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Abstrak

Membaca permulaan merupakan kemampuan yang harus dikuasai siswa di sekolah dasar. Dalam proses pelaksanaannya,
terkadang ditemukan siswa yang masih kesulitan dalam membaca permulaan. Adanya kesulitan tersebut menjadi
penghambat dalam proses belajar siswa, karena kesuksesan dalam menguasai kemampuan membaca pada tahap membaca
permulaan akan berdampak pada perkembangan kemampuan membaca selanjutnya. Penelitian ini bertujuan untuk
menganalisis jenis-jenis kesulitan membaca permulaan pada siswa, faktor-faktor yang mempengaruhi kesulitan membaca
permulaan pada siswa, dan upaya yang dilakukan guru untuk mengatasi kesulitan membaca permulaan pada siswa kelas Il
sekolah dasar. Penelitian ini menggunakan metode kualitatif deskriptif. Teknik pengambilan data dilakukan melalui
wawancara, observasi, tes dan dokumentasi. Hasil penelitian menunjukan bahwa terdapat tiga siswa kelas Il mengalami
kesulitan membaca permulaan. Dalam penelitian diketahui bahwa yang pertama, jenis-jenis kesulitan membaca permulaan
pada siswa, yaitu: (a) tidak lancar dalam membaca, (b) banyak kesalahan dalam membaca, (c) kesulitan membedakan huruf
yang mirip, (d) tidak mampu memahami simbol bunyi meliputi: tidak dapat melafalkan sebagian huruf vocal, tidak dapat
melafalkan gabungan huruf konsonan, dan tidak dapat melafalkan gabungan vokal rangkap. Faktor-faktor yang
mempengaruhi kesulitan membaca permulaan pada siswa, yaitu: faktor fisiologis, faktor intelektual, faktor lingkungan, dan
faktor psikologis. Upaya yang dilakukan guru untuk mengatasi kesulitan membaca permulaan pada siswa yaitu: (a)
memberikan tugas kepada siswa, (b) memberikan jam tambahan setelah pulang sekolah, (c) menyiapkan media belajar
membaca seperti poster huruf abjad, kartu huruf, serta buku yang menunjang kemampuan membaca permulaan pada siswa,
(d) mengajar menggunakan metode abjad.

Kata Kunci: Kesulitan Membaca, Membaca Permulaan, Sekolah Dasar.

Abstract

Beginning reading is an ability that students must master in elementary school. In the implementation process, students who
still have difficulty in beginning reading are sometimes found. These difficulties become an obstacle in the student's learning
process because success in mastering reading skills at the initial reading stage will impact the development of subsequent
reading skills. This research aims to analyze the types of initial reading difficulties in students, the factors that influence
initial reading difficulties in students, and the efforts made by teachers to overcome initial reading difficulties in second-
grade elementary school students. This research uses descriptive qualitative methods. Data collection techniques are done
through interviews, observation, tests, and documentation. The study results showed that three second-grade students had
difficulty reading initially. In research, it is known that the types of initial reading difficulties in students are: (a) not fluent in
reading, (b) many errors in reading, (c) difficulty distinguishing similar letters, (d) inability to understand symbols sounds.
Factors that influence students' initial reading difficulties are physiological, intellectual, environmental, and psychological
factors. Efforts made by teachers to overcome students' initial reading difficulties are: (a) giving assignments to students, (b)
providing additional hours after school, (c) preparing reading learning media such as alphabet letter posters, letter cards, and
books that support students' initial reading ability, (d) teaching using the alphabet method.
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1. INTRODUCTION

Reading is a process that is tried and used by readers to get the message that the writer
wants to convey through words/written language (Purba et al., 2023; Setyawan et al., 2020).
In this case, reading can be an attempt to find the meaning in writing. Readers can gain new
insights and knowledge from the messages conveyed by the author. If someone has reading
skills, they will gain new information and experiences, which are important in expanding
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their horizons and knowledge (Hidayat & Rohati, 2020; Mardiani & Wahyuni, 2022).
Therefore, reading skills are important language skills and must be taught to children from an
early age. In general, reading skills are acquired through learning carried out at school.
Reading is an ability that students must master in elementary school because reading is
directly related to the entire student learning process (Rahim, 2018; Yunita Anindya et al.,
2019). Students with good reading skills find it easier to follow the learning process in class
than those who still have reading difficulties. Reading ability for students is seen as a
determinant of success in the learning process in class. This is because all subject matter
taught requires understanding the concepts and theories students must understand through
reading activities (Taufik, 2014; Zahra, 2019). Students with good reading skills will be the
initial capital for success in various subjects.

