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ABSTRAK
 
 Penelitian ini dilakukan sebagai upaya untuk menyelidiki dalam tahap apakah pendekatan il-
miah paling sering digunakan guru terjemahan dalam pengajaran Bahasa Inggris serta untuk mencari 
tahu alasan guru terhadap penggunaan terjemahan dalam Pengajaran Bahasa Inggris berdasarkan pada 
pendekatan ilmiah di SMP Negeri 4 Singaraja dan SMP Negeri 5 Singaraja. Penelitian dilakukan dengan 
desain penelitian kualitatif. Dua orang guru dipilih sebagai subjek penelitian. Data tersebut dikumpul-
kan melalui rekaman suara proses belajar mengajar dan wawancara subjek penelitian, sementara itu 
teknik analisis data dilakukan secara deskriptif dengan mengikuti empat proses menurut teori Miles & 
Huberman (1984), yaitu: pengumpulan data, pengurangan data, penampilan data dan penarikan kesim-
pulan. Hasil dari analisis menunjukkan bahwa guru-guru lebih sering menggunakan terjemahan dalam 
menyelidiki langkah pendekatan ilmiah. Selain itu, terdapat tujuh alasan guru yang ditemukan terkait 
dengan penggunaan terjemahan di kelas, yaitu untuk membantu kesulitan siswa dalam: (1) memahami 
petunjuk yang diberikan guru, (2) memahami kosakata Bahasa inggris, (3) menanyakan sesuatu dalam 
Bahasa inggris, (4) memahami tenses atau tata Bahasa, (5) memahami materi secara mendalam, (6) 
mengerjakan tugas (7) menyajikan pekerjaan mereka. Pihak-pihak terkait yang tertarik pada bidang 
penelitian yang sama harus memberikan perhatian yang lebih dalam selama melakukan berbagai aspek 
yang lebih luas dalam penelitian selanjutnya. 

Kata-kata kunci: terjemahan. penggunaan L1 in ELT, pendekatan ilmiah

ABSTRACT

	 This	study	was	conducted	as	an	attempt	to	investigate	in	what	step	of	scientific	approach	the	
teachers	most	frequently	use	translation	in	English	Language	Teaching	as	well	as	to	find	out	the	teach-
ers’	reasons	toward	the	use	of	translation	in	English	Language	Teaching	based	on	scientific	approach	at	
SMP	Negeri	4	Singaraja	and	SMP	Negeri	5	Singaraja.	It	was	conducted	in	qualitative	research	design.	
There	were	two	teachers	chosen	as	the	subjects	of	study.	The	data	were	collected	through	audio	record-
ing	the	teaching	and	learning	process	and	interviewing	the	subjects	of	study,	while	the	techniques	of	
analyzing	data	were	done	descriptively	following	the	four	processes	according	to	the	theory	of	Miles	&	
Huberman	(1984),	namely:	data	collection,	data	reduction,	data	display,	and	conclusion	drawing.	The	
results	of	analysis	indicated	that	the	teachers	most	frequently	used	translation	in	exploring	step	of	scien-
tific	approach.	In	addition,	there	were	seven	teachers’	reasons	found	in	relation	to	the	use	of	translation	
in	the	classroom,	namely	to	help	the	students’	difficulty	in:	(1)	understanding	the	instruction	given	by	
the	teacher,	(2)	understanding	the	English	vocabulary,	(3)	asking	something	in	English,	(4)	understand-
ing	the	tenses	or	grammar,	(5)	understanding	the	material	deeply,	(6)	doing	the	task,	and	(7)	presenting	
their	work.	The	related	parties	interested	in	the	same	area	of	the	research	should	give	deeper	concern	in	
doing	wider	range	of	aspects	involved	in	further	study.	
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INTRODUCTION
 
