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Abstrak

Perubahan pelaksanaan pembelajaran dengan menggabungkan model online dan offline pada masa adaptasi baru
memerlukan strategi baru bagi lembaga TK. Dampak perubahan menuntut guru untuk melakukan strategi pembelajaran
yang efektif dan menyenangkan dalam merangsang seluruh aspek perkembangan anak usia dini. Penelitian ini dilakukan
untuk menganalisis strategi yang telah dilakukan oleh guru TK untuk merangsang perkembangan kognitif anak usia dini
pada masa adaptasi baru. Jenis penelitian ini menggunakan metode deskriptif kualitatif dengan pendekatan studi kasus.
Sumber data berupa dokumen (pembelajaran, foto, dan video) dan sumber yang kredibel. Data kualitatif dikumpulkan
melalui observasi, dokumentasi dan wawancara mendalam. Analisis dilakukan secara induktif, terus menerus sampai
ditemukan temuan akhir penelitian yang bermakna. Hasil penelitian menunjukkan bahwa strategi guru merangsang
perkembangan kognitif anak usia dini dengan; 1) menyajikan tema dan kegiatan menarik yang dikemas dalam bentuk cerita
(salah satunya petualangan anak), 2) menggunakan pendekatan saintifik dan bermain, melibatkan anggota keluarga,
mengutamakan sumber belajar untuk sekolah dan kearifan lokal berbasis proyek di rumah , 3) menggunakan prosedur dan
metode yang efektif, 4) penerapan norma bagi keberhasilan prestasi anak melalui proses dan hasil. Kesimpulan
menunjukkan bahwa strategi guru dalam merangsang perkembangan kognitif adalah dengan menyusun rencana tujuan
pembelajaran dan program kegiatan yang jelas, melaksanakan pembelajaran adaptif, efektif dan kolaboratif, evaluasi
normatif dan layanan bimbingan konseling.

Kata kunci: Strategi guru, perkembangan kognitif, anak usia dini, adaptasi baru, covid-19.

Abstract

Changes in the implementation of learning by combining online and offline models during the new adaptation period require
a new strategy for kindergarten institutions. The impact of change requires teachers to carry out effective and fun learning
strategies in stimulating all aspects of early childhood development. This study was conducted to analyse the strategies that
have been carried out by kindergarten teachers to stimulate the cognitive development of early childhood in the new
adaptation period. This type of research uses a qualitative descriptive method with a case study approach. Sources of data in
the form of documents (learning, photos, and videos) and credible sources. Qualitative data was collected through
observation, documentation and in-depth interviews. The analysis was carried out inductively, continuously until the final
findings of meaningful research were found. The results showed that the teacher's strategy stimulated early childhood
cognitive development by; 1) presenting interesting themes and activities that are packaged in the form of stories (one of
which is child adventure), 2) using a scientific approach and playing, involving family members, prioritizing learning
resources for school and local wisdom based on projects at home, 3) using procedures and effective methods, 4) the
application of norms for the success of children's achievements through process and outcome. The conclusion shows that the
teacher's strategy in stimulating cognitive development is by preparing a clear plan of learning objectives and activity
programs, implementing adaptive, effective and collaborative learning, normative evaluation and counselling guidance
services.
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1. INTRODUCTION

The teacher's strategy to stimulate the cognitive development of early childhood
during the new adaptation period is a post-COVID-19 demand. The impact of changes in the
implementation of transitional education from offline, online, blended learning and back to
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offline learning is maximal (Amin & Sundari, 2020; Dinh & Nguyen, 2020). The
government, schools, and teachers continue to make efforts to realize a learning process that
is appropriate, effective, meaningful, and friendly. Teachers are the most important
educational component in the learning process in schools. The learning system that must be
developed demands attention, hard work, and synergy with parents, the community, the
government, and appropriate learning technology by changing traditional face-to-face
learning to conventional learning models towards learning with technology that is not limited
to the industrial revolution 4.0 (Arora et al., 2021; Onyema, 2020). Distance learning requires
teachers and students to interact and transfer knowledge online using various platforms in the
form of applications, websites, social networks or learning management systems (Basilaia &
Kvavadze, 2020; Zaccoletti et al., 2020). The reality is also able to solve the problem of
student delays in acquiring knowledge. Online learning perceived by teachers is different
from distance learning for early childhood. Early childhood does not yet have independence
in accessing and communicating directly with teachers. Early childhood still needs a lot of
adult assistance and guidance. Some of the teaching obstacles experienced by kindergarten
teachers in general during the COVID-19 pandemic were found such as communication
problems, learning methods, materials and costs as well as the use of technology (Agustin et
al., 2020; Antara & Dewantara, 2022), inadequate facilities and infrastructure, less than
optimal delivery of material, the burden of buying internet quotas, internet connections that
sometimes become sluggish, learning styles that tend to be visual, and the teacher's lack of
flexibility in controlling children's activities (Harahap et al., 2021; Pertiwi et al., 2021). The
teacher must prepare interesting activities and adjust the activity materials around the child,
stand by monitoring the activities carried out by the child via WhatsApp, and the assessment
is only through videos/photos (Astuti & Harun, 2020). Teachers also experience stress and
difficulty preparing learning videos (Purnomosidi, 2021; Safrizal et al., 2021), should work
more creatively and extra in preparing lesson plans (materials, methods and daily lesson
plan), implementation, and evaluation used during the online learning process which is
different from before being affected by COVID-19, so that it can attract students' interest and
enthusiasm for learning. Teachers must also pay attention to several things that are
considered important such as the condition of the family environment.

