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A B S T R A K 

Guru dalam Kurikulum Merdeka memiliki peran yang sangat vital, mulai 
perencanaan pembelajaran, menyusun materi, memilih model, metode 
implementasi, dan penilaian. Namun fakta dar 70 siswa ada 34 orang 
mempunyai nilai mean sebesar 28,26. Fakta lain, ada 68,65% tidak 
sesuai tugas dan 48% siswa tidak tuntas. Urgen diteliti karena ada 
perbedaan teori, harapan, dan realita di lapangan. Tujuan penelitian ini 
adalah untuk menganalisis manajemen penyusunan rencana 
pelaksanaan pembelajaran dan penerapan kurikulum mandiri di SMA. 
Metode penelitian yang digunakan adalah mixed research. Populasi 
adalah siswa sekolah menengah atas dengan sampel 156 orang yang 
terdiri dari 130 siswa dan 26 guru. Teknik pengumpulan data dengan 
survei dan wawancara. Instrumen disusun berdasarkan indikator dan 
dibagikan melalui link Google from. Teknik analisis data menggunakan 
SPSS Statistics 26.0 sedangkan data wawancara di analisis dengan 
pengumpulan data, reduksi, dan penarikan kesimpulan. Hasil dan 
temuan menunjukkan bahwa 22% guru menyiapkan rencana 
pelaksanaan pembelajaran, 23.67% guru mampu menyampaikan materi, 
32,49% mampu menilai secara objektif, 26.76% siswa mengalami 
perubahan perilaku dari pembelajaran dan hanya 34,26% guru yang 
mampu melakukan penilaian secara objektif. melaksanakan evaluasi 
pembelajaran kurikulum pembelajaran mandiri. Hasil wawancara 
bersinggungan dengan hasil survei. Kesimpulan, penerapan kurikulum 
merdeka belajar perlu di evaluasi dan perlu ada pelatihan. 

A B S T R A C T 

Teachers in the Independent Curriculum have a vital role, starting from planning learning, compiling 
materials, choosing models, implementation methods, and assessment. However, the fact is that out of 
70 students, 34 people had a mean score of 28.26. Another point is that 68.65% did not match the 
assignment and 48% of students did not complete it. It is urgent to research because there are 
differences in theory, expectations, and reality in the field. The aim of this study is to analyze 
management prepares learning implementation plans and implementing the independent curriculum at 
high school. The research method used is mixed research. The population is high school students with 
a sample of 156 people consisting of 130 students and 26 teachers—data collection techniques using 
surveys and interviews. Instruments are arranged based on indicators and shared via Google from the 
link. The data analysis technique uses SPSS Statistics 26.0 while the interview data is analyzed by data 
collection, reduction, and concluding. The results and findings show that 22% of teachers prepared 
learning implementation plans, 23.67% of teachers were able to deliver the material, 32.49% were able 
to assess objectively, 26.76% of students experienced changes in behavior from learning and only 
34.26% of teachers were able to assess objectively carry out learning evaluations of the independent 
learning curriculum. The interview results intersect with the survey results. In conclusion, the 
implementation of the independent learning curriculum needs to be evaluated and there needs to be 
training.  
 

 
1. INTRODUCTION 

Weak learning management in learning implementation has an impact on the curriculum and a lack 
of teacher preparation in designing learning methods, models and strategies will give rise to new problems 
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during implementation Andrade-Arenas et al., 2022; Costan et al., 2021). Difficulties and obstacles for 
someone in carrying out, carrying out, and completing the tasks that have been given (Alalwan et al., 2020; 
Kaasinen et al., 2020; Wildenbos et al., 2019). High school is a time when teachers must try to prevent 
students from difficulties and obstacles, both psychological and physical (Silva et al., 2022; Wong et al., 
2021). To overcome difficulties, teachers should prepare the material carefully and in a planned manner 
complete with an assessment process. Whereas in the world of education, teachers play an important role 
in designing material objectives derived from the curriculum (Kumar & Rewari, 2022; Shim & Lee, 2020). 
In current conditions, the independent learning curriculum has been implemented in schools. The 
independent curriculum approach expects teachers to have good skills in the field being taught, and this 
aims to ensure that the learning process runs effectively and efficiently. Before implementing the material 
to be taught, the teacher first prepares a learning implementation plan, materials, and learning model 
(Andrade-Arenas et al., 2022; Purwanto et al., 2020) 