Indonesia was ranked 72nd out of 78 countries in the world in 2018 regarding
reading. From the PISA (Program for International Student Assessment) assessment results, it
is known that the reading ability of Indonesian students is still relatively low (Karakaita Putri
et al., 2019; Tusfiana & Tryanasari, 2020). It is proven by the average score obtained, 371 out
of 500 international average scores. Compared with 2015, Indonesia's position is better
because Indonesian students' reading ability is ranked 69th out of 76 countries. From these
international facts, reading skills must be taught early, especially at the elementary school
level. When reading skills become popular and a culture for students, this will certainly
advance and improve students' self-quality. The ability to read fluently has been explicitly
implemented, and students begin to master it in the lower grades of elementary school
(Khofifah & Ramadan, 2021; Setiani & Suyitno, 2021). It can be seen in the Basic
Competencies of the 2013 curriculum, regulated in Minister of Education and Culture
Regulation 24 of 2016 concerning Core Competencies and Basic Competencies for Lessons
in the 2013 Curriculum in Basic Education and Secondary Education.

Beginning reading learning focuses more on technical aspects. In beginning reading,
students learn to recognize letters or a series of letters in language sounds by using certain
techniques with an emphasis on aspects of accuracy in voicing writing, natural pronunciation
and intonation, fluency, and clarity of sound so that students are braver to enter the advanced
reading or reading comprehension stage in high class (Lestari et al., 2021; Muammar, 2020).
It can be interpreted as meaning that in early reading learning, the focus is more on students
being able to be literate (Muammar, 2020; Nurani et al., 2021). Students can identify,
classify, and arrange letters into syllables, words, and simple sentences. Students must master
initial reading because success in mastering reading skills at the initial reading stage will
impact the development of subsequent reading abilities. However, this goal is certainly not
easy to achieve because, in school learning, there are various difficulties experienced by
students, one of which is difficulty in starting reading, which students at the elementary
school level usually experience.

Based on research conducted by previous researchers, the initial reading difficulties
that occur in students are students' difficulty spelling letters into syllables, spelling syllables
into words, and distinguishing letters p-d, p-q (Oktadiana, 2019). In addition to the results of
other research, it is known that initial reading difficulties include difficulty identifying the
sound of letters, not being able to differentiate between capital letters and lower case letters
which are almost the same, still confused about pronouncing letters that have almost the same
pronunciation, difficulty putting together the arrangement of letters, reversing letters,
changing words that are almost the same, omitting letters in word order, pronouncing words
incorrectly, stammering spelling and difficulty concentrating (Windrawati et al., 2020).
Beginning reading difficulties between one student and another certainly vary. Students who
have difficulty in reading will certainly influence the process of pursuing their education.
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The various initial reading difficulties experienced by students usually occur because
there are factors that influence them. Factors that influence students' initial reading abilities
are physiological factors, intellectual factors, environmental factors, and psychological
factors (Juhaeni et al., 2022; Suryani, 2020). Physiological factors related to physical and
neurological health, student gender, and fatigue. Intellectual factors relate to students'
intelligence abilities in acting according to targets, thinking rationally, and acting effectively
in their environment. Students with high intellectual intelligence will be easily directed and
trained in learning. However, in this case, high intellectual intelligence only partially
influences students' success in reading. Student environmental factors include the student's
background at home and family socio-economics. Meanwhile, psychological factors include
motivation, interest, students' social-emotional maturity, and students' ability to adapt
(Muammar, 2020; Pratama et al., 2022).

Early reading difficulties are a problem that is often found in elementary school
students. However, the problem of early reading difficulties among students should not be
underestimated. This problem should be resolved as soon as possible so students can
complete their studies smoothly. It requires the role of all parties who must be actively
involved in achieving this goal, one of which is the teacher (Kharizmi, 2015; Rafika et al.,
2020). A teacher has a role in instilling reading skills in students. The teacher must know
where the reading difficulties experienced by students are, especially in beginning reading,
because the difficulties experienced by each student vary from one student to another
(Asmonah, 2019; Astuti & Istiarini, 2020). The figure of the teacher plays an important role
in the development of students’ education at school. Especially when teachers find problems
or difficulties experienced by students in learning, the teacher must try to overcome these
difficulties. The problems in this research also occurred in the elementary school where the
researcher conducted the research. Based on the results of interviews with second-grade
teachers at SD Negeri 1 Sambirata, Cilongok District, Banyumas Regency, some students
still needed help in beginning reading. Researchers are interested in analyzing the types of
initial reading difficulties in students, the factors that cause initial reading difficulties, and
finding out what efforts teachers have made to overcome initial reading difficulties in second-
grade students at SD Negeri 1 Sambirata.

2. METHODS

The method in this research uses a qualitative method with a descriptive approach.
Qualitative research is a method researchers use to obtain data descriptively in the form of
words or directly from the subjects being observed (Sugiyono, 2022). Qualitative research is
a type of research that prioritizes quality issues rather than the quantity (large number) of the
object being studied. By using this method, researchers want to investigate and understand a
problem or event that has occurred by collecting various information to gain a deep
understanding of the individual and discover what efforts were made to deal with the
problem. The sources for this research used primary sources, namely three students, one class
teacher, and three students' parents. Apart from that, this research uses secondary sources,
namely student activities when reading, documents or archives in the form of field notes, lists
of student grades, and documentary photographs during the research. This data source will
further strengthen the primary data, and the data obtained will be valid. The data collection
techniques are observation, interviews, documentation, and tests. The data analysis technique
used is by collecting data in the field first. The researcher performs data reduction or
summarizing, sorting out the main things, focusing on the important things, looking for
themes and patterns, and discarding what is unnecessary. After data reduction is presented, it
will be easier to understand what will happen and plan further work based on what has been
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understood. To present data in qualitative form is with narrative text. Finally, the researcher
draws conclusions or verification from the data that has been collected. The grid of
instruments used in the research is shown in Table 1, the observation instrument regarding
types of initial reading difficulties is shown in Table 2, and the observation instrument
regarding the factors that influence initial reading difficulties is in Table 3.