The full online learning policy is slowly finding new solutions along with various
government policies to conduct face-to-face meetings. Online distance learning has been
passed and currently requires teachers to change strategies and adaptations towards blended
learning, face-to-face combinations of offline and online, and home visits (Mahartini &
Tristaningrat, 2021; Suhendro, 2020; Sulha, 2020). Responding to the above phenomenon so
that it does not have a systemic impact and so that early childhood teachers are better
prepared to implement learning activities based on the new normal concept, the teacher must
implement a new strategy, ways, steps, patterns used in implementing learning during a
pandemic so that the objectives and aspects of learning can still be achieved properly and
effectively (Suhendro, 2020). Research studies on teacher strategies in maximizing early
childhood development during the COVID-19 pandemic include, firstly, research at the Al-
Azhar 41 Islamic Kindergarten in Palembang in learning science that involves parental
activity which begins with socialization, science tutorials and mentoring in the learning
process starting from the process, preparation and evaluation and strengthened by
environmental observation material (Zulaiha & Rohman, 2020). Similar research in several
kindergartens in Yogyakarta was dominated by teacher strategies by giving assignments at
home and activating collaboration with parents (Harlistyarintica & Harun, 2021). Second,
research at Omah Dolanan Kindergarten YWKK Yogyakarta which focuses on local wisdom
to maximize language skills by enriching Javanese language through teacher video tutorials
(Nurkhasyanah & Sri, 2021). Seeing the background above, the researcher is interested in
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conducting further research. The novelty of this research is the uniqueness of Darussalam
Plus Kindergarten Tempelsari, Maguwoharjo Depok Sleman, which during the new
adaptation of the COVID-19 pandemic applied a combination of online and offline learning
with shifts. This case certainly demands a strategy that is in accordance with the
characteristics of the school curriculum and the needs of the child. A strategy that requires a
lot of precision in stimulating children's development, especially cognitive development
abilities.

2. METHODS

The researcher uses a qualitative descriptive research method with a case study
research approach. Case study is a research method that carefully investigates an event,
program, activity of a group of people and is limited by time and the activities of the
informant (John, 2020). In this case is focused on gaining an in-depth understanding of the
teacher's strategy in stimulating the cognitive development of early childhood which is
located in Darussalam Plus Kindergarten, Maguwoharjo, Depok, Sleman. The research has
been carried out for a period of 3 months, namely August 2021 to October 2021. Data
collection techniques with in-depth interviews and documentation. In-depth interviews aim to
dig up the necessary data. Researchers prepared a number of questions to respondents related
to teacher strategies, various learning activities, learning processes and evaluation of
children's cognitive development. Respondents interviewed were principals and teachers of
Darussalam Plus Kindergarten Maguwoharjo. Documents used in the form of semester
programs, weekly programs, assessment results, photos, videos, and writings that provide an
overview of the concept of teacher strategies in optimizing children's cognitive development
during the new adaptation period. Documentation analysis is managed to help check
correctness and facilitate description. The data analysis technique uses the qualitative data
analysis (Miles and Hubermen, 1992), where the researcher consistently performs data
reduction, categorizes data, presents data and repeats data collection if necessary to arrive at
conclusions. Checking the data using triangulation, where the data obtained are compared
with one another to reach a data validity.

