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Abstrak 

Pendidikan karakter menjadi salah satu perhatian kontemporer saat ini. Penelitian ini bertujuan menganalisis program 

pendidikan karakter di SMA Negeri dengan menggunakan evaluasi model CIPP. Data dalam penelitian ini dikumpulkan 

melalui angket, observasi dan dokumentasi. Data yang terkumpul diolah dengan analisis univariat dengan metode deskriptif 

kuantitatif. Hasil analisis data menunjukkan bahwa keefektifan program pendidikan karakter di SMA Negeri dari keempat 

jenis kelompok responden semuanya menunjukkan kategori sangat efektif. Kelompok pertama responden pendidik kategori 

sangat efektif ditinjau dari variabel Konteks 88,20% variabel Input 81,27%, variabel Proses 87,11% dan variabel Produk 

81,65% secara bersamaan menghasilkan (+++++). Kelompok kedua responden tenaga kependidikan pada kategori sangat 

efektif ditinjau dari variabel Konteks sebesar 85,66% dari variabel Input sebesar 86,11%, variabel Proses sebesar 91,25% 

dan variabel Produk sebesar 93,75% secara bersamaan menghasilkan (++++). Responden siswa kelompok ketiga pada 

kategori sangat efektif ditinjau dari variabel Konteks 91,78% variabel Input 86,63%, variabel Proses 82,73% dan variabel 

Produk 86,66% secara simultan menghasilkan (++++). Selanjutnya pada kelompok keempat responden panitia pada 

kategori sangat efektif ditinjau dari variabel Konteks 82,08% variabel Input 83,71%, variabel Proses 72% dan variabel 

Produk 89,15% secara simultan menghasilkan (+++ +). 

Kata Kunci: Pendidikan Karakter, Evaluasi, Model CIPP 

Abstract 

Character education becomes one of the contemporary concerns nowadays. This study aims to analyze the character 

education program at Public High School by using the CIPP model evaluation. Data in this study were collected through 

questionnaires, observation and documentation. The collected data was processed by univariate analysis with quantitative 

descriptive method. The results of the data analysis showed that the effectiveness of the character education program at 

Public High School from the four types of respondent groups all indicated the very effective category. The first group of 

educator respondents in the category is very effective in terms of the Context variable 88.20% of the Input variable of 

81.27%, of the Process variable of 87.11% and of the Product variable of 81.65% simultaneously producing (+++ +). The 

second group of education staff respondents in the very effective category in terms of the Context variable is 85.66.% of the 

Input variable is 86.11%, the Process variable is 91.25% and the Product variable is 93.75% simultaneously producing (+ 

+++). The third group of student respondents in the very effective category in terms of the Context variable 91.78% of the 

Input variable of 86.63%, of the Process variable of 82.73% and of the Product variable of 86.66% simultaneously produce 

(++ ++). Furthermore, the fourth group of committee respondents in the very effective category in terms of the Context 

variable 82.08% of the Input variable of 83.71%, of the Process variable of 72% and of the Product variable of 89.15% 

simultaneously produces (++++). 
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1. INTRODUCTION 

Character education becomes one of the contemporary concerns nowadays, 

particularly in Indonesia. It concerns the ways to avoid moral decline. In line with this 

supports that character education is urgently needed in Indonesia to prevent students as the 

nation’s generation from many negative behaviors and emotions (Muthohar, 2021; Syakur et 

al., 2022). The main concern of character education is to strengthen the character of students, 

development of local wisdom, and 21st century skills (Arifin, 2019; Kartini & Winahyu, 

2019). The existence of character education leads students to appropriate ways. Character 
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education is defined as a collaboration of knowledge, feelings, and actions. It concerns the 

application of someone’s knowledge which is guided by feeling and moral values to show 

beneficial action both individually and collectively. Moreover previous study emphasize that 

character education does not only teaches right or wrong, but it instils habits to act something 

good based on educational values (Suciptaningsih & Haryati, 2020; Taunu & Iriani, 2019). 

The character education can be achieved by the support from schools, families, and 

communities (Permatasari, 2021; Syakur et al., 2022). The involvement of those parties 

strengthens the implementation of character education.  

Character education is important since it introduces morals, academic achievement, 

and social life. Some benefits can be shown by the implementation of character education. 

