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INQUIRY MODEL FOR TEACHING GRAMMAR
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Abstract: this research aimed at improving the quality of grammar lessons of grade eight students
of SMP Lab IKIP Negeri Singaraja. By applying the action research procedure, the results of the
study show that the implementation of Inquiry Learning Model which focuses on the empower-
ment of students’ self directed learning, that is learning to discover the concept themselves, could
improve students’ mastery on the grammar concepts.

Abstrak: penelitian ini bertujuan untuk meningkatkan kualitas pembelajaran Gramatika siswa
VIII.1 SMP Lab IKIP Negeri Singaraja. Dengan prosedur penelitian tindakan kelas. Hasil peneli-
tian membuktikan bahwa pemanfaatan model pembelajaran Inquiry yang menekankan pada pem-
berdayaan siswa dalam belajar dengan lebih mandiri, yaitu belajar menemukan konsep sendiri, da-
pat meningkatkan penguasaan gramatika siswa.
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Competency-based curriculum requires learners to
be able to use the target language learnt in an actual
language context. In regard to that goal, the go-
vernment through the Directorate of Secondary
Education (2002) established what the so-called
Contextual Teaching and Learning (CTL). CTL is
a teaching concept which assists teachers to link the
material taught with the learners’ real world. They
have to encourage the learners to make connection
between their knowledge and the effort of applying
it in their daily lives.

Taking a close look at its concept, the langua-
ge instruction must be concentrated to teaching the
skills which include listening, speaking, reading and
writing. By mastering the four major skills, the
learners may become communicatively competent
users of the language. Besides the four language
skills, the supporting aspects such as, vocabulary,
grammar, and pronunciation play significant roles.
Without the mastery of those aspects of language,
the language skills under consideration could not be
achieved. Grammar is one of the noteworthy aspects
which should be well mastered by the learners since

good mastery in grammar gives them a strong foun-
dation to construct good and appropriate sentences
either orally or in written form.

The current findings indicated that the grammar
lessons which occasionally produced complexities
to the learners had not yet handled seriously. The
results of the observation proved that the teachers
in SMP LAB IKIP Negeri Singaraja gave more fo-
cus on the teaching of reading skill with the em-
phasis on vocabulary and comprehension of the
content of the reading passage. In conducting ins-
truction, the teachers tended to apply the question
and answer technique in order to assist students’
understanding of the passage and the translation
technique to help them picking the meaning of the
vocabulary.

Dealing with the grammar lesson, the teachers
tended to use a deductive strategy, in which they
started the lessons by giving the rules of grammar
accompanied with examples of rule application in
sentences. This kind of routine instruction might
result in the students’ boredom which gradually
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discouraged them and, as a result they could not
maximize their learning outcome.

Regarding the aforementioned phenomenon,
the researcher wanted to assist the teacher in sol-
ving the problem in handling the grammar lessons
by applying the Inquiry Model. The major goal was
to motivate the students to discover the grammar
concept and to solve the problems dealing with
grammar themselves.

According to Kindsvatter et al (1996: 258),
Inquiry is a teaching method which stimulates the
skill in critical thinking to analyze and solve the
problems systematically. Inquiry is a very effective
method as it can be used to teach the material, solve
problems, train critical thinking as well as make a
decision.

Kindvatter et al further explained (1996: 258)
the key words for the Inquiry model, namely (1)
Problem is the main component of Inquiry and this
can be conducted in various forms, (2) Analysis
indicated that the problem can be operated in va-
rious parts and be learnt, (3) Systematic means that
the problem will be learnt methodically through
procedural phases. Hence, an inquiry is a process
which is learned and experienced by the students
while they are solving the problem through a re-
flective thinking.

METHODOLOGY

The Subjects

The subjects of this research were grade eight
students of class II.1 in semester 1 of SMP LAB
IKIP Negeri Singaraja who possessed grammar
problems in English. Actually, there were three
classes of the same grade which were taught by the
same teacher. In determining the subjects of rese-
arch, the researcher interviewed the English teacher
when this proposal was being made.