 The education system in Indonesia is or-
ganized by the Ministry of National Education 
and commanded by law Number 20 Year 2003 
about the National Education System (Ahmad, 
2014). One of the education components, which 
is organized is called curriculum; the newly 
introduced and implemented one in Indonesia 
is 2013 Curriculum (Nur and Madkur, 2014).
One component characterized the emergence 
of 2013 Curriculum is scientific approach (Tan-
tra, 2015). Scientific approach is an approach 
that applied a scientific process and it has five 
steps, namely: (1) observing, (2) questioning, 
(3) exploring, (4) associating, and (5) com-
municating (Gani and Mahjaty, 2017). Each 
step of scientific approach has its own activity. 
Suharyadi (2013); Musfiqon and Nurdyansyah 
(2015); Wahyudin and Sukyadi (2015); Atmar-
izon and Zaim (2016); Munir (2015); Kemdik-
bud (2013) and Hosnan (2014) as cited in Zaim 
(2017) define each step of scientific approach. 
In this first step, observing, the teachers take 
two main responsibilities, namely: giving the 
students an opportunity to do an observation 
and facilitating or training the students in their 
observation. Some activities that can be done in 
the observing are reading, listening, scrutiniz-
ing, and observing with or without a tool. The 
competency that can be developed in this step 
is observing in training sincerity, thorough-
ness, and ability in finding the information. In 
other words, observing can lead the students 
to the construction of knowledge. In accord-
ance to the four skills in learning English, ob-
serving refers to listening and reading skill.
In the second step, questioning, the teachers 
give a chance to the students to build or en-
courage their curiosity and critical thinking 
about what they will learn. It can be done by 
asking a question about an information that 
is difficult to understand or asking a ques-
tion for an additional information. It make 
the teacher has to be able to make the stu-
dents curious. The competency that can be 
developed in the questioning step is students’ 
creativity, curiosity, ability to formulate the 
question in order to develop the critical think-

ing skill and formation of life long learner. It 
means that questioning is the second step in 
scientific approach, which aims at building 
the students’ critical thinking. In accordance 
to the four skills in learning English, ques-
tioning refers to speaking and writing skill.
The third step, exploring, is an activity in 
which the teacher applies a collaborative learn-
ing (the students discuss something with their 
friends) in order to explore additional knowl-
edge or information. There are some activi-
ties that can be done in this step such as doing 
an experiment, reading any learning sources 
(document, object, book, internet media, and 
experiment), observing any objects and events, 
and interviewing. In this step, the students can 
develop their carefulness, honesty, ability in 
respecting the other opinion, ability in doing 
a communication, ability in gathering the in-
formation with any ways, and make the stu-
dents become lifelong learner. In accordance 
to the four skills in learning English, experi-
menting refers to listening and reading skill.
The fourth step, associating, is a step in which 
the teachers ask the students to analyze what 
they have discussed and try to find the rela-
tion between one and another information. 
The other activity is the students are asked 
to draw a conclusion of the result of their 
analysis. In this case, the students are given 
a task by the teacher. Through this step of 
scientific approach, the students can develop 
their carefulness, honesty, hard work, abil-
ity to think deductively and inductively es-
pecially in making a conclusion. In accord-
ance to the four skills of learning English, 
associating refers to reading and writing skill. 
In the last step, communicating, the teachers 
asks the students to report, present, or share 
what they have done in the previous steps. The 
students’ work can be in the form of oral or 
written text, chart, diagram, or picture. In the 
communicating, the students are given chance 
to develop their skill in giving opinion and 
skill in using the target language optimally. 
In accordance to the four skills of learning 
English, communicating refers to speaking 
and writing skill. English teachers are ex-
pected to be able to apply the scientific ap-
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proach in English Language Teaching (ELT) 
as well as the five scientific steps (Shofwan, 
2016). One of many researchers in the previ-
ous studies asserts that more focus on learner 
learning rather than teacher teaching in Eng-
lish subject is not easy (Mattarima and Ham-
dan, 2011). In fact, the teacher who teaches a 
foreign language, spends more time to teach 
about the language and less time to check 
learners’ understanding whether they can 
catch the meaning of language itself or not.
In implementing the newest curriculum named 
2013 Curriculum, the decree of Minister of 
Education and Culture No. 69/2013 requires 
the integration of the scientific approach to 
all subjects in the school including English 
(Wahyudin and Sukyadi, 2015). There is an ar-
gument of the teacher and researcher that using 
English only is the key factor for the success-
ful EFL classroom: it is well known as mono-
lingual approach (Leonardi, 2011). However, 
others also suggest to use a bilingual approach 
where L1 also takes an essential role in the 
learning process (Harley, Cummins, Swain, 
and Allen, 1990 as cited in Leonardi, 2011). 
The purposes of using L1 are: (a) L1 is used 
for ideational purposes such as in doing a 
translation, explanation, elaboration, and ex-
emplification, (b) L1 is used for instructional 
purposes refers to the use of L1 for explain-
ing an activity and its objectives, giving ref-
erence to special sources, directing classroom 
conversation, asking and answering question, 
and clarifying the ambiguities, (c) L1 is used 
for interpersonal purposes including the rep-
etition of students’ L1 utterances, reaction 
to the students’ question, elicitation, evalu-
ation of students’ behavior, encouraging the 
students, presenting personal comments, and 
making humor, and (d) L1 is used for practi-
cal issues including for referring to the class-
room equipment and administrative issues.
The use of L1 in teaching the students in EFL 
(English as Foreign Language) context is 
one of the major issues in the education field 
(Jadallah and Hasan, 2017). Teacher argues 
that when L2 is fully used in the process of 
teaching English, the students will not un-
derstand what the teacher says clearly. In 

