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ABSTRACT

Currently, a new study is needed that can provide benefits related to improving the quality of
education. As an effort to improve the quality of education in high schools, there is an interest in
studying the role of academic buoyancy in one of the basic goals that school students want to achieve,
namely academic achievement. Academic buoyancy is the ability to survive and succeed in facing
daily academic difficulties at school so that it is expected to have an effect on improving academic
achievement. This study aims to analyze the role of academic buoyancy on the academic
achievement of high school students, and to explain the implications of the results of this study for
guidance and counseling. This study uses a systematic literature review method. Data collection was
carried out using the PRISMA (Protocol Review Systematic and Meta-Analysis) statement method,
with the help of the Harzing's Publish or Perish application on the Scopus database. The results of the
study indicate that academic buoyancy has a positive effect on academic achievement, both directly,
as a mediator of other variables, and as an indirect effect on academic achievement. The implications
of the results of the study for guidance and counseling are discussed further in the discussion section.

1. INTRODUCTION

Academic buoyancy refers to an individual's ability to remain resilient and adaptable in the face
of everyday academic challenges encountered in school. This concept, first introduced as a construct by
Martin and Marsh, emphasizes the capacity of students to "stay afloat” despite the various difficulties
inherent in academic life. These challenges include the pressures of academic assignments, the stress
associated with performance expectations, and the inevitable fluctuations in academic outcomes. Such
obstacles are common realities within educational institutions, requiring students to develop coping
mechanisms that ensure they remain focused and engaged in their learning processes (A | Martin &
Marsh, 2006; Andrew J. Martin & Marsh, 2009). The need for academic buoyancy becomes evident when
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considering the potential impacts of academic difficulties. For instance, the deterioration of school
performance, coupled with the demands of meeting tight deadlines for assignments, can lead to stress and
anxiety among students. Academic buoyancy equips students with the resilience needed to navigate these
stressors effectively. Rather than succumbing to the pressures of academic life, students with strong
academic buoyancy demonstrate the ability to persevere, adapt, and maintain a positive outlook, even in
challenging situations.

Moreover, academic buoyancy is not limited to overcoming major adversities. Instead, it focuses
on managing the smaller, day-to-day difficulties that are integral to the academic experience. These
include dealing with negative feedback, tackling challenging assignments, and maintaining consistent
effort despite setbacks. According to Martin and his colleagues, academic buoyancy represents a student’s
capacity to handle these recurring pressures with a sense of determination and purpose. This ability
ensures that students remain motivated and continue to work towards their goals, even in the face of
routine academic stressors (Andrew J. Martin, 2014; Andrew ]. Martin, Ginns, Papworth, et al., 2013; Miller
et al., 2013). In essence, academic buoyancy acts as a protective factor for students, enabling them to
navigate the rigors of academic life with confidence. It fosters resilience and adaptability, empowering
students to rise above the challenges they encounter on a daily basis. By cultivating academic buoyancy,
schools can better support students in achieving not only academic success but also personal growth and
well-being.

Academic buoyancy tries to focus on samples with a 'healthy' context and greater quantity, so
buoyancy is called a positive version of resilience in the discipline of psychology (Andrew ]. Martin &
Marsh, 2019; Zhang, 2021). The involvement of positive psychology in the world of education and schools
is not only limited to how to provide learning and teaching activities for teachers and students but focuses
on how to explore learning activities to make them fun and more meaningful (Xu & Wang, 2022). Thus,
academic buoyancy has great benefits for students' education at school. As part of efforts to improve the
quality of education in high schools, there has been growing interest in exploring the concept of academic
buoyancy and its potential role in achieving one of the fundamental objectives for students: academic
achievement. Academic buoyancy, defined as the ability to successfully navigate everyday academic
challenges and setbacks, has emerged as a critical factor in understanding how students thrive in their
educational journey. This exploration is significant, as it offers valuable insights that can inform the work
of school counselors and the development of effective guidance and counseling programs within high
schools. The implications of academic buoyancy research for high schools are far-reaching (Mutiara et al,,
2023; Sartika & Krisnanda, 2020). By identifying how students respond to challenges and maintain
motivation, schools can tailor their support systems to foster resilience and improve academic outcomes.
For school counselors, understanding the nuances of academic buoyancy can enhance their ability to
address students' individual needs and create environments that promote persistence and engagement in
learning.

Since the concept of academic buoyancy was first introduced in 2008, it has been the subject of
extensive study across various educational contexts, including high schools. Researchers have
investigated its role in helping students manage common academic adversities, such as low grades, peer
competition, and exam stress. These studies have provided a deeper understanding of how academic
buoyancy functions as a protective factor that enables students to maintain performance and
psychological well-being (Colmar et al., 2019; Lei et al,, 2021). In the high school domain specifically,
numerous studies have explored the practical applications of academic buoyancy. For instance, research
involving high school student respondents has shed light on how their ability to stay buoyant correlates
with better academic performance and emotional health. Such findings underscore the importance of
integrating academic buoyancy into the curriculum and counseling strategies, ensuring that students are
equipped to handle academic pressures effectively. By continuing to examine academic buoyancy in high
school settings, educators and researchers can work together to refine methods that enhance students'
resilience. The insights gained from these efforts not only contribute to academic success but also prepare
students for lifelong challenges beyond the classroom.