According to the teacher, all of the three clas-
ses actually had serious problems in grammar les-
sons. Due to that, he recommended the researcher
to use any class to be the subjects. The decision,
then, went to class II.1.

The Research Design

This study is an action-based research, which
was collaboratively carried out between the rese-
archer and the English teacher in the school con-
cern. The teacher was involved in various activities
starting from the problem identification, creation of
teaching scenario, preparation of research instru-
ments, determination of teaching material, execu-
tion of research, up to finally the construction of fi-
nal report. This was done so to give as many oppor-
tunities as possible to the teacher to comprehend
the nature of the action research procedure.

Principally, this research was held in three
cycles which consisted of four phases, namely (1)
planning, (2) action, (3) observation, and (4) re-
flection. In each of the cycles, the researcher
planned to use three teaching sessions (two ses-
sions for the teaching treatment and one session for
the post-test). Thus, among the three cycles there
were nine (9) teaching sessions.

The steps taken in the panning phase were: (1)
organizing the teaching scenarios, (2) making in-
struments (test) to measure the students’ mastery of
grammar before and after the treatment, (3) creat-
ing a questionnaire to identify the teacher and stu-
dents’ opinions due to the teaching strategy which
was used in the teaching and learning process, (4)
designing an observation sheet to measure the stu-
dents’ participation in the teaching and learning
process and their attitude during the lessons.

The action taken to improve the quality of
grammar instruction to grade eight students of SMP
LAB IKIP Negeri Singaraja was by carrying out
the lessons which was held by implementing In-
quiry Model. The students were designed to work
collaboratively in groups in discovering the concept
or rules of grammar, applying them in sentences,
and solving the problems related to the grammar
usage in sentences. The detailed tasks between the
teacher and students were as follows:

The evaluation toward the action was per-
formed during and after the teaching and learning
process. During the teaching and learning process,
the evaluation was conducted due to the accom-
plishment of the tasks by the students in the class,
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while the evaluation after the teaching and learning
process was administered in the form of written test
which included all aspects of grammar learnt in
each cycle.

No. Teacher Activities Student Activities
1. Reviewing the grammatical

concept which has previously
been taught.

Listening to the
explanation.

2. Giving questions due to the
previously learned grammati-
cal concept.

Responding to the
questions.

3. Distributing the handout of
reading text which consists of
predetermined grammatical rules
that become the topic of the
lessons.

Reading the hand-
out.

4. Guiding the students’ under-
standing of the grammatical
concepts used in the text.

Paying attention to
the teacher’s guid-
ance.

5. Instructing the students to
work in groups to find the
rules of grammatical concept
which are being learned.

Finding the rules
of grammatical con-
cept which are be-
ing learned.

6. Giving the sentences with the
inclusion of grammatical mis-
takes and asking the students
to solve the grammar prob-
lems.

Solving the gram-
matical problems
in the sentences
given.

7. Guiding the students to make
a report on the result of the
group discussion in the form
of the finding of the grammat-
ical mistakes.

Reporting the re-
sult of group dis-
cussion in the form
of the finding of
the grammatical mis-
takes.

On the basis of the characteristics of observa-
tion and evaluation mentioned above, the analysis
of the results of observation and evaluation was
held at the end of the cycle to enable the researcher
to identify the students’ mastery on the grammar
concept. From the result of the analysis, the re-
searcher could make a decision whether or not to
make a further effort to improve the students’ mas-
tery on the grammar concept and their participation
especially to those low achievers. In conclusion, the
result of the analysis could be benefited as an input
to carry out the phases of research in the next cycle.

The System of Evaluating the Mastery of
Grammar

At the end of each cycle, the students’ mas-
tery of grammar was evaluated through the delivery
of written test which consisted of 20 items in the
form of sentences dealing with the grammatical

concept they had studied. The form of the tests was
Multiple Choice. This form was chosen to simplify
the researcher in analyzing the data. For every cor-
rect answer, the students obtained score 5, and the
maximum score for 20 items was 100.