Previous study propose three benefits from character education, namely, firstly, it gives a 

model for students to act and think based on the social values; secondly, it improves negative 

character of students; and lastly, it can filter cultural values of other nations (Syakur et al., 

2022). In addition, previous study add that the importance of character education in which it 

strengthen the values of life, correct students’ behavior, and build harmonious connections 

with family and society (Zurqoni et al., 2018). Moreover, previous study also argue that 

character education is beneficial for students to prepare competitiveness in the 21st century 

covering collaboration, communication, critical thinking, and creativity (Khusuma et al., 

2022). Students are also engaged with activities to explore the 21st century skills. 

Furthermore, character education presents an opportunity to apply concepts in real-life 

situations (Panggabean, 2022; Saputro & Murdiono, 2020). Students engage with action of 

caring, respect, and responsibility. Thus, considering the benefits and importance of character 

education, it is needed to be involved in the learning process.  

Considering the importance of character education, teachers are required to manage 

the classroom to insert character education in the learning activities. There is study suggest 

that character education is urgently needed for students to control them in real life situation 

(Karimah et al., 2023). It is because nowadays current generations make Indonesia famous 

due to its unfriendly people on social media. People give comment without considering the 

educational values which may hurt somebody. Moreover, previous study also reveal that 

many bright scholars have lack character which unable to compete with academics from other 

countries (Lawung, 2023). Regarding those phenomena, some schools have implemented 

character education in the learning process. Other study revealed that international high 

school implemented character education through its curriculum, extracurricular and 

habituation in school covering eight social attitudes namely achievement, positive, living 

values, straightforward, process, children unique, tolerance, and Q&A practices 

(Murestiyanto, 2019). In addition, other study also found that vocational high school also has 

implemented character education for the learning activities reflected in the curriculum 

(Subekti & Alinurdin, 2021). Besides that there is also reported that elementary school has 

implemented character education in the school inserting in greetings and caring (Fathinnaufal 

& Hidayati, 2020). Then, other study revealed that character education has been established 

in junior high school through extracurricular (Anisah et al., 2019). The previous studies show 

that character education has been implemented for all level of education (Mertasari & 

Yudana, 2022). 

However, there is a problem regarding the implementation of character education. 

There were still some challenges found in the implementation of character education. Studies  

conducted by reported that primary school faces challenges in implementing character 

education in the school (Andrianto & Suyitno, 2021; Jhon, 2021; Mustoip et al., 2023). The 

challenges come from teachers and students. In addition previous study also reported that 

some schools still face challenges in implementing character education due to differences 

characteristics of students (Pratiwi, 2018). In spite of the challenges of the previous studies, 
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another problem was also found in the high school in Tabanan, particularly in SMA Negeri 1 

Penebel as one of the public high schools in Tabanan, Bali. The effectiveness of character 

education in SMA Negeri 1 Penebel was not conducted yet. In order to face the problems 

above, evaluation is needed to be conducted. The implementation of a program in the 

learning process cannot be separated with the existence of evaluation. Evaluation is done to 

gather, analyse, and conclude the application of a program in teaching and learning process 

(Afridinata et al., 2018; Agus et al., 2023; Andrianto & Suyitno, 2021). In addition, other 

studies add that evaluation in the education is needed to examine the effectiveness of the 

learning process along with the measurement of performance (Ajjawi et al., 2020; Colthorpe 

et al., 2021). Thus, evaluation can be used as the reflection for teachers about what have been 

implemented in the learning process and can take better decision for the next learning 

process.  

Some models can be used in conducting evaluation of character education. One of 

them is CIPP model. CIPP model is developed by Stufflebeam and Shinkfieed covering 

context, input, proses, and product (Divayana et al., 2017; Lawung, 2023). This model is 

suitable to be used in evaluation since it covers assessment planning, process of the 

assessment implementation, and final outcomes obtained from the implementation of the 

program (Kurnia et al., 2017; Paridah et al., 2022).  There are four main concerns on this 

evaluation. Firstly, context evaluation deals with the needs, problems, and opportunities in 

the learning process. Secondly, input evaluation deals with the evaluation of alternative 

techniques. Thirdly, process evaluation deals with the evaluation of the program's 

implementation as a framework. Lastly, evaluation of products deals with the effectiveness of 

a program. Those four aspects above become the main concern in doing evaluation.  

