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ABSTRACT

In this Covid 19 pandemic, learning should be done from distance through online
learning. This study aims at investigating the effect of self-assessment on students’ self-efficacy
and writing competency simultaneously and separately on online learning. To run this
research, 52 eleventh grade students of SMAN 1 Sukasada in the academic year 2020/2021
were chosen as the samples. This research applied nonequivalent control group design in
which there were two groups compared, namely: self-assessment and conventional assessment.
The data of writing competency were collected by using performance test, which were then
scored by using analytical scoring rubric, meanwhile self-efficacy data were collected by using
questionnaire. The collected data were then analyzed by using One Way MANOVA. This
research discovered: (1) there is no significant effect of self-assessment on self-efficacy and
writing competency simultaneously with probability value of 0,958 (p>0.05), (2) there is no
significant effect of self-assessment on writing competency separately with probability value of
0,984 (p>0.05), and 3) there is no significant effect of self-assessment on self-efficacy
separately with probability value of 0,771 (p<0.05). It implies that self-assessment should not
be applied in online learning to improve the students’ writing competency and self-efficacy.
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INTRODUCTION

Writing is language skill concerned in teaching English as foreign language
(EFL). It views as productive skill in which the students should produce something in
the form of writing (Harmer, 2006). As productive skill, writing can be a media to
stimulate the students’ thinking (Mekheimer, 2005). This stimulation directs the
students to produce ideas and organize ideas into letters. When the students can produce
good ideas and arrange them well in letter, the students are considered having
competency in writing. Competency in writing is important to be owned by the students.
Celce-Murcia (2001) states three main reasons of having writing competency in EFL
class. First, writing is a form of written communication. Through writing students can
express and share their ideas with the others. Second, by writing the students can
communicate with close or distant, known or unknown readers. It is not like oral
communication (speaking and listening), which merely takes place to close
interlocutors. Lastly, not all students can communicate well orally. They might be
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nervous, unconfident, not good looking, etc. Hence, communicating in written form by
writing can be good solution for them.

Writing is a complex process because it consists of two domains, cognitive and
lingusitic (Marhaeni, 2005). Cognitive domain consists of ideas quality and their
organization, meanwhile linguistic domain consists of grammar, structure, vocabulary,
spelling, and mechanics. It makes writing is difficult for the students (Fahimia and
Rahimib, 2014; Comert and Kutlu, 2017). The fact that writing is difficult is proven by
Dharma and Adiwijaya (2018) through their research on writing in senior high school.
The research proves that the students’ writing competency in senior high school is still
low. It can be seen from the average score of writing competency which is still lower
than the established passing grade. Mostly the students have problem in arranging ideas,
using grammatical structure and vocabulary. Their ideas arrangement is mostly not
chronological order.

Because of writing complexity, innovative ways should be done to help students
produce good writing. According to Black et al (2003), the implementation of formative
assessment, i.e self-assessment in writing brings two main advantages for the students,
self-efficacy (Black et al., 2003; Mills, Pajares, and Heron, 2007) and writing skill
(Dharma and Adiwijaya, 2018; Orsmond, Merry and Reiling, 2000). By implementing
self-assessment in writing, it facilitates the students to be self-awareness and active
seekers. Self-assessment enables the students to imrpove their knowledge and
competency.

Self-assessment is defined variously by some experts. According to
Permendikbud no 23 year 2016, self-assessment is involving the students to assesstheir
own work during learning process challenging their self-questions. It is actually an
authentic assessment type which involve the students to assess their own work during
learning process. It challenges the students’ self-questioning and self-reflection on their
writing (Toping, 2003). In line with it, Rolheiser and Ross (2003) defines self-
assessment as students judging the quality of their works, based on evidence and
explicit criteria for the purpose of doing better work in the future. The students’s
activity in self-assessment is to do self-judging on their working to know their strengths
and weaknesses. Therefore, the students actively involve in assessment process.

Self-assessment has benefits in its implementation in for students’ learning.
According to Chen (2008), active involvement of the learners in assessing their
performance will enable them to gain ownership of their learning. This ownership sense
enables the students to motivate themselve to study. In line with it, Zimmerman (2001)
advocates that self-assessment sits within bigger picture of self-regulation, which is
described as students being “metacognitively, motivationally, and behaviorally active
participants of their own learning.” the metacognitive process enables the students to
be reflective. When it occurs, the students can know the correctness of their work.