The minimum criterion for the success of this
research was 80%, which meant that the attainment
of the mastery of grammar by implementing In-
quiry Model was categorized Good.

In interpreting the scores obtained by each
student, the researcher used Criterion Referenced
Evaluation type I which was introduced by Masidjo
(1995: 153) as the following:

The Level of Achievement Category
90%-100% Very Good
80%-89% Good
65%-79% Sufficient
55%-64% Insufficient
Less than 55% Very Insufficient

The Instruments

The Test

The test used in this research was a written
test consisted of 20 items in the form of multiple-
choice type test. For each correct answer, the stu-
dents got score 5, so that for 20 items the maximum
score obtained by the student was 100. The attain-
ment of the grammar mastery was evaluated using
the criterion mentioned above.

The pre-test was performed to take the data
about the students’ mastery on grammar before
they were given the treatment. Based to the result
of the test, the researcher could collect data about
the grammatical problems faced by the students.
Meanwhile, the post-test was administered to iden-
tify whether or not there was an improvement of
the mastery on grammar after Inquiry Model was
treated to the students in the teaching and learning
process.

The Observation Sheet

The unstructured observation sheet was used
to have a closed look on the teaching and learning
activities, whether or not the teaching scenario was
implemented on the basis of the planning, and also
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to detect the students’ participation and attitude
during the teaching and learning session.

The Questionnaire

The questionnaire was distributed to both the
teacher and students at the end of the cycle to know
their opinions and responses toward the teaching
and learning activities using the Inquiry Model. In
order to attain as maximum information as possi-
ble, both the teacher and students assessed their ac-
tivities in the classroom. Therefore, there were four
types of questionnaire, namely: (1) The teacher self
assessment, (2) The students’ assessment of the
teacher’s skill in teaching, (3) The students’ as-
sessment, and (4) The special assessment for group
work.

The Analysis of Data

The data obtained were analyzed descriptive-
ly. The data in terms of tests were analyzed by cal-
culating the mean score. The result was further in-
terpreted qualitatively to understand the qualifica-
tion of the students’ mastery on grammar. Below is
the formula used to measure the students’ mean
score.

M = The total scores of all subjects
The number of subjects

To analyze the result of questionnaire, the for-
mula employed is as follows:

Percentage = The number of subjects selecting theitem x  100%
The number of subjects

THE RESULT OF RESEARCH AND
DISCUSSION

The Result of Research

Table 01: The Mean Score of the Mastery on
Grammar

Pre-Test Post-Test 1 Post-Test 2 Post-Test 3
22.18 39.74 65.77 83.46
Very
Insufficient

Very
Insufficient

Sufficient Good

From the above table, it can be seen that the
students’ mastery on grammar before they were given
the treatment was very insufficient with the attain-
ment of mean score 22.18. After the treatment was
conducted by utilizing Inquiry Model, the result of
post-test 1 apparently had not yet given a signifi-
cant improvement. The students’ mean score was
still categorized very insufficient. With the modifi-
cation held in several phases of learning in cycle 2
and cycle 3, the results show significant improve-
ments. The students’ mastery on grammar im-
proved sufficiently which was shown from the
mean score, 65.77 in post-test 2 and further became
83.46 in post-test 3, which was categorized good.

Table 02 : The Number and Percentage of Students
for Each Category of Evaluation

Category Pre-Test Post-Test 1 Post-Test 2 Post-Test 3
Very Good - 1 = 2.56% 6 =15.38% 15 =