Success in managing the implementation of the independent learning curriculum by teachers can 
be measured from several indicators that have been determined (Ayanwale et al., 2022; Yusop et al., 2022). 
The first indicator is the teacher's learning plan. The teacher's commitment to designing so that the learning 
process runs effectively with another expectation is that the teacher has determined the materials, methods, 
duration, and assessment as well as the form of assessment and design. The second indicator is teaching 
ability. Indicators of the success of managing the curriculum studied in teaching can also be observed 
through the way the teacher conveys the material to students. All teachers who are qualified in their field 
can use different learning models, methods and strategies. The independent curriculum recommends three 
educational models that can be applied: the blended learning model, the flipped classroom, and the project-
based learning model. The third indicator of success in implementing management is student evaluation 
(Cabello & Topping, 2020; Calavia et al., 2023; van Dijk et al., 2020). Student success is also the teacher's 
success, because student success in achieving good educational results cannot be separated from the role 
of the teacher. Participants with good learning outcomes can be assessed as understanding the topics 
presented by the teacher.  

There are many abilities that teachers must have to create effective learning activities and help 
students achieve learning goals. The fourth indicator is changes in student behavior. Good student behavior 
and personality show the teacher's success in instilling good values. This can be seen in students who were 
initially inactive, becoming active, more disciplined, responsible, and respecting other people's opinions. 
The fifth indicator is the evaluation of the subjects taught. This indicator can be measured from the extent 
of the teacher's progress in the previous learning process. The five indicators of teacher success above 
outline the duties and obligations of teachers in implementing an independent learning approach which 
aims to ensure that student participation is even, learning is effective and that there is no student negligence 
in the subjects being taught (Luckin et al., 2022; Owan et al., 2023; Pérez-Ordás et al., 2021) 

 Previous study state that the material is planned systematically by the teacher in directing and 
guiding students towards maturity (Moreira et al., 2023). In the independent learning curriculum, teachers' 
duties and responsibilities are the same, that is, when they move toward higher education they can carry 
out their duties and responsibilities independently and effectively. Such as the explanation in the bag one 
of the indicators that a teacher is said to be successful in implementing learning is if the mean student 
learning outcomes are above the minimum standard of completeness that has been determined (Greif et al., 
2020; Liu et al., 2022; van Dijk et al., 2020). But the facts show that student learning outcomes in all subjects 
are included in the low category, with results data only reaching a mean score of 62.45 and 48% of students 
have not achieved results according to the minimum standard that has been determined, namely 75 as state 
by previous studied (Stringer et al., 2023). The low learning achievement score cannot be separated from 
the learning planning that is carried out by teachers, and prepare materials and models that suit the needs 
of the students being taught. Because the design and implementation of subjects must adopt models 
contained in very diverse independent learning approaches. Educators who are unable to implement the 
new curriculum will harm students and slow down teaching progress and students' attitudes toward the 
learning process. From the data obtained, there were 62% of students did not agree with the professional 
competence of teachers when implementing the self-learning curriculum model (Gordon et al., 2024). 

The urgency of research is because there are differences between theory, expectations, and reality 
in the field. This theory states that a teacher is effective in designing learning implementation plans and is 
active in compiling material, with the hope that the material provided will make it easier for students to 
understand the subjects given by the teacher when learning is carried out. However, in fact, in the field, 
students still experience many difficulties in the learning process. The facts above show that there are 
differences between theory, facts, and expectations, so there are gaps and it is necessary to know where the 
difficulties are and the solutions. So, this research aims to analyze the process of implementing the 
independent learning curriculum at the high school level, with the specific aim of finding out how 



Mimbar Ilmu Vol. 29, No. 2, Tahun 2024, pp. 281-290   283 

Pikir Wisnu Wijayanto / Teacher Learning Process in Implementing the Independent Learning Curriculum in the High School 
Environment 

management prepares learning implementation plans and implementing the independent curriculum at 
high school. The novelty of this research lies in its focus on exploring the practical application of the 
Independent Learning Curriculum (Kurikulum Merdeka Belajar) within a high school environment, 
specifically from the perspective of the teacher learning process. 