3. RESULTS AND DISCUSSION

Result

Darussalam Plus Kindergarten has a unique plus program in assisting the Koran with
the Igra’ method. This program is a flagship program and individual mentoring that gets
special attention, so during the COVID-19 pandemic, a policy of mentoring was decided
through a combination of online and offline learning with a limited group model. In addition
to mentoring the Koran, the institution also provides assistance with learning difficulties in
the development of knowledge of Islamic religious education and six aspects of child
development. Departing with a vision of intelligence, creativity and noble character, the
Darussalam Kindergarten institution shows the intention to actualize intelligent concepts in
logical thinking, problem solving, acting and making decisions in line with the stages of early
childhood cognitive development. During the new adaptation period, the Darussalam
Kindergarten institute adopted a shift of offline learning policy starting in January 2021 with
an allocation of 1 hour, and each child received services twice a week. Because offline
activities are widely used to maximize the Koran Igra, the development activities for the six
aspects of early childhood development are carried out online and become a shared
responsibility between schools and families. The strategy taken by the teacher in stimulating
children's cognitive development is clearly described in Table 1.
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Table 1. Teacher Strategies in Stimulating Cognitive Development During the New
Adaptation Period

Learning
strategies

1. Qualification The teacher chooses an interesting theme and Children's
of the goal activity name according to the child's needs, the cognitive

Implementation Coding

must be child's cognitive development stage, close to the qualifications
achieved child, challenging, fun and not burdensome to
parents

The teacher determines the competencies and
indicators needed according to the specified theme
and the expected goals in developing logical
thinking skills, problem solving and symbolic

thinking
2. The right The teacher uses a home and school-based Approach
approach approach, a scientific approach, a play approach,

involving family members, a home project
approach, using textbook learning resources and
local wisdom sources.
3.  Effective The teacher carries out the initial procedure by Procedure
procedures  setting a time, sending learning videos, guardian
and methods RPPM sheets and practical instructions on how to
accompany children
methods using demonstrations, assignments, role
playing, experiments, conversations, and projects
4.  Application  Teachers control the success of children with Success
of the norms parents, motivation, rewards for children and
of success parents, providing counseling services for
developmental  achievement difficulties and
observing children's achievements through videos,
photos, assignments and conversations in class.

Based on the Table 1, 4 main things for teachers to stimulate early childhood
cognitive development during the new adaptation period are cognitive quality, approach,
procedure, and success. The teachers at Darussalam Kindergarten carry out a good planning
strategy in choosing themes, the quality of cognitive development is adjusted between
themes, competencies, indicators and stages of the child's age. Theme is a tool that contains
activity materials to develop competence as a whole, chosen by the teacher from the closest
things, starting from simple things, interesting for children and adapted to children's interests.
Among the themes prepared are myself, my family, my environment, animals and plants,
which are then developed into interesting and fun activities. Activities are presented in an
activity story like |1 am a resident of my house, The teacher’s strategy in the cognitive learning
approach is carried out in a combination at home by involving parents as companions and
learners and is carried out in schools with limited time to share with other aspects of
developmental ability assistance. The involvement of parents in Darusslam Plus Kindergarten
at home and at school appears to be manifested in 1) the readiness of people to prepare
facilities and infrastructure for learning needs at home such as learning resource materials
and infrastructure to complete children's health protocols while at school and provide
adequate nutritional intake for children, 2) supervising learning activities at home, 3)
supervising and communicating with schools and 4) providing motivation.
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Exploration of children's cognitive abilities at home and at school is carried out
collaboratively with parents and teachers through a scientific approach in the form of
observing, asking questions, gathering information, reasoning and communicating Cognitive
development activities at home are packaged in play activities such as playing sand tracing
footprints of the palms of the hands, soles of the feet, playing with limb shadows, playing
grouping clothes. Utilization of learning resources in schools uses a lot of teaching aids at
school and assignment assignments through textbooks to stimulate the ability to number
objects, while learning resources for activities at home pay attention to local wisdom that is
easy to find and get at home, such as recognizing all objects in the house. home, practice
counting with pebbles, The learning procedure by the teacher is carried out by sending an
activity plan with the guardian formatted in the Weekly Learning Plan which contains 2-3
cognitive activities, with learning tutorials through videos and teacher guidance orally and in
writing via WhatsApp and voice notes, dividing cognitive activities that need to be
accompanied by the school. and parents at home. The activity guide includes activity
objectives, learning resources, methods used, inspiring activities that can be carried out and
parental support for children. The last teacher's strategy is controlling or assessing the
achievement of children's cognitive development through observation, assignments, and
apperception conversations in class with children with a process and outcome approach.
Assistance at home with process and outcome assessments through videos of children's
activities and photos combined with follow-up conversations by the teacher in person. While
activities at home are not always optimal, many parental obstacles are found by teachers such
as maintaining the child's mood, parental opportunities and the way parents provide
assistance, the strategy used is to strengthen it with motivation and counseling services for
adventure models and Adrelian therapy (An Integrative Model of Adrelian Play Therapy).
Teachers also give rewards to children and parents for their cooperation in assisting children's
development at home.