More specifically in writing skill, self-assessment has some benefits according
to Andrade and Du (2007) self-assessment can help students’ writing in terms of ideas
and content, organization, voice and mechanics. Furthermore, Ratminingsih, Marhaeni,
and Vigayanti (2018) also discover that during treatments of self-assessment, the
students are ready to accomplish their writing assignment through the use of checklist
and analytical scoring rubric that support them to write a better writing. Being guided
by the use of checklist and analytical scoring rubric, they could evaluate their writing
in terms of expressing their ideas and its organization.
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Besides on writing, self-assessment also helps students’ self-efficacy.
Baleghizadeh and Masoun (2014) state that the students’ self-efficacy can be trained by
the implementation of self-assessment. The use of self-assessment as formative
assessment can change the students’ perception about learning. Self-assessment direct
the students to think what they have to do in learning. They get it from the criteria in
checklist or rubric. From both of them, they can have picture of their working. It leads
them to be self-confident on what they do.

However, the problem arises when the Covid 19 pandemic is occurred. In this
case, online learning should be applied because of health protocols regulated by the
government. The schools are closed hence all the students should study from home.
They did not see directly their friends and teachers. They only meet via online meeting
platform. This situation is of course different from regular learning when they can
interact directly face to face.

Briefly, online learning is learning condition which uses internet technology to
send problem and solution for the students (Rosenberg, 2001; Hartley, 2001). It aims at
improving the students’ quality in terms of knowledge and skills. Online learning
maximizing the use of technology development product, such as: internet, laptop,
computer and smart phone. It means learning is not merely in the classroom.

According to Bilfagih and Qomarudin (2015), online learning has three
characteristics. First, learning is done by using internet or website through certain
platforms. The teachers can use platforms to meet the students or to send materials for
the students hence the students can learn it everywhere. Second, learning is done from
the distance so the students do not need to come to the class. It implies that the students
are not in the same place. Third, the class is opened access which means that all people
can access commonly. But, there is also online learning which can be accessed by
certain people like online learning for certain classes.

Some researches has been done on the area of online learning (EI-Seoud, 2014;
Noesgaard and @rngreen, 2015; Alkhalaf, Drew and Alhussain, 2012; Sadikin and
Hamidah, 2020). All researches show that online learning brings positive things for the
students, in terms of motivation, efficacy, pleasure, and productivity. Furtermore, the
researchers also found that the students were easier to access learning materials because
they have been provided by the teachers.

Research on self-assessment in writing class has been dominated with ordinary
writing class with face to face classroom interaction. Little attention is given to the
effect of self-assessment on writing in online learning context. Thus, this study aims at
investigating the simultanuous and separate effect of self-assessment on students’
writing competency and self-efficacy. It is urgent to do research on the effect of self-
assessment on students’ writing competency and self-efficacy in online learning. It is
based on three assumptions. First, regular learning and online learning have different
characteristics. Second, the characteristics of the students in tertiary education which
are different from senior high school students. Previous researches are only done in
tertiary education, but this research is done in senior high school. Third, writing
competency and self-efficacy become the focus.

METHOD

This research was classified into experimental research because treatment was
given to the students. It applied Nonequivalent Control Group Design in which there
were two groups compared, namely: self-assessment and conventional assessment. The
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population of this reserach was 168 graders of SMAN 1 Sukasada in the academic year
2020/2021. Then, 52 students were selected as sample by using cluster random
sampling technique because the population was in the form of class or group. The
treatment was done for 8 meetings. At the end, both groups were given same posttest.
The data of writing competency were collected by using performance test which were
then scored by using analytical scoring rubric, meanwhile self-efficacy data were
collected by using questionnaire. The collected data were then analyzed by using One
Way MANOVA. Before one way MANOVA was applied, three prerequisite test must
be valid, namely : normality test, homogeinity of variance test, and variance/covariance
matrix.

FINDING AND DISCUSSION

The result of this hypothesis testing on the simultanuous effect of self-
assessment on students’ writing competency and self-efficacy (to answer the first
research question) is presented in Table 1.