38.46%
Good - - 5 = 12.82% 14 =

35.90%
Sufficient - 2  = 5.13% 10 =

25.64%
7 = 17.95%

Insufficient - 5 = 12.82% 8  =
20.51%

2 = 5.13%

Very
Insufficient

39 =
100%

31 =
79.49%

10 =
25.64%

1 = 2.56%

From table 2, it can be seen that before the ac-
tion was conducted, all students (100%) had a very
insufficient mastery on grammar, which was pro-
ven from the mean score obtained (22.18). In cycle
1, Inquiry Model was applied in order to improve
their mastery on grammar, yet the improvement
was still insignificant (39.74). There was only 1
student (2,56%) who got score under very good
category, 2 students  (5,13%) were categorized suf-
ficient, 5 students (12,82%) were categorized insuf-
ficient, and the rest 31 students (79,49%) were
mainly categorized very insufficient. After having
certain modifications in the teaching and learning
activities, such as the distribution of the handout
consisting of the rules of grammar which had to be
filled out by the students, and the assistance of the
list of the forms of verbs like verb 1 and verb 2 in
cycle 2 as well as cycle 3, their understanding of
the new grammatical concept being learned showed a
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significant improvement. The result of post-test 2
signifies that the number of students who achieved
very good scores increased to 6 persons (15.38%),
5 others (12.82%) gained good scores, 10 persons
(25.64%) obtained sufficient results, while 8 stu-
dents (20.51%) still got less sufficient scores, and
10 others (25.64%) gained very insufficient results.
At post-test 3, the number of students achieved
very good scores increased to 15 persons (38.46%),
14 students (35.90%) gained good results, while 7
others (17.95%) obtained sufficient results. How-
ever, there were still 2 students (5.13%) who got in-
sufficient scores, and 1 person (2.56%) still gained a
very insufficient result. In general, it can be con-
cluded that 74.36% of students could achieve the
scores which accomplished the target required, that
is under the category of good and very good. Re-
garding that the attainment of the mean score at
post-test 3 could reach 83.46 and categorized good,
thus the research was ended and it was summarized
that Inquiry Model was able to improve the mas-
tery of grammar.

Discussion

The result of tests proved that 39 students
who were in grade eight obtained scores below 55
which meant that there was no single student had a
good understanding of the tenses which had been
previously taught by their teacher before the treat-
ment was conducted.

The analysis of the result of tests proved that
the students had problems in Subject-Verb Agree-

ment, such as the use of verbs with –s/es for third
person singular in the Simple Present Tense, aux-

iliary verbs do/does in forming negative and inter-
rogative sentences, and they were unable to detect
the use of adverbs as key words which were the
markers of tenses. In addition, in the Simple Past

Tense, the students tended to use wrong verb forms
like verb 1 or even –ing form in the sentence. In
forming the negative and interrogative sentences,
they often made mistakes in using auxiliary verb.
In spite of using did, they used the auxiliary do or
does. The other mistake was that in the negative
and interrogative sentences which had employed

did, the students at the same time still used verb 2,
and also occasionally used –ing form.

In cycle 1 of the two teaching sessions, the
students were introduced with Inquiry Model. The
result shows that the mean score obtained was
39.74. Apparently, this result signifies that there
was not yet a significant improvement of the stu-
dents’ mastery on grammar.

The analysis of the finding on the observation
sheet in the two sessions gave evidence that though
the students were satisfactorily participative and
cooperative in group work, the confusion occurred
among the majority of students regarding the new
introduced model of learning. When the students
were instructed to find out the pattern of grammar
in the reading passage, they had not yet understood
what the task was required them to do, even though
the teacher had given an example in the pre-
activity. The same thing happened while they dis-
cussed the sentences which consisted of grammati-
cal mistakes. The majority of students did not know
what they were supposed to do and revise. In the
reporting of the result of group discussion on the
grammatical mistakes in the sentences, there were
only three students eager to present the group result
in session 1 and four students in session 2. The re-
sult of questionnaire demonstrated that both the
teacher and students had a positive response toward
the teacher’s skill in teaching, their learning activi-
ties, and the operation of the group work.

In assessing the teacher’s skill by the students,
the aspects under assessment were classified into
three, namely (1) the material, (2) the classroom
management, and (3) the teacher’s communication.