Discussion

Learning strategies are generally interpreted as strategies that have an understanding
as a course of action to achieve predetermined goals. Strategy can be interpreted as general
patterns of activities between teachers and parents in early childhood education to achieve the
expected educational goals (Rachman, 2021). Research findings indicate that during the new
adaptation period, Darusslam Plus Kindergarten teachers carried out cognitive development
stimulation strategies which were supported by several previous studies. The strategies taken
include determining the planning of themed learning concepts. Interesting theme planning
will facilitate the process of absorption of knowledge and be effective in improving students'
abilities (Apriyanti, 2017; Arimbi et al., 2018). Then affirmation of learning objectives by
selecting indicators of cognitive development. The goal of being a specific and measurable
development marker to monitor children's development according to their stages is part of the
teacher's strategy that must be thought out carefully (Tatminingsih, 2019). Children's
cognitive development during the new adaptation period will not run optimally without a
strategy that activates the involvement of parents and family members. The existence of
online and offline learning that is different from usual requires all parties from teachers,
parents, family members and students to work together. This collaboration positions teachers
as activity planners and assessors of learning outcomes while parents act as mentors for
children at home in monitoring the learning process (Hewi & Asnawati, 2020; Yulianingsih
et al., 2020). Meanwhile, the family is the part that contributes to the development of
cognitive and neurocognitive, personality and effective and perfect educational functions
(A’yun et al., 2016).
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An equally important strategy is the selection of a scientific approach and play that
clearly provides space for children to use their senses to explore, are trained to think critically
at home and at school. Previous research has proven that the scientific approach provides full
opportunities for children to explore, provide experiences for children. learn through the
scientific process and are interested in doing it at home (Astuti & Harun, 2020; Utami, 2017).
Packaging cognitive activities through play will train cognitive structures, master abilities
and skills in a fun way and be liked by children (Fadillah, 2019; Heru Kurniawan, Marwany,
2020; Rahmatika, P., Hartati, S., & Yetti, 2019). In addition to the selection of the accuracy
of the method used by the teacher (Sofia, A., & Syafrudin, 2020), The selection of learning
resource strategies according to the value of local wisdom is also the right way for the new
adaptation period because it does not burden parents, provides a very close experience with
children, is easy to accept and provides direct experience, activates everyday problem solving
at home, is sensitive to the environment, easy met and very friendly (Ramdani & Sapriya,
2017; Sudarwiyani, 2020; Yuniatari & Suyadi, 2021) and become an optimal learning
resource in stimulating children's development (Rahmawati et al., 2022). While establishing
communication with children and parents is a substantive strategy in helping students achieve
success in learning (Duta et al., 2015; Khan, A., Khan, S., Zia-Ul-Islam, S., & Khan, 2017)
mentions that the social intelligence of teachers will facilitate the learning process in the
classroom and eliminate the saturation of class students, especially communication with
parents in online learning. Therefore, it is important for teachers to continue to hone their
communication intelligence. Teacher competence as a reflection of the professionalism of
educators is not only adept at communicating with students, but also to parents/guardians and
the community (Suhandani, D., & Kartawinata, 2014). This fact is confirmed by research
which indicates that communication is an important variable in learning interactions and is
directly related to learning objectives (Awang & Daud, 2015; Duta et al., 2015). In order for
the cognitive development process to be achieved effectively, meaningful learning can be
built, then the communication between teachers and students needs to be built properly
(Wisman, 2017).