contrast, when the teacher uses L1 only, the 
students cannot improve their ability in us-
ing English. Jadallah and Hasan (2017) notes 
that in this situation, they reflect on the use of 
translation in ELT since it may contribute to 
the understanding of the students. They de-
fend this practice of translation in the ELT 
is not as a means in itself, but as the way 
to improve student’s better understanding.
Larson (1984:3) defines translation as a change 
of form; it is about a replacement of the source 
language into the target language. Oxford 
(1990) as cited in Pan and Pan (2012) explains 
translation as transforming the language of 
the receptor or target language into the source 
language or the reverse. Pan and Pan (2012) 
defines translation as a transfer between L1 
(first language) and L2 (second language). 
Translation is also defined as an activity in in-
terpreting the information, which is received 
in one language (L1) into another language 
(L2), and vice versa (L2 into L1) (Al-Musawi, 
2014). Furthermore, Karimian and Moham-
madi (2015) highlight a switch from one lan-
guage into another language freely is called as 
natural translation; it is most frequently done 
by people without working on it (translation).
Due to the issue of using translation in ELT 
especially in Indonesia in which the teachers 
should follow the five steps of scientific ap-
proach, the researcher did preliminary obser-
vation. The result of preliminary observation 
indicated it was clearly found that the English 
teachers, who taught the students at the sev-
enth grade of these two Junior High Schools, 
still used translation in the process of teaching.
In accordance to the background above and re-
lation to the phenomena found, the issues about 
applying scientific approach in the 2013 curric-
ulum as well as the five scientific steps and the 
use of translation in ELT to help the students 
both understand the materials and develop 
their English skill, the researcher chose SMP 
Negeri 4 Singaraja and SMP Negeri 5 Singara-
ja as the setting for doing a study entitled “The 
Teacher’s Use of Translation in English Lan-
guage Teaching Based on Scientific Approach 
at SMP Negeri 4 and SMP Negeri 5 Singaraja”. 
Therefore, the problems of the study would 
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be specifically formulated as: (a) In what 
step of scientific approach the teachers most 
frequently use translation from English to In-
donesia and vice versa in English Language 
Teaching at SMP Negeri 4 Singaraja and 
SMP Negeri 5 Singaraja? and (2) What rea-
sons do the teachers have toward the use of 
translation from English to Indonesia and 
vice versa in English Language Teaching 
based on scientific approach at SMP Neg-
eri 4 Singaraja and SMP Negeri 5 Singaraja?
Moreover, the purposes of study were specifi-
cally formulated as: (a) To investigate in what 
step of scientific approach the teachers most 
frequently use translation from English to In-
donesia and vice versa in English Language 
Teaching at SMP Negeri 4 Singaraja and SMP 
Negeri 5 Singaraja and (b) To find out the 
teachers’ reasons toward the use of transla-
tion from English to Indonesia and vice versa 
by the teachers in English Language Teach-
ing based on scientific approach at SMP Neg-
eri 4 Singaraja and SMP Negeri 5 Singaraja.