The teacher started the class by reviewing the
previous lessons. On the basis of the questionnaire
analysis, it was found that the teacher reviewed the
lessons well. The statement dealing with the lesson
review was extremely agreed by 25 students (64
%), while 14 students (36 %) agreed with it.   In
connecting between the topic previously discussed
and the new one, the teacher used several ques-
tions. According to the students, the questions for-
warded to them were able to guide them to com-
prehend the topic would be discussed, and 95% of
students showed their agreement on this issue. The
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main activity was conducted by giving the students
the reading text which was made compatible to the
topic. All students (100%) stated that the text given
by their teacher was suitable with the topic. In
terms of the text difficulty to their level, 82 % stu-
dents affirmed that the text was suitable for their
level. Furthermore, 92% of them conveyed that
their teacher could guide them well in understand-
ing the main concept of the lessons. As well, they
pointed that the strategy used by their teacher could
assist them to understand the key concept of gram-
mar taught. In order to help the students in finding
the rules of grammar in the text themselves, the
teacher made use of group work. According to 87%
of students, the group work was considered an ef-
fective strategy. The sentences in the text were re-
garded as easy to comprehend by 98% students, so
that they were able to solve the grammatical prob-
lems in the text. Thus, it can be concluded that
there was self confident among the students (82%)
that they could comprehend the grammatical con-
cepts, which enabled them to present the result of
the group discussion. In the post activity, the teach-
er drew a conclusion of the material taught. Ac-
cording to 90% of students, the teacher was able to
summarize the lessons well. Before the class was
ended, the assessment conducted by their teacher was
considered related to the topic and suitable with the
students’ ability by 28 out of 39 students (79%).

Furthermore, the teacher’s classroom mana-
gement was regarded as successful since most of
the students stated that their teacher could handle
the class well. The evidence could be seen from the
attention given to the students. 38 students ex-
pressed that the teacher gave fair attention to diffe-
rent gender. He did not tolerate the students’ bad
behavior as he directly coped with any misconduct
soon there was an indication of it.  In utilizing the
time, the students conveyed that their teacher could
use the time effectively so that he ended the class
on time.

Regarding the communication aspect, 21 stu-
dents (80%) stated that the teacher explained the
lesson using the language which was easy to com-
prehend.  All students (100%) further said that the
volume of the teacher’s voice was clear, and the

quality of his language for instruction was good. As
well, the language used was regarded as polite and
not insulting racism, ethnicity, and religion.

The results of the students’ assessment toward
their teacher’s skill in teaching were not far diffe-
rent from the teacher’s self assessment. The results
of his self assessment show that in pre-activity,
whilst activity and post-activity, the teacher said that
he had done his tasks well. In terms of the class-
room management and communication, the tea-
cher’s self assessment was congruent with the stu-
dents’ assessment. This proved that his self assess-
ment was quite reliable.

Besides observing and assessing the teacher’s
teaching skill, the students also assessed their own
learning. The questionnaire consisted of close and
open statements. Almost all of the students (92%)
said that the material was interesting. The strategy
applied gave them clear understanding on the con-
cept of grammar. This was stated by 38 students
(97.44%). The group work was actually used to
help less able students to understand the material
faster and also to train them to respect others’ opi-
nions. This way of learning was regarded success-
ful as 36 students (92.31%) said that it was appro-
priate to help them finding the grammar concept
themselves. Furthermore, 97% of students con-
veyed that the Inquiry Model was successful to
make the concept of grammar easy to comprehend
and 93% of students considered that the Inquiry
Model was able to put the concept of grammar
learned in their long-term memory.

On the basis of the findings in cycle 1, the
modification was mainly operated to anticipate the
quiet students who did not understand the topic dis-
cussed. The assistance to them was in the form of
handout with the sentences and rules of grammar
which had to be completed before the group work
was activated. As well, the list of verb 1 and verb 2
was also provided to guide and simplify their un-
derstanding to the concept of grammar.

The results of post-test 2 indicated there was a
moderately significant improvement. The students’
mean score reached 65.77 and it was categorized
sufficient. The finding from observation displayed
that the students were very cooperative, active and
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participative. They became more familiar with the
strategy used by their teacher, and their understand-
ing to the tenses was becoming better, though there
were still 10 students (15.64%) obtained very insuf-
ficient scores, and 8 students (20.51%) attained in-
sufficient ones.