 

2. METHOD 

This research uses mixed methods. This mixed method combines quantitative descriptive research 
with surveys and qualitative research by conducting interview sessions (Camilli Trujillo et al., 2022; Hong 
et al., 2019). Mixed methods research is a solution to produce descriptive data that is more precise and can 
be measured and interpreted in the form of numbers and sentences (Mikalef et al., 2019; Strijker et al., 
2020). The object of this research is a high school with a sample of 156 people. Of the 156 people, 130 were 
high school students and 26 were teachers who taught the independent learning curriculum in high schools. 
This research is located in Bandung, Indonesia. The sampling technique does not pay attention to 
competency status and randomly selects students from each class who have used the independent learning 
curriculum in their learning process. 

The data collection technique in this research is in two ways, namely by obtaining primary data, 
namely by survey type and secondary data by interview type. According to previous study data obtained 
using surveys and interviews will be much more accurate and accountable (Bavaresco et al., 2020; Oprescu 
et al., 2022). The survey data in this research was obtained by distributing instruments to all 156 
respondents, namely teachers and students who were directly involved in the learning process of the 
independent learning curriculum. The instrument was distributed via a Google form link. The instruments 
outlined in the Google link have been developed and compiled based on success indicators and indicators 
that are the teacher's responsibility in implementing the independent learning curriculum in high school. 
The instrument was assessed based on a Likert scale with points 1 to 5. Data obtained from the survey 
results became the basis for preparing questions in interviews to ensure the truth of the data findings. 
Interview data was obtained by conducting interview sessions with 26 teachers. Survey data and interview 
data are harmonized and the intersecting data becomes the final result and becomes the basis for 
concluding. The indicators in this research that became the basis for preparing the instrument as show in 
Table 1. 
 

Table 1. Research Indicators 

Numbers Indicator 
1 Measuring the Preparation of Learning Implementation Plans 
2 Measuring Teaching Ability 
3 Measuring Teachers' Ability to Assess 
4 Measuring Changes in the Behaviour of Students Being Taught 
5 Carrying out the Evaluation Process 

 

Table 1 shows all the indicators in this research that were used as measuring tools. This indicator 
is the basis for finding difficulties, and obstacles and answering the problem of why student learning 
outcomes are low in implementing the independent learning curriculum in preparing learning plans, 
preparing materials, and arriving at the stage of implementing the independent learning curriculum. The 
indicators in Table 1 are the entry point in determining the location of difficulties and obstacles and are the 
basis for finding the right solution to overcome problems. 

The data analysis technique in this research was with the help of SPSS Statistics 26.0. SPSS Version 
26.0 is used to measure means, and percentages and depict them in bar charts. The results of the analysis 
will be interpreted (Rivera-Sotelo et al., 2021; Queiroz et al., 2020). The survey data was analyzed in stages 
for each research indicator and a bar chart to illustrate the data findings. The results of the survey data 
analysis were interpreted and became the basis for conducting interview sessions. Interview data was 
analyzed in stages, data collection, and data presentation within a predetermined data collection period. At 
the initial stage of the research, the researcher carried out a general examination of the social 
situation/object being studied, and everything that was seen and heard in this research was recorded and 
recorded. In this way, researchers get a lot of varied data. Data is collected at different times of the day. After 
the data was collected, the research carried out data reduction. This data is summarized, selected, and 
sorted into main points related to indicators of implementing the independent learning curriculum. All 
unrelated data was discarded and related words were grouped and coded. The data that has been reduced 
is drawn to conclusions. The conclusions from the interview data were then aligned with the survey data 
and became the final stage in drawing research conclusions. 
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3. RESULT AND DISCUSSION 

Result 
The following are the results of research and findings from the field regarding the preparations 

made by teachers before the learning process is carried out by following the independent learning 
curriculum in high school. The results of the survey assessment show that several indicators that are 
teachers' obligations have been implemented, however, this research shows that there are still indicators 
that cause difficulties and become factors that hinder teachers in implementing the independent learning 
curriculum. Following are the results outlined in a bar chart, all the responses from the interviewees are 
purely based on the results of the respondents' assessments. The result of assessment of teacher 
preparation in learning implementation plans is show in Figure 1. 

 

Figure 1. Assessment of Teacher Preparation in Learning Implementation Plans 
 
Figure 1 show that respondents assess that some teachers have carried out their responsibilities in 

preparing lesson plans. However, the data shows that there are still 38% who do not agree that teachers 
have prepared learning implementation plans based on the independent learning curriculum. The data also 
shows that 26% of respondents strongly disagree that teachers have prepared learning implementation 
plans in high school based on the independent learning curriculum. Overall, 64% strongly disagreed and 
disagreed that teachers had carried out their responsibilities as expected. Results of assessment of teachers' 
teaching ability is show in Figure 2. 