Several previous studies have examined the use of CIPP model in evaluating 

character education. Previous study conducted a study on evaluation of character education at 

university using CIPP model (Lawung, 2023). Then, other study conducted a study on 

evaluation of character education in senior high school using CIPP model (Agus et al., 2023). 

Besides there are studies conducted character education in junior high school using CIPP 

model in which the model was used to evaluate the character program (Dwi et al., 2018; 

Nurindarwati et al., 2022; Solehah et al., 2022). In addition there are studies conducted an 

evaluation on character education in elementary school using CIPP model in which the 

character education meets the standard (Andrianto & Suyitno, 2021; Bukman et al., 2020; 

Faujiah et al., 2021). Those previous studies prove that CIPP model can be used to evaluate 

character education.  

Regarding the problems above and the result of the previous studies, CIPP model can 

be used to conduct evaluation on character education in SMA Negeri 1 Penebel. Therefore, 

the present study aims at finding 1) the effectiveness of character education in SMA Negeri 1 

Penebel in terms of context variables; 2) the effectiveness of character education in SMA 

Negeri 1 Penebel in terms of input variables; 3) the effectiveness of character education in 

SMA Negeri 1 Penebel in terms of process variables; and 4) the effectiveness of character 

education in SMA Negeri 1 Penebel in terms of product variables. 

 

2. METHODS  

The present study was designed in quantitative evaluation using CIPP model covering 

context, input, proses, and product (Kurnia et al., 2017; Umam & Saripah, 2018). The 

population of the study involved all school staff involving principal, vice principal, students, 

teachers, and committee with total 724. Then, the samples of the study involved 314 school 

staff from the population of the study.  
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Some instruments were used to collect the data, namely questionnaire and observation 

sheets. A questionnaire is a structured set of questions used to gather information from 

individuals or groups. Observation sheets are tools used to record observations of behaviors, 

events, or phenomena in a systematic and organized manner. This method involves direct 

observation of individuals, groups, or situations of interest. The instruments had been 

validated by the experts. Next, the instruments were applied to collect the needed data.  

After obtaining the data, they were analysed with descriptive statistic. Data analysis 

with descriptive statistics involves summarizing and describing the main features of a dataset 

to gain insights and make it more interpretable. It provides a clear and concise overview of 

the data's central tendencies, variability, and distribution. Descriptive statistics do not involve 

making inferences or generalizations beyond the specific data being analysed. 

 

3. RESULTS AND DISCUSSION  

Result 

The results of the study show four main points, namely the evaluation of context, 

evaluation of input, evaluation of process, and evaluation of product. The description of the 

results can be seen in Figure 1.  
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Figure 1. Evaluation Recapitulation of Context Component 

 

Figure 1 shows the result of evaluation on context component. Legal basis and 

leadership policies were categorized into very good category within 84.78%. Vision and 

mission were categorized into very good category within 88%. Besides, school support was 

categorized into very good category within 90%. Next, support and participation of society 

were very good category within 90%. Thus, the mean of context component was categorized 

into very good category within 88.20%. Evaluation recapitulation of input component is 

show in Figure 2. 
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Figure 2. Evaluation Recapitulation of Input Component 

 

Figure 2 shows the result of evaluation on input component. Organizational structure 

was categorized into moderate category within 60%. Human resources were categorized into 

very good category within 93%. Besides, facilities and infrastructure were categorized into 

very good category within 92%. Next, funding was categorized into good category within 

79.74%. Thus, the mean of input component was categorized into very good category within 

87.22%. Evaluation recapitulation of process component is show in Figure 3. 

 

 

Figure 3. Evaluation Recapitulation of Process Component 

 

Figure 3 shows the result of evaluation on process component. Planning, managing 

and sharing materials were categorized into very good category within 85.71%. Then, 

learning assessment was categorized into very good category within 88%. Thus, the mean of 

process component was categorized into very good category within 87.94%. Evaluation 

recapitulation of product component is show in Figure 4. 
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Figure 4. Evaluation Recapitulation of Product Component 

 

Figure 4 shows the result of evaluation on product component. Learning outcomes 

were categorized into very good category within 80.51%. Satisfaction of teachers and 

students in learning character education were categorized into good category within 80%. 