METHOD

 This study was conducted in qualitative 
research in an interactive approach. According 
to Fraenkel, Wallen, and Hyun (2012:426), 
there are five characteristics of qualitative re-
search. The first characteristic is it takes place 
in natural setting where the data source or phe-
nomenon truly appears. In relation to this char-
acteristic, the researcher of this study came to 
the setting of place directly in which the issue 
of using translation has been found there. The 
second characteristic is the data of qualitative 
research are described by using words and 
pictures not numbers. In relation to the second 
characteristic, the data obtained in this study 
were transcribed, described, and written by 
using words. The third characteristic concerns 
with the process. In relation to the third char-
acteristic, the issue of translation in English 
Language Teaching (ELT) based on scientific 
approach was revealed through investigating 
the process use. The other characteristic is 
the data gained in qualitative research is an-
alysed inductively. In relation to this current 

study, the researcher here did not conduct the 
study to prove or disapprove theory of trans-
lation in ELT based on scientific approach. 
The last characteristic is meaning that focus-
es on the participants’ perspective, response, 
perception, or reason. As mentioned above, 
the second research question of this study is 
the teachers’ reasons toward the use of trans-
lation in ELT based on scientific approach.
This study took place at two Junior High 
Schools. The first is SMP Negeri 4 Singaraja 
and the second is SMP Negeri 5 Singaraja. In 
addition, the setting of place was also about 
the classes chosen by the researcher for con-
ducting this study. Firstly, at SMP Negeri 4 
Singaraja, from twelve classes at the seventh 
grade of students, there were only two class-
es chosen for conducting this study, which 
were 7A 1 and 7B 1 classes. Secondly, at 
SMP Negeri 5 Singaraja, from eleven class-
es at seventh grade of students, there were 
also two classes chosen by the researcher, 
which were 7H and 7J classes. This study 
was conducted in academic year 2017/2018. 
There were two teachers chosen as subjects of 
this study. The first one was an English teach-
er who teaches at seventh grade students at 
SMP Negeri 4 Singaraja. The second subject 
was an English teacher who teaches at sev-
enth grade students at SMP Negeri 5 Singa-
raja. Furthermore, the object of this study was 
the translation from English to Indonesia and 
vice versa used by the subjects of this study 
in ELT based on scientific approach. Besides, 
the other object of this study were the teach-
ers’ reasons toward the use of translation from 
English to Indonesia and vice versa in ELT 
based on scientific approach at SMP Neg-
eri 4 Singaraja and SMP Negeri 5 Singaraja.
There were two methods of data collection ap-
plied in this study; observation and interview. 
In this study, the researcher assigned herself 
as non-participant observation. According to 
Klein and Olbrecht (2011), non-participant 
observation means the researcher does not in-
volve in the situation being observed. The re-
searcher only gained the data based on the situ-
ation observed through audio recording. It was 
supported by the observation checklist used as 
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one instrument of this study. In addition, the interview was carried out after observing the teach-
ing and learning process in the classroom. It dealt with teachers’ reasons of using translation in 
ELT based on scientific approach at SMP Negeri 4 Singaraja and SMP Negeri 5 Singaraja. This 
activity was also recorded by the researcher in order to obtain the detail answers from the inter-
viewees. The interview was supported by interview guide in which it consisted of eight questions.
This study applied thematic analysis model for analyzing data. According to Miles & Huber-
man (1994) as cited in Alhojailan (2012), there are three link stages in thematic analysis, which 
are data reduction, data display, and conclusion. In data reduction, the researcher transcribed 
every single word produced by the teacher and the students, which was appeared in the teach-
ing and learning process. Then the researcher classified the words called as translation from 
English to Indonesia and vice versa produced by the teachers. This activity was done in or-
der to obtain the data needed for answering the first research problem. Another activity was 
also done in order to answer the second research problem. It was about transcribing the find-
ing of interviewing two teachers at SMP Negeri 4 Singaraja and SMP Negeri 5 Singaraja.
In data display, the researcher put the words, which were called as translation from Eng-
lish to Indonesia and vice versa into a table. The researcher categorized the translation 
from English to Indonesia and vice versa used in each step of scientific approach. Be-
sides, the researcher made a frequency of the translation found in each step of scientific 
approach. In addition, for getting the clear answer of the second research problem, the re-
searcher chose the reasons related to the use if translation in each step of scientific approach. 
After doing all of those techniques, the researcher concluded all findings. The first conclu-
sion was about in what step of scientific approach the teachers most frequently used trans-
lation from English to Indonesia and vice versa based on its frequency. This conclusion re-
fers to the answer of the first research problem. The other conclusion was a deep conclusion 
of teachers’ reasons toward the use of translation from English to Indonesia and vice versa 
in English Language Teaching based on scientific approach at SMP Negeri 4 Singaraja and 
SMP Negeri 5 Singaraja. This conclusion refers to the answer of the second research problem.