These studies provide empirical evidence of the existence of academic buoyancy exploration
carried out in the education domain in high schools (Collie et al.,, 2015, 2017; Andrew ]. Martin, 2014;
Symes et al.,, 2015). Some studies specifically explore the effect of academic buoyancy on academic
achievement, where these studies show a positive effect of this construct on student academic
achievement on primary school students (Miller et al., 2013; Putwain et al., 2022; Putwain & Wood, 2023),
research on university students (Putwain et al, 2020; Weif3enfels et al., 2022), on secondary school
students (Jahedizadeh et al, 2021). To find out the role of academic buoyancy in students' academic
achievement in high school in the research that has been conducted, one exploration method that can be
carried out is a systematic literature review. The novelty of this study provide a systematic literature
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review of academic buoyancy in high school students is needed to produce references that have
implications for school counselors or teaching staff to implement this construct as a proactive effort in
realizing academic achievement for high school students. In addition, the results of this exploration can
also be a reference for school counselors to provide various interventions targeted at empowering the
construct of academic buoyancy for high school students. High school students were chosen as the sample
in this literature review because it follows the trend of previous research samples used by Martin & Marsh
and several other researchers. Therefore, this research aims to explore what role academic buoyancy
plays in academic achievement, by reviewing research that has been conducted related to academic
buoyancy in high school students, then identifying the implications of the results of this research for
guidance and counseling.

2. METHOD

This study's systematic literature review procedure was designed according to the Protocol
Systematic Review and Meta-Analysis (PRISMA) statement. PRISMA statements are useful for improving
the quality of review procedures and reporting of study results to make them more systematic (Liberati et
al.,, 2009; Moher et al., 2009). The literature search was in the form of articles published in the last decade,
between January 2013 and May 2023. Articles targeted for review were obtained through the help of the
Harzing Publish or Perish search engine application with the Scopus search domain so that the search
results will come from Scopus-indexed journals. Scopus was involved as a database source because of its
large number of publications and extensive number of citations. In addition, Scopus is also the most
comprehensive database so it will avoid inconsistencies that usually arise from using various more
general databases (Aghaei Chadegani et al., 2013; Zhu & Liu, 2020).The words used in the search engine
are 'Academic buoyancy' in the Title words column and the word 'Achievement' in the Keyword column so
that the resulting article contains the word academic buoyancy in the title and the word achievement in
the article's contents. This study does not use filters or filters based on author, type of journal, country,
gender, age, or editor because not all filters are available in all databases.

Articles obtained from the previous search process were re-selected involving the inclusion and
exclusion stages. Articles that are included indicate that the article will be included in the review, similarly
with articles excluded indicating that the article is not included in the research review. The criteria set for
the included articles are: (1) articles must have been published in Scopus-indexed journals; (2) through
checking the abstract, the article specifically determines high school as the research sample or as one of
the research samples; (3) the research results show that academic buoyancy is related to academic
achievement. Furthermore, the criteria for articles filtered at the exclusion stage so they were not
included in the research review were: (1) articles with primary school and student research samples; (2)
non-article literature, including theses, dissertations, theses, or books. The first search identified 25
articles that potentially met the inclusion and exclusion criteria. No duplicate articles were found in the 25
articles. They were then filtering the feasibility of inclusion and exclusion through abstract examination.
Based on the screening, there were seven articles that met the criteria examined in the article abstract.
PRISMA statement flowchart of the research procedure is show in Figure 1.

Quality assessment was carried out on the four articles included in this study. The method used to
assess the articles' quality is adapted from the framework developed by Surr et al. (2017) and rated each
item from O to 2. In particular, a score of 2 is given if the criteria are fully met, one if it is partially met, and
0 if the criteria are not met or missing. Articles are assigned a high overall quality rating if the score is 11-
14, moderate if the score is 6-10, and low if the score is <5. Articles with a high overall ranking must meet
all the criteria. Articles of moderate quality should meet most criteria or at least a sufficient level. Articles
that rank low meet only a few quality criteria. Therefore, even if they are potentially interesting or
relevant, those article results should be treated with caution. The criteria for assessing the quality of the
articles are detailed in Table 1.
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Figure 1. PRISMA Statement Flowchart of the Research Procedure

Table 1. Article Quality Assessment Criteria

=
.
8 Record identified through Scopus (N=25)
g
=
»| Duplication (N=0)
> Y : Records excluded (N=18), with reasons:
= Records screened by title and o Sample of elementary school students
= abstract (N=25) (N= 4)
(5]
3 e Sample of university students (N= 10)
e  Sample of inclusive school students
. (N=1)
» e Sample of middle school students
° (N: 1)
- v e Article is not accessable (N=2)
= Full-text articles assessed for
=) eligibility (N=7)
w
Full-text articles excluded (N= 4), with
reasons:
» e Does not discuss the
relationship/influence of academic
v buoyancy on academic achievement
°
3 Studies Include in the systematic
=) .
S review (N=3)

Quality Criteria Specific questions for rating consideration Rating

1. Are the research e Isthe research plan clearly stated by the researcher? 0=no
questions and the 1= partial
objectives of the 2=yes
research clearly stated
in article?