 

Figure 2. Results of Assessment of Teachers' Teaching Ability 
 
From the data shown in Figure 2, it can be seen that 36% of respondents strongly disagree with the 

current ability of teachers to implement the independent learning curriculum, 28% of respondents disagree, 
13% agree, 10.67% and 13% agree, and strongly agree. By looking at the data in Figure 2, it is necessary to 
hone teacher abilities and carry out training in implementing the independent learning curriculum. As many 
as 64% expect an increase in the quality of teaching in implementing the independent learning curriculum. 
Results of respondents' assessment of teachers' ways of giving assessments is show in Figure 3. 

 

Figure 3. Results of Respondents' Assessment of Teachers' Ways of Giving Assessments 
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By looking at the survey results in Figure 3, there are 25% of respondents strongly disagree with 
the teacher's ability to assess the independent learning curriculum based on high school and 26.88% 
disagree. If in total there are 55.88% of respondents who disagree, it is necessary to conduct training on 
how to assess the learning process in implementing the independent learning curriculum. 

 

 

Figure 4. Respondents' Assessment of Indicators of Changes in the Behavior of Students Being Taught 
 
Figure 4 shows the assessment of changes in the behavior of students taught by the teacher is still 

not far from expectations. There are 28.33% strongly disagree and 34.70% disagree. These findings indicate 
that there are still 60.83% that need to develop their abilities and skills in changing the behaviour of 
students from those who do not want to learn to want to learn. Of all the respondents, only a total of 26.76% 
experienced a change in behavior in the learning process using the independent learning curriculum in 
senior high schools. 

 

Figure 5. Results of Respondents' Assessment of Learning Process Evaluation Indicators 
 
Figure 5 shows that respondents considered that 21.66% strongly disagreed and 29.16 did not 

agree. If the total number of respondents who disagree with the learning evaluation process carried out by 
the teacher is 70.82%. This finding confirms that teachers in evaluating the learning process must be 
provided with debriefing before the process of implementing the independent learning curriculum is 
carried out. Schools must provide training freely and facilitate teachers to participate in training to evaluate 
the implementation of the independent learning curriculum in high schools. 

Table 2. Results of Coding Interviews with Multicultural Environment Resource Persons in Learning 

Indicator 
Frequently Appearing 

Words 
Interpretation 

Develop a learning 
implementation 
plan 

12 people prepared lesson 
plans and 18 people did 
not prepare lesson plans 

More teachers are hampered and have difficulties 
in preparing lesson plans which has an impact on 
the implementation of the independent learning 
curriculum. 

Teaching Ability Papa's obstacles in 
compiling material, the 
difficulty in choosing a 
model 

Teachers have difficulty choosing the right model 
and method for implementing spaced material 

15,88%
10,88%

12,50%
32,50%

28,33%

Strongly Disagree Disagree Simply Agree

17,50%

16,66%

15%

29,16%

21,66%

Strongly Disagree Disagree Simply Agree Agree Strongly agree
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Indicator 
Frequently Appearing 

Words 
Interpretation 

Judgment Ability Lack of training in scoring 
methods 

Teachers need training in preparing assessments 
and how to assess the process of implementing 
the independent learning curriculum 

Changes in the 
Behavior of 
Learners being 
taught 

Weak interest in student 
learning 

The process of implementing learning has not 
been able to attract students' interest in learning 
to change their behavior to become interested in 
learning 

Conduct 
Evaluation Process 

8 people did the evaluation 
and 22 people did not do 
the evaluation. 

There are still more teachers who admit 
difficulties in evaluating the learning process 
based on the independent learning curriculum. 

 
From Table 2, the results of coding interviews with resource persons show that there are still more 

teachers who have not discussed plans for implementing learning and preparing teaching materials. Of the 
total teachers interviewed, 18 teachers thought that they had not prepared teaching materials and were still 
using material from textbooks. This has an impact on teachers' weak ability to teach in the classroom. The 
respondents thought that when teaching with an independent learning curriculum they experienced 
difficulties and experienced many obstacles and difficulties. The lack of training carried out by schools 
regarding the preparation of materials and training on how to use models and methods is one of the reasons 
respondents experienced difficulties. The students being taught also have little interest in learning using 
the independent learning curriculum. Respondents also said that teachers rarely evaluate the learning 
process, because teachers' performance is not only teaching but also taking care of a lot of administration. 
This has an impact on the teacher's minimal desire to carry out evaluations. 
 