Table 1. Research Instrument Grid

Data
No Variable Indicator Data source  Collection
Technique
1 Types of Not fluent in reading Second-grade Observation
Beginning Many errors in reading teacher Interview
Reading Difficult to distinguish similar Second-grade Documentati
Difficulties  letters students who on
Unable to understand sound have difficulty — Test
symbols reading
Parents of
students
2 Factors of Physiological Factors Second-grade Observation
Early Reading Intellectual Factors teacher Interview
Difficulties  Environmental factor Second-grade Documentati
Psychological Factors students who on
have difficulty
reading
Parents of
students
3 Efforts to Menggunakan strategi dalam Second-grade Observation
overcome mengatasi kesulitan membaca  teacher Interview
initial reading Menggunakan metode dalam Second-grade Documentati
difficulties pelajaran  anak  kesulitan students who on
membaca have difficulty
reading
Parents of
students

Table 2. Observation Instrument Regarding Types of Initial Reading Difficulties

No Variable Indicator
1 Not fluent in reading Reading with spelling/difficulty spelling correctly
Slow when reading
Reading must be done with the help of a teacher
2 Many errors in reading Incorrect wording
Pronunciation is incorrect
Words repeating
It is fast reading but lots of mistakes

3 Difficulty distinguishing It isn't easy to distinguish letters that are almost
similar letters identical in shape
4 Unable to understand sound  Cannot pronounce consonant-vowel combinations.
symbols Cannot pronounce all vowel letters

Cannot pronounce some vowels
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No Variable Indicator
Cannot pronounce consonant combinations
Cannot pronounce double vowels

Table 3. Observation Instrument Regarding Factors that Influence Initial Reading Difficulties

No Variable Indicator

1 Physiological Factors Vision

2 Intellectual Factors Cognitive

3 Environmental factor Student background at home
Family socio-economics

4 Psychological Factors Motivation
Interest
Confidence

3. RESULTS AND DISCUSSION

Result

Based on the results of the data analysis that has been carried out, three main findings
were found in this research. The first finding relates to the types of initial reading difficulties
in students. From the tests carried out, the results obtained for three students who had initial
reading difficulties are shown in Table 4.

Table 4. Initial Reading Test Results

No Student’s name Score Predicate
1 P1 37 Less

2 P2 27,75 Less

3 P3 4 Very less

Based on the test results shown in Table 4, P1 students got a score of 37, so P1
students fall into the category of students who have poor ability in beginning reading. The
interviews and observations revealed that initial reading difficulties occurred in P1 students:
a) not fluent in reading. Students still read by spelling and are slow when reading. b) many
errors in reading. There are still many incorrect pronunciations when reading, such as the
word "melihat" becoming "melahat”. c) errors in pronunciation of words/sound symbols.
When students read, students cannot pronounce combined consonant letters, such as the word
"khusus" becoming "kesus". Besides that, students also cannot pronounce multiple vowel
letters, such as when the word "mengeong™ becomes "mengeng”. Then P2 students got a
score of 27.75 on the initial reading test. From the results of this test, P2 students can be
categorized as students with poor ability in initial reading. The results of interviews and
observations show that initial reading difficulties that occur in P2 students are: a) needing to
be more fluent in reading. Students still read by spelling, are slow in reading, and still read
with the help of the teacher. b) many errors in reading. When students read, there are still
many incorrect pronunciations, such as the word "saya" becoming "asya" and when reading,
students still repeat words. c) Difficulty distinguishing similar letters. P2 students have not
been able to memorize all the letters of the alphabet and still have difficulty distinguishing
letters that have similar shapes, such as the letter "L" from the letter "J". d) errors in
pronunciation of words/sound symbols. When reading, P2 students cannot pronounce
combined consonant letters as in the word "langsung” to become the word "laengsueng™ and
students cannot pronounce double vowels as in the word "bermain” to become the word
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"bermimin”. P3 students in the reading test got a score of 4 and were included in the category
of students who had very poor initial reading skills. From the results of interviews and
observations that have been carried out, it is known that the initial reading difficulties that
occur in P3 students are: a) needing to be more fluent in reading. When reading, students are
not yet able to spell correctly. That is, they still need to read letter by letter, be faster in
reading, and have to get help from the teacher. b) many errors in reading. When reading,
students still make many incorrect pronunciations, such as when reading the word "setiap”
becomes "setip” and they still repeat words. c) difficulty distinguishing similar letters.
Students still make mistakes when differentiating similar letters in reading, such as the letter
"u" being read as "n", and the letter "W" being read as "Y". d) errors in pronunciation of
words/sound symbols. Students still find it difficult to pronounce some vowel letters, such as
the letter "u", which is still wrong when read, and cannot pronounce consonant letter
combinations, such as the combination of the letters "ng" and "ny" when they find these letter
combinations, students are still confused about reading them, cannot pronounce double
vowels as in the word "saudara™ to become the word "sidara".

