seen from the
gained mean score 83.84, which was categorized as
good. This achievement was supported by the
achievement in each aspect under evauation.
Grammar gained score 90.33, in which 37 students
(86.05%) obtained score from 85 to 100, and 6
others (13.95%) got the score between 70.0 and
84.0. However, there were smal mistakes
conducted by the students which are shown as
follows:

Table 08: Mistakes of Grammar in Post-test 2

No Mistakes Correct
Forms

1 | Thisisaold ruler. This is an old
ruler.

2 | Theseare abig bag. These are big
bags.

3 | Theseareaclock. These are
clocks.

4 | Thisis___ table. Thisisatable.

5 | Therearetwo plate. There are two
plates.

Example 1 above shows that the student’s
mistake lies on the use of indefinite article “a”
which was supposed to be “an”. In examples 2, 3,
and 5 the students used singular nouns which
should be plurd, meanwhile in example 4 the
student deleted the use of article.

In terms of comprehension, the <tudents
mastered the lesson about Things around the
House. This is proved from the mean score
achieved, 86.30. This finding was supported by the
achievement of each sudent. There were 38
students (88.37%) gained score from 85.0 to 100
and 5 others (11.63%) obtained score from 70.0 to
84.0.

The students’ achievement in vocabulary was
regarded as very good which was shown from the
mean score 85.93. The students could use accurate
diction when speaking. It can be reported that 32
students (74.42%) obtained score from 85.0 to 100,

and 11 others (25.58%) gained score from 70.0 to
84.0. However, there were sill some mistakes
conducted by the students, which can be seen
below:

Table09: Midekesaf Vocabulary in Pogt-test 2

No Mistakes Correct
Forms

1 | Thisisfit Thisis ........

2 | Theseareseventens | Theseare sev-
en........

3 | Thisisalong book. Thisisathick
book

4 | Thisisashort dipper. | Thisisasmall
dipper.

In examples 1 and 2, the two words used by
the students could not be interpreted by the
researcher, while in examples 3 and 4 the students’
use of the words was less accurate.

In line with fluency, the mean score achieved
by the students in cycle Il was 81.53. Some
students ill had problems in fluency as they
paused during speaking using the fillers “em, ee”.
While, pronunciation underwent improvement
from 74.95 in post-test 1 to 78.98 in post-test 2.
Beow ae some examples of mistakes in
pronunciation:

Table 10: Mistakes of Pronunciation in Post

test 2
No Mistakes Correct
Forms
1 | these/des/ /éi:z/
2 | three/tri/ [ori:/
3 | vase/lvad Iva:z/
4 | refrigerator /refrijiretor/ | /ri*fridjareita(r)/
5 | televisions/telivesions | /’telivilns/

In example 1, the students could not
accurately pronounce the sound “th”” and “s” for
the word “these” /’di:z/, as well as in example 2.

The anadlyss on the result of questionnaire
after cycle Il proved that the mgjority of the
students (76.74%) stated that they agreed to the
focus of teaching on speaking ability. Most of them
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(86.05%) declared that they were happy being
given speaking activity using dialogue with the
assistance of flashcards. Additionaly, amogt al
students (93.02%) affirmed that the use of drills
and actions in imperatives could help them to
improve their spesking ability. Furthermore, 37
students (86.05%) confined that the lesson was
easer to comprehend using drills and acting out
teacher’s pronunciation. The students (88.37%)
also felt that their brevity and creativity in spesking
increased, and amogt dl of them (90.70%) Stated
that the use of flashcards helped them to speak. In
terms of motivation, most students (88.37%) said
that they became highly motivated in following the
lesson.

CONCLUSION AND RECOMMENDATION

Conclusion

In line with the research results which have
been clarified above, it can be concluded that the
fifth graders’ oral communicative competence at
SD LAB Undiksha Singarga could have been
improved significantly through the application of
Drills and TPR. The improvement was supported
by the enhancement of achievement in al five
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