2. Are articles involving e Is the ethical approval that must be sought stated by  0=no
ethical issues? the author? 1= partial

e Isawareness of the ethical issues raised in the 2=yes
research demonstrated by the author? (e.g.,
confidentiality, informed consent, etc.).

3. Is the research e Do the authors explicitly state their chosen research  0=no
design/methodology methodology? Is the research methodology stated 1= partial
derived from the explicitly by the researcher? 2=yes
research questions? e Isthe methodology used based on the research

question?

e For qualitative research, Is the methodology chosen
in qualitative research appropriate to the research
objectives?

4. Is the description, e Isthe method of identifying the sample size clearly 0=no
selection, and size stated by the author? 1= partial
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Quality Criteria Specific questions for rating consideration Rating
appropriate? e Isthe large of sample appear proportionate? 2=yes
Is the sample described adequately by the author?
(e.g., age, gender, social culture, etc.).
Is the sampling context explained by the author?
Are the recruitment methods used described by the

authors?
were inclusion criteria identified by the authors?
5. Is the data collection e Is the proposed method free from bias and 0=no
method used firm? appropriate to the participants? 1= partial
e Are the reasons why a particular data collection 2=yes
approach was used explained by the author?
6. Was data analysis e Did the authors state what approach they used for 0=no
carried out using firm data analysis? 1= partial
methods? e I[sthis approach linear with the data obtained? 2=yes

Is the approach implemented systematically?
was the validity of the findings detailed by the

author?
7. Are the discussionsand e Are the problems arising from the data clearly 0=no
findings stated identified by the author? 1= partial
explicitly? e Isthere data that can support the problems found 2=yes

presented by the author?
Are the main findings summarized by the author?
Are the findings linked to the research objectives?

e Are the findings linked to current psychological
literature by the author?

e Are the limitations of the study clearly identified by
the researcher?

e Are the strengths of the study firmly identified by
the author?

e Are the conclusions made by the author supported
by a discussion of his findings?

Total Range: 0-14

3. RESULTS AND DISCUSSION

Result
Output of Extraction Data

After complete text screening, three kinds of literature were excluded because they did not meet
the subsequent inclusion criteria. In the end, this study included three articles for review, as seen in Table
2.

Table 2. Articles included in the Literature Review

Author - Year Research Title Journal Name - Journal Research Results
of Research Index

(Collie et al,, “Academic buoyancy,  British Journal of Buoyancy and achievement

2015) student's Educational Psychology - Q1 are related to control over
achievement, and the time, but not to each other
linking role of (Phase 1). In addition,
control: A cross- control appears to play a
lagged analysis of role in how buoyancy affects

”

achievement and that
cyclical processes can
operate between the three
factors over time (Phase 2).

high school students

(Collie et al,, “Academic buoyancy = Educational Psychology - Q1  There is an effect of
2017) mediates academic academic buoyancy
anxiety’s effects on mediation on four learning
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Author - Year . IN - 1
Research Title Journal Name - Journa
of Research Index
learning strategies: strategies.
an investigation of

English- and Chinese-

Research Results

speaking Australian
students”

(Datu & Yang,  “Academic buoyancy, Current Psychology - Q2 Academic buoyancy is

2021) academic motivation, associated with higher levels
and academic of academic achievement as
achievement among well as a controlled and
filipino high school autonomous motivational
students” orientation.

As required in the article quality assessment criteria, all articles are of high quality, and none are
of low or medium quality. All articles include scores of 11-12 as show in see Table 3.

Table 3. Total Quality Scores on the Four Articles

Articles Total quality score
(Collie et al., 2015) “Academic buoyancy, student's achievement, and the 12
linking role of control: A cross-lagged analysis of high school students”
(Collie etal., 2017) “Academic buoyancy mediates academic anxiety’s effects 12

on learning strategies: an investigation of English- and Chinese-speaking

Australian students”

(Datu & Yang, 2021) “Academic buoyancy, academic motivation, and 11
academic achievement among filipino high school students”

Discussion
Academic Buoyancy Affects Academic Achievement Mediated by Control

Previous study explored academic buoyancy as an effort to gain increased understanding
regarding the construct of academic buoyancy, by specifically exploring its relationship with academic
achievement in students and testing whether an individual's feelings of control over academic results
(internal locus and controllability) can play a role in a system that connects academic buoyancy with
academic achievement for participants (Collie et al, 2015). Before the exploration implemented by
previous syudy there was similar research that examined the relationship between the two constructs in
the domain of a sample of inclusive school students (Andrew J. Martin, 2014).

In an academic context, a definition close to control is a condition where a student may have a
feeling of certainty/uncertainty about how well his academic performance will go or whether he can avoid
poor performance related to schoolwork (Collie et al,, 2015; Nardo et al., 2022). From another perspective,
attribution has a perspective that is not much different from the definition of control, where control
allows individuals to gain internal and controlled influence for subsequent actions in the form of feelings
about previous results (Weiner, 2010). For example, suppose students attribute poor academic grades to
causes that are internal and controllable (for example, not reading enough books). In that case, the
changes made by students will be related to these causes (that is, by reading books regularly) in order to
avoid the same result. On the other hand, if students attribute their poor academic grades to external and
uncontrollable causes (such as an unsupportive friendship environment), then students may not try to
make changes because they feel there is nothing they can do (Collie et al.,, 2015; Weiner, 2010). Thus, they
may not change their approach to schoolwork or when faced with other upcoming challenges. Specifically,
examples of sentences that describe control are 'When at the end of the semester I get a high grade, I find
it difficult to believe that I will get that grade again' or 'When I am not able to understand the material well
in class, I feel unsure that I able to avoid it happening again' (Collie et al., 2015; Restu, 2020).