The second finding relates to factors in students' initial reading difficulties. Based on
the results of observations, interviews, and documentation, several factors were found that
influence students' initial reading abilities: a) physiological factors. From the research results,
it was found that vision problems were found in P3 students. It was in accordance with the
results of interviews with teachers and students that in-class learning, when reading writing
on the blackboard, students experienced difficulties. Apart from that, from the results of
observations, when students were asked to read the writing on the writing board, students
were unable to read correctly. They showed uncomfortable eye movements when seeing the
writing. b) intellectual factors. From the results of interviews, observations, and
documentation, it can be explained that P1 students, P2 students, and P3 students have a low
level of intelligence compared to their other friends. It can be seen from the results of the
students' scores, each of which has a lower score compared to the scores of students who are
already capable of reading. Apart from that, P2 and P3 students also experience visual
memory problems, such as difficulty in distinguishing similar letters. c¢) environmental
factors. From the results of interviews, observations, and documentation, it is clear that the
environmental conditions for P2 students and P3 students are less supportive of improving
students' reading skills. Besides that, students also receive less motivation and attention from
their parents.

Judging from the results of observations when researchers visited the homes of P2 and
P3 students, in the homes of P2 and P3 students, there was no special place to study, and
there were no books that could support the students' learning-reading process. There were
only theme books, namely school books. Parents are also lacking in motivating students in
the learning process at home, so students are less motivated to learn to read. Based on
interviews conducted with class Il teachers and students' parents, the families of P2 and P3
students are families who are not well off from an economic perspective. The mother of
student P2 is a household assistant who does not work every day, and his father works as a
casual laborer. Meanwhile, for P3 students, only their father works as a casual laborer, and
their mother is a housewife. At home, P3 students receive less attention because P3's mother
is more focused on her younger siblings, so when at home, P3 students play on their cell
phones more often than study. d) psychological factors. From the results of interviews,
observations, and documentation, it is clear that students who experience reading difficulties
are also caused by psychological factors, namely motivation, emotions, and self-confidence.
It is known that motivation among P1, P2, and P3 students still needs to be improved. It can
be seen when students' learning looks indifferent, their attention is not focused when given
the teacher's example of correct reading, and they play alone when learning in class, as a

574



Nur Chumairoh et al.

result of which students experience many difficulties in learning, especially when learning to
read. Apart from the motivation factor, there is also the student interest factor in learning to
read. Students P1, P2, and P3 have low interest in learning to read. It can be seen that when
students are asked to learn to read, the students do not seem enthusiastic and prefer to play
alone. Students do not seem interested in reading because they are not interested in reading
books, and it can also be seen that students need the desire to learn to read. When researchers
asked whether they often did the assignments given by the teacher, from the interview results,
they often needed to remember when doing the assignments. Next is the level of self-
confidence. When in class, P1 students and P2 students have a good level of confidence. For
example, when students are asked to come forward in front of the class, the students appear
confident. However, it is different from P3 students who have a low level of self-confidence.
When asked to come forward, P3 students looked embarrassed and nervous.

The third finding relates to the efforts that teachers have made to overcome students'
difficulties in beginning reading. Based on the results of research conducted through
interviews, observation, and documentation, it shows that the strategy used by teachers in
overcoming students' learning-to-read difficulties is to often give assignments to students
who have difficulty learning to read, and this is done so that students can better understand
each material presented by the teacher, so that when there is a test the student no longer
experiences fear because they are used to doing the questions. Apart from that, teachers have
also tried to help students who have difficulty learning to read by holding extra hours. The
second-grade teacher guides students who have initial reading difficulties in the form of
additional hours after school, which is carried out 2-3 times a week.

In learning-to-read activities, teachers also prepare learning media such as alphabet
posters, letter and word cards, and books that support students' initial reading skills. Apart
from that, teachers also use the method in extra-hour activities. The method used by second-
grade teachers in teaching students who have difficulty reading is the alphabet or spelling
method. The process of learning to read with this method starts with the letters. First, students
are taught the sound of each letter. Second, students are taught the sound of each letter. Third,
students recognize symbols and memorize the sounds of each letter, from which the letters
are put together to form syllables. Fourth, after being able to sound out the syllables, students
are then taught to string the syllables into words. Fifth, after students can read words,
students continue to practice reading sentences composed of several words.