FINDING AND DISCUSSION

 The finding of the first research problem was concluded as the compilation of findings of 
eight meetings obtained by two teachers. Its complication was presented on the following table. 

Table 1. Compilation of Findings of Eight Meetings Obtained By Two Teachers

The table indicated the average score of trans-
lation from English to Indonesia and vice 
versa used by two teachers in each step of 
scientific approach. It showed that the aver-
age score of 1.25 in the observing step, 1.37 
in the questioning step, 11.87 in the explor-

ing step, 5.87 in the associating step, and 
4.50 in the communication step. Therefore, 
it could be concluded that translation from 
English to Indonesia and vice versa was 
most frequently appeared in exploring step.
According to the theory of the implementation 
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of scientific approach by Suharyadi (2013); Musfiqon and Nurdyansyah (2015); Wahyudin and 
Sukyadi (2015); Atmarizon and Zaim (2016); Munir (2015); Kemdikbud (2013) and Hosnan 
(2014) as cited in Zaim (2017), in exploring step, the students are asked to explore additional 
knowledge or information by doing some activities such as doing experiment, reading any 
learning sources, observing any objects and events, and interviewing. For instance, when the 
students read a book, they would find some texts that consisted of different tenses or gram-
mar and some new English vocabularies that they might not understand. In this case, the stu-
dents needed a tool, which could be used to help them to understand both grammar and new 
vocabularies. Therefore, translation used by the teachers could be used as a tool to solve this 
problem. The example of translation appeared in exploring step can be seen in table below.

Table 2. Examples of Translation Appeared in Exploring Step

In relation to the second research question, 
based on the result of the teachers’ reasons to-
ward the use of translation in ELT based on sci-
entific approach, it was found that there were 
seven reasons, namely to help the students’ 
difficulty in: (1) understanding the instruction 
given by the teacher, (2)  understanding the 
English vocabulary, (3) asking something using 
English, (4) understanding the tenses or gram-
mar, (5) understanding the material deeply, (6) 
doing the task, and (7) in presenting their work. 
The first teachers’ reason is in line with the 
study conducted by Campa and Nassaji (2009) 
as cited in Bozorgian and Fallahpour (2015), 
the teacher uses L1 for many purposes; one 
of them is for giving instruction to 
the students. Besides, according to the 
finding of a study conducted by Bo-
zorgian and Fallahpour (2015), L1 is used 
by the teacher in ELT for several purposes; 
one of them is for instructional purposes. 
One example of instructional purposes is 
clarifying any confusion regarding instruc-
tions and saving time. In addition, accord-
ing to Butzkamm (2003) and AlHinai (2011) 
as cited in Mahmutoğlu and Kicir (2013), 

one advantage of using translation is it helps 
the teacher to deliver the clear instruction.
The second teachers’ reason was found in ob-
serving and exploring step. According to the 
theory of the implementation of scientific ap-
proach by Suharyadi (2013); Musfiqon and 
Nurdyansyah (2015); Wahyudin and Sukyadi 
(2015); Atmarizon and Zaim (2016); Munir 
(2015); Kemdikbud (2013) and Hosnan (2014) 
as cited in Zaim (2017), both observing and 
exploring step refer to listening and reading 
skill. Once the students listened to something, 
they would have some new English vocabular-
ies. As well as when they read something, the 
students would get some new English vocabu-
laries. Therefore, if what they listened to and 
what they read were in the form of translation, 
the students might find it easy to understand 
then memorize the new vocabularies found.
In relation to the third teachers’ reason, the 
competencies that could be developed in the 
questioning step were students’ curiosity, stu-
dents’ creativity, and students’ ability to for-
mulate the question in order to develop the 
critical thinking. As stated in the discussion of 
the first research problem, it would be difficult 
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for the students to ask something in English 
since they had lack of English vocabulary. 
Due to this issue, the teacher had to help the 
students by using translation for both under-
standing the question itself and accustoming 
themselves with English language. It was in 
line with the theory of the role of L1 in ELT 
by Bozorgian and Fallahpour (2015). It was 
stated one of four purposes of using L1; L1 
was used for instructional purpose in which it 
referred to asking and answering the question. 
The fourth teachers’ reason was found in ap-
plying the exploring and communicating 
step. As stated in the discussion of the first 
research problem, translation was needed to 
be used by the teacher in exploring step since 
the students would learn English grammar 
as existed in the learning sources they used.
In relation to the fifth teachers’ reason, Explain-
ing English subject material by using English 
might not be successful for improving the stu-
dents understanding. In fact, the students felt 
stress because of the full English used by the 
teacher. Sometimes, using English only could 
make an ambiguous understanding for the stu-
dents. Therefore, as the teachers, they had to 
decide to use a language that could be under-
stood by the students easily. It was in line with 
Bozorgian and Fallahpour (2015) in which they 
state that L1 is used for instructional process 
such as clarifying ambiguities. It meant that 
in order to avoid the ambiguity, L1 was need-
ed in explaining the material to all students.
In relation to the sixth teachers’ reason, dur-
ing doing the task, the students might find 
some difficulties to translate the material or 
the language learnt. As the teachers, they had 
to be as a controller and a facilitator for the 
students in every classroom activity. Once 
the students could get the point of the mate-
rial and source used to do the task, they could 
finish the task optimally. Therefore, transla-
tion was needed to be used. Besides, it was 
also in line with a theory of the use of transla-
tion in instructional process by Nolasco and 
Arthur (1995) as cited in Dagilienė (2012). 
They explain one criteria of using translation 
in instructional process is translation activ-
ity can improve students’ creativity and idea.