From this research, it can be seen that control acts as a mediator between academic buoyancy and
academic achievement based on the results of analysis using confirmatory factor analysis methods and
structural equation modeling. Positive experiences that students want to collect, such as when they
successfully overcome academic challenges or obtain stable high grades, will increase their ability to
control or have higher levels of control related to academic results in the future. Students may have a
greater capacity to successfully overcome setbacks and achieve higher academic achievement.
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Academic Buoyancy Mediates Academic Achievement Improvement in the Form of Learning
Strategies

Previous study explored the potential of academic buoyancy as a mediator in the context of the
relationship between academic anxiety and the learning strategies used by students in their learning
process (Collie et al., 2017). Anxiety in living academic life can give rise to maladaptive behavior that is
detrimental to students, even though it is only characterized by feelings of worry and nervousness. Mixed
exploratory results may emerge in research linking anxiety with academic achievement, but most show
anxiety as a negative predictor of academic achievement. In adolescent students, anxiety becomes
negatively related to academic buoyancy (A ] Martin & Marsh, 2006; Andrew J. Martin & Marsh, 2008), so
academic buoyancy may be one mediator that influences the extent to which anxiety can support or harm
academic achievement.

Four types of learning strategies were identified in research namely cooperation, elaboration,
memorization, and personal best goals (Collie et al, 2017). Collaboration refers to students' ability to
bring themselves to empower all support in the form of teamwork. Students who adopt a more
cooperative pattern when learning tend to feel that they learn more effectively when working together
with other students. Memorizing is related to several learning strategies such as learning keywords,
reading material aloud many times, and so on, so that students get the right representation regarding the
information being studied. Elaboration is a process of in-depth understanding that connects what the
individual already knows with what the individual is learning and can interpret this connection firmly.
The goal of personal best is a motivational component that shapes students into individuals who have
specific learning goals, makes themselves challenged, arouses passion for competition, and is based on
improving self-quality (Cole & Feng, 2015; Marsh et al., 2006).

From the results of this research, academic buoyancy is considered to be able to mediate only
partially related to 3 learning strategies, namely elaboration, memorization, and personal best goals.
However, academic buoyancy is a complete mediator of the relationship between anxiety and cooperation.
If students' academic anxiety is at a low level, then they will feel able to respond to academic challenges.

Academic Buoyancy Affects Level of Academic Achievement Mediated by Autonomous Motivation

Previous study explored the mediating role of motivation in an academic context on the
relationship between academic buoyancy and achievement in school (Datu & Yang, 2021). Academic
motivation is manifested in the form of learning activities that effectively encourage individuals to achieve
academic goals (Andrew ] Martin, 2002). Self-determination theory plays a role in identifying three types
of motivational orientation that are clearly relevant to academic achievement, namely, controlled
motivation, amotivation, and autonomous motivation. Controlled motivation takes an extrinsic element in
forming encouragement when students are involved in academic activities. Amotivation is characterized
by the condition of students whose motivation drastically decreases or even disappears. Autonomous
motivation relates to students' intrinsic drives that are relevant to values in the learning process (Datu,
2017; Datu et al.,, 2018).

The results of the mediation analysis, which show that there is an indirect effect of academic
buoyancy through autonomous motivation on academic achievement, show that only autonomous
motivation has a mediating role regarding the relationship between academic buoyancy and academic
achievement. Descriptive and correlational analysis shows that the higher the academic buoyancy, the
higher the controlled motivation, autonomous motivation, and academic achievement, so that a positive
relationship is formed between these four constructs (Datu & Yang, 2021; Tarmizi & Bayat, 2010). On the
other hand, academic buoyancy was found to have no relationship with amotivation. Furthermore, the
relationship between controlled motivation and autonomous motivation with academic achievement was
recorded as a positive relationship. The positive relationship between autonomous motivation and
academic achievement in this study strengthens the arguments in previous explorations about how
psychological autonomous motivation can be useful for improving academic adjustment and academic
achievement. Meanwhile, amotivation and academic achievement have a negative relationship (Datu &
Yang, 2021; Saatetal., 2016).