Discussions

Beginning reading difficulties are difficulties learning to change letters into words and
sentences. There are many types of initial reading difficulties experienced by elementary
school students. The types of initial reading difficulties experienced by students need to be
reading fluently, often making lots of mistakes in reading, having difficulty distinguishing
similar letters, and errors in pronunciation of words/sound symbols (Istigoma et al., 2023;
Muammar, 2020). Based on the results of the research and analysis carried out, it can be
concluded that the types of initial reading difficulties among students at SD Negeri 1
Sambirata are: a) not reading fluently. When reading, students show characteristics such as
reading by spelling being slow in reading, and reading must be done with the help of the
teacher. Students still experience these difficulties because they have yet to be able to
recognize letters, remember letters, and always spell letters (Pridasari & Anafiah, 2020;
Sulaiman, 2017). If students are able to recognize letters well, then students do not
experience reading difficulties; b) there are many errors in reading. When reading, students
show characteristics such as reading by repeating words and incorrect pronunciation. These
errors occur because students do not know the letters, so they guess, maybe because students
read too fast, because they feel pressured or afraid of the teacher, or because of the difference
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between the student's dialect and good Indonesian (Abdurrahman, 2012; Nuraini & Abidin,
2020). c) Difficulty distinguishing similar letters. Based on research results, students P2 and
P3 cannot distinguish almost similar letters. It happens when students are faced with words
that have letters that look almost the same, such as the letters "L" and "J", "u" and "n", "W ”
with "Y". This happens because there are many letters of the alphabet and many of the letters
of the alphabet are similar. The student's memory regarding letter recognition still needs to be
fully understood, making it difficult for the student to differentiate between letters that have
almost the same shape (Oktadiana, 2019; Rafika et al., 2020). Apart from that, students'
difficulties in recognizing letters can be influenced by their short-term memory. Short-term
memory is useful in remembering a series of letters and letter sounds, as well as in the
process of spelling words (Kumara et al., 2014; Pratiwi & Ariawan, 2017). d) unable to
understand sound symbols. From the research results, it is known that students still have
difficulties, such as not being able to pronounce some vowel letters, not being able to
pronounce combinations of consonant letters, and not being able to pronounce combinations
of multiple vowels. Based on the results of this research, the type of difficulty experienced by
students is because students need help understanding the relationship between letters and
sounds in words. Understanding the relationship between letters and sounds in words
includes knowledge of all letters (consonants, vowels, double consonants, dead sounds,
perfect sounds, etc.) and deficiencies in recognizing letters, language sounds (phonics), and
word forms (Meo et al., 2021; Oktadiana, 2019).

The difficulties in reading experienced by these students are also caused by factors
that influence them. From the results of the analysis that has been carried out, it can be
concluded that the factors that influence students' initial reading abilities are physiological
factors, intellectual factors, environmental factors, and psychological factors. First,
physiological factors. In the research, it was found that students had visual impairments.
Vision is the main information pathway and an important factor in the learning process.
Students who have visual impairments will certainly be hampered and left behind in
participating in learning in the classroom, especially when learning students will need help to
obtain the information or material taught by the teacher. Apart from that, sensory disorders
such as visual perception can also cause students to have difficulty distinguishing letter
shapes (Lestari et al., 2021; Septiana Soleha et al., 2021).

From the results of teacher interviews, it was found that students who had difficulty
reading at the beginning also had low intellectual abilities. It can be seen from the results of
the scores of students who have reading difficulties, which are lower than the scores of
students who are already able to read. Students who have high intellectual abilities will make
it easier for them to be directed and trained in learning (Daryanti et al., 2019; Sugiharto et al.,
2007). Third, environmental factors. The family environment, especially parental guidance,
and attention, plays an important role in the student's learning process because the family
environment is the first education for students, especially in training sound recognition
(phonemes) and letter recognition (Aryani & Fauziah, 2020; Rafika et al., 2020). From the
research results, it is known that students' family environmental conditions are less
supportive in improving students' reading skills, and students also receive less motivation and
attention because parents are more focused on work. Parents of students do not provide
facilities to support students' reading skills, such as reading books, even though parental
support in the form of learning facilities is important. A disharmonious home situation,
parents who do not like reading, and no collection of reading books have a big impact on
students' reading ability (Juliana et al., 2023; Yunita Anindya et al., 2019).

Lack of support from the home environment and parents' lack of attention to students'
learning progress causes students to have low motivation to enjoy reading at home. Fourth,
psychological factors. This psychological factor includes three things: motivation, interest,
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and self-confidence. Students' motivation to read has a big influence on students' reading
skills. Students who have the urge to read will have good reading skills. It can be seen from
the attention of students when learning to read at the beginning. Students who have high
motivation to read will pay attention to the teacher when giving examples of correct reading
so that students will be able to have good reading skills (Hidayah & Hermansyah, 2016;
Windrawati et al., 2020). However, from the research results, students need more motivation
to learn. It can be seen when students' learning looks indifferent, their attention is not focused
when given examples by the teacher in reading correctly, and they play alone when learning
in class. As a result, students experience many difficulties in learning, especially when
learning to read. Next is the factor of student interest in learning to read. Interest is related to
students' interest in reading books (Karakaita Putri et al., 2019; Muammar, 2020; Rafika et
al., 2020).