Besides, ease of teachers and students in learning character education were categorized into 

good category within 80%. Next, internalisation of character education was categorized into 

very good category within 86.07%. Thus, the mean of product component was categorized 

into very good category within 81.65%.  

 

Discussions  

The findings of the study show four main results. It was found that the evaluation of 

context component was categorized into very good category. This evaluation was obtained 

from some aspects, namely the legal basis and leadership policies, vision & mission, school 

support, and support and participation. The evaluation of all aspects was categorized into 

very good category. The result of the present study is similar to a study conducted by 

previous study in which the context aspect of character education done in junior high school 

is in good category (Dwi et al., 2018). Another study conducted revealed the same result in 

which that context component was categorized into good category (Andrianto & Suyitno, 

2021). In addition, there is also found out that the context evaluation is categorized into good 

category (Faujiah et al., 2021). Moreover, there is study also discovered similar result in 

which context component was effective at university level (Lawung, 2023). There is study 

found out that context evaluation was in good category (Lelono, 2016). Both present and 

previous studies showed that the vision and mission have been established.  

The second finding found that the evaluation of input component was categorized into 

very good category. This evaluation was obtained from some aspects, namely organizational 

structure, human resources, facilities and infrastructure, and funding. The similar result is 

also found by previous studies in which supporting resource of character education is in good 

category (Dwi et al., 2018; Lawung, 2023; Lelono, 2016). In addition previous study revealed 

that facilities and infrastructure become one of the influence in input aspect toward the 

implementation of character education (Andrianto & Suyitno, 2021). Moreover, also found 
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that human resource influence on input aspect in which the role of principle to organize all 

activities and school staff is needed.  

The third finding found that the evaluation of process component was categorized into 

very good category. This evaluation was obtained from some aspects, namely planning, 

managing & sharing materials and learning assessment. The similar results are also found by 

previous studies in which process of character education is in good category (Lawung, 2023; 

Lelono, 2016). In addition, previous study revealed that well prepared learning activities 

become one of the influence in input aspect toward the implementation of character education 

(Andrianto & Suyitno, 2021). However, the different result is found by previous study the 

process evaluation of the previous studies was still under-evaluated (Dwi et al., 2018). 

The last finding found that the evaluation of product component was categorized into 

very good category. This evaluation was obtained from some aspects, namely satisfaction of 

teachers and students, ease of teachers and students in learning character education, and 

internalisation of character education. In addition, previous study revealed that the 

improvement of learning outcomes becomes one of indication of success evaluation of 

product (Andrianto & Suyitno, 2021). Moreover, previous study strengthen that 

internalization of character also contributes to evaluation of product since students try to 

internalize the character into themselves (Utomo, 2017). However, the different result is 

found by other studies in which the process evaluation of the previous studies was still 

ineffective (Dwi et al., 2018; Lawung, 2023).  

The implications of the results of this study can encourage the development and 

implementation of similar character programs in other schools to improve the quality of 

student character. In addition, the results of the research can provide insight into education 

policy about the effectiveness of character education programs and provide a basis for better 

policy changes related to character integration in the school curriculum. However, this 

research may be difficult to generalize broadly due to its focus on certain schools and may 

not be representative of the entire school population in a given country or region. Research 

on character and education requires quite a long time to observe changes in student behavior 

or character. Long-term studies are more ideal for evaluating the long-term impact of 

character programs. 

 

4. CONCLUSION  

The present study concludes four main points, namely firstly, evaluation of context 

component is categorized into very good category viewed from legal basis and leadership 

policies, vision & mission, school support, and support and participation; secondly, the 

evaluation of input component is categorized into very good category viewed from 

organizational structure, human resources, facilities and infrastructure, and funding; thirdly, 

the evaluation of process component is categorized into very good category viewed from 

planning, managing & sharing materials and learning assessment; lastly, the evaluation of 

product component is categorized into very good category viewed from satisfaction of 

teachers and students, ease of teachers and students in learning character education, and 

internalisation of character education. The present study focuses the evaluation of character 

education with CIPP model. The involvement of technology-based is suggested for further 

research to give optimal result in the 21st century learning.  
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