From the findings of this research, it can be learned that students who have higher abilities when
responding to daily difficulties in the academic context at school and involve adaptive intrinsic motivation
in their academic activities will get better academic achievement. By promoting all opportunities to fulfill
the individual's need for competence, intrinsic motivation that is beneficial for the individual will increase,
as shown by the positive relationship between academic buoyancy and autonomous motivation (Niemiec
& Ryan, 2009).
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Implications for Guidance and Counselling

Control plays an important role in as an important position that determines whether an
individual setback will affect academic achievement in the future. For this reason, guidance and
counseling practitioners can provide services that support a sense of control with a relevant approach so
that when there is an established sense of control in students, an established academic buoyancy will also
be formed in students so that they are able to support their academic achievement. A potential approach
recommended for guidance and counseling educators to support a sense of control is the formation of a
growth learning mindset (Biasi et al., 2017; Dweck & Master, 2009), where in this approach, guidance and
counseling practitioners can provide guidance services in individual, group or classical formats, which
focuses on increasing students' ability to achieve changes in their abilities and outcomes that are
influenced by a sense of control. Guidance and counseling services provided by practitioners through this
approach will also serve as an element of the student's learning environment that helps promote a sense
of competence and supports autonomy rather than a sense of uncontrolled control (Bernard et al., 2017;
Reeve & Jang, 2006; Supina, 2018). This approach also encourages students to focus on what academic
factors they can control (for example, strategies and attitudes) so that the efforts provided by guidance
and counseling practitioners will help their sense of empowerment toward a sense of control in the
academic process.

The findings state that academic buoyancy is a mediator of the negative relationship between
anxiety and academic achievement supports a number of previous findings which shows that high
academic buoyancy is characterized by low anxiety (Andrew J. Martin et al., 2010; Andrew . Martin, Ginns,
Brackett, et al, 2013). Guidance and counseling practitioners can intervene to increase academic
buoyancy by targeting aspects of anxiety in students, as argued that interventions on academic buoyancy
will be more effective if targeted at building multidimensional elements, one of which is anxiety (Collie et
al, 2017; Andrew ]. Martin & Marsh, 2008). Approaches that can be applied by guidance and counseling
practitioners include social and emotional approaches applied in small group settings (group counseling),
classical, or individual (conventional counseling) so that they can help group members recognize and
manage emotions related to academic anxiety.

Based on the research it is known that autonomous motivation supports the positive relationship
between academic buoyancy and academic achievement (Datu & Yang, 2021). Through the results of this
research, guidance, and counseling practitioners need to involve increasing autonomous motivation in
providing services related to academic buoyancy. For example, school counselors can develop
psychoeducational programs and concepts that aim to increase students' intentional capacity to
successfully face small school-related problems such as failure to participate actively in school activities
(Datu & Yang, 2021; Tastan et al., 2018). Guidance and counseling practitioners can shape interventions
that offer more opportunities for students to consciously understand the importance of effectively coping
with daily struggles in the school environment. Counselors working from a motivational approach can
change their client’'s goal avoidance framework to motivational framework by One of the suggested
approaches is Systematic Motivational Counseling (SMC), where through this approach, guidance and
counseling practitioners can make several changes and improvements to students' motivational
structures so that students will carry out activities related to academic achievement by following
appropriate goals and activities. This is driven by the desire to achieve emotional satisfaction.

4. CONCLUSION

Research on the effect of academic buoyancy on academic achievement in high school students in
the last decade has generally shown results in the form of a positive influence. Academic buoyancy is
proven to have a direct positive influence on academic achievement in general or specifically in certain
subjects such as mathematics so that there can be an increase in academic achievement in school students.
Academic buoyancy is also proven to indirectly positively influence academic achievement through
certain variables such as autonomous motivation and control. In addition, research also proves a positive
effect when academic buoyancy mediates certain variables, such as anxiety, on academic achievement.

5. REFERENCES

Aghaei Chadegani, A., Salehi, H., Md Yunus, M. M., Farhadi, H., Fooladi, M., Farhadi, M., & Ale Ebrahim, N.
(2013). A comparison between two main academic literature collections: Web of science and scopus
databases. Asian Social Science, 9(5), 18-26. https://doi.org/10.5539/ass.v9n5p18.

Bernard, J., Chang, T. W., Popescu, E., & Graf, S. (2017). Learning style Identifier: Improving the precision of
learning style identification through computational intelligence algorithms. Expert Systems with

BISMA P-ISSN: 2598-3199 E-ISSN: 2598-3210


https://doi.org/10.5539/ass.v9n5p18

Bisma The Journal of Counseling, Vol. 8, No. 2, Tahun 2024, pp. 103-113 111

Applications, 75, 94-108. https://doi.org/10.1016/j.eswa.2017.01.021.

Biasi, V., Patrizi, N., Mosca, M., & De Vincenzo, C. (2017). The effectiveness of university counselling for
improving academic outcomes and well-being. British Journal of Guidance & Counselling, 45(3), 248—
257. https://doi.org/10.1080/03069885.2016.1263826.

Cole, J., & Feng, J. (2015). Effective strategies for improving writing skills of elementary English language
learners. Chinese American Educational Research and Development Association Annual Conference,
1-25. https://eric.ed.gov/?id=ED556123.

Collie, R. J., Ginns, P., Martin, A. J., & Papworth, B. (2017). Academic buoyancy mediates academic anxiety’s
effects on learning strategies: an investigation of English- and Chinese-speaking Australian students.
Educational Psychology, 37(8), 947-964. https://doi.org/10.1080/01443410.2017.1291910.

Collie, R. J., Martin, A. J., Malmberg, L. E., Hall, J., & Ginns, P. (2015). Academic buoyancy, student’s
achievement, and the linking role of control: A cross-lagged analysis of high school students. British
Journal of Educational Psychology, 85(1), 113-130. https://doi.org/10.1111/bjep.12066.