From the research results, it is known that students have a low interest in reading.
This can be seen from the behavior of students who are not enthusiastic about learning to
read, prefer to play alone, do not seem interested in learning to read, and often need to
remember to do their assignments at home. The last factor is the level of self-confidence.
From the research results, it was found that there were students who had low levels of self-
confidence (Muammar, 2020). Low self-confidence certainly affects the development of
students learning to read. With confidence, students can complete their assignments when
asked to read, but students who lack confidence will not be able to complete their
assignments when asked to read. Other researchers found that reading difficulties are not a
sign that students are less intelligent but rather that students need appropriate learning
methods to overcome their difficulties in reading (Mauludiana et al., 2020). Therefore,
teachers need to have strategies to overcome the initial reading difficulties experienced by
students. In addition, other researchers have found that strategies are very necessary for
overcoming various problems in learning (Setiawan, 2021). Teachers must understand
various student characteristics, class conditions, and student learning time. If you understand
these things, it will be easier for the teacher to apply the strategies that will be used.

Second-grade teachers use several strategies to overcome students' initial reading
difficulties and give assignments to students to do at home. By giving assignments to students
at home, it is hoped that they will provide additional hours to prepare reading learning media
such as alphabet letter posters, letter, and word cards, as well as books that support students'
initial reading skills. Apart from that, teachers also use the method in extra-hour activities.
The method used by second-grade teachers in teaching students who have difficulty reading
is the alphabet or spelling method. The alphabet method is an initial reading method that
begins by pronouncing consonant letters and vowel letters. In this method, students are taught
to read, starting with recognizing the sounds of each letter until students are able to read the
words in a sentence.

4. CONCLUSION

Based on the results of research and discussion about initial reading difficulties in
second-grade students, it can be concluded that the research shows that firstly, the types of
initial reading difficulties in students are: (a) not fluent in reading, b) lots of errors in reading,
( ¢) difficulty distinguishing similar letters, d) unable to understand sound symbols including
unable to pronounce some vowel letters, unable to pronounce consonant letter combinations,
and unable to pronounce multiple vowel combinations. Second, the factors that influence
students' initial reading difficulties are physiological factors, intellectual factors,
environmental factors, and psychological factors. Furthermore, thirdly, the efforts made by
teachers to overcome students' initial reading difficulties are: (a) giving assignments to
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students, (b) providing extra hours after school, (c) preparing reading learning media such as
alphabet letter posters, letter cards, and words, as well as books that support students' initial
reading abilities, (d) teaching using the alphabet method.

5. REFERENCES

Abdurrahman, M. (2012). Pendidikan Bagi Anak Berkesulitan Belajar:Teori, Diagnosis, dan
Remediasinya. Rineka Cipta.

Aryani, R., & Fauziah, P. Y. (2020). Analisis Pola Asuh Orangtua dalam Upaya Menangani
Kesulitan Membaca pada Anak Disleksia. Jurnal Obsesi: Jurnal Pendidikan Anak
Usia Dini, 5(2), 1128-1137. https://doi.org/10.31004/obsesi.v5i2.645.

Asmonah, S. (2019). Meningkatkan Kemampuan Membaca Permulaan Menggunakan Model
Direct Instruction Berbantuan Media Kartu Kata Bergambar. Jurnal Pendidikan Anak,
8(1). https://doi.org/10.21831/jpa.v8il.26682.

Astuti, R. F., & Istiarini, R. (2020). Upaya Meningkatkan Kemampuan Membaca Permulaan
AnakUsia 5-6 Tahun Melalui Media Puzzle di PAUD Flamboyan Sukasari Kota
Tangerang. Ceria: Jurnal Program Studi Pendidikan Anak Usia Dini, 8(2).
https://doi.org/10.31000/ceria.v11i2.2338.

Daryanti, D., Firman, F., & Neviyarni, N. (2019). Peran Media Pembelajaran Dalam
Meningkatkan ~ Kemampuan  Siswa  Menulis.  Jurnal  Basicedu, 3(4).
https://doi.org/10.31004/basicedu.v3i4.255.

Hidayah, N., & Hermansyah, F. (2016). Hubungan antara motivasi belajar dan kemampuan
membaca pemahaman siswa kelas v madrasah ibtidaiyah negeri 2 bandar lampung
tahun 2016/2017. Jurnal Pendidikan Dan Pembelajaran Dasar, 3(2), 1-21.
https://doi.org/10.24042/terampil.v3i2.1190.

Hidayat, D., & Rohati, T. D. (2020). The Effect of Extensive Reading on Students Reading
Comprehension. Wanastra: Jurnal Bahasa Dan Sastra, 12(1), 58-64.
https://doi.org/10.31294/w.v12i1.7519.

Istiqgoma, N., Affandi, L. H., & Khair, B. N. (2023). Analisis Jenis-Jenis Kesulitan dalam
Membaca dan Menulis Permulaan pada Siswa. Journal of Classroom Action, 5(2).
https://doi.org/10.29303/jcar.v5i2.3175.