Discussion 

In the Independent Curriculum Learning Implementation Plan in the educational environment for 
multicultural students in high school, it was found that learning planning was still lacking in the 
independent learning curriculum. It was found that 38% did not agree that teachers had prepared learning 
implementation plans when implementing material from the independent learning curriculum. This data 
does not stand alone, 26% of respondents strongly disagree that teachers have prepared learning 
implementation plans at the high school level by completing the material. These two data amount to 64% 
which states that improvements in planning and preparation before implementing the independent 
learning curriculum were carried out by high school-level teachers. Another finding from the interview 
results was that more teacher respondents stated that they did not prepare a learning implementation plan 
but instead used the learning implementation plan used in the 2013 Curriculum which was the basis for 
implementing the independent learning curriculum. Even though previously it was considered that the 
learning implementation plan referring to Curriculum 13 was no longer suitable for use. Previous research 
states that incorrect planning has an impact on the learning process (Becker et al., 2020; Cankurtaran & 
Beverland, 2020; Sgarbossa et al., 2020). These findings have an impact on student achievement and 
expectations in understanding and obtaining better learning outcomes. These findings emphasize that 
teachers who teach in high school must be given training and knowledge about appropriate learning 
methods and models to be designed before implementing an independent learning curriculum. This finding 
has an impact on teachers' mastery of the material, from Figure 2 it can be seen that 64% expect an increase 
in the quality of teaching in implementing the independent learning curriculum. The root of the problem is 
a lack of training in planning and preparing materials, models and methods before implementing the 
independent learning curriculum. These findings are in line with research Cattaneo et al., (2020), Harder et 
al., (2020), and Reed, (2020) that teachers must be provided with training and debriefing before the 
learning process is carried out. 

Barriers and difficulties for teachers in implementing the independent learning curriculum. From 
the survey, it can be seen that teachers' obstacles in implementing the independent learning curriculum 
stem from incomplete planning. Teachers use material in textbooks although teachers can arrange modules 
according to the abilities of the students being taught. Teachers also do not prepare assessment sheets so 
that teachers have difficulty assessing the learning process and the absence of a test assessment rubric 
provided has an impact on the unsystematic assessment of learning outcomes. Data shows that 64% expect 
teachers to prepare learning implementation plans at the beginning, 64% expect to improve the quality of 
teaching in implementing the independent learning curriculum, and 63.08% expect teacher training on how 
to assess the learning process in implementation. The independent learning curriculum still has minimal 
changes. 60.83% of students' learning behavior needs to develop abilities and skills in changing student 
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behavior from not wanting to learn to being willing to learn. Teachers' difficulties in compiling material are 
detrimental to students' understanding (Kamil et al., 2020; Guntur & Setyaningrum, 2021). Based on Table 
2, the results of teacher interviews show that teachers hope for training in preparing learning 
implementation plans that are by the independent learning curriculum, teachers also hope for special 
training on how to assess and evaluate material independently. The learning curriculum and interview 
results also show that it is difficult to choose the right learning model for the students being taught. 
Difficulty in choosing a learning model hurts students' knowledge (Zhang et al., 2020). 

Evaluation of the Implementation of the Independent Curriculum. The research results show that 
evaluations carried out by the community at high school are still rare. It can be seen from Figure 5 that there 
are 70.82% strongly disagree and disagree with the evaluation of the learning process based on the 
independent learning curriculum in high school. This data shows the weak ability and lack of teacher 
preparation in making corrections and evaluating the learning process. These findings hurt increasing 
students' understanding, knowledge, and grades. During the interview, the teacher stated in his confession 
that he often encountered obstacles and difficulties when evaluating the furniture teaching process. 
Sometimes the model is right, but the way it is assessed is wrong. An inappropriate assessment process 
influences the child's development and psychology (Wullschleger et al., 2020). In finding the right method, 
sometimes the stamp does not match the model used. Teachers assess that the examples of evaluation 
models provided by the government are different from the school conditions taught in the field. The model 
used in learning in junior high school is very different from the model used in high school. In high school, 
students are expected to be able to develop their skills, even though in the field, students still need to be 
given convergence assistance. The material that must be prepared by the teacher must also be by the initial 
abilities of the students being taught, this is what often causes the initial learning process to not be in line 
with the expectations and targets of the independent learning curriculum. In the evaluation, it is known that 
teachers need to prepare for the initial planning stages and need assistance in drawing up plans, both 
planning materials, models, and assessments up to the planning stage of the evaluation form. Because in 
this study more respondents disagreed with the form of evaluation compared to respondents who agreed. 
A good and correct assessment and evaluation process will gradually increase student learning discipline 
(Eltanahy et al., 2020).  