The results of the observation of two sessions
in cycle 2 illustrated a considerable progress, for
example, at the beginning of the lessons when the
students were given three grammatically wrong sen-
tences, they were actively engaged in listening to
the teacher and some of them raised their hands to
eagerly revise the sentences. In the whilst-activity,
the students seriously completed the handout with
the grammar rules. In the group work, they enthu-
siastically worked on finding the grammar concept.
In the reporting phase, all groups excitedly raised
their hands to report the result of their group dis-
cussion. To avoid the disturbance to other classes,
the teacher gave turns to the representative of each
group to present the report in front of the class
while the other students paid attention to. In the
closing activity, the teacher gave emphasis to the
important parts of the lessons by giving questions
and the students were actively giving responses.

Similar to cycle 1, the questionnaire to assess
the teacher’s performance in cycle 2 consisted of
three aspects, namely (1) the material, (2) the class-
room management, and (3) the communication. In
terms of the material, the students stated that the
strategy used to introduce the material was re-
garded as effective. This can be seen in three phas-
es, in the pre-activity, in the whilst-activity, as well
as in the post-activity. According to 38 students
(97.44%), the teacher reviewed the lessons well. At
the pre-activity, the teacher gave them several un-
grammatical sentences. The objective was to guide
their understanding to the grammatical mistakes
and to revise them. In the whilst activity, the tea-
cher gave them the material in terms of the reading
passage. The students (82 %) stated that the pas-
sage given was relevant to the topic. The level of
difficulty was also in line with their ability. They
further said that their teacher could help them un-
derstand the grammar concept well. The handout
which should be completed was able to guide their

understanding to the rules of grammar.  In relation
to the use of group work, 75% of the students men-
tioned that its application was appropriate since
they could do the task more easily. The sentences
with the grammatical mistakes could be easily un-
derstood, so that they could solve the problems of
grammar in them. More importantly, 35 students
(89.74%). felt they were able to report the result of
their discussion. Regarding the post-activity, 35
students (89.74%) cited that the concluding of the
lesson was done well. The result of the question-
naire proved that the assessment was relevant to the
topic. In terms of the difficulty of the assessment,
31 students (79.49%) pointed that it was suitable
with the students’ ability.

In reference to the classroom management,
the students confirmed that the teacher managed
the class properly. 95% of students stated that their
teacher gave fair attention to each group, and all
students (100%) agreed that the time was used ef-
fectively, and the misbehavior disturbing the class
was also dealt with nicely.

In communication aspect, the majority of stu-
dents (90%) evaluated that the teacher explained
the lesson using a simple language, the volume was
clear, the quality of the voice was good, the lan-
guage used was polite and not offending to racism,
ethnicity, and religion. Meanwhile, the teacher self
evaluation indicated the same result. The evalua-
tion from the students was consistent with the tea-
cher’s self evaluation in three aspects of teaching
skill.

Moreover, the effect of the teaching strategy
was also evaluated by the students. In cycle 2, the
students valued that the Inquiry Model was consi-
dered effective and had a positive impact to their
mastery of grammar. 38 students (96.44%) verified
that this model of learning could assist them in having
a clearer understanding to the grammar learnt.

The group work was also considered by 80%
of students to give a great help to make them un-
derstand the lesson quicker. Furthermore, 34 stu-
dents (87.18%) cited that the group work was very
appropriate to help them discovering the concept
themselves. They found that the lesson became easier
to comprehend and at last 38 students (97.44%) ex-
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pressed that through the use of the Inquiry Model,
their understanding of grammar was kept long in
their memory.