Table 1. The Result of Analysis for Simultanuous Effect

Hypothesis
Effect Value F df Error df Sig.
Intercept Pillai’s 988  1973.721% 2.000 49.000 .000
Trace Wilks' Lambda 012 1973.7212 2.000 49.000 .000
Hotelling's Trace 80.56 1973.721° 2.000 49.000 .000
Roy's Largest Root 80.56 1973.7212 2.000 49.000 .000
A Pillai’s Trace 002 .0432 2.000 49.000 .958
Wilks' Lambda 998 .0432 2.000 49.000 .958
Hotelling's Trace 002 .043¢ 2.000 49.000 .958
Roy's Largest Root .002 .043? 2.000 49.000 .958

a. Exact statistic
b. Design: Intercept + A

Based on Table 1, it is known that for Effect A, the value of Pilai’s Trace = 0.958,
Wilk’s Lamba = 0.958, Hotelling’s Trace = 0.958 and Roy’s Largest Root = 0.958.
Since all effects show probability (Sig.) is higher than 0.05, it means that there is no
significant effect of self-assessment on self-efficacy and writing competency
simultaneously.

Next, it was continued to the separate effect. The result of this hypothesis testing
on the effect of self-assessment on writing competency is presented in Table 2.
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Table 2. The Result of Analysis for Simple Effect for Writing Competency

Dependent Type Il Sum

Source Variable of Squares df Mean Square F Sig.
Corrected  Writing .019? 1 .019 .000 .984
Model Competency

Self-Efficacy 6.231° 1 6.231 .086 771
Intercept Writing 41160.942 1  41160.942 863.261 .000

Competency

Self-Efficacy 201378.769 1 201378.769 2776.107 .000
A Writing .019 1 .019 .000 .984

Competency

Self-Efficacy 6.231 1 6.231 .086 771
Error Writing 2384.038 50 47.681

Competency

Self-Efficacy 3627.000 50 72.540
Total Writing 43545.000 52

Competency

Self-Efficacy 205012.000 52
Corrected  Writing 2384.058 51
Total Competency

Self-Efficacy  3633.231 51

a. R Squared =,000 (Adjusted R Squared = -,020)
b. R Squared = ,002 (Adjusted R Squared = -,018)

Based on the Table 2, it is known that Sig value of a writing competency was
0.984 which was higher than 0.05. It means that there is no significant effect of self-
assessment on writing competency separately.

Next, it was continued to self-efficacy testing. The result of analysis on the
effect of self-assessment on self-efficacy is presented in the Table 3.
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Table 3. The Result of Analysis for Simple Effect for Self-efficacy

Dependent Type 1 Sum
Source Variable of Squares df Mean Square F Sig.
Corrected Writing 0192 1 .019 .000 .984
Model Competency

Self-Efficacy 6.231° 1 6.231 .086 771
Intercept Writing 41160.942 1 41160.942 863.261 .000

Competency

Self-Efficacy 201378.769 1 201378.769  2776.107 .000
A Writing .019 1 .019 .000 .984

Competency

Self-Efficacy 6.231 1 6.231 .086 771
Error Writing 2384.038 50 47.681

Competency

Self-Efficacy 3627.000 50 72.540
Total Writing 43545.000 52

Competency

Self-Efficacy 205012.000 52
Corrected Writing 2384.058 51
Total Competency

Self-Efficacy 3633.231 51

a. R Squared =,000 (Adjusted R Squared = -,020)
b. R Squared =,002 (Adjusted R Squared = -,018)

Based on table 3, it was known that Sig value of A self-efficacy was 0.771 which
was higher than 0.05. It means that there is no significant effect of self-assessment on
writing competency and self-efficacy separately.

There are several problems faced on the implementation of self-assessment in
online learning. It is predicted to be the factors causing self-assessment becomes less
effective. Those factors are 1) lack of interaction, 2) lack of control on assessing
process, 3) technical problems on internet, and 4) high mortality during experiment
process.

This research has proven that self-assessment does not have significant effect
on students’ writing competency and self-efficacy simultanuously and separately.
These results show that the implementation of self-assessment in online learning is less
effective for writing competency and self-efficacy. In addition, these results of research
were on the contrary from the previous studies on the effect of self assessment on
students’ writing competency (Fahimia and Rahimib, 2014; Purwanti, 2015; Arsyad,
Nadrun and Budi, 2015; Comert and Kutlu, 2017; Dharma and Adiwijaya, 2018) and
self-efficacy (Baleghizadeh and Masoun, 2014; Paramartha, 2016) in reguler class.

Self-assessment is effective to be implemented when there is collaboration
feedback among students and teacher (Black et al, 2003). Besides getting feedback from
her/himself, the students may share to their friends about their result of assessment. For
example, when a students is finished with their checklist, they may ask the result to
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their friends. Here, they can have chance to share or learn from the others. From the
collaboration activity, they get better knowledge so their ability also improve.