Juhaeni, Ifain, A., Kurniakova, A. S., Tahmidah, A., Arifah, D. N., Friatnawati, S. F.,
Safaruddin, & Nurhayati, R. (2022). Strategi Guru dalam Mengatasi Kesulitan
Membaca pada Siswa Madrasah Ibtidaiyah. 2(3), 126-134.
https://doi.org/10.53621/jider.v2i3.74.

Juliana, Abi, A. R., & Sihotang, M. Z. (2023). Analisis Kesulitan Membaca Permulaan Siswa
Di Kelas Il Sekolah Dasar. School Education Journal PGSD FIP UNIMED.
https://doi.org/10.24114/sejpgsd.v13i2.46302.

Karakaita Putri, P. N. A., Arini, N. W., & Sumantri, M. (2019). Pengaruh Strategi Directed
Reading Thinking Activity (DRTA) Berbantuan Media Flip Chart Terhadap
Keterampilan Membaca Pemahaman. Jurnal Ilmiah Sekolah Dasar, 3(2), 158.
https://doi.org/10.23887/jisd.v3i2.17762.

Kharizmi, M. (2015). Kesulitan Siswa Sekolah Dasar Dalam Meningkatkan Kemampuan
Literasi. Jupendas: Jurnal Pendidikan Dasar, 2(2), 11-21.
http://jfkip.umuslim.ac.id/index.php/jupendas/article/view/233.

Khofifah, S., & Ramadan, Z. H. (2021). Literacy conditions of reading, writing, and
calculating for elementary school students. Journal of Educational Research and
Evaluation, 5(3), 342-349. https://doi.org/10.23887/jere.v5i3.37429.

Kumara, A., Wulansari, A. J., & Yosef, L. G. (2014). Kesulitan berbahasa pada anak. PT
Karnisius.

578



Nur Chumairoh et al.

Lestari, N. D. D., Ibrahim, M., Amin, S. M., & Kasiyun, S. (2021). Analisis Faktor-Faktor
yang Menghambat Belajar Membaca Permulaan Pada Siswa Sekolah Dasar. Jurnal
Basicedu, 5(4), 2611-2616. https://doi.org/10.31004/basicedu.v5i4.1278.

Mardiani, N., & Wahyuni, S. (2022). Implementasi Gerakan Literasi Sekolah (GLS) Sebagai
Upaya Meningkatkan Keterampilan Membaca Dan Menulis Di SMA Negeri 3
Batusangkar. JIPIS: Jurnal llmu Perpustakaan Dan Informasi Islam, 1(1), 8-14.
https://doi.org/10.31958/jipis.v1i1.5946.

Mauludiana, W., Setyawan, A., & Citrawati, T. (2020). Studi Pendahuluan Identifikasi
Kesulitan Membaca Siswa Kelas Ill SD. Jurnal Elementary, 3(2), 82-86.
https://doi.org/10.31764/elementary.v3i2.2297.

Meo, A., Wau, M. P., & Lawe, Y. U. (2021). Analisis Kesulitan Belajar Membaca Permulaan
Pada Siswa Kelas | Sdi Bobawa Kecamatan Golewa Selatan Kabupaten Ngada.
Jurnal Citra Pendidikan (JCP), 1. https://doi.org/10.38048/jcp.v1i2.247.

Muammar. (2020). Membaca Permulaan di Sekolah Dasar. Sanabil.

Nuraini, N., & Abidin, Z. (2020). Kesulitan guru dalam mengimplementasikan pembelajaran
tematik terintegratif di sekolah dasar. Premiere Educandum : Jurnal Pendidikan
Dasar Dan Pembelajaran, 10(1), 49. https://doi.org/10.25273/pe.v10i1.5987.

Nurani, R. Z., Nugraha, F., & Mahendra, H. H. (2021). Analisis Kesulitan Membaca
Permulaan Pada Anak Usia Sekolah Dasar. Jurnal Basicedu, 5(3), 1462-1470.
https://doi.org/10.31004/basicedu.v5i3.907.

Oktadiana, B. (2019). Analisis Kesulitan Belajar Membaca Permulaan Siswa Kelas Il pada
Mata Pelajaran Bahasa Indonesia di Madrasah Ibtidaiyah Munawariyah Palembang.
JIP Jurnal llmiah PGMI, 5(2), 143-164. https://doi.org/10.19109/jip.v5i2.3606.

Pratama, Y. A., Wagiran, W., & Haryadi, H. (2022). Peran Orang Tua dalam Meningkatkan
Kemampuan Membaca Permulaan di Sekolah Dasar. Journal of Elementary School
(JOES), 5(2), 348-360. https://doi.org/10.31539/joes.v5i2.4291.

Pratiwi, I. M., & Ariawan, V. A. N. (2017). Analisis Kesulitan Siswa Dalam Membaca
Permulaan Di Kelas Satu Sekolah Dasar. Sekolah Dasar: Kajian Teori Dan Praktik
Pendidikan, 26(1), 69-76. https://doi.org/10.17977/um009v26i12017p069.

Pridasari, F., & Anafiah, S. (2020). Analisis Kesulitan Membaca Permulaan Pada Siswa
Kelas | Di Sdn Demangan Yogyakarta. TRIHAYU: Jurnal Pendidikan Ke-SD-An,
6(2), 838-844. https://doi.org/10.30738/trihayu.v6i2.8054.