On the basis of the findings in cycle 2, there
were still certain issues to be monitored in the next
cycle. There were 18 students who attained insuffi-
cient and very insufficient scores. The researcher
diagnosed that those students are the quiet ones and
found the material was still difficult to understand.
For that reason, the extra treatment in cycle 3 was
focused on handling them. Those 18 students were
located in the first two rows and in the question and
answer phase and in reporting phase in the form of
discovering the grammatical mistakes and revising,
they were given the tasks to do so. This was done
in order to provide more challenge to them so that
they were motivated to learn and thus understand
the lessons. As well, the teacher approached them
to their table and paid a close look at their work.

Doing those modifications, the result of post
test 3 displayed a significant improvement. The
mean score reached 83.46.

The findings from the observation were show-
ing almost the same result as cycle 2. The students
were cooperative and participative following all ac-
tivities from the beginning up to the end of the les-
son. They actively answered the teacher’s questions
on the sentences consisting of grammatical mis-
takes at the pre-activity. In the-whilst activity, they
read the passage thoroughly. The teacher assisted
them in the usage of verb form, and the students
paid proper attention to the teacher’s explanation.
When the teacher distributed the handout of sen-
tences and the handout of the rules of grammar to
be completed, the students quickly did the task in
their group. In dealing with the ungrammatical sen-
tences, the students were actively doing the task
and in the reporting session all students raised their
hands to be given the chance to report the result of
group work. In this cycle, more attention was given
to the 18 students so that the reporting time was
given more to them. Hence, the rest of students felt
despaired for not getting their turn.  This illustrated
there was an interesting moment of learning that
the students enjoyed.

Comparable to the result in cycle 2, the result
of the questionnaire of the teacher’s evaluation by
the students showed that the teacher’s skill in deli-
vering the material was good and effective. Indeed,
almost all of the students evaluated the tea-cher
managed the classroom activities properly. His
communication to the students was also fine. The
result of the students’ assessment of their teacher
was in line with the teacher’s self evaluation. There-
fore, the students’ assessment was consistent with
the teacher’s own evaluation.

In relation to the evaluation on the effect of
Inquiry Learning Model, the result of the question-
naire proved that the way the teacher taught had a
positive impact on their achievement. From the close
type questionnaire, the students valued that the ma-
terial was interesting, the strategy utilized in learn-
ing made their understanding of grammar clear.
The use of group work could help the students to
faster comprehend the lesson and to discover the
concept of grammar themselves.  Furthermore, 97%
of students affirmed that the strategy enabled them
to keep a good memory of the grammar concept.

Dealing with the open type questionnaire, 38
students (94.77%) liked the grammar lesson being
handled in the form of group discussion in order
that they were able to discover and solve the prob-
lems themselves, 82% of students further confir-
med that they were no longer afraid of giving res-
ponses or presenting the group report in front of the
class. In this cycle, there was no single student gave
a less interesting reaction to the strategy developed.
This signified that they enjoyed their learning.

From all the above discussion, it can be ex-
plained that the teacher’s skill in giving the instruc-
tion with the group work strategy could maximally
encourage the students to optimize their learning.
Though the group work strategy is not a very cur-
rent strategy of activating the students, but the way
to organize it with the Inquiry Model to guide them
to discover the concept of grammar was considered
very effective both to increase their interest and
motivation and further had a great impact on their
understanding of grammar, which eventually
enabled them to attain good mastery on it.
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CONCLUSION

Based on the above discussion, a conclusion
is drawn up as follows: (1) The Inquiry Learning
Model could effectively improved the mastery on
grammar of grade eight students of SMP Lab IKIP
Negeri Singaraja, (2) The students had a positive
response towards the activities developed traced
from the findings of observation and questionnaire.
From the result of observation, the students partici-
pated actively in the group work in order to discov-
er the rules of grammar and revise the ungrammati-

cal sentences themselves and report them to the
class. From the questionnaire, it could be summa-
rized that the students enjoyed the model of learn-
ing. This could also be proven from their positive
evaluation on their teacher in three aspects, namely
the skill in explaining the material, classroom man-
agement, and communication. Dealing with the
group work, most of the students pointed that the
group work was effective to assist them under-
standing the lessons.
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