Colmar, S., Liem, G. A. D., Connor, J., & Martin, A. J. (2019). Exploring the relationships between academic
buoyancy, academic self-concept, and academic performance: a study of mathematics and reading
among primary  school students. Educational Psychology, 39(8), 1068-1089.
https://doi.org/10.1080/01443410.2019.1617409.

Datu, J. A. D. (2017). Peace of Mind, Academic Motivation, and Academic Achievement in Filipino High
School Students. Spanish Journal of Psychology, 20, 1-8. https://doi.org/10.1017/sjp.2017.19.

Datu, J. A. D., King, R. B., & Valdez, J. P. M. (2018). Psychological capital bolsters motivation, engagement,
and achievement: Cross-sectional and longitudinal studies. Journal of Positive Psychology, 13(3), 260-
270. https://doi.org/10.1080/17439760.2016.1257056.

Datu, J. A. D., & Yang, W. (2021). Academic buoyancy, academic motivation, and academic achievement
among  filipino  high  school  students.  Current  Psychology, 40(8), 3958-3965.
https://doi.org/10.1007/s12144-019-00358-y.

Dweck, C. S., & Master, A. (2009). Self-theories and motivation: Students’ beliefs about intelligence. In K. R.
Wentzel & A. Wigfield (Eds.), Handbook of motivation at school (pp. 123-140). New York: Routledge.

Jahedizadeh, S., Ghonsooly, B., & Ghanizadeh, A. (2021). A model of language students’ sustained flow,
personal best, buoyancy, evaluation apprehension, and academic achievement. Porta Linguarum,
2021(35), 257-275. https://doi.org/10.30827/portalin.v0i35.15755.

Lei, W., Zhang, H., Deng, W., Wang, H., Shao, F., & Hu, W. (2021). Academic self-efficacy and test anxiety in
high school students: A conditional process model of academic buoyancy and peer support. Sage
Journal: School Psychology International, 1-10. https://doi.org/10.1177/01430343211039265.

Liberati, A., Altman, D. G., Tetzlaff, J., Mulrow, C., Ggtzsche, P. C., loannidis, J. P. A., Clarke, M., Devereaux,
P. J., Kleijnen, J., & Moher, D. (2009). The PRISMA Statement for Reporting Systematic Reviews and
Meta-Analyses of Studies That Evaluate Health Care Interventions : Explanation and Elaboration. 6(7).
https://doi.org/10.1371/journal.pmed.1000100.

Marsh, H. W., Hau, K.-T., Artelt, C., Baumert, J., & Peschar, J. L. (2006). OECD’s Brief Self-Report Measure
of Educational Psychology’s Most Useful Affective Constructs: Cross-Cultural, Psychometric
Comparisons Across 25 Countries. International Journal of Testing, 6(4), 311-360.
https://doi.org/10.1207/s15327574ijt0604 1.

Martin, A J, & Marsh, H. W. (2006). Academic resilience and its psychological and educational correlates: A
construct validity approach. Psychology in the Schools, 43(3), 267-281.
https://doi.org/10.1002/pits.20149.

Martin, Andrew J. (2014). Academic buoyancy and academic outcomes: Towards a further understanding of
students with attention-deficit/hyperactivity disorder (ADHD), students without ADHD, and academic
buoyancy itself. British ~ Journal  of  Educational Psychology,  84(1), 86-107.
https://doi.org/10.1111/bjep.12007.

Martin, Andrew J., Colmar, S. H., Davey, L. A., & Marsh, H. W. (2010). Longitudinal modelling of academic
buoyancy and motivation: Do the “5Cs” hold up over time? British Journal of Educational Psychology,
80(3), 473-496. https://doi.org/10.1348/000709910X486376.

Martin, Andrew J., Ginns, P., Brackett, M. A., Malmberg, L. E., & Hall, J. (2013). Academic buoyancy and
psychological risk: Exploring reciprocal relationships. Learning and Individual Differences, 27, 128-
133. https://doi.org/10.1016/j.lindif.2013.06.006.

Martin, Andrew J., Ginns, P., Papworth, B., & Nejad, H. (2013). The role of academic buoyancy in
aboriginal/indigenous students’ educational intentions: Sowing the early seeds of success for post-
school education and training. Diversity in Higher Education, 14, 57-79. https://doi.org/10.1108/S1479-
3644(2013)0000014003.

Martin, Andrew J., & Marsh, H. W. (2008). Academic buoyancy: Towards an understanding of students’
everyday  academic  resilience.  Journal of  School  Psychology, 46(1), 53-83.