Strategy in the assessment process requires clear media and commitment. The
assessment process at Darusslam Plus Kindergarten is good and effective through video
observations and photos. This media not only has many features but is also very easy because
it has a very easy to understand interface (Hewi & Indari, 2021; Riadil et al., 2020).
Agreement on the use of media at the beginning of learning. To understand the achievements
that need to be developed by children, standards are needed by setting activities that are
easier to understand. easy to do and the school program is well achieved. This concept is in
line with previous study that stated the success of online and offline learning evaluations is
supported by training at the beginning of learning (Oktarina & Fatonah, 2021). The strategy
of conducting guidance at the beginning of the school year and the beginning of weekly
activities proves that another task of the teacher is as a counsellor (Prawitasari, 2020;
Purwaningsih, 2021).. While in the middle of implementing teacher learning counselling with
techniques that combine adventure and play therapy. This technique is very effective because
it provides an opportunity to integrate the needs of the child, the characteristics of the child
and the involvement of the parents (lzzaty et al., 2017). Success the development of cognitive
abilities is characterized by the ability to think abstractly and the ability to think deductively-
hypothetical. Individual development in cognitive abilities cannot be measured in general,
because there are still determinant factors that determine cognitive abilities, such as culture
and social environment (Khiyarusoleh, 2016). Cognitive development, competence and
expected learning outcomes in children are children who are able and have the ability to think
logically, think critically, can give reasons, be able to solve problems and find causal
relationships in solving problems (Anggreani, 2015). The achievement of cognitive abilities
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can be maximized in learning through appropriate learning strategies and appropriate,
continuous and sustainable stimulation. Stimulation that was initially recognized by children
in their family environment can be developed by the teacher through play activities, games,
modelling and fun assignments. Stimulation is also needed as a means of mental development
and the readiness of children to adapt to an environment that is in tune with their cognitive
development. Follow-up efforts need to be conducted research or continuous evaluation of
the school to determine the level of success of the strategies used, supporting factors and
obstacles found.

4. CONCLUSION

The strategy carried out by Darussalam Plus Kindergarten teachers in stimulating
early childhood cognitive development through a combination of online learning with
mentoring that activates parental involvement and offline is limited in number and time. The
teacher's strategies include clarity of goals and programs through interesting themes and
activities packaged in the form of children's adventure stories, choosing a learning approach
that activates parents through play, a scientific approach, learning resources for school and
local wisdom, project-based at home, selection of procedures and methods. that is effective
and applies the norms of success for children's achievements through process and outcome
assessment, motivation, counselling services and rewards to children and parents.

5. REFERENCES

A’yun, Q., Prihartanti, N., & Chusniatun. (2016). Peran Orangtua dalam Pendidikan Anak
Usia Dini (Studi Kasus pada Keluarga Muslim Pelaksana Homeschooling). Jurnal
Indigenous, 13(2), 33—40. http://eprints.ums.ac.id/id/eprint/35665.

Agustin, M., Puspita, R. D., Nurinten, D., & Nafiqoh, H. (2020). Tipikal Kendala Guru
PAUD dalam Mengajar pada Masa Pandemi Covid 19 dan Implikasinya. Jurnal
Obsesi : Jurnal Pendidikan Anak Usia Dini, 5(1), 334-345.
https://doi.org/10.31004/obsesi.v5i1.598.

Amin, F. M., & Sundari, H. (2020). Efl students’ preferences on digital platforms during
emergency remote teaching: Video conference, Ims, or messenger application?
Studies  in English Language and Education, 7(2), 362-378.
https://doi.org/10.24815/siele.v7i2.16929.

Anggreani, C. (2015). Peningkatan Kemampuan Berpikir Kritis Melalui Metode Eksperimen
Berbasis  Lingkungan. Jurnal Pendidikan Usia Dini, 9(2), 343-360.
http://journal.unj.ac.id/unj/index.php/jpud/article/view/3509.

Antara, I. G. W. S., & Dewantara, K. A. K. (2022). E-Scrapbook: The Needs of HOTS
Oriented Digital Learning Media in Elementary Schools. Journal for Lesson and
Learning Studies, 5(1), 71-76. https://doi.org/10.23887/jlls.v5i1.48533.

Apriyanti, H. (2017). Pemahaman Guru Pendidikan Anak Usia Dini Terhadap Perencanaan
Pembelajaran Tematik. Jurnal Obsesi Jurnal Pendidikan Anak Usia Dini, 1(2), 12—
30. https://doi.org/10.31004/obsesi.v1i2.22.

Arimbi, Y. D., Saparahayuningsih, S., & Ardina, M. (2018). Meningkatkan Perkembangan
Kognitif Melalui Kegiatan Mind Mapping. Jurnal llmiah Potensia, 3(2), 64-71.
https://doi.org/10.33369/jip.3.2.119-126.

Arora, S., Chaudhary, P., & Singh, R. K. (2021). Impact of coronavirus and online exam
anxiety on self-efficacy: the moderating role of coping strategy. Interactive
Technology and Smart Education, 18(3), 475-492. https://doi.org/10.1108/ITSE-08-
2020-0158.