The implications of the research have a broad impact on the educational context in Indonesia. The 
research results highlight several key areas that require serious attention to improve the quality of learning 
in schools. First, there is a need to improve the quality of learning through training and mentoring for 
teachers. The finding that the majority of teachers have not been able to deliver material effectively and 
carry out assessments objectively shows the need for concrete efforts to improve teachers' skills and 
competencies in designing and implementing quality learning. In addition, the finding that most students 
cannot complete assignments and do not meet expectations highlights the need for evaluation and 
development of curricula that are more relevant and appropriate to student needs. Thus, developing a 
curriculum that is more adaptive and responsive to student needs is important to improve learning 
outcomes. Furthermore, the importance of strategies that can increase student involvement in learning also 
has significant implications. Teachers need to look for innovative and interesting teaching methods so that 
students can be more active and involved in the teaching and learning process. Apart from that, the need to 
develop teachers' skills in using educational technology is also an important implication. By utilizing 
technology effectively, teachers can create more interesting and interactive learning experiences for 
students. Lastly, good collaboration between teachers and students is also key to improving the quality of 
learning. Teachers need to understand students' needs and interests and involve them actively in the 
learning process. By paying attention to these implications, it is hoped that this research can make a 
significant contribution to efforts to improve the quality of education in Indonesia, strengthen the 
implementation of the Independent Curriculum, and create a learning environment that is more inclusive, 
innovative, and oriented towards optimal results for holistic student development. 

There are several limitations that need to be noted. First, there are limitations in generalizing the 
research results because the research was conducted in only one school in Bandung, Indonesia. This can 
affect the representativeness of the findings to student and teacher populations throughout Indonesia. 
Second, there are limitations in data collection which only uses survey and interview methods. The use of 
this method can limit an in-depth understanding of the factors that influence the implementation of the 
Merdeka Curriculum in various school contexts. Apart from that, limitations in the relatively small sample 
size, namely 156 respondents, can also affect the validity and reliability of the research results. 
Furthermore, limitations in research time may not cover all relevant aspects of the implementation of the 
Merdeka Curriculum. Research conducted over a certain period of time may not be able to capture changes 
or dynamics that occur over the long term. Lastly, a limitation in the data analysis may not include all 
variables that could potentially influence the results of the study. Ignoring certain factors in data analysis 
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can reduce the depth of understanding of the complexity of the problem being studied. By paying attention 
to these limitations, this research can become a basis for further, more comprehensive, and in-depth 
research in exploring the factors that influence the implementation of the Merdeka Curriculum in various 
school contexts in Indonesia. 

 

4. CONCLUSION 

The research concludes that there needs to be attention to implementing the independent learning 
curriculum or other curricula in multicultural school environments, both in terms of the use of learning 
models and learning strategies. The most important thing found in this research is the obstacles that arise 
because planning in the learning process is not carried out carefully by the teacher. Data shows a lack of 
planning in implementing the independent learning curriculum in high school. Starting from teaching 
materials in the form of modules that did not exist before, the methods and models used were not clear and 
by the students' abilities, the forms and methods of assessment did not yet exist, to the evaluation stage that 
respondents assessed did not yet exist. The findings in this research show that there are still teachers who 
experience difficulties in teaching according to the independent learning curriculum, teachers also admit 
difficulties in assessing the learning process of the independent learning curriculum. The interviewees were 
also in line and agreed with the findings of the research standard survey, that there was a need to improve 
teaching skills through training provided in the application of independent learning curriculum materials. 
Teachers also hope that there will be provision on how to prepare material equipped with learning models 
and methods, teachers also hope that there will be examples and training in preparing learning process 
assessment rubrics so that they become a strong basis for evaluating the learning process. The advantage 
of this research is that it has clearly illustrated the obstacles and difficulties of teachers in implementing an 
independent learning curriculum for students who have multicultural abilities in learning. The implication 
of this research is to provide input and correction to teachers in compiling, teaching, assessing, and 
evaluating the material being taught. The weakness of this research is that it is necessary to carry out 
experiments on models, methods, and ways of assessing the learning process by the independent learning 
curriculum and educational unit curriculum. 
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