Muhammad Nur Habibi / Systematic Literature Review: The Role of Academic Buoyancy on Academic Achievement in High School
Students and Its Implications for Guidance and Counseling


https://doi.org/10.1016/j.eswa.2017.01.021
https://doi.org/10.1080/03069885.2016.1263826
https://eric.ed.gov/?id=ED556123
https://doi.org/10.1080/01443410.2017.1291910
https://doi.org/10.1111/bjep.12066
https://doi.org/10.1080/01443410.2019.1617409
https://doi.org/10.1017/sjp.2017.19
https://doi.org/10.1080/17439760.2016.1257056
https://doi.org/10.1007/s12144-019-00358-y
https://doi.org/10.30827/portalin.v0i35.15755
https://doi.org/10.1177/01430343211039265
https://doi.org/10.1371/journal.pmed.1000100
https://doi.org/10.1207/s15327574ijt0604_1
https://doi.org/10.1002/pits.20149
https://doi.org/10.1111/bjep.12007
https://doi.org/10.1348/000709910X486376
https://doi.org/10.1016/j.lindif.2013.06.006
https://doi.org/10.1108/S1479-3644(2013)0000014003
https://doi.org/10.1108/S1479-3644(2013)0000014003

Bisma The Journal of Counseling, Vol. 8, No. 2, Tahun 2024, pp. 103-113 112

https://doi.org/10.1016/j.jsp.2007.01.002.

Martin, Andrew J., & Marsh, H. W. (2009). Academic resilience and academic buoyancy: Multidimensional and
hierarchical conceptual framing of causes, correlates and cognate constructs. Oxford Review of
Education, 35(3), 353-370. https://doi.org/10.1080/03054980902934639.

Martin, Andrew J., & Marsh, H. W. (2019). Investigating the reciprocal relations between academic buoyancy
and academic adversity: Evidence for the protective role of academic buoyancy in reducing academic
adversity over time. International Journal of Behavioral Development, 44(4), 301-312.
https://doi.org/10.1177/0165025419885027.

Martin, Andrew J. (2002). Mativation and academic resilience: Developing a model for student enhancement.
Australian Journal of Education, 46(1), 34-49,
https://journals.sagepub.com/doi/abs/10.1177/000494410204600104.

Miller, S., Connolly, P., & Maguire, L. K. (2013). Wellbeing, academic buoyancy and educational achievement
in primary school students. International Journal of Educational Research, 62, 239-248.
https://doi.org/10.1016/j.ijer.2013.05.004.

Moher, D., Liberati, A., Tetzlaff, J., Altman, D. G., & Group, T. P. (2009). Preferred Reporting Items for
Systematic Reviews and Meta-Analyses : The PRISMA Statement. 6(7).
https://doi.org/10.1371/journal.pmed.1000097.

Mutiara, F., Kholil, A. Y., & Dewi, R. A. (2023). Penyuluhan dan Sosialisasi Lingkungan Sehat pada Komunitas
Waria, Karangploso, Kabupaten Malang. Journal of Indonesian Society Empowerment, 1(2), 55-62.
https://doi.org/10.61105/jise.v1i2.43.

Nardo, J. E., Chapman, N. C., Shi, E. Y., Wieman, C., & Salehi, S. (2022). Perspectives on Active Learning:
Challenges for Equitable Active Learning Implementation. Journal of Chemical Education, 99(4),
1691-1699. https://doi.org/10.1021/acs.jchemed.1c01233.

Niemiec, C. P., & Ryan, R. M. (2009). Autonomy, competence, and relatedness in the classroom:Applying self-
determination theory to educational practice. Theory and Research in Education, 7(2), 133-144.
https://doi.org/10.1177/1477878509104318.

Putwain, D. W., Gallard, D., & Beaumont, J. (2020). Academic buoyancy protects achievement against minor
academic adversities. Learning and Individual Differences, 83-84.
https://doi.org/10.1016/j.1indif.2020.101936.

Putwain, D. W., & Wood, P. (2023). Riding the bumps in mathematics learning: Relations between academic
buoyancy, engagement, and achievement. Learning and Instruction, 83.
https://doi.org/10.1016/j.learninstruc.2022.101691.

Putwain, D. W., Wood, P., & Pekrun, R. (2022). Achievement Emotions and Academic Achievement:
Reciprocal Relations and the Moderating Influence of Academic Buoyancy. Journal of Educational
Psychology, 114(1), 108-126. https://doi.org/10.1037/edu0000637.

Reeve, J., & Jang, H. (2006). What teachers say and do to support students’ autonomy during a learning activity.
Journal of Educational Psychology, 98, 209-218. https://doi.org/doi:10.1037/0022- 0663.98.1.2009.

Restu, L. W. (2020). Pengaruh Bimbingan Belajar Oleh Orang Tua Dan Motivasi Belajar Bagi Siswa Terhadap
Tanggung Jawab Belajar Siswa Kelas V SD Negeri Tegalglagah 04 Bulakamba Brebes. Social,
Humanities, and  Educational  Studies  (SHEs):  Conference  Series, 3(4), 653.
https://doi.org/10.20961/shes.v3i4.54373.

Saat, R. M., Fadzil, H. M., Aziz, N. A. A., Haron, K., Rashid, K. A., & Shamsuar, N. R. (2016). Development of
an online three-tier diagnostic test to assess pre-university students’ understanding of cellular
respiration. Journal of Baltic Science Education, 15(4), 532.
https://search.proquest.com/openview/3bc0f381fa7e5fd087e3bda79f093ee0/1?pg-
origsite=gscholar&chl=4477238.