337



Umi Hani et al.

Astuti, 1. Y., & Harun, H. (2020). Tantangan Guru dan Orang Tua dalam Kegiatan Belajar
Dari Rumah Anak Usia Dini pada Masa Pandemi Covid-19. Jurnal Obsesi : Jurnal
Pendidikan Anak Usia Dini, 5(2), 1454-1463.
https://doi.org/10.31004/obsesi.v5i2.808.

Awang, H., & Daud, Z. (2015). Improving a Communication Skill Through the Learning
Approach Towards the Environment of Engineering Classroom. Procedia - Social
and Behavioral Sciences, 195, 480-486. https://doi.org/10.1016/j.sbspro.2015.06.241.

Basilaia, G., & Kvavadze, D. (2020). Transition to Online Education in Schools during a
SARS-CoV-2 Coronavirus (COVID-19) Pandemic in Georgia. Pedagogical
Research, 5(4). https://doi.org/10.29333/pr/7937.

Dinh, L. P., & Nguyen, T. T. (2020). Pandemic, social distancing, and social work education:
students’ satisfaction with online education in Vietnam. Social Work Education,
39(8), 1074-1083. https://doi.org/10.1080/02615479.2020.1823365.

Duta, N., Panisoara, G., & Panisoara, I.-O. (2015). The Effective Communication in
Teaching. Diagnostic Study Regarding the Academic Learning Motivation to
Students. Procedia - Social and Behavioral Sciences, 186, 1007-1012.
https://doi.org/10.1016/j.sbspro.2015.04.064.

Fadillah, M. (2019). Buku Ajar Bermain & Permainan Anak Usia Dini - Google Books.
Kencana; Prenada Media.

Harahap, S. A., Dimyati, D., & Purwanta, E. (2021). Problematika Pembelajaran Daring dan
Luring Anak Usia Dini bagi Guru dan Orang tua di Masa Pandemi Covid 19. Jurnal
Obsesi:  Jurnal  Pendidikan  Anak  Usia  Dini, 5(2), 1825-1836.
https://doi.org/10.31004/obsesi.v5i2.1013.

Harlistyarintica, Y., & Harun, H. (2021). Strategi Guru Taman Kanak-Kanak dalam
Menerapkan Pembelajaran di Era New Normal. PEDAGOGIA, 19(1), 36-50.
https://doi.org/10.17509/pdgia.v19i1.32352.

Heru Kurniawan, Marwany, T. A. L. (2020). Bermain dan Permainan Anak Usia Dini.
Remaja Rosdakarya.

Hewi, L., & Asnawati, L. (2020). Strategi Pendidik Anak Usia Dini Era Covid-19 dalam
Menumbuhkan Kemampuan Berfikir Logis. Jurnal Obsesi : Jurnal Pendidikan Anak
Usia Dini, 5(1), 158. https://doi.org/10.31004/0bsesi.v5i1.530.

Hewi, L., & Indari, 1. (2021). Asesmen Virtual Pada Pembelajaran Pendidikan Anak Usia
Dini Di Masa Pandemi Covid-19. Jurnal Golden Age, 5(2), 196-204.
https://doi.org/10.29408/goldenage.v5i01.3545.

Izzaty, R. E., Astuti, B., & Kholiman, N. (2017). Model Konseling Anak Usia Dini. Remaja
Rosdakarya.

Khan, A., Khan, S., Zia-Ul-Islam, S., & Khan, M. (2017). Communication Skills of a
Teacher and Its Role in the Development of the Students’ Academic Success. Journal
of Education and Practice, 8(1), 18-21. https://eric.ed.gov/?id=EJ1131770.

Khiyarusoleh, U. (2016). Konsep Dasar Perkembangan Kognitif Pada Anak Menurut Jean
Piaget. DIALEKTIKA Jurnal Pemikiran Dan Penelitian Pendidikan Dasar, 5(1), 1-
10. https://journal.peradaban.ac.id/index.php/jdpgsd/article/view/17.

Mabhartini, K. T., & Tristaningrat, M. A. N. (2021). Strategi Pembelajaran untuk
Mengoptimalkan Perkembangan Anak Usia Dini pada Masa Adaptasi Kebiasaan Baru
di Kecamatan Sukasada, Kabupaten Buleleng. Widyacarya: Jurnal Pendidikan,
Agama Dan Budaya, 5(1), 46-54. https://doi.org/10.55115/widyacarya.v5i1.965.