In relation to the last teachers’ reason, in com-
municating step, the students were asked 
to report, present, or share what they have 
done in the previous step, associating step. 
However, for those who were shy learn-
ers would be afraid to speak using English. 
As stated in the discussion of the first re-
search problem, this issue was in line with 
the theory of the reason of using translation 
by Notion (2001) as cited in Alrefaai (2013). 
It stated that using L1 is very beneficial es-
pecially for those who are shy learners and 
those who are not competent in using L2.
According to the findings mentioned above, it 
could be said that translation still appeared in 
the process of teaching English based on scien-
tific approach. It indicated that the understand-
ing of the students towards English itself was 
not good enough and still needed to be encour-
aged. Actually, the use of translation might 
affect to the students’ skill in using English. 
Translation (L1) was useful when it was used 
to teach the young learners since it could help 
them understand the material easily. However, 
it was not useful for the adults since they might 
not improve their ability in using English. 
The findings implied that the teaching and 
learning process where translation (L1) still 
took a part was not effective yet. There-
fore, in order to make it effective and im-
prove the students ability in using English, 
the teachers should find and improve their 
strategy in the teaching and learning pro-
cess such as minimize the use of transla-
tion (L1) yet maximize the use of target lan-
guage as a language of instruction so that the 
learning goals could be achieved optimally. 
Besides, the findings also indicated that the 
reasons of using translation were only related 
to the students’ aspect. However, the teach-
ers never told about their own skill in using 
English as a language of instruction. There-
fore, the findings implied that the case of the 
teachers’ ability in using English should also 
be studied by other researchers such as lec-
turers. In short, the findings of study implied 
that the teachers should improve their strat-
egy in using target language as the language 
of instruction and the lecturer should do a 
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study about the teachers’ ability in using tar-
get language as the language of instruction. 

CONCLUSION

 According to the result analysis of 
study discussed above, it can be concluded 
that (a)  translation from English to Indonesia 
and vice versa was most frequently used in ex-
ploring step by the teachers in ELT based on 
scientific approach at SMP Negeri 4 Singaraja 
and SMP Negeri 5 Singaraja with the aver-
age of 11,87 and (b) there were seven reasons 
found, namely to help the students’ difficulty 
in: (1) understanding the instruction given 
by the teacher, (2) understanding the English 
vocabulary, (3) asking something using Eng-
lish, (4) understanding the tenses or grammar, 
(5) understanding the material deeply, (6) do-
ing the task, and (7) presenting their work.
In addition, the researcher suggested the further 
researcher to make an improvement in con-
ducting the further study. Those suggestions 
were (1) providing longer time, (2) choosing 
additional setting of place as possible, (3) ex-
panding the subject of study, (4) expanding the 
object of study, (5) adding the method of col-
lecting data, (6) adding the method of analyzing 
data, (7) minimizing the use of translation (L1) 
in teaching English, and (8) conducting the fur-
ther study about the teachers’ ability in using 
target language as a language of instruction.
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