Sartika, N., & Krisnanda, K. (2020). Penerapan Kebijakan Intensifikasi dan Ekstensifikasi Pajak Bumi dan
Bangunan Perdesaan dan Perkotaan (PBB-P2) Sebagai Upaya Peningkatan Penerimaan Pajak Daerah
Kabupaten Bengkalis. Jurnal 1AKP: Jurnal Inovasi Akuntansi Keuangan & Perpajakan, 1(1), 12.
https://doi.org/10.35314/iakp.v1i1.1411.

Supina. (2018). Four Basic Skills Proficiency Based on Students’ Perception in Hospitality & Tourism Study
Program, Bunda Mulia University. Journal of English Language and Culture, 8(2), 128-139.
https://doi.org/10.30813/jelc.v8i2.1097.

Surr, C. A., Gates, C., Irving, D., Oyebode, J., Smith, S. J., Parveen, S., Drury, M., & Dennison, A. (2017).
Effective Dementia Education and Training for the Health and Social Care Workforce : A Systematic
Review of the Literature. 87(5). https://doi.org/10.3102/0034654317723305.

Symes, W., Putwain, D. W., & Remedios, R. (2015). The enabling and protective role of academic buoyancy in
the appraisal of fear appeals used prior to high stakes examinations. School Psychology International,
36(6), 605-619. https://doi.org/10.1177/0143034315610622.

Tarmizi, R. A., & Bayat, S. (2010). Effects of Problem-based Learning Approach in Learning of Statistics

BISMA P-ISSN: 2598-3199 E-ISSN: 2598-3210


https://doi.org/10.1016/j.jsp.2007.01.002
https://doi.org/10.1080/03054980902934639
https://doi.org/10.1177/0165025419885027
https://journals.sagepub.com/doi/abs/10.1177/000494410204600104
https://doi.org/10.1016/j.ijer.2013.05.004
https://doi.org/10.1371/journal.pmed.1000097
https://doi.org/10.61105/jise.v1i2.43
https://doi.org/10.1021/acs.jchemed.1c01233
https://doi.org/10.1177/1477878509104318
https://doi.org/10.1016/j.lindif.2020.101936
https://doi.org/10.1016/j.learninstruc.2022.101691
https://doi.org/10.1037/edu0000637
https://doi.org/doi:10.1037/0022-%200663.98.1.209
https://doi.org/10.20961/shes.v3i4.54373
https://search.proquest.com/openview/3bc0f381fa7e5fd087e3bda79f093ee0/1?pq-origsite=gscholar&cbl=4477238
https://search.proquest.com/openview/3bc0f381fa7e5fd087e3bda79f093ee0/1?pq-origsite=gscholar&cbl=4477238
https://doi.org/10.35314/iakp.v1i1.1411
https://doi.org/10.30813/jelc.v8i2.1097
https://doi.org/10.3102/0034654317723305
https://doi.org/10.1177/0143034315610622

Bisma The Journal of Counseling, Vol. 8, No. 2, Tahun 2024, pp. 103-113 113

Among University Students. Procedia - Social and Behavioral Sciences, 8, 384-392.
https://doi.org/10.1016/j.sbspro.2010.12.054.

Tastan, S. B., Mehdi, S., Davoudi, M., Masalimova, A. R., Bersanov, A. S., Kurbanov, R. A., Boiarchuk, A. V,
& Pavlushin, A. A. (2018). The Impacts of Teacher’s Efficacy and Motivation on Student’s Academic
Achievement in Science Education among Secondary and High School Students. EURASIA Journal of
Mathematics Science and Technology Education, 14(6), 2353-2366.
https://doi.org/10.29333/ejmste/89579.

Weiner, B. (2010). The development of an attribution-based theory of motivation: A history of ideas.
Educational Psychologist, 45(1), 28-36. https://doi.org/10.1080/00461520903433596.

WeiBenfels, M., Hoffmann, D., Dérrenbécher-Ulrich, L., & Perels, F. (2022). Linking academic buoyancy and
math achievement in secondary school students: Does academic self-efficacy play a role? Current
Psychology. https://doi.org/10.1007/s12144-022-03488-y.

Xu, X., & Wang, B. (2022). EFL Students’ Academic Buoyancy: Does Academic Motivation and Interest
Matter? In Frontiers in Psychology (Vol. 13). https://doi.org/10.3389/fpsyg.2022.858054.

Zhang, M. (2021). EFL/ESL Teacher’s Resilience, Academic Buoyancy, Care, and Their Impact on Students’
Engagement: A Theoretical Review. In  Frontiers in  Psychology (Vol. 12).
https://doi.org/10.3389/fpsyg.2021.731859.

Zhu, J., & Liu, W. (2020). A tale of two databases: the use of Web of Science and Scopus in academic papers.
Scientometrics, 123(1), 321-335. https://doi.org/10.1007/s11192-020-03387-8.

Muhammad Nur Habibi / Systematic Literature Review: The Role of Academic Buoyancy on Academic Achievement in High School
Students and Its Implications for Guidance and Counseling


https://doi.org/10.1016/j.sbspro.2010.12.054
https://doi.org/10.29333/ejmste/89579
https://doi.org/10.1080/00461520903433596
https://doi.org/10.1007/s12144-022-03488-y
https://doi.org/10.3389/fpsyg.2022.858054
https://doi.org/10.3389/fpsyg.2021.731859
https://doi.org/10.1007/s11192-020-03387-8