Miles and Hubermen. (1992). Analisis Data Kualitatif. Universitas Indonesia Press.

Nurkhasyanah, A., & Sri, A. (2021). Strategi Pembelajaran Paud Berbasis Kearifan Lokal
Pada Era New Normal Di TK Omah Dolanan Ywka Yogyakarta. Pratama Widya:
Jurnal Pendidikan Anak Usia Dini, 6(1), 38-46.

338



Teacher's Strategy to Stimulate Cognitive Development of Early Children in the New Adaptation Period

http://ojs.uhnsugriwa.ac.id/index.php/PW/article/view/135.

Oktarina, A., & Fatonah, S. (2021). Pengamatan Tentang Pembelajaran Dan Penilaian Pada
Anak Usia Dini Di Era Pandemi Covid-19. Cakrawala Dini: Jurnal Pendidikan Anak
Usia Dini, 12(1), 31-40.
https://ejournal.upi.edu/index.php/cakrawaladini/article/view/30278.

Onyema, E. M. (2020). Impact of Coronavirus Pandemic on Education. Journal of Education
and Practice, 11(13), 108-121. https://doi.org/10.7176/jep/11-13-12.

Pertiwi, L. K., Febiyanti, A., & Rachmawati, Y. (2021). Keterlibatan Orang Tua Terhadap
Pembelajaran Daring Anak Usia Dini Pada Masa Pandemi Covid-19. Cakrawala
Dini: Jurnal Pendidikan Anak Usia Dini, 12(2), 19-30.
https://doi.org/10.17509/cd.v12i1.26702.

Prawitasari, I. (2020). Implementasi Pelaksanaan Bimbingan Dan Konseling Di Masa
Pandemi Covid-19: a Literature Review. Syi ar: Jurnal Ilmu Komunikasi, Penyuluhan
Dan Bimbingan Masyarakat Islam, 3(2), 123-130.

https://doi.org/10.37567/syiar.v3i2.671.

Purnomosidi, F. (2021). the Stress Profile of Early Childhood Education Teachers During
Online Learning. Cakrawala Dini: Jurnal Pendidikan Anak Usia Dini, 12(2), 146—
151. https://doi.org/10.17509/cd.v12i2.36939.

Purwaningsih, H. (2021). Peran Guru Bimbingan Dan Konseling Dalam Melayani Peserta
Didik Di Masa Pandemi Covid-19. EDUCATIONAL : Jurnal Inovasi Pendidikan &
Pengajaran, 1(1), 36-44. https://doi.org/10.51878/educational.v1i1.53.

Rachman, S. A. (2021). Strategi Pembelajaran Pendidikan Anak Usia Dini Dalam
Mendukung Pembelajaran Masa Pandemi Covid 19. Jurnal llmiah Global Education,
2(1), 87-91. https://doi.org/10.55681/jige.v2i1.84.

Rahmatika, P., Hartati, S., & Yetti, E. (2019). Metode Pembelajaran Mind Map dan Bercerita
dengan Gaya Kognitif, Pengaruhnya terhadap Kemampuan Membaca Permulaan.
Jurnal Obsesi, 3(2), 548. https://doi.org/10.31004/0bsesi.v3i2.260.

Rahmawati, M., Salma, S., & Sari, W. O. (2022). Peran Guru dalam Merancang
Pembelajaran Berbasis Kearifan Lokal di Masa Pandemi. 6(3), 1527-1539.
https://doi.org/10.31004/obsesi.v6i3.1802.

Ramdani, Y. A., & Sapriya. (2017). Integration of local wisdom based on Naskah Amanat
Galunggung in civics learning. Masyarakat, Kebudayaan Dan Politik, 30(4), 418—
427. https://doi.org/10.20473/mkp.V30142017.418-427.

Riadil, 1. G., Nuraeni, M., Prakoso, Y. M., & Yosintha, R. (2020). Persepsi Guru Paud
Terhadap Sistem Pembelajaran Daring Melalui Whatsapp Di Masa Pandemi Covid-
19. PAUDIA : Jurnal Penelitian Dalam Bidang Pendidikan Anak Usia Dini, 9(2), 89—
110. https://doi.org/10.26877/paudia.v9i2.6574.

Safrizal, S., Yulia, R., & Suryana, D. (2021). Difficulties of Implementing Online Learning
in Kindergarten During the Covid-19 Pandemic Outbreak: Teacher’s Perspective
Review. Jurnal Pendidikan Dan Pengajaran, 54(3), 406.
https://doi.org/10.23887/jpp.v54i3.34974.