Purba, H. M., Zainuri, H. S., Syafitri, N., & Ramadhani, R. (2023). Aspek-Aspek Membaca
Dan Pengembangan Dalam Keterampilan Membaca Di Kelas Tinggi. 2(3).
https://doi.org/10.58192/insdun.v2i3.

Rafika, N., Kartikasari, M., & Lestari, S. (2020). Analisis Kesulitan Membaca Permulaan
Pada Siswa Sekolah Dasar. Prosiding Konferensi llmiah Dasar, 2, 301-306.
http://prosiding.unipma.ac.id/index.php/KID/article/view/1580.

Rahim, F. (2018). Pengajaran Membaca di Sekolah Dasar. Bumi Aksara.

Septiana Soleha, R., Enawar, E., Fadhillah, D., & Sumiyani, S. (2021). Analisis Kesulitan
Membaca Permulaan Pada Siswa Kelas li Sekolah Dasar. Berajah Journal, 2(1), 58—
62. https://doi.org/10.47353/bj.v2i1.50.

Setiani, N. W., & Suyitno, A. (2021). Kemampuan membaca data dan rasa ingin tahu siswa
terhadap kemampuan literasi statistik. QALAMUNA: Jurnal Pendidikan, Sosial, Dan
Agama, 13(2), 257-270. https://doi.org/10.37680/galamuna.v13i2.915.

Setiawan, T. Y. S. (2021). Strategi Guru Dalam Meningkatkan Kemampuan Membaca
Peserta Didik Kelas Il Sekolah Dasar. Jurnal Pendidikan Dasar Flobamorata, 2(2),
176-179. https://doi.org/10.51494/jpdf.v2i2.394.

Setyawan, A., Novitri, Q. A., Rahartini, S., Pratiwi, E., Walidain, M. B., Guru, P., Dasar, S.,
Madura, U. T., & Indonesia, J. T. (2020). Kesulitan Belajar Siswa di Sekolah Dasar

579



Initial Reading Difficulties in Second-Grade Elementary School Students

(SD). Prosiding Nasional Pendidikan : LPPM IKIP PGRI Bojonegoro, 1(1), 156-158.
http://jurnal.untag-sby.ac.id/index.php/persona/article/download/2802/2902.

Sugiharto, Fathiyah, K. N., Setiawati, F. A., Harahap, F., & Nurhayati, S. R. (2007).
Psikologi Pendidikan. UNY Pers.

Sugiyono. (2022). Metode Penelitian Kualitatif. Alfabeta.

Sulaiman, U. (2017). Pengaruh penggunaan media big book dalam pembelajaran terhadap
keterampilan literasi siswa kelas awal madrasah ibtidaiyah negeri Banta-Bantaeng
Makassar. Jurnal Al-Kalam, 1X(2), 193-204. https://journal3.uin-
alauddin.ac.id/index.php/klm/article/view/4486.

Suryani, A. I. (2020). Faktor-Faktor Yang Mempengaruhi Kemampuan Membaca Siswa
(Studi Kasus Di SDN 105 Pekanbaru). Primary: Jurnal Pendidikan Guru Sekolah
Dasar, 9, 115-125. https://doi.org/10.33578/jpfkip.v9i1.7860.

Taufik, 1. N. (2014). Kajian Kesulitan Belajar Menulis Pada Siswa kelas 111 Sekolah Dasar
Negeri 2 Cihalimun Kec.Kertasari Kab.Bandung. Jurnal Pendidikan Bahasa Dan
Sastra Indonesia, 1(2), 35-43. http://fkip-
unswagati.ac.id/ejournal/index.php/deiksis/article/view/49.

Tusfiana, 1. A., & Tryanasari, D. (2020). Kesulitan membaca pemahaman siswa SD.
Prosiding Konferensi [Imiah Dasar, 2, 78-85.
http://prosiding.unipma.ac.id/index.php/KID/article/view/1472.

Windrawati, W., Solehun, & Gafur, H. (2020). Analisis Faktor Penghambat Belajar
Membaca Permulaan pada Siswa Kelas 1 SD Inpres 141 Matalamagi Kota Sorong.
Jurnal Papeda, 2(1), 10-16. https://doi.org/10.36232/jurnalpendidikandasar.v2i1.405.

Yunita Anindya, E. F., Suneki, S., & Purnamasari, V. (2019). Analisis Gerakan Literasi
Sekolah Pada Pembelajaran Tematik. Jurnal Ilmiah Sekolah Dasar, 3(2), 238.
https://doi.org/10.23887/jisd.v3i2.18053.

Zahra, 1. A. (2019). The Effect of Debate Activity in English Four Skills: The Students’
Perspective. In UHAMKA International Conference on ELT and CALL, 57-67.
http://download.garuda.kemdikbud.go.id/article.php?article=1482949&val=11431&tit
le=The Effect of Debate Activity in English Four Skills The Students%27
Perspective.

580