If it is connected to writing concept as a process, the implementation of self-
assessment where collaboration is less can not bring positive effect. Marhaeni (2007)
argues that the collaboration among students during self-assessment implementation
facilitates writing competency development. It is because the students can monitor their
learning through checklist and they can collaboration with their friends or teacher
during assessing process. It was also proven by Dharma and Adiwijaya (2018) that self-
assessment gives positive effects on writing-competency because the students have
sharing information and collaborating with others.

In line with writing competency, self-efficacy is also formed through process.
According to Schunk and Meece (2006), self-efficacy develops over time as children
mature into adults and their social-cognitive skills evolve. Through the implementation
of self-assessment, the students can develop it because the criteria of their work/writing
are known by the students. they just need to practice on how to fix their beliefs about
their capabilities to produce designated levels of performance in writing through the
criteria in checklist (Pajares and Urdan, 2006). To know their level of capabilities, they
need to share or discuss their understanding with others (Moesgaard-Kjeldsen, 2014).

During the implementation of self-assessment in online learning, less control
can be done by the teachers. The students are far from the teachers so the control can
not be done effectively. Self-assessment is a new assessment system for the students
because they have to get involved during assessment process (Pedersen and Williams,
2004). It needs high control on the students in assessing their writing. Therefore they
are in the right tract (Rolheiser and Ross, 2003). Since the control during assessment is
not good, the students may not in right tract or they do self-evaluation incorrectly.
Furthermore, it makes the students do not have capabilities to understand the writing
criteria in checklist. As the consequence, the students can not achieve their writing
competency and self-efficacy well.

Furthermore, technical problems on internet becomes the problem, which
makes the experiment did not run well. Most of the students in SMAN 1 Sukasada come
from removed area where the internet access is hard. It makes learning process are
frequently disturbed. The students frequently did not listen the teachers’ voice or vice
versa. The students’ displayed on the screen was paused because of the bad signal. A
survey done by Friedman (2020) also discovers that internet technical problem becomes
the challenge in implementing online learning. It happens in certain area in the
Pennsylvania during pandemic. It makes the class is not effective because of unstable
internet connection.

Lastly, high mortality during experiment process occurs. The sample could not
join the experiment because of the internet access and cell. Based on the interview with
the headmaster, most of the students in the school come from low and moderate
economic level. Buying cell for internet might be a little bit hard for them. It makes
some students just joined the class if they had internet cell and good signals. Angdhiri
(2020) reported that economic factor makes online learning is hard to be done
maximally in Indonesia. It is different from developed countries where the citizens have
good salary and the government also provide many internet spots.

Actually, the condition of online learning is less ideal for the implementation of
self-assessment in affecting writing competency and self-efficacy. Here, there are two
ways which can be done to reduce the bad situation of online learning. First, after online
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learning, the students can continue in WA group. From here, the students can freely
share their problems in implementing self-assessment. It is hoped that the intraction
among students and teacher can increase. Second, the students should collect their self-
assessment one day before it is discussed in the class. The collection can be done in
google classroom or WA. From here, the teacher can give earlier assessment on students
so in the meeting the teacher can directing the students in writing and self-efficacy.

Based on the findings and discussion, it implies that self-assessment should not
be applied in online learning to improve the students’ writing competency and self-
efficacy. Self-assessment is better to be applied in reguler class where high control can
be done by the teachers during assessing process. Besides the less of control on learning
process, interaction is also limited in online learning. instead, interaction becomes the
key for the success of self-assessment implementation.

CONCLUSION

Based on the finding and discussion, the conclusion can be made as follows:
There is no significant effect of self-assessment on students’ self-efficacy separately. It
is proven from the Sig value of 0.984 which is higher than 0.05. There is no significant
effect of self-assessment on students’ writing competency separately. It is proven from
the Sig value of 0.771 which is higher than 0.05. There is no significant effect of self-
assessment on students’ self-efficacy and writing competency simultaneously. It is
proven from the value of Pilai’s Trace = 0.958, Wilk’s Lamba = 0.958, Hotelling’s
Trace = 0.958 and Roy’s Largest Root = 0.958 which is higher than 0.05.

Based on the conclusions, suggestions were given for three parties, namely:
English teachers, students and other researchers. The English teachers are suggested to
apply self-assessment in regular class not in online learning. It is because there are some
problems which might make self-assessment is not effective. The students are
suggested to be opened if they have problem in understanding and implementing self-
assessment. Furthermore, they also have to be serious during online class so the learning
goals can be achieved. The other researchers are suggested to do further research on the
implementation of self-assessment and its effect on students’ writing competency and
self-efficacy in online learning.
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