Sofia, A., & Syafrudin, U. (2020). Pemahaman Guru TK tentang Metode Sosiodrama
terhadap Kompetensi Sosial. Aulad : Journal on Early Childhood, 2(3), 105-112.
https://doi.org/10.31004/aulad.v2i3.39.

Sudarwiyani, K. (2020). Penerapan Metode Pembelajaran Online Berbasis Kearifan Lokal
ditengah Pandemi Covid-19 (Studi Etnografi di SDN 1 Samsam). Cetta: Jurnal Iimu
Pendidikan, 3(3i).
https://jayapanguspress.penerbit.org/index.php/cetta/article/view/718.

Suhandani, D., & Kartawinata, J. (2014). Identifikasi Kompetensi Guru Sebagai Cerminan
Profesionalisme Tenaga Pendidik Di Kabupaten Sumedang (Kajian Pada Kompetensi

339



Umi Hani et al.

Pedagogik). Mimbar Sekolah Dasar, 1(2), 128-141. https://doi.org/10.17509/mimbar-
sd.v1i2.874.

Suhendro, E. (2020). Strategi Pembelajaran Pendidikan Anak Usia Dini di Masa Pandemi
Covid-19. Golden Age: Jurnal llmiah Tumbuh Kembang Anak Usia Dini, 5(3), 133—
140. https://doi.org/10.14421/jga.2020.53-05.

Sulha, S. (2020). Penerapan Montessori Dalam Pembelajaran Matematika Melalui Luring
Sebagai Alternatif Masa Pandemi. Prismatika: Jurnal Pendidikan Dan Riset
Matematika, 3(1), 22—30. https://doi.org/10.33503/prismatika.v3i1.1010.

Tatminingsih, S. (2019). Alternatif Stimulasi Kemampuan Kognitif melalui Penerapan Model
Pembelajaran Berbasis Permainan Komprehensif. Jurnal Obsesi : Jurnal Pendidikan
Anak Usia Dini, 3(1), 183. https://doi.org/10.31004/0bsesi.v3i1.130.

Utami, T. (2017). Penanaman Kompetensi Inti Melalui Pendekatan Saintifik di PAUD
Terpadu An-Nuur. Jurnal Pendidikan Anak Usia Dini, 1(2), 91-100.
https://doi.org/10.24853/yby.1.2.91-100.

Wisman, Y. (2017). Komunikasi Efektif Dalam Dunia Pendidikan. Jurnal Nomosleca, 3(2),
646— 654. https://doi.org/10.26905/nomosleca.v3i2.2039.

Yohanda, R. (2020). Metode Studi Kasus: Upaya-Upaya Guru Dalam Meningkatkan
Motivasi Belajar Siswa SMA Negeri 14 Pekanbaru. Kordinat: Jurnal Komunikasi
Antar Perguruan Tinggi Agama Islam, 19(1), 113-130.
https://doi.org/10.15408/kordinat.v19i1.17178.

Yulianingsih, W., Suhanadji, S., Nugroho, R., & Mustakim, M. (2020). Keterlibatan
Orangtua dalam Pendampingan Belajar Anak selama Masa Pandemi Covid-19. Jurnal
Obsesi:  Jurnal  Pendidikan  Anak  Usia  Dini, 5(2), 1138-1150.
https://doi.org/10.31004/obsesi.v5i2.740.

Yuniatari, Y., & Suyadi, S. (2021). Stimulasi Perkembangan Anak dengan Memanfaatkan
Barang Bekas di Era New Normal. ThufuLA: Jurnal Inovasi Pendidikan Guru
Raudhatul Athfal, 9(1), 17. https://doi.org/10.21043/thufula.v9i1.9221.

Zaccoletti, S., Camacho, A., Correia, N., Aguiar, C., Mason, L., Alves, R. A., & Daniel, J. R.
(2020). Parents’ Perceptions of Student Academic Motivation During the COVID-19
Lockdown: A Cross-Country Comparison. Frontiers in Psychology, 11(December),
1-13. https://doi.org/10.3389/fpsyg.2020.592670.

Zulaiha, D., & Rohman, A. (2020). Strategi Guru dan Keterlibatan Orangtua dalam
Pemahaman Konsep Sains Anak Selama Covid-19. Jurnal Obsesi : Jurnal Pendidikan
Anak Usia Dini, 5(2), 1248-1260. https://doi.org/10.31004/obsesi.v5i2